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Abstract: The past decade has witnessed the expansion of educators’ competen-
cies and their larger concern for children with developmental delays, i.e. inclusive
education. The inclusion of developmentally delayed children into education is de-
termined by the following: early detection of developmental conditions, timely inter-
vention, an individualized education plan (IEP) and its practical application. The IEP
is developed and implemented by the inclusive education team. The team members
responsible for the development of the IEP for children with developmental delays
in regular preschool education are: parents or caregivers, teachers and educators,
early childhood professionals, personal assistants for developmentally delayed chil-
dren, special education teachers or dialectologists, pedagogical assistants and other
professionals. The goal of this research was to determine educators’ opinion about
the necessity of an early intervention as well as about the application of the IEP and
the involvement of professional support in inclusive kindergarten programmes and
practice. The sample was comprised of 70 early childhood educators with experi-
ence in teaching children with developmental delays. The research results showed
that the participants were predominantly inclined towards the involvement of a mu-
sic pedagogue into inclusive kindergarten education (S1of them or 71%). Therefore,
this paper analyses the possibilities of supporting children with developmental delays
through music teaching classes.
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INTRODUCTION

Early detection and timely intervention are of crucial importance when it
comes to the issue of developmental delay in children. A modern educator is
expected to recognise atypical patterns of behaviour in children and thus enable
early intervention. The necessity to involve professional teams in early child-
hood interventions has been emphasised by numerous authors (Andrejevié
200S; Cvijeti¢ 2014 ). A recently increased interest in early intervention is close-
ly related to the discoveries made in the field of neurobiology and in develop-
mental theories, which have proven that children’s development and academic
achievement benefit significantly from their early experiences and their stimula-
tion. Namely, the majority of permanent connections formed in the brain are
created in early childhood, when the brain is extremely adaptable and suscepti-
ble to external stimuli, which means that any detected deviations and conditions
may be either remedied or alleviated. The early intervention programme is also
conditioned by various international documents that guarantee a range of rights
to all children, including children with developmental delays, such as the right
to high-quality education, health and social welfare, participation in social activi-
ties, etc. (Milenovic et al. 2020; Popovié et al. 2016; Ljubojevi¢ 2013). These
rights are implemented in the legislation of numerous countries in the world
and enable children with developmental delays and their families to access
support services, so that they can be better involved in various activities with
children without these delays and thus improve the quality of their own lives
(Cvijeti¢ 2014: 315).

The importance and application of the Individualised Education Pro-
gramme (IEP) for children with developmental delays is discussed differently
by many authors (Dukovi¢ et al. 2020; Vujaci¢ et al. 2019; Milenovi¢ 2013; Ili¢
2010). Its importance is proved by the fact that it is required by the law. Accord-
ing to Article 3 of the latest Rulebook on detailed instructions for determining the
right to an individual educational plan, its application and evaluation from 2018,
the IEP should be adapted to a child’s educational needs. Therefore, there are
three different IEPs. The IEP1 sets out the services and supports necessary for
preschool-age children. It is an individualised education programme that de-
termines the goal of support, adaptation and improvement of preschool educa-
tion physical space, adaptation of teaching and educational methods in a pre-
school group, the order in which to apply these methods and the persons who
give support. The other two IEPs (IEP2 and IEP3) are related to primary and
secondary school education. The IEP1 cherishes an interdisciplinary approach,
destigmatisation of children with developmental delays in inclusive practices
and peers’ evaluation of inclusive education. The IEP significantly influenc-
es the development of children with developmental delays. The crucial role
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is the one played by the preschool teacher, who is frequently the coordinator of
the inclusive team, as well (Koji¢ et al. 2012). Preschool teachers should have the
competencies they gain during their lifelong learning, which are related to the
IEP from both theoretical and practical point of view.

The Rulebook offers explicit instructions for determining one’s right to the
individualised education plan, its application and evaluation (Official Gazette
RS, No 74/2018). The right to the IEP is granted to a child or student who
needs some additional support in education because they have trouble partici-
pating in regular teaching activities and achieving their academic improvement
and success. This particularly refers to the problems related to the achievement
of general educational results, especially if a child or a student: a) has trouble
studying (caused by specific study problems or the problems in behaviour and
emotional development); b) has developmental delays or disabilities (physical,
motor, sensory, intellectual and multiple delays, or the problems pertaining to
autism); c) originates from or lives in a socially disadvantaged environment
(social, economic, cultural and language poverty, or a prolonged stay in health-
care or social institutions); and d) is entitled to this type of educational support
for some other reasons. The achievement of the right to the IEP is conditioned
by several factors, the most important being the parents’ consent and the pre-
school teacher’s qualifications.

The paper further analyses the examples of the support to the children
with developmental delays that the music pedagogue provides through vari-
ous music class activities: singing, playing, listening to music and music games.
This approach is justified by the new preschool curriculum framework Years of
Ascent. This preschool programme insists on children’s equal rights and possi-
bilities to learn and develop through art, as well (Official Gazette RS, No 88/17
u27/18 — state law).

METHOD

The goal of this research was to identify educators’ opinion about the ne-
cessity of early intervention, analyse the application of the IEP and the support
offered by experts of various profiles in preschool inclusive education, as well as
to apply obtained results in future modifications of the practical methods aimed
at achieving optimal inclusive preschool education.

Sample

The sample was comprised of 70 preschool teachers from Kikinda, Sombor,
Zrenjanin and Belgrade. All of the participants had already had experience in
teaching children with developmental delays and had been involved in creating
pedagogical profiles and the IEPs for these children.



460 Biljana S. Jeremic i Zivorad M. Milenovi¢

Research techniques and procedures

The survey technique was used in the research. The survey provided insights
into the respondents’ opinion about the major topics of the research. The meth-
od used in the research was the descriptive method. The main research instru-
ment was the Questionnaire for preschool teachers, which was adapted to meet
the research goals. Prior to devising the Questionnaire, a preliminary study was
conducted with 20 preschool teachers. The Questionnaire contained 12 carefully
selected, clearly and adequately presented statements. The Questionnaire also
had some empty space in which the respondents could write their comments.

THE RESULTS OF THE RESEARCH

Table 1 show the results obtained in the conducted research that studied
the preschool teachers’ opinion about early recognition and identification of
preschool children’s developmental delays. The research also investigated the
necessity of early intervention, as well as the creation and application of the IEP
in the inclusive education team. The presented research findings demonstrate
that the cumulative results of the frequency study, AC, x2 test, contingency co-
efficient and percentage indicate statistically significant differences in the pre-
school teachers’ responses (p = .000), with the exception of the responses to
question number 10. The value of the contingency coefficient shows that there
is a generally average connection between the phenomena examined through 12
(twelve) different statements.

Table 1. Preschool teachers’ opinion regarding the involvement of the music pedagogue
into the inclusive team

Statement | fl | % |2 % |[f3| % Y | AC x2 |df| Cmax | C
1. 3815428 | S| 7.15|27|3857|70]2.15|24.200|2| .81 |.50
2. 365143 21|30 13| 18.57170(2.33| 11.686 | 2| .81 |.37
3. 40(57.14| 5| 7.15]25|35.7170|2.21|26429 |2| .81 |.52
4. 3715286253571 | 8|11.43|70|2.41|18.200 |2 | .81 |.45
S. 43161.43120|28.57 | 7|10 70(2.51|28486 |2 | .81 |.53
6. 466571 |11|15.72 |13 | 1857 |70 |2.47| 33.114 |2 | .81 |.56
7. 48 |1 68.57 |13 1857 | 9| 12.86|70|2.56|39.457 |2 | .81 |.60
8. 5117286 7|10 121 17.14 |70 | 2.56 | 49.743 | 2| .81 |.64
9. 37152.86|23|32.86|10| 14.28 |70 (2.39| 15.629 | 2| .81 |.42
10. 31144.29 (21|31 1812570 170(2.19| 39712 | .81 |.23
11. 3615143 |19|27.14 | 15| 2143 |70|2.30| 10.657 |2 | .81 |.36
12. 54177.14| 6| 858 |10| 14.28 |70 |2.63 | 60.800 | 2 | .81 |.68




Educators’ perceptions regarding the inclusion of experts of various profiles... 461

Statement number 1, If I detect certain atypical developmental patterns in a
child, I immediately inform preschool professionals and parents about that, was an-
swered positively by 38 (54%) preschool teachers. The majority of them first
informed the preschool professionals and then the parents. The preschool
teachers who responded that they addressed preschool professionals only oc-
casionally or never stated that they did not consider themselves competent
enough and that they were discouraged by parents’ negative reactions.

Statement number 2, Early detection of developmental issues has an effect on
the child’s ability to function properly in later years, was answered positively by
36 (51%) preschool teachers. The rest of the respondents selected either “oc-
casionally” or “no” as their answers. The comments of those preschool teachers
who responded positively were based on the latest neurobiological models of
children’s development, especially the development of the synapses and neu-
rone connections (the knowledge acquired in seminars and from the study of
the recommended materials in the field). The comments provided by the pre-
school teachers whose answer was “occasionally” were related to the type and
level of the developmental delay. They believed that early intervention could
be effective only in less serious cases of this impairment. The preschool teach-
ers whose answer was “no” referred to the biological aspects of developmental
delays and thought that these children’s ability to function properly could not
be improved significantly unless experts in defectology were included in regular
educational groups.

Statement number 3, The IEP motivates children to develop their biological
potentials to the greatest degree possible, was answered positively by 40 (57%)
preschool teachers. S (7%) respondents answered “occasionally” and 25 (36%)
answered “no”. The preschool teachers whose answers were “occasionally” and
“no” explained their responses similarly as the previous one: they did not believe
that the goals established by the IEP could be accomplished without the support
of experts in defectology and without additional training of the members of the
inclusive team.

Statement number 4, I frequently apply the individualised programme in
teaching children, was answered in the following way: 37 (53%) respondents
said “yes”, 25 (36%) of them answered “occasionally” and 8 (11%) preschool
teachers responded “no”. The respondents commented that they frequently
applied the individualised programme in teaching children since even children
with typical patterns of behaviour differed in many ways. Therefore, this ap-
proach to teaching offered equal opportunities to children to develop in ac-
cordance with their own abilities, interests and needs. This approach proved
to be beneficial for the children with developmental delays, as well, because it
was applied in the activities performed in small groups and accompanied with
the peer support.
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Statement number S, I need the pedagogue’s support in planning and program-
ming the IEP, was responded in the following manner: 43 (61%) respondents
said “yes”, 20 (29%) preschool teachers said “occasionally” and 7 (10%) said
“no”. The comments provided by the respondents show that the majority of the
preschool teachers needed the support of the pedagogue when teaching children
with developmental delays, but that they seldom got it due to a small number of
employed pedagogues in preschool education and because of their insufficient
knowledge about the problems of the children with developmental delays.

Statement number 6, I need the support of the psychologist in devising the cur-
ricula for teaching children with developmental delays, was answered positively by
46 (65%) of the respondents, while 11 (16%) of them said “occasionally” and 13
(19%) answered “no”. The respondents’ comments resemble those provided for
the previous statement, the only difference being that the respondents believed
that psychologists were more competent for offering support in teaching chil-
dren with developmental delays.

The distribution of the responses for the statement number 7, The preschool
physical education teacher has to be a member of the inclusive team, was the fol-
lowing: 48 (69%) of the respondents provided positive attitudes, 13 (19%)
answered “occasionally” and 9 (13%) said “no”. According to the respondents’
comments, the preschool physical education teacher should help with the exer-
cises for the improvement of the motor skills of the children with developmental
delays, which would be beneficial for their general condition.

Statement number 8, The preschool music professional has to be a member of
the inclusive team, was responded in the following way: 51 (73%) of the respond-
ents answered “yes”, 7 (10%) said “occasionally” and 12 (17%) said “no”. The
majority of the respondents commented that musical activities and movement
to music were beneficial for the children with developmental delays and that the
music pedagogue had to be involved in the inclusive education team.

Statement number 9, The preschool art professional has to be a member of the
inclusive team, was responded in the following manner: 37 (53%) of the respond-
ents said “yes”, 23 (33%) of them said “occasionally” and 10 (14%) said “no”.

Statement number 10, Parents always attend the meetings of the inclusive team,
was answered positively by 31 (44%) respondents. 21 (31%) of the preschool
teachers said “occasionally” and 18 (26%) of them provided a negative answer.
The respondents commented that parents should always attend the meetings of
the inclusive education team, demonstrate a greater interest in their children’s
development and progress, practice exercises recommended by dialectologists
and medical experts and initiate additional meetings and discussions.

Statement number 11, Parents of developmentally delayed children is frequent-
ly invited to communicate with teachers in person, was commented in the follow-
ing way: 36 (51%) of the respondents provided a positive answer, 19 (27%)



Educators’ perceptions regarding the inclusion of experts of various profiles... 463

of them said “occasionally” and 15 (21%) answered “no”. The majority of the
respondents assumed that communication with parents in person contributed
to their developing a greater sense of trust and empathy towards their children
and families, which is the reason why this kind of parent-teacher communication
should be encouraged. Parents should be advised not to develop the sense of
guilt or denial of the real situation. They should be informed that their children
are accepted and treated equally as other children attending the kindergarten.

Statement number 12, The experts in defectology provide the greatest degree
of support to the inclusive team, was commented positively by 54 (77%) of the
respondents, while 6 (9%) of them answered “occasionally” and 10 (14%) of
the respondents provided a negative answer. The respondents mainly stated
that the inclusive education team could not function without the involvement
of dialectologists, who should coordinate the activities of inclusive teams. The
majority of the respondents emphasized that dialectologists should be included
into teaching and individual activities with the developmentally delayed chil-
dren within their regular groups.

As regards the support provided by various preschool professionals (art,
physical education and music), the largest percentage of the respondents
(73%) concluded that the support of the music pedagogue was the most sig-
nificant one. Therefore, this paper analyses and discusses this type of support
in preschool inclusive education. It should be also added that the greatest per-
centage of the respondents (77%) considered the experts in defectology to be
the most important persons for preschool activities that include the children
with developmental delays.

CONCLUSION AND PEDAGOGICAL IMPLICATIONS

The research findings prove that the majority of preschool teachers believe
that all participants in inclusive education need support. Preschool teachers
need professional support in order to provide high-quality education to chil-
dren with developmental delays from their early childhood. Preschool teachers
are expected to have good knowledge of children’s typical patterns of develop-
ment so that they can recognize developmental issues in certain children. The
respondents identify early intervention and the support provided by a whole
range of experts as crucial for inclusive education. Support is undoubtedly nec-
essary in inclusive education, both from the rhetorical and pragmatic point of
view. Parents also need support that will help them realise and accept develop-
mental delays in their children, and consequently act in the proper manner so
that their children be accepted for early intervention. Moreover, since parents
enroll their children with developmental delays to go to regular kindergartens,
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it means that these preschool institutions need adequate professional support
from a team of experts in various fields. Parents should be encouraged to enroll
their children to attend either regular preschool (with the adapted IEP applied)
or special education school (with the altered IEP applied). The results of this
research are in agreement with numerous studies published in leading world
journals (Viyrynen, Paksuniemi 2020; Grynova, Kalinichenko 2018; Zundana
Fraser, Bain 2016).

This research may contribute to further studies in the field that can examine
the following: the topics related to early recognition of developmental issues in
children by preschool teachers, the comparison of the number of children with
developmental delays accepted for early intervention and the total number of
children with developmental delays, application and results of the IEP, the in-
volvement of experts and professionals into inclusive teams These findings are
confirmed by some other research conducted in the Republic of Serbia and in
the world (Kovacevi¢, Radovanovi¢ 2021; Jeremié, Milenovi¢, 2020; Farias et
al. 2017). Children with developmental delays can be granted adequate support
only by timely, professional and overall intervention performed by expert teams.
The problems that children with developmental delays encounter can be over-
come by applying systematic measures. This will secure a flexible environment
essential for their optimal development.
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***[Ipasusnux 0 OCHOBaMa IIPOrpaMa IPEeAIIKOACKOT BacIUTama i obpasosama. 2018. ,Cayxbe-
Hu raacHuk PC*, 6p. 88/17 u27/18 — ap. 3axom.
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busana C. JEPEMUR
JKusopap M. MUAEHOBH'HR

TIEPHEITIIMJE BACIIMTAYA O YKAYIUBALY CTPYYEHAKA PASATYUTOT
ITPOOHAAY TUM 3A MTHKAY3HMBHO OBPA30OBAILE

PE3uUME

KowMmrmeTennuje BacIiuTaya IIOCACARSY ACIIEHHjY IPOIIHPHAE Cy Ce U yCMepHAe Ka AeIH ca
CMeTHaMa y Pa3Bojy, OAHOCHO Ha MHKAY3UBHO BACIIMTatbe M 00pasoBame. Y 00AaCTH HHKAY3Hje
Aelje ca CMeTHaMa y PasBojy BKHY yAOIy HMajy: PaHO IIpero3HaBatbe mopemehaja, mpaBoBpeMeHa
MHTepBeHIIHja, HHAUBUAYaAHH 06pasosru naal (OTT) 1 ierosa npuMeHa y IpaKcH. 32 U3PaAy U
npumeny HOTT-a HapAeXaH je THM 32 HHKAY3HBHO obpasoBatse. YaanoBu TuMa 3a uspaay MOIT-a
3a AeTe Ca CMeTHaMa y PasBojy Y PeAOBHOM BPTHIY Cy: POAUTEAH HAH CTAPATESH ACLie, BACIIHTAY,
CTPYYHH CapPaAHUK MPEATIKOACKE YCTAHOBE, AMMHH IIPATHAALT AETETa, AePEKTOAOT, IIeAATOIIKH ACH-
CTeHT U ApyTe ocobe npema notpebu. KnyuHe peun: pena ca remxohama y pasBojy; HHAUBHAYA-
AM30BaH IIPUCTYI; My3UYKH ITeAaror. MHOIM ayTOpH ca Pa3AMdHUTHX aclieKaTa roBOpe O 3Havajy U
npumenn MnauBuayastor o6pasostor nporpama (MIOIT) 3a aerty ca cmetmama y passojy (Aeaaj
2012; Mapxkos u Kojuh, 2012; ITetkosuh, 2012). Koauxo je 3HaYajaH, MOKa3yje U YMIHeHHIA A je
npeasub)eH 3akoHCcKuM nporucuma. [Tpema yaay 3. HajuoBujer IIpasurnuxa o Swicum yiyinciisu-
Ma 3a yisphusarse iipasa HA UHGUBUGYALHU 05PA308HIU TIAGH, tei08Y lipumey u 8pegrosarse u3 2018,
HOII ce uspalyyje mpema 06pazoBHUM ITOTpebama AeTeTa. Y 3aBUCHOCTH OA TOTA IIOCTOje TPH pa-
3amanTa MIOTI-a, oa kojux mpeamkoacka ycranosa aooHocu FIOIT1 koju je mpuaarohenu mporpam
BACIIUTAkba U yderba y KOMe ce [AAHUPA L TIPYXKamba MOAPLIKe, Ipruaarohasare u oborahusarme
IPOCTOPA U YCAOBA Y KOJHMA Ce y4H, IIPHAATOl)aBatbe METOAA PAAA H CPEACTABA TOKOM aKTHBHOCTH
Y BACIIHTHO]j IPYIIH, HUXOB PACIIOpeA Kao M AHIA Koja pyxajy noppuiky. Ocraaa asa (MOII2 u
M OII3) pooHOCE OCHOBHA 1 cpeama mKoAa. OBae ce TeXHUIITe CTaBsda Ha HHTEPAUCIHIIAMHAPHI
IPHUCTYTI, ACCTUTMATH3ALHjy Aelie Ca CMEeTE-aMa Y Pa3Bojy Y HHKAY3HMBHOM IIPOIIeCy U IIpOIieHa Bp-
IIIHAKA O HHKAY3HBHOM BacnuTamwy 1 00pasoamy. IOIT rMa BasKHY YAOTY y IIOACTULIALY Pa3Boja
IPEAIIKOACKE A€Ie Ca CMeTE:aMa y Pa3Bojy. Y IPHMEeHH HHAUBHAYAAHOT 0OPa30OBHOT IIPOrpama,
3HAYAjHY yAOTY Ma BACTIUTAY, KOjH j€ YeCTO X KOOPAMHATOP TUMA 33 MHKAY3UBHO obpasosame (Ko-
juh 1 cap. 2012). YousHBO je A2 A2 BACTIUTAYH TPe6ajy NMATU KOMIIeTeHIHje Koje CTHYY Y OKBUDY
IIeAOXKHMBOTHOT y4era, a opaHoce ce Ha IOIT ca TeopujcKor raeArInTa U mpakTUdHe IpUMeHe.

IpaBHAHKMKOM Cy AaTa OAFDKA YIIyTCTBA 3a YTBphHBarbe IIPaBa HA HHAMBUAYAAHH 0OPa3OBHU
IIAQH, HeroBy mpuMeHy U BpeaHosatbe (Ca. raacaux PC, 6p. 74/2018). Ilpaso na IOIT uma pere
U y4eHHK, KOjH FMa IIOTPeOy 32 AOAATHOM IIOAPIIKOM y 00pa3oBaisy 1 BaCIHTakbY, 300r Temkoha y
IPHUCTYIAkY, YKAYIUBAY, YIECTBOBAbY, HAHM HATIPEAOBAY Y BACIIUTHO-OOPA30BHOM, HAK 0OPa30B-
HO-BacIUTHOM paay. [Toce6HO ako Te Temxkohe yTudy Ha OCTBapUBaEbe OIIITHX HCX0AQ 00Pa30Barba
¥ BACTIMTAlba, 2 HAPOYHMTO AKO AETe, OAHOCHO YUeHHK: ) nMa Temkohe y yuery (360r crierududrix
CMeTHH y4emba, HAH IPO6AeMa y OHAIIAY H eMOLMOHAAHOM PasBojy); 6) uMa cMeTie y passojy,
HAM HHBAAMAWTET (TeAeCHE, MOTOPHUKE, YyAHE, UHTEACKTYaAHE, BULIECTPYKE CMETHbE, HAU CMETHhe
3 CTIeKTpa ayTHU3MA); B) [IOTUYE, OAHOCHO XHBH Y COLIMjAHO HECTUMYAATUBHO]j CpeArHH (cormjaa-
HO, eKOHOMCKH, KYATYPHO, je3HYKI CHPOMAIIHOj CPEAUHH, HAU AYTOTPAjHO GOPaBH y 3APABCTBEHO),
OAHOCHO COLJUjaAHO]j YCTAHOBH ); ¥ T') U3 APYTHX Pa3A0Ta OCTBapyje IIPaBo Ha MOAPIIKY Y 06pasoBa-
Y. Aa an he npasa petera Ha FIOIT 6urn ocTBapeHa 3aBHCH 0A HU3a (AKTOPA, 4 jeAaH BEOMA BOXKAH
je carAaCHOCT poAHTesa A2 AeTe Oyae 0byxBaheHO IAAHOM U OCIIOCOOHEHOCT BACIIATAYA.
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ITusm ucTpaxuBama je nAeHTHHKALMjA IPOLjeHa BACIIUTadYa O OTpebu cripoBohema mpo-
IleAypa PaHUX HHTePBEHIINja 33 MOAPIIKY HHKAY3HjH, aHaau3a U npuMena MOTI-a u moapmixa
CTpy4YmaKa PasHUX MPOPUAA Y PEAAU3AIMjH HHKAY3UBHOT BACIMTAha U yUemha Y ACUjHM BPTH-
huma, Te nprMeHa A0OHjeHNX pe3yATaTa ¥ AASMM MOAMQHUKALIjaMa IIPAKTHIHUX METOAQ 3 II0-
CTH3ame ONTUMH3ALMje HHKAY3Hje y AedjeM BpTuhy. Y3opak unnu 70 BacruTaya 3aII0CACHUX Y
Aeyjum BpTuhuMa Ha moapyyjy Kukunae, Combopa, 3pemanuna u beorpapa. CBu Baciurayn
ob6yxBahenu ncTpaxuBameM HMajy IPETXOAHO HCKYCTBO Y PAAY Ca ACLIOM Ca CMeTHhaMa y pa3Bo-
jy ¥ y4eCTBOBAAM Cy y U3PaAM MTEAATOIIKHX Ipoduaa 3a oBy aerry u MOIl-a. Texnuka kojy cMo
KOPHCTHTH y OBOM UCTPAXXUBABY je aHKeTHparbe. AHKETOM CMO UACHTHHKOBAAM MUIILLEEHA Ba-
CIIMTaya O TAABHUM TeMaMa Be3aHUM 3a HCTpaxuBame. MeToaa kopuiheHa y HCTPaXHBamby je
AeckpuntuBHa. OCHOBHM HHCTPYMEHT UCTPaKHBAkha je YIIUTHHK 32 BACIIUTAyYe, KOjH je IIPHUAAro-
hen oBom ucTpakuBaty. IIpe KOHCTHTyHCARba YIIITHHKA CIPOBEAEHO je IHAOT HCTPAKUBAKbE Ha
y30pKy 0A 20 Bacrimrada. CaM YIIUTHHK CACTaBAEH je OA AMCTe ca 12 MakmsHBO H3abPaHIX, jacHO
U IIPAaBUAHO pOPMYAHCAHKX [THTAka, KOHCTPYHUCAHHX Y LIHAY CIIPOBOl)erha 0BOr HCTPaXKUBAhA.
VcnuTanuim cy y YIUTHUKY HMAAM IIPOCTOP IpeABHl)eH 32 AOAATHH KOMEHTap.

Haaasu ncrpaxuBara okasyjy Aa BehnHa BacuTada cMaTpa Ad je IIOAPIIKA ITOTPeOHA CBIM
y4eCHHIIMMa HHKAY3Hje. Bacmuraunma je moTpebHa cTpydHa MOAPIIKA, KAKO OM OHU MOTAHU A€LIH
ca CMeTHaMa y pasBojy Aa oMoryhe IITO KBaAUTeTHHje BAaCIUTabe U 00pasoBambe 0 HajpaHujer
nepuopa. Bacriurauu Tpeba A06GPO AO [O3HAjy THIMYHH Pa3BOj, y LAY A IIPEIIO3HAjy PasBoj-
He TemKohe Ko Aerje. PaHa HHTepBeHINja, Y3 IHPOK AMjAIIA30H CTPYUHAKA PASAHIUTUX CTPYKA,
Takol)e ce KOA MCIIUTAHUKA HAEHTHHUKY]je Kao IIOTpebda 32 IITO KBAAUTETHHjeM HHKAY3UBHOM Ba-
criuramy U obpasoBary. IToApIIKa je y MHKAY3UjU He3a00MAA3HA, KAKO Y PETOPUYKOM, AAH HAjIIpe
y [IparMaTHYHOM CMECAY U A€AOBatby. MIcTy mpBO Tpeba AaTh pOANTEAUMA, KAKO O1 OHH HAKOH
CasHarma y IPAaBOM TPEHYTKy IPUXBATHAK PA3BOjHY CMETIbY ATETA H IIPEAY3EAU CBe Mepe, Ad b1
OHO 6ua0 ob6yxBaheno parnoM nnTepBernujom. Takobe ako poaures ymucyje cBoje AeTe ca pa-
3BOjHUM CMETHaMa Y PEAOBHH BPTHI HAH IIKOAY, OHAQ je U THM yCTaHOBaMa IOTpe6GHa OATOBa-
pajyha u mpodecnonasHa MOAPIIKA OA CTPaHE CTPYUrbaka AePEeKTOAOLIKE K MEAUIIMHCKE CTPYKe.
Poauresy Tpeba AATH OAPLIKY U YCMEPUTH I'a A2 A€Te YIIUIIe Y PeAOBHY (Ipumena npuaarobe-
nor OII-a), MAH y IUKOAY 32 YYeHHKe ca CMeTHhaMa y passojy (mpumena usmemenor OII-a).

OBo ncTpaKHBarbe MOXe Ad IOCAYXKH Ka0 HA€ja HICTPOXHBAUMMA A Y 6ArCKOj OyayhHOCTH
HCIIUTAjy: IpOOAEMATHKY PAHOT IPeIIO3HABAbA PA3BOjHUX TelKoha 04 CTpaHe BacmuTaya, 06y-
xBaheHOCT aelje ca cMeTHaMa y pa3ojy paHOM HHTEPBEHIIHjOM Y OAHOCY Ha 6poj AeLie Koja uMajy
pasBojHe cMeTHe, TpuMeHy U epexre npuMere MOII-a, ykaydeHOCT CTpyumhaka pasAUIUTHX
CTpyKa y MHKAY3HBHe TUMOBe. IIpaBoBpeMeHOM, TPOdeCHOHAAHOM U 1€ AOBUTOM ITOAPIIKOM, Ca
YCTaHOBAEHUM IIPOLiEAYPAMa M aA€KBATHIM CPEACTBHMA OA CTPaHe PasHUX CTPydmbaka, Moryhe
je 06e36eANTH OAPLIKY AELiH ca CMeTHhaMa y pas3Bojy. Cucremckum Mepama npesasuhu he ce
po6AeMH ca KOjuMa ce Aella ca CMeTHaMa y pas3Bojy cpehy u 06e3bepnTr pAeKCHOMAHO OKpY-
K€€ 32 ’UXOB ONTHMAAHHU Pa3Boj.

Kryune peuu: pena ca remxohama y pasBojy, uHAuBHAyaau3oBaH npucrym, MOIT.

Pag je mpeaar 5. okTobpa 2021. roprHe, a HAKOH MUIILAEHHA PeLjeH3eHATa, OAAYKOM OATOBOPHOT
ypeaHuka Bawitiune, 0oA06peH 3a mTamiry.



