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Abstract: This paper studies education during the Nazi Germany period, from
1933 to 194S. In order to achieve their goals, the Nazis who founded the National
Socialist German Workers’ Party (NSGWP), in addition to numerous laws and state
programs, saw great importance in educational activities. The concretization of the
goal of education during the period of Nazi Germany implied the education of chil-
dren and youth on eugenics, nationalist, racist, anti-Semitic, ideological, occult, theo-
sophical, militaristic and alchemical bases with the aim of encouraging and developing
awareness of the importance and preservationof the pure Aryan race, about the Ger-
man people as the most civilized and God-given to rule the world, with their sublime
tradition and culture.
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INTRODUCTION

The understanding of the importance of education in achieving socio-polit-
ical and economic goals has been prevalent in the world for a long time. Regard-
less of the importance of the power of education, and the fact that knowledge is
power, in modern times, this phrase often has the opposite meaning, so power pre-
vails over knowledge, i.e., knowledge is a powerful tool for achieving social and po-
litical goals (Slovi¢ 2019: 203). That is why the power of education ,,... captures
the attention of theorists and practitioners of pedagogy as the most general sci-
ence of education (Milenovi¢ 2011: 556). Not only pedagogues, but also philos-
ophers, sociologists, psychologists, andragogues, and in a broader approach also
anthropologists, biologists, economists and other scientists also study it. Hence,
as stated by Miomir Ivkovi¢, there is the need to grasp the power of education and
to master it (2004). In this paper, power represents the definition of social and,
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above all, national action of education, as a key and categorical concept of peda-
gogical science. The issue that this paper is studying could be defined as the study
of the (mis) use of the power of education in achieving the higher interests of a
social community, or more precisely, the study of the educational activities of the
NSGWPand the Nazis in Nazi Germany from 1933 to 1945.

Educational activity during the Nazi Germany period was based on the re-
alization of Nazi ideas, on the creation of a pure Aryan race as God-given, to rule
the world and affirm Germany as the world’s leading country and the German
people as the most sublime in every respect. Education-related activity in the
Nazi Germany period was based on the fascist pedagogy created in the 1920s in
Italy. In addition to some German pedagogues who lived at that time, the educa-
tion character and goals for German children and youth were mostly determined
by Nazi ideologues. That is why education in the period of Nazi Germany was
based on eugenics, ideological and extremely nationalistic bases, but also on cul-
tic, militaristic, alchemical racist, anti-Semitic, theosophical and mythological
aspects. A significant role in the education of German children and youth was
played by the secret state project Lebensborn (Milenovi¢ 2020) and the state
youth organization with its two branches: The League of German Girls and Hit-
lerjugend, which was considered a Nazi paramilitary formation (Milenovi¢ and
Rajéevi¢ 2021; Benecke 2019).

IDEOLOGY OF NSGWP AND NAZI GERMANY
AS A BASIS FOR UNDERSTANDING EDUCATION
DURING THE NAZI GERMANY PERIOD

After the fall of the Weimar Republic, the NSGWP and the Nazis, gathered
around their leader Adolf Hitler, came to power in Germany. At that time (from
1928 to 1934), Germany was hit by the greatest economic crisis ever and affect-
ed one of the world’s most modern countries. The causes are numerous and are
mostly related to Germany’s previous defeat in the World War I, the destruction
of its large economy and financial system, unemployment, poverty and hunger,
and the great political crisis that gripped Germany. This led to numerous civil
disturbances and demonstrations. In addition to objective causes, Adolf Hitler
and the Nazis accused Jews and other peoples who did not belong to the Aryan
race as the key reason for this situation in Germany, and above all the main cul-
prits of Germany’s defeat in the World War I and the crisis that hit Germany.
After that, Germany was significantly strengthened economically (Beci¢ 2019),
which the Nazis used to realize their extremely inhumane and inhuman ideas.

In the period of Nazi Germany ,.... Anti-Semitism was especially pronounced”
(Kleg 1995: 334). A special state program, the Holocaust, was adopted, which,
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among other things, meant “... complete disenfranchisement of Jews” (Rich 2019:
51), and as it later turned out, ... their deportation to death camps” (Milenovi¢,
2015:565) and physical extermination embodied in “... the final solution of the
Jewish question” (Whitaker 1981: 192). In the Holocaust, Jews were not the only
victims, but also “... communists, homosexuals, people prone to various addic-
tions, mentally retarded people, Roma, Slavs, especially Russians and other peo-
ples” (Friedman 1995: 339). All this can be presented in a certain chronological
order. After the Crystal Night, in 1933, the Nuremberg Laws were passed “... which
gave the Germans too many civil rights” (Dordevi¢, Pirner 2019: 49). This was
followed by persecution, mainly of Jews, but also of other peoples who did not
belong to the Aryan race (Fallace 2018) in several phases (Persecution, Ghetto,
Deportation, The Final Solution and Their Life after Liberation) (Milenovié¢ 2015).
In his book Mein Kampf (2019), Adolf Hitler presented his program for the
recovery of Germany and its economy, and the return of Germany to the world
stage as a great economic, cultural and, above all, military power. In spreading
this fanatical ideology, Adolf Hitler was assisted by numerous Nazis, primarily
the ideologue of Nazism, Alfred Rosenberg. The ideology of the NSGWP and
Nazi Germany, in addition to Nazism, included occultism, occult racism and the
philosophy of evil. It implied both magic and alchemy, but also tectonic and Ary-
an mythology (Zortman 1971). According to Alfred Rosenberg’s ideology, Nazi
Germany originated long before World War II, even before the Great Flood and
ice age. Alfred Rosenberg attributes Nazi Germany to the secret Thule Society,
and connects it with Atlantis, which turns tectonic mythology into Nazism.
Other ideologues of Nazi Germany also discussed the ideology of Nazism.
Nevertheless, there are not many papers talking about the ideology of Nazism.
Some works only partially mention some phenomena of the ideology of the Nazis
and Nazi Germany (Jevti¢ 2000). According to the same source, one of them is
Karl Haushofer, who was a member of the lodge of the Thule Society, and whos-
tudied geopolitics and ideology based on the power of the pure Aryan race. An im-
portant mention is also Guido von List, who studied the ideology of Theosophical
Nazism, mainly studying the ancient German Runes. The ideology of Nazism was
also imbued with astrology, which was what Karl Ernst Kraftt studied. A particu-
larly important ideologue of Nazism was Rudolf von Sebottendorf. He was an oc-
cultist and the founder of the Thule Society. The name of this society comes from
mythology, from the land of Thule or Hyperborea, which is considered the home-
land of people who survived the great flood of Atlantis. Rudolf von Sebottendorf
connects theosophy and mythology, which combined, represents occult racism. In
addition to the above mentioned, an important ideologue of Nazism is Dietrich
Eckar, who differed from other ideologues of Nazism in that he combined occult-
ism with science and technology. The ideologues of Nazism published their teach-
ings and works in the magazine Ostara, founded by Adolf Lanz (Bediirftig 1994).
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In search of the descendants of the surviving people from Atlantis, the
Ahnenerbe Society was founded with the main goal of researching German ar-
cheology and history (Paddock 2016). In 1934 and later, under the auspices
of the NSGWP and SS Commander Heinrich Himmler, the Ahnenerbe Society
organized several scientific expeditions to Tibet. Heinrich Himmler, although a
high-ranking officer and official of Nazi Germany, was the greatest Nazi occult-
ist. One of his ideas was for Nazism to become the new religion of Germany. For
the seat of his occult rites, he chose Wewelsburg Castle, where, obsessed with
medieval mysticism, he planned the darkest crimes in the World War II. For this
reason, this castle was called Naziland among critics.

The Nazis attached great importance to propaganda in achieving their
goals. This was especially true of educational propaganda films (Bostock 2011).
In Kosovo and Metohija, propaganda was especially conducted by the Italians. It
started in the interwar period, and was especially pronounced during the World
War I It first began in Albania, and then in Kosovo and Metohija, and lasted
until 1943, when Italy capitulated (Slovi¢ 2012).

All ideological understandings in Nazi Germany were applied in other oc-
cupied European countries. Under the influence of idolatrous notions of inferior
and superior peoples, the Jews, as inferior, were ruthlessly expelled, first to the
ghettos, and then to the camps, where the vast majority of them were later ex-
ecuted. There were such examples in the former Yugoslavia, primarily in Croatia
(then the Independent State of Croatia - NDH), where Serbs suffered the most,
and then Jews and Roma, as inferior peoples. There were such examples in Ser-
bia as well, where, under the influence of the minority German people, primarily
in Banat, ,.... inferior and superior peoples” were discussed (Malovi¢ 2008: 79).

The situation was especially complicated in the area of Kosovo and Me-
tohija. After the capitulation of Yugoslavia, Kosovo and Metohija was divided
between Germans, Italians and Bulgarians. the Balli Kombétar also had a sig-
nificant influence in Kosovo and Metohija (Tan¢i¢ 2010). In addition to the
Germans, who mainly controlled the area of Kosovska Mitrovica and the Italians
(Aleksi¢ 2017), the terror was carried out by Bulgarians and the Balli Kombétar.
Numerous sources of the Orthodox Diocese of Raska and Prizren (Stojkovié
2019) and the then Communist Party of Yugoslavia (Slovi¢ 2012) testify to this.

EDUCATION IN NAZI GERMANY

By critically analyzing some pedagogical studies of recent date that dis-
cussed the Nazi Germany period, some characteristics of education in Nazi
Germany can be presented. It has already been emphasized that education in
Nazi Germany was focused on a certain practical activity. It further implied the
education of a self-chosen race - pure Aryans. This kind of education was directed
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towards educating only one race, with the aim of its members accepting them-
selves as superhumans, who are superior in every sense and chosen to rule the
world, who should be obeyed by other nations that are considered lower race.
In such an approach to education, their unconditional obedience to accepting
themselves as a lower race was expected, which, after all, was largely defined ac-
cording to the Nuremberg Laws (Brickman 1985).

By concretizing the general goal of education in Nazi Germany, other edu-
cation goals can be defined as well. On the one hand, it implies education in
the spirit of nurturing love, faith and respect for one’s own - German (Aryan)
people, and on the other hand, the hatred and intolerance towards all other peo-
ples. Such pedagogy, which can also be called the pedagogy of political fanati-
cism, further implies the education of children and youth in the spirit of Nazi
Germany and unconditional loyalty to their leader Adolf Hitler, which is partly
contrary to education in Sparta, which aimed at educating brave and strong war-
riors to wage wars in the interest of the state of Sparta (Karasoy 2018). This cer-
tainly meant self-deprecating even the personal interests of each individual, who
were brought up from an early age to serve Nazi Germany and that, beyond that,
their lives had no other purpose. This kind of education, characteristic of train-
ing and/or a drill, was significantly different from the military drill, because the
way in which it was conducted was not characteristic of man and his values. It
was not the idea of the extreme Nazi pedagogues of that time (Alfred Baeumler,
Ernst Chain and Theodor Litt), but exclusively the idea of the ideological crea-
tor of the Nazi ideology, Alfred Rosenberg and his followers (Benecke 2019).

The most important aspect of education in Nazi Germany was physical
education. It was given primary importance (Dichter 2012). The youth of Nazi
Germany, organized within The League of German Girls and Hitlerjugend, were
educated that they need to be constantly physically active, because health is the
most important thing in life, and youth as such is most useful to their people and
their country. This would not have been a problem if the pupils had not been
presented with the fact that all this is necessary for them to be brave, loyal and
good warriors for Nazi Germany when the time comes. All that is contained in
the official documents of Nazi Germany, which were mentioned earlier.

Intellectual education was not of primary importance within education in
Nazi Germany. This was especially true of higher education, which was the priv-
ilege only of the most prominent members of Nazi Germany (Meseth, Proske
2010). In the beginning, only the healthy, strong, educated and pure Aryans
were chosen for the elite units of Nazi Germany. From the aspect of education,
higher levels of education were not required, only general education was neces-
sary. Learning in schools for most children and youth was not their preparation
for future life and work, but preparation for serving the interests of Nazi Ger-
many and for impeccable discipline and obedience. Great attention was paid to
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extracurricular activities. Joint gatherings were organized, with the goal of depriv-
ing German children and youth from leisure time and making it impossible for
them to engage in any other activities, outside of those organized by the Nazis.

Moral education in Nazi Germany was also based on eugenics, nationalism,
racism and militarism. Its special dimension is reflected in anti-Semitism. This kind
of moral education referred somewhat more to German boys than to German girls.
Racially pure German girls were brought up to be destined by God to give birth to
and nurture healthy offspring and a pure Aryan race. On the one hand, this approach
to moral education denied socially acceptable moral qualities and values that deter-
mine a family. On the other hand, in order to realize this idea, they were not consid-
ered immoral and socially unacceptable behaviors, even polygamy, which as such,
even today is not seen as socially acceptable behavior, except in certain cultures, and
mainly in radical Islamic states of the Middle East (Yusof, Esmaeil 2015).

As part of the education during the Nazi Germany period, work education
and aesthetic education were conducted. The goal of work education was to train
German youth to do jobs in the field of agriculture and industry. Education was
also directed towards creating awareness of the importance and need for strict
order, work discipline and work at any cost and regardless of earnings. Aesthetic
education had an extremely unethical dimension. German children and youth
were taught that they were the descendants of a long-extinct race from Atlantis,
who were the most beautiful, strongest and most intelligent people on the planet.

Spiritual education in Nazi Germany was not given much importance. Educa-
tional work and educational activities in schools during the Nazi Germany period,
were completely different from the basic provisions contained in the education
model from the period after the creation of the Weimar Republic, which always
referred to religion and religious instruction. They were considered public primary
schools at the time. The ideology of Nazism, embodied in the occult, also denied
the existence of the official religion and the German Church. They believed that
Nazism was a new religion of the future powerful and strong German state and the
sublime German people and its culture.

CONCLUSION

As a social and categorical pedagogical concept, education has always been
a powerful tool for achieving social goals. Historically speaking, it has played
such a role throughout all historical epochs. In recent history, there has been
a tendency to bring education closer to the pupil and his needs, but even then,
no matter how much freedom in education was sought, it was socially condi-
tioned. The most striking example of social conditioning and determination of
education is education in Nazi Germany from 1933 to 1945, which was largely
based on the principles of Fascist pedagogy created in the 1920s in Italy, but with
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much more extreme goals, principles and methods. The topic of education in
Nazi Germany was mainly studied by some of the German pedagogues, mem-
bers of the NSGWP, primarily Alfred Baeumler, Ernst Chain and Theodor Litt.
However, the foundations of education in Nazi Germany were laid by the main
ideologue of Nazism, Alfred Rosenberg. Other Nazi ideologues, Karl Haushofer,
Guido von List, Karl Ernst Krafft, Rudolf von Sebottendorf and Dietrich Eckart,
also made significant contributions. Their teachings were based on the princi-
ples of eugenics, nationalism, ideology, occultism, militarism, racism, anti-Sem-
itism, alchemy, astrology, and extremely inhumane and anti-human principles.

Education in Nazi Germany had a lot in common with the education in
Sparta. It went much further though, because the goal of education was to cre-
ate awareness of the importance of the existence of a pure Aryan race and the
German people as exalted and God-given to rule the world. The primary impor-
tance of education in Nazi Germany was given to physical education, followed
by moral education. Work and technical education was also seen as important,
because it was believed that only with hard work, Germany could get out of the
economic crisis and avoid the destruction which was caused by ethnic groups
and nations that do not belong to the German people. Intellectual education
was not given too much importance, because it was considered that children
and youth needed to be educated to a level that would be sufficient to meet
the needs of Nazi Germany. The same was true for aesthetic education, which
meant symbolism, orderliness, order, work and discipline.

Based on the critical analyzes presented in this paper, it can be concluded
that education in Nazi Germany, as an extreme form of already extreme fascist
pedagogy, operated during the Nazi Germany in the period from 1933 to 194S.
Ignoring its (in)humane and (non)ethical side, however, it must be acknowl-
edged that the goal of education in Nazi Germany, especially its concretization,
was the most precisely defined compared to any other goal of education in the
history of pedagogy before the period of Nazi Germany. This certainly cannot
be presented as something positive. Education in Nazi Germany was based on
eugenics, anti-pedagogical, anti-moral, anti-humane and, above all, anti-human
principles. As such, it left a deep mark and negative consequences in the history
of education, the consequences of which are still felt today in many German
provinces and European countries.
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JKusopaa M. MMAEHOBH'R

BACIIMTAIBE Y HAITUCTHUYKOJ] HEMAYKO]J OA 1933. AO 1945.

PE3uME

Haxon masa Bajmapcke pery6auke, y Hemaukoj je Ha Baact pomaa HCAATT u Hanucery,
OKYILbeHH OKO cBor Bohe Apoada Xuraepa. Y To Bpeme (0p 1928. po 1934.), Hemauxy je saxsa-
THAQ HajBeha eKOHOMCKA KpHU3a, KOja je A0 Tapa MOTAQ AQ 3aXBaTH jeAHY MOAEPHY APXKaBy CBeTa.
Y3pouu Tora cy 6pojHH U yrAaBHOM Ce Beayjy 3a IpeTxoanu ropa3 Hemauxe y ITpBom cBeTckoM
PpaTy, yHHIITehe BheHe BeANKe IPUBPeAe U GMHAHCHjCKOT CHCTeMa, He3alTOCAECHOCT, CHPOMAIITBO
U TAQA M BEAVIKA [IOAMTHYKA KpU3a Koja je 3axBaTuaa Hemauxy. To je ao0Beao A0 Opojaux rpaban-
CKHX HEMHpa U AeMOHCTpanuja. [Topea 06jeKTHBHIX y3pOKa, K20 KAYIHH Pa3AOT OBAKBOTL CTakba Y
Hewmaukoj, u npe cBera raaBre kpusIie nopasa Hemauke y IIpBom cBeTckOM pary u Kpu3e Koja je
saxBarraa Hemauxy, Apoad XuTAep 1 HAIIMCTH Cy ONTY>KUAH JeBpeje B 0CTaAe HapoAe KOjH HUCY
npuraaaau Apujesckoj pacu. Haxon Tora, Hemauxa je exoHoMcku 3HaTHO ojavasa (Benuh 2019),
IITO Cy HAIJMCTH MCKOPHUCTHAH 32 OCTBAPUBAME CBOJHX KPajihe HEXyMaHMX M HEYOBEYHHX HAeja.

Y nepuoay Hauucriyke Hemauke ,....je Hapouuto 6uo uspaxen Aniniucemumiuzam” (Kleg,
1995: 334). AoHer je u moce6an Apxxasau iporpam Xo40kaycitl, Koju je usmely ocrasor moppasy-
MEBao ... [IOTIYHy obecrpaBsenoct Jespeja“ (Rich 2019: S1), a kako ce KacHHje HCIIOCTABUAO,
H ,,...lbUXOBY A€lOpTanujy y aorope cvptu” (Muaenosuh 2015: S65) u ¢pusmiko ucrpebaerme
OAMHYEHO ¥ ,,...KOHAYHOM peutersy jepejckor mutama“ (Whitaker, 1981: 192). Y Xoaokaycry, Hucy
jeAnHe XpTBe OHAH JeBpeju, Hero M ,,...KOMYHHCTH, XOMOCEKCYaALll, 0CO0e CKAOHE PasHUM 60-
AeCTHMA 3aBUCHOCTH, MEHTAAHO peTaparpane ocobe, Pomu, CaoBeHy, nipe cera Pycu 1 ocrasu
Hapoau” (Friedman 1995: 339). Cse oBo Morao 6u ce npeacraBuTu oppehennm pepocaesom. Ha-
xoH Kpucitiarne nohu, 1933., soonetu cy Huprndepuuixu 3axoHu ,....koju cy HeMiiuma paau peBeAnka
rpabarcka npasa“ (Bophesuh, [Tuprep 2019: 49). IToToM je ycaeAno IPOTOH, yTAABHOM JeBpeja,
AAM M OCTAAMX HApOAQ KOjU He Tpunapajy Apujescxoj pacu (Fallace 2018) y sume dasa (ITpoion,
Tenio, Aeiiopinayuja, Konauro pewerse u Fbuxos #cusoiti naxon ocroSohersa (Munaenosuh 2015).

¥ papy ce mpoyyasa BacnuTame y nepuoay Hanucruuke Hemauke op 1933. oo 1943, 3a ocrBa-
pHUBame CBOjHUX IIUAEBA, HALUCTH OKyIlsbeHH Y HallmoHaACOIMjaAucTHIKOj paAHUYKOj TAPTHjH
(HCAALII), cy nopep, 6pojHuX 3aKOHA M AP>KABHHX IPOrPaMa, BEAUKY 3HAUAj BUACAH Y BACIIUTAIbY
U BaCIIUTHOM AeAaoBamy. KoHKpeTH3anuja 1isa BacuTama y mepuoay Hanucrimdke Hemauxe je
IIOAPA3yMeBaAa BaCIIUTAE AeIle M OMAAAMHE Ha eyTeHUCTHIKMM, HAlJHOHAAMCTIIKIM, PaCHCTHY-
KUM, aHTHCEMUTUCTHIKMM, HAEOAOIIKUM, OKYATUCTHIKHM, Te030(CKUM, MUAUTAPUCTHIKKM U aA-
XEeMHjCKUM OCHOBAMa C LiFAeM IOACTHUIIAbA M PasBHjarba CBECTH O 3HAYajy U IIOTPeOU cTBapama 1
odyBama YKcTe Apujescke pace, 0 HEMAUKOM HApOAY Kao HAjIMBUAM3OBaHMjeM U borom paHmM aa
3aBaAaAa CBETOM, Ca CBOjOM Y3BHIIEHOM TPAAHILIAJOM M KYATYPOM.

Kao ApymITBeHM M KaTerOpUjaAHH IIEAArOLIKY [10jaM, BACIIUTAbe je 0OAyBeK 61A0 MOhHO
CPeACTBO 3a OCTBapHBame APYIITBeHHX IuseBa. Mcropujcku mocmMaTpaHo, OHO je TakBy yAory
HMAAO KPO3 CBe HCTOPHjCKe eroxe. Y HOBHjOj HCTOPHjH, TEXKHAO Ce MPUOAIDKABAY BACIUTamkba
CaMOM BACIIUTAHUKY ¥ IeTOBUM ITOTPe6aMa, aAM je U TaAd, Ma KOAMKO Ce TEeXHAO CAOBOAU y
BaCIIUTAIY, GUAO APYIITBEHO ycAOBAeHO. Hajuspasuruju mpumep ApyIITBeHe YCAOBASEHOCTH U
oapebenocTn Bacniurama, jecre Bacurame y eproay Hauucrimake Hemauxke op 1933. a0 1945,
KOje je y BeAMKOj MepH 61AO 3aCHOBAaHO Ha IIOCTAaBKaMa Pawucitiuike fegaioiuje Hacrase 20.-THX
roausa 20. Bexa y MITaAuju, aAu ca 3HaTHO eKCTPEMHHUjUM ITHAEBUMA, IIPUHITUIIAMA U METOAAMA.
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Bacrimramem y mepuopy Hanpcriake Hemauke, yraaBHOM Cy ce GaBHAM HEKH 0A HEMAUKIX IIeAd-
rora, mpunapanka HCAATI-a, npe cBeta Aappep bojmaep, Epact Kpuk u Teopop Aur. Mnax,
TeMese BaCIIUTAkY Y IepHOAYy HanucTuike Hemauke MOCTaBHO je TAGBHE HAEOAOT HAI[M3Ma
Aadpep Posenbepr. 3HauajaH AOIPHHOC AAAM CY M OCTAAM HALCTHIKHU Haeoro3u Kapa Xaac
Xoce, Buao pon Aucr, Kapa Epucr Kparr, Pyaoa ¢poun 3eborerpopd u Aurpux Exapr. Fbuxosa
ydera 0¥Aa Cy 3aCHOBAaHA HA [IPHUHIIUIIMA €yTeHH3MA, HALIMOHAAM3MA, HACOAOTU3Ma, OKYATH3MA,
MUAHTapHU3Ma, PAaCH3Ma, aHTHCEMUTH3MA, aAXeMHje, ACTPOAOTHje U Ha Kpajimhe HeXyMaH!M M aHTH-
JOBEYHHM HaYeAUMa.

Bacrmurame y nepuoay Hanucrike Hemauke, IMaAo je AOCTa CAMYHOCTH C BaCITUTAEmeM Y
CrapTu. OTHIIAO Ce U 3HATHO Ad/ve, 3aTO IITO je LA BACIIHTAbA OHO ¥ CTBapare CBECTU O 3Ha-
Jajy mocTojama unucTe Apujescike pace 1 HEeMauKOM HapOAY Kao y3BulIeHoM 1 BoroM saHoM, aa
3aBA3AA CBETOM Ca CBOjOM Y3MBIIEHOM HCTOPHjOM, TPAAULIMjOM B KyATypoM. [IpumapHM 3Hadaj
BACIIUTAalY y HaCTHIKOj HeMaukoj je mpraaBaH GpU3NIKOM BaCIIUTAKY, 2 IOTOM MOPAAHOM Bac-
nuTamwy. [IpupaBaH je 3Ha4aj B PAAHO-TEXHIYKOM BACIIUTAlbY, jep Ce CMATPAAO Ad CAMO HAIIOPHUM
paaoM, Hemauka Mosxe n3ahu u3 ekoHOMCKe Kpu3e 1 u3behu mpormacr, y kojy cy je yBeae eTHHUKe
IpyIIe U HallMje, KOje He MPHIIAAAjy HeMadKoM HapoAy. FIHTeAeKTyaAHOM BacIUTamby Ce HUje Ipe-
BHIIle IPHAABAO 3HAYA], jep Ce CMATPAAO AQ je ACI[Y ¥ OMAAAMHY MOTPe6HO 06PA30BATH AO OHOT
HuBOa Koju he 6uTH A0OBOMdAH A2 0ArOBOpe moTpebama Hanpcrrike Hemauke. Fcro je Baxuao u
33 €CTETCKO BACIHUTakbe, KOje je OAPA3YMEeBAAO CUMOOAKKY, YPEAHOCT, PeA, PaA ¥ AUCIIHIIANHY.

Ha ocHOBY KpUTHYKMX aHAAM3A H3HETHX Y OBOM PaAY, MOXKeE Ce 3aKAYIHTHU A je BaCIIHTAmbe
y epropy Harucruuke Hemauke, kKao eKCTpeMI30BaHI OOAVMK HOHAKO eKCTPeMHe Pauuciiuyie
ilegaioiuje, AeAOBAAO y BpeMe TIOCTOjama HanucTHike Hemauke y meproay oa 1933. oo 194S.
3anemapyjyhu merose (He)xymane u (He)eTuuKe CTpaHe, HIIAK je MOTPe6HO MPUBHATH, AA je LA
BaCIIMTama y epruoAy Hanpcrudke Hemauke, moce6HO mberopa KOHKpeTU3alyja, HajIpeLU3HIje
610 oppelyeH Hero 6UAO KOjH APYTH LA BAaCIUTaba Y MCTOPHUJHU IIEAATOTH]je IIpe IIePHOAA HALU-
criake Hemauke. To ce cBakako He MOXKe IIPEACTABUTH Kao HEIITO IITO je MO3UTUBHO. Bacru-
Tame y meproay Harucruuke Hemauke je 6HAO 3aCHOBAHO Ha €yreHUCTUYKUM, AHTH-IIEAATOII-
KHUM, aHTH-MOPAAHUM, aHTH-XyMaHICTUYKUM H ITpe CBera aHTH-4Y0BeYHMM HageanMa. Kao Taxso,
OCTaBHAO je AyOOK Tpar i HeTaTHBHe IIOCAEANIIe Y HCTOPHjU BACIIUTAMbA, UMje Ce IIOCASAHLIe H
AaHac ocehajy y MHOTMM HeMa4yKiM [IOKPajHHaMa i eBPOIICKHM APIKaBaMa.

Kryune peuu: nanmzam, Tpehu pajx, ApujeBcka paca, BaCIIUTHO A€AOBalbe, eyreHn3aM, HAe-
OAOTH3aM, OKYATH3aM, pacu3aM, $pallr3aM, aHTHCEMUTH3AM.

Pap je npeaat 27. maja 2021. ropriHe, a HAKOH MUIIbEHA PelleH3eHaTa OAAYKOM OATOBOPHOT
ypeanuka Bawiliure, onobpeH 3a mraMmiry.



