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Abstract: The purpose of this pilot study is to determine the nature, management
and quality of experimental forms of online teaching based on the teachers’ three-month
teaching experience gained in the academic year 2019/20, and to identify the major social,
economic and psychological factors that might be related to the way the online teaching as
alternate modality was realized in all educational levels in Serbia and the Republic of Srpska
at the COVID-19 outbreak. The conducted research involving 283 language and literature
teachers was done by using the quantitative and qualitative method, and the survey ques-
tionnaire consisting of one open-ended and ten closed-ended questions was the measuring
instrument.The responses are analyzed and classified into several categories according to
their common denominator. The results highlighted the main challenges the teachers faced
while teaching online, pointed to the key limitations of relying on face-to-face teaching as
the only accessible delivery mode and provided the relevant insights regarding the direc-
tions for further investigations in online teaching in the field of humanities.
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INTRODUCTION

In the sphere of eduction, the aggravating socio-economic circumstances caused by
the COVID-19 pandemic were reflected in learning loss and exclusion. This hasled the ed-
ucation community to explore how to ensure learning continuity, examine the negative im-
plications going beyond the education sphere, and issue recommendations in regard with
implementing online education globally. As a result, the definition of the right to education
has been expanded and an inclusive change in education delivery has been promoted.

The ongoing crisis deepened pre-existing education disparities that particularly af-
fected the vulnerable groups (i.e. people living in poor or rural areas, refugees, persons
with disabilities and forcibly displaced persons) and pointed to the possibility of education
disruption next year due to the pandemic’s economic impact (UNESCO 2020). OECD
issued a report offering plans for maintaining learning continuity — identified as a major
challenge — through adopting alternate modalities, which pinpointed principle needs that
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should be tackled, and identified the areas where education systems depending on online
education were likely to face more demanding implementation challenges (OECD 2020).

In developing countries such as Serbia and the Republic of Srpska, an overnight tran-
sition from face-to-face instruction to experimental form of online teaching made weak
spots in their education systems even more dramatic. Teachers’ response to adaptation to
anewly-acquired teaching environment depended on both external and internal factors,
leading to varying degrees of success and committment on teachers’ behalf.

The aim of this study is to determine the nature, management and quality of experi-
mental forms of online teaching based on the teachers’ initial three-month experience gained
in the academic year 2019/20, and to identify the major social, economic and psychological
factors that might be related to the way the online teaching as alternate modality was realized
in all educational levels in Serbia and the Republic of Srpska at the COVID-19 outbreak.

ONLINE TEACHING AS ALTERNATIVE MODALITY
IN SERBIA AND THE REPUBLIC OF SRPSKA

Prior to the pandemic, most scholars and researchers across the world agreed that
distance learning was more evolving form of learning when compared to traditional, with
the focus on the use of ICT, and pointed out its positive aspects such as flexibility, avail-
ability, and possibility of achieving different levels of interaction (Conrad 2002; Thorne
2003; Hiltz, Turoff 2005). Conversely, the use of MOOC (massive online platforms)
and OER (open education resources) databases was quite limited, and different types of
e-learning were practiced mostly at tertiary education level (Juszczyk, Kim 2020: 118).
The limited utilization of online resources may be due to the fact that implementation
of online tools and platforms in education systems requires systematic approach and
proper financial and other support (Castro 2019), while scarce presence of e-learning
in educational institutions may stem from realization that teaching in virtual learning
environment (VLE) is quite different from traditional classroom instruction (Hoffman
2000: 99), thus requiring more demanding challenges to be examined, such as fair assess-
ment, online course design, etc. (Rapanta, Botturi et al. 2020: 923).

Many authors emphasized a high level of drop-out and failure in distance learning
courses in comparison to face-to-face teaching (Park 2007; Hu, Hui 2012), which led to
careful examination of various socio-economic and psychological factors affecting successful
implementation of distance learning. With the elimination of key economic limitations and
basic technical problems, a human factor - a teacher who is “at ease with the equipment, uses
the media creatively, and maintains a high level of interactivity with the students” (Sherry
1995: 43) — appears to be vital for effective online course design and management. Moreo-
ver, many studies pointed to the importance of social support and integration within the
peer group and the educational institution and recognized reduced social interaction as the
main cause of drop out and failure in online courses, leading to the feeling of loneliness, isola-
tion, disconnection and lack of (emotional) support on the students’ part (Osterman 2000;
Mullen, Tallent-Runnels 2006; Liu, Gomez et al 2009; Lee 2012).

Adopting alternate teaching modalities in the Western Balkans’ region while taking into
consideration the specific needs and limitations of each educational institution demanded
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lots of efforts for all stakeholders involved in every branch of education. Educational institu-
tions in Serbia and the Republic of Srpska struggled with the implementation process, as on-
line courses and distance learning programmes in general were rarely existent prior to pan-
demic (Matijasevi¢ Obradovi¢, Joksi¢ 2014; Skobo, Sentov 2020: 394; Lazi¢, Tali¢ 2021:
348; Skobo 2021: 96). Moreover, there have been no accredited distance study progammes
in the field of humanities in Serbia (NEAQA 2021) and the Republic of Srpska (AHERS
2021). Prior to the onset of the pandemic, distance learning programmes often included
a foreign language course as a compulsory elective (Skobo, Sentov 2020: 394), which was
predominantly conducted via Skype (Milojkovi¢ 2019), but training in the specific meth-
odology of distance learning teaching was not provided. This led to a heavy workload and
demotivation on the teachers’ part (Duki¢ Mirzayantz 2017: 45). Only a small number of re-
searchers in this field addressed the challenges of online foreign language course design prior
to the pandemic (Trajanovi¢-Domazet et al 2007; Vukoti¢, Tanasijevi¢ 2012; Dordevi¢,
Radi¢ Bojani¢ 2014; Tanasijevi¢, Vukoti¢ 2014; Gaji¢, Maenza 2019). The number of re-
searchers addressing the management and implementation of online literature courses at
tertiary and secondary education level has been even smaller (Skobo, Sentov 2020; Skobo
2021). Hence, the effectiveness of distance language learning has been still regarded as a
largely unexplored area in this region (Puki¢ Mirzayantz 2019: 133).

The outbreak of COVID-19 sparked more interest in distance learning in these two
countries. The latest research has been focused on acknowledging the urgent need for de-
velopment of e-learning system, its implications in HE institutions and students’ experi-
ence and satisfaction with e-learning (Radi¢, Risti¢ et al. 2020; Cerovi¢, Mi¢i¢ et al. 2021;
Tanjga 2021), as well as teachers’ experience regarding the advantages and disadvantages of
online teaching in Serbia and neighbouring countries (Nikoli¢, Milojevi¢ 2020; Jovanovi¢,
Dimitrijevi¢ 2021). The results obtained from the survey conducted in the Republic of
Srpska, dealing with the students’ satisfaction with ad-hoc e-learning involving 196 partici-
pants, showed that almost 93% of the participants expressed their preference for face-to-face
teaching over online teaching as it involved contacts with their colleagues (Tanjga 2021: 4).
These results coincide with those obtained from the study focusing on the key disadvantages
of online teaching in Serbia and the neighbouring countries, as it positioned social interac-
tion (i.e. a lack of synchronous communication) as the major drawback, along with assess-
ment of students’ knowledge and technical problems (Nikoli¢, Milojevi¢ 2020: 7).

DESCRIPTION OF METHODOLOGY

There were 283 participants in total, 130 of which were language and literature
teachers at primary schools, 92 at secondary schools, S at private language schools and 56
at private and state-owned universities across Serbia and the Republic of Srpska. The data
obtained by the survey questionnaire Google Form comprising of 11 questions adminis-
tered by an e-mail were processed, analyzed and presented qualitatively and quantitative-
ly. There were 10 closed-ended questions (S of which included an ‘Other, please specify’
response option) that supplemented the qualitative data gathered from the open-ended
question. The number of open-ended questions is limited to 1 because the researcher ex-
pected the teachers to have sufficient focus span to provide thorough and comprehensive
answers indicative and resourceful for a qualitative and conclusive discussion.
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The first research question focuses on determining the nature, management and
quality of online teaching as alternate modality to standard face-to-face instruction
from the teachers’ perspective. The results are presented in five parts: type of online
teaching systems used (1), type of teacher-student interaction (2), lecture attendance
(3), online tools used in teaching (4), and the major challenges of online teaching (5).

The second research question focuses on identifying the major social, economic
and psychological factors that might be related to the way the online teaching was real-
ized. The responses are analyzed inductively and categorized into groups sharing some
common denominator. Most categories are formulated by the researches based on the
characteristics of the teachers’ answers — expressing social, cognitive and affective as-
pect of online teaching as alternate modality.

PRESENTATION OF THE RESULTS

Type of online teaching systems

The first question dealing with the type of online platform teachers used is a
closed-ended multiple response question with an ‘Other’ response option. The results
are presented graphically (Chart 1):

Type of online platform mostly used:
10,2.97% __ 13,3.86%

5,1.48%
14,415% T

21,6.23% \\
18, 5.34%
36, 10.68% '

= Social natworks and applications (Viber, Facebook, WhatsApp, elc.)
= Google Classroom
= Zoom
Hangouts/Google Meet
= E-mail
= Moodle
= Teams
= Skype
= Other

Chart 1. Type of online platform most frequently used
by teachers in Serbia and the Republic of Srpska.
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The results obtained show that 37.69% (127) respondents used social networks and
applications (Viber, Facebook, WhatsApp, etc.), 27.60% (93) used Google Classroom,
10.68% (36) Zoom, 6.23% (21) e-mail, 5.34% (18) Hangouts/Google Meet, 4.15% (14)
used Moodle, 2.97% (10) Skype, 1.48% (5) Teams, while 3.86% (13) used did not specify
which platform they used.

Teacher-student interaction

Questions 2-3 focus on teacher-student interaction and the ways in which it was
mostly achieved (Chart 2).

Ways of achieving
teacher-student mteraction m VLE

20, 6.64% 2, 0.66%

56

18.69% 152,

71,2359%  5050%

= Social networks (FFacebook, Viber, Messenger)
E-mail
Online chat
Video call

= Phone call

Chart 2. Ways of achieving teacher-student
interaction in VLE.

85% (238) expressed their satisfaction with the level of interaction achieved in VLE,
while only 15% (42) gave a negative answer. The results also indicated that the most fre-
quent means of achieving teacher-student interaction for 50.50% (152) of teachers was
via social networks and applications; 23.59% (71) opted for e-mail, 18.60% (56) used
online chat, 6.64% (20) used video call, while less than 1% (2) used phone calls.

Lecture attendance

Questions 4-7 deal with the online lecture attendance. Question 4 explores wheth-
er switching to online teaching mode led to the fall in the number of students, while
Question 5 examines whether a decrease in number of students stemmed from the stu-
dents’ poor technical support/ technical problems (Chart 3).

56 % (135) of respondents said that fewer students attended the online classes
when the school/university switched to online teaching, while 44% (104) provided
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anegative answer. When asked whether a decrease in number of students was due to alack
of technical support, 58% (132) of respondents answered negatively, while 42% (96) gave
a positive answer.

A decrease in number of
students attending the online
classes was the result of their

poor technical support.

" Yes " No

Chart 3. A decrease in number of students attending
the online classes was due to their poor technical
support fueled by economic factors.

Question 6 deals with the teachers’ opinion regarding the students’ facing certain
consequences for not attending the online lectures regularly, while Question 7 explores
whether students should be given open access to video recordings anytime, regardless
of justifiability of reasons provided for not taking attendance in real time (Chart 4).

Students should be given
access to the video recordings
of online lessons even though

students' reasons for not

attending the onlne classes
regularly are not justifiable.

= Yes = No

Chart 4. Students should be given access to the video
recordings of lectures regardless of justifiability of reasons
provided for not taking attendance in real time.
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Teachers are unified in their answers regarding the students’ facing certain con-
sequences for not attending the lectures regularly, as 88% (216) said they should be
sanctioned, while only 12% (29) disagreed; the answers are not that straightforward
in regard with providing the open access to the video recordings to students any-
time, as 52% (127) disagreed and 48% (118) answered positively. The further anal-
ysis of the results obtained regarding Question 7 included examining the responses
given by the university professors. The results indicated that all university teachers
(56) agreed that students should have a limited access to the video recordings
oflectures.

Online tools used in teaching

Questions 8-10 deal with the online tools aimed at enhancing, developing and
nourishing students’ language skills. Question 8 focuses on the most frequent type
of online tools used (Chart §), Question 9 deals with teachers’ satisfaction with the
level of presence of online tools used, while Question 10 explores whether the rea-
son for the poor usage of online tools is a lack of proper teacher training/semi-
nars/webinars.

Type of online tool most frequently
used by language and literature
teachers m order to enhance, develop
and nourish students’ language skills.

27,9.15%

35, 11.86%

34, 11.53%

79, 26.78%

= Social networks and applications (Faccbook, Viber, etc.)
Online quizzes and games
Websites (blog, storytelling tool, etc.)
Language platforms

= Other, please specify

Chart 5. Type of online tool most frequently used
by teachers for improving students’ language skills.

40.68% (120) of respondents said they mostly used social networks and applica-
tions (Facebook, Viber, etc.) for improving and developing students’ language skills,
26.78% (79) used online quizzes and games, 11. 86% (35) used language platforms,
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11.53 % (34) used websites (blogs, storytelling tools, etc.), and 9.15% (27) opted for
other online tools (padlet, forum, language platforms, proofreading tools, etc.).

80% (191) expressed their dissatisfaction with the level of presence of online tools
for improving the students’ language skills, while only 20% (48) gave a positive answer.
The results have also shown that 83% (204) of respondents agreed that poor imple-
mentation/usage of online tools was due to the lack of proper teacher training courses,
while only 17% (42) disagreed.

Teachers’ opinions on challenges of online teaching

Question 11 is an open-ended question that asked teachers to critically reflect
upon the challenges of conducting online lectures during the Spring 2020 term; their
answers - summarised in Table 1 - are classified into five categories. The number in
brackets refers to the number of teachers using a similar answer/ argument, with the
same propositional value, only formulated in different words.

Table 1. Teachers’ responses related to challenges regarding the online lectures
conducted during the Spring 2020 term in Serbia and Republic of Srpska.

CATEGORIES TEACHERS’ RESPONSES ILLUSTRATING
THE MAIN IDEAS
Fair assessment (130) |- I was unable to keep track of student’ performance

and objectively assess their knowledge due to problems
regarding proper organization and design of online
lectures;/ I was not sure whether they followed the
lectures and understood the lecture content, as I could not
keep track of their attendance and engagement. I didn’t
know whether they were really present or just signed in
and left. (60).

- Students lack of independence in learning and their
readiness to cheat; they plagiarised their homework /
referred to various e-sources or copied each other’s
works/ (17) or had their assignments done by someone
else (29).

- I'was forced to go through excessive amount of students’
written assignments sent via email/Viber/Messenger
which is quite time-consuming and emotionally
exhausting, therefore, it affected the quality of the
feedback given to students and problematized the
assessment. (20)

- Students did not have equal economic opportunities. (4)
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Lack of motivation (73)

- Students had no desire whatsoever to get engaged (32);

- Students did not take online classes seriously; they acted
irresponsibly and were not diligent; they did not send their
homework on time; they were phoning their presence or
skipping classes. (17)

- I'was stressed out due to a heavy workload. I was
emotionally, physically, and psychologically exhausted; it
was time consuming; a lot of energy is needed; spending too
many hours in front of laptop makes you feel exhausted; it is
monotonous. (12)

- It was difficult to keep them[students] focused; attention
span problems (5)

- Adapting to a newly-acquired situation was quite

challenging and energy draining; (4)

Lack of social
interaction (68)

- Poor teacher-student and student-student interaction in
VLE (25)

- Lack of face-to-face communication (16)

- Lack of non-verbal communication (11)

- The atmosphere in the classroom is a more frutile ground
for discussions and exchange of opinions (9)

- Physical absence (7)

Lack of technical
support (65)

- Limited resourses and different economic opportunities.
Many students faced difficult financial situation; they had
no computers/phones; there were few children in the family
and only one computer/phone; children in rural areas could
not access online teaching content and the schools/libraries
were closed (31)

- Poor internet connection (22)

- Deficiencies of the platform used: time limit, frequent
updating of software, poor possibilites for pair work/ group
work, etc. (11)

Lack of digital literacy
of teachers/students/
parents (31)

- Teachers/students/parents were not enough digitally
literate to adequately approach the newly-acquired
situation; economic opportunities dictated digital literacy
(19).

- Lack of online educational materials and digital textbooks
prevented me from proper organization of lectures and/
or adapting my educational content to the needs and
limitations of the platform used; this made it difficult

for students to easily access and acquire the educational
content. (9)

- Lack of training in regard with dealing with online
platforms and tools (3)
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DISCUSSION

Despite the fact that the scope of the questionnaire is limited to only 1 open-ended
and 10 closed-ended questions and that the number of participants represents a rela-
tively small group appropriate for a pilot study, the analysis of the answers given by the
respondents points to consistent patterns, which are repetitive throughout the entire
corpus, casting light on the nature, quality and management of online teaching based
on the teachers’ three-month teaching experience, and the key social, economic and
psychological factors that might be intrinsically related to the way the online teaching
was realized in the period observed.

The results indicate that no proper learning management system (LMS) that allows
synchronous e-learning was used by most teachers. This is why the teachers were left to
their own devices and capabilities regarding the problems with online class management.
Social networks and applications, that should serve only as a supplement to online/tradi-
tional teaching, were the first choice for most of the respondents (around 38%). Google
Classroom was the second most used platform (around 28%). However, at the time it
was used, it only functioned as an asynchronous LMS with no option for integrating a
video conferencing application that allows real-time meetings. Less than 14% of teachers
used video conferencing systems (Zoom, Skype), while less than 11% used platforms
with real-meeting component (Google Hangouts/Meet, Moodle, MS Teams).

The fact that online teaching in general was not realized through LMS is indica-
tive of its predominantly asynchronous nature. This is supported by the analysis of the
quantitative data concerning the teacher-student interaction, which shows that the
teacher-student interaction was limited to written communication, as it predominantly
involved the use of social networks and applications, e-mails and online chat. Hence,
the results pointing to teachers’ satisfaction with the level of interaction achieved in
VLE only apply to this type of interaction. The analysis of the qualitative data supports
these results, as it points to a lack of synchronous (oral/face-to-face) and non-verbal
communication as one of the major problems the teachers faced.

As of lecture attendance, the analysis of the quantitative data points to a downfall
in number of students attending the lectures in VLE. However, poor technical support
was not identified as a major reason for the fall in number of students. The analysis of the
qualitative data indicates that the lecture attendance in VLE is predominantly determined
by psychological factors (limited social interaction and a lack of motivation). Teachers
are unified in their answers regarding the students’ facing certain consequences for not at-
tending the lectures regularly, but the answers are not that straightforward in regard with
providing the open access to the video recordings to students anytime (52% disagreed
and 48% agreed). This might stem from the fact that a relatively small number of teachers
conducted lectures through constant hosting of real-time meetings that were recorded
and made available to students (i.e. mostly teachers working at HE institutions).

The analysis of the quantitative data points to the poor usage of online tools aimed
at developing and nourishing students’ language skills. More than 40% of teachers used
social networks and applications instead of online tools, but the research does not spec-
ify the ways in which they were used for this specific purpose. Teachers mostly opted
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for more common online tools such as online quizzes and games, while fewer used lan-
guage platforms, websites or padlets/forums, etc. The results also show that poor usage
of online tools in teaching is due to a lack of proper teacher training/seminars/webi-
nars that might provide teachers with some practical knowledge regarding their imple-
mentation in VLE. These results coincide with the results obtained from the qualitative
data, which point to a lack of digital literacy of teachers and students — mostly reflected
in but not limited to their scarce usage of online tools and a lack of teacher training/
seminars/webinars — as one of the major challenges the teachers faced.

The analysis of the qualitative data points to the following challenges of online
teaching from the teachers’ perspective: (1) fair assessment, (2) lack of motivation, (3)
lack of social interaction, (4) lack of technical support; and (S) lack of digital literacy of
students/teachers/parents.

Psychological factors (lack of motivation and social interaction) — identified as the
major challenges the teachers faced — played one of the key roles in determining the nature,
management and quality of online teaching for the period observed. A lack of motivation
predominantly stems from a lack of human contact in real time, as social interaction ac-
tivates language learning (Bugarski 1996: 12; Hellerman 2008: 2). Students are inspired
to think critically, engage themselves in discussions and debates, exchange their ideas and
express their opinions in an atmosphere involving human contact. The analysis of the quali-
tative data supports the argument that communication in VLE is still being under question
when considered from the language teaching perspective (Pu 2020), as they point to re-
duced teacher-student and student-student interaction and a lack of oral, face-to-face and
non-verbal communication in VLE as one of the main challenges the teachers faced.

Short attention span, skipping lessons, phoning presence and belittling the online
teaching on students’ part support the argument for the importance of support and so-
cial integration. Conversely, teachers described this sort of teaching as highly stressful,
time consuming, and monotonous, as they faced a heavy workload, which made them
teel emotionally, physically, and psychologically exhausted. These results are in compli-
ance with the results of the recent research, which pointed to a workload as one of the
most significant stressors regarding the forced conversion to online teaching for more
than 600 language teachers across the world (MacIntyre, Gregersen et al. 2020: 7).

A problem of digital literacy should be analyzed within a broader socio-economic
context. The results of the qualitative data broaden the quantitative findings by point-
ing to a wider range of socio-economic factors that might be accountable for a relatively
low level of digital literacy of teachers/students: a lack of support in terms of digital
materials available, a lack of technical support, limited knowledge of ICT technology
due to the limited economic opportunities, and insufficient teacher training practices.
However, in order to form an objective opinion regarding digital literacy of teachers,
other factors should be examined as well. For instance, this research does not point to
teachers’ age group as another important factor influencing the level of digital literacy
of teachers, so further research needs to be done in regard with widening the scope of
reasons lying in the core of a poor use of online tools and ICT by the teachers.

The analysis of the qualitative data points to limited socio-economic opportunities
as the major reason for a lack and/or low quality of technical support. Many students
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faced difficult financial situation; they had no computers/phones; there were few chil-
dren in the family and only one computer/phone; children in rural areas could not ac-
cess online teaching content and the schools/libraries were closed.

The problem of fair assessment — identified as the most frequent challenge faced by
the teachers — results from a synergy of all detected socio-economic and psychological im-
plications imposed by the pandemic. The reasons for teachers’ inability to evaluate stu-
dents’ knowledge mostly lied in teachers’ struggling with online class management: inabil-
ity to monitor students’ performance, inability to track their attendance/students’ phoning
their presence in VLE, students’ tendency to plagiarize their written assignments, excessive
workload, the quality of the feedback. Finally, maintaining the effective class management
in VLE - conditioned by both socio-economic (i.e. technical support, financial opportuni-
ties, digital literacy) and psychological factors (social interaction, oral/face-to-face/non-
verbal communication, motivation) — affected the overall quality of teaching and learning
in VLE for the period observed.

CONCLUSION

Despite the fact that this study focused on a moderate group of respondents, which
makes the research relatively restricted in its conclusive remarks and final directions for
systematic action, the results presented can be used as a solid groundwork for further
investigations, which could overcome the limitations in terms of number of respond-
ents, lack of information about the respondents’ age, or the way in which social net-
works and applications were used in developing students’ language skills.

The insights gained in this research predominantly include the challenges and
drawbacks of online teaching from teachers’ perspective and identification of socio-
economic and psychological factors that might be related to the way the teaching pro-
cess was realized in VLE, thus revealing some basic information regarding the nature,
management and quality of online teaching during the period observed. These findings
can be used when designing courses for future generations of students and for the pur-
pose of comparing and contrasting similar experiences of teachers from other Western
Balkans’ developing countries (i.e. North Macedonia, Montenegro, Albania), or UN
member-state countries of the same region (Croatia, Slovenia).

More comprehensive conclusions in this field should be reached by conducting a
research with a greater number of university and language school teachers and a bigger
corpus of open-ended questions, including those in regard with students’ perspectives,
learning outcomes and positive aspects of online teaching. Furthermore, the complex
nature of online teaching as alternate teaching modality addressed in this pilot study
should be approached from other aspects as well, i.e. from the students’ perspective and
digital literacy of students as well, pointing to the eventual disparities between the level
of their satisfaction and learning outcomes.

This research, however, provided relevant insights regarding the directions for fur-
ther investigations concerning the improvement of the quality of online teaching in the
field of humanities in Serbia and the Republic of Srpska: (1) a need to focus on designing
a proper alternative to traditional teaching that will meet the specific needs, limitations
and life opportunities of these two countries — that is, designing a distance learning model
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with a proper LMS that allows synchronous and asynchronous learning that will be im-
plemented in all education levels; (2) only with a well-developed distance learning sys-
tem will we be able to focus our research on designing the most convenient type of a
blended learning model that combines the best segments of in-school and distance learn-
ing and that, as such, is likely to be adopted in the future (European Comission, 2020).
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Muaena 3. IIIKOBO

HACTABA HA AASHIHY 'Y CPEYMJU M PEITYBAMIIN CPTICKO]
YCAEA ITOJABE TTAHAEMMJE KOBUMAA 19: MICKYCTBA HACTABHUMKA

PE3UME

HeraTtuBHe mocAepmIie maHAeMEje HajBHIIE Cy Ce OCETHAE Y 0Opa3OBHUM MHCTHTYIjaMa 3e-
Masa y pasBojy ca OrpaHHYEHUM COLIMO-eKOHOMCKMM MOTYyhHOCTHMA, @ CAMUM THM 1 OTPaHHYeHUM
YCAOBUMa 32 CTBaparbe arMocepe Koja 61 TPaAUIIMOHAAHOM OOAMKY HACTaBe Y yIMOHUIIM IIPUAOAAAL
aATepHATHBHEe MOAeAe H3Bol)ema HacTase. L]uan oBe IMAOT CTyAHje je Ad YTBPAY IIPUPOAY, TOK/ HAUUH
OpraHu3aIiUje U KBAAUTET eKCIIePHIMEHTAAHOT OOANKA HACTABe HA AAMHHY U3 [IePCIIeKTHBE HACTaB-
HUHKA U BIXOBOT TPOMECEYHOT HCKYCTBA TOKOM A€THbET IIOAYTOAMIITA aKkaseMcke 2019/20 ropune, u
A4 U30Ayje OCHOBHE APYIITBEHE, eKOHOMCKE M IICHXOAOIIKe GaKTOpe, KOji OM MOTAHM OUTH TOBE3aHU
Ca HAYMHOM Ha KOjU Ce HACTaBa Ha AASUHY OABHjaAa Ha CBUM 06pasoBHUM HuBouMa y Cpbuju u Pe-
my6annu Cprickoj youn usbujama nanaemuje Kosua-19. CipoBeaeHO HCTpaXUBatbe, KOje YKiydyje
283 HacTaBHMKA je3UKa U KIbMDKEeBHOCTH, 3ACHHBA Ce Ha KBAHTHTATHBHOM U KBAAUTATHBHOM METOAY H
o06yxBaTa aHAAU3Y KOPITyca YIIUTHHKA CAYHEeHOT 0A 11 muTama, 0a Kojux je 10 muTama 3aTBOpeHoOr, a
jeAHO IUTare OTBOPEHOT THIIA. AOOHjeHH: Pe3YATATH Cy Pa3BPCTAHU Y S KATETOpHja 1 TO peMa: TUITY
naaTdopMe 3a yueme Ha AanuHy (1), HAUHHY yCmocTaBsaba U KBAAUTETY HHTEpaKiuje uamely Ha-
CTaBHHUKA 1 y4eHuKa/cTyaeHata (2), moceheHOCTH HacTaBe 0A CTpaHe yueHnKa/cTyaeHaTa (3), crene-
Hy Kopuinherba OHAQjH aAaTa y HACTABH ¥ THITY aAaTa 32 Pas3Boj, yHampeleme i MoACTHIAbE je3HIKUX
BeIITHHA KOA YIeHUKa/cTyaeHaTa (4), 1 KOHKPETHOM THUITy M3a3B0Ba K noTemkoha ca Kojuma cy ce
HacTaBHULH cyounaH (S). OArOBOPU HCTIUTAHUKA HA TUTAIbE OTBOPEHOT TUIIA Pa3BPCTAHK CY Y S Ka-
TeropHja 1o CBOjeBPCHOM 3aje AHMYKOM MMEHUTEAY: IPO6AEM BPEAHOBAbA PAAA YIEHNKA/ CTyACHATA
(1); Heaocrarak MoTHBanwmje (2); HepoCTaTaK ApylITBeHe nHTepakuyje (3); caaba TeXHUMKA IOAPIIKA
(4); v HeAOBOMHA AUTHTAAHA THCMEHOCT yueHHKa/HACTaBHHKA/ poAuTena (S). PesyaTaTn yKasyjy Ha
OCHOBHE M3a30Be OHAQjH HACTaBe U3 IIePCIIeKTUBE HACTABHUKA 1 OTPaHUYeha TPAAULIMOHAAOT 0OANKA
HACTaBe Ka0 jeAUHOT AOCTYIIHOT MOAEAQ H3BOlersa HaCTaBe Ha OBUM IIPOCTOPHMA, U AQjy 3HAUajHe
YBHA€E Y CMHCAY IIPy>Kaiba jaCHHUX CMEpPHHIIA U YIIYTCTaBa 3a CIPOBOlerbe AASUX HCTPAKUBAA Y T10-
TA€AY HACTaBe Ha AASUHY Y 00AACTH XYMAHICTHIKUX HAYKA.

Kryune peuu: Kosup-19 manpemuja, aATepHaTHBHE MOAGAU HACTABe, OHAQjH MAATPOPMe U AAATH,
M3a30BU U3BOlemba HACTaBE HA AASHHY, ADYIITBEHH, €KOHOMCKH U IICUXOAOIIKU GaKTOPH.

Pap je mpepar 18. janyapa 2022. ropuHe, a HAKOH MHIIAEHA PEIjeH3eHaTa, OAAYKOM OATOBOPHOT
ypearrka Bawiliute, OAOOPEH 3a IITaMIITy.






