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Rezultati medunarodnih testiranja PIRLS (2021) i PISA (2022) pokazuju da ucenici osnov-
nih $kola u Srbiji postizu znatno slabije rezultate od medunarodnog proseka kada je re¢
o naprednom nivou ¢italacke pismenosti. Zbog toga je sprovedeno istraZivanje sa ciljem da se utvrde
potencijalni problemi u razumevanju tekstova ucenika VIl i VIl razreda osnovne skole koji postiZu
najbolje rezultate iz oblasti knjizevnosti. Uzorkom je obuhvaceno 410 ucenika koji su 2024. godine
ucestvovali na Republi¢ckom takmicenju iz knjizevnosti Knjizevna olimpijada. Krenulo se od sledecih
istrazivackih zadataka: 1. analizirati elemente sadrZaja i tipova zadataka na republi¢kim testovima i
utvrditi uspeh ucenika u njihovom resavanju radi identifikacije koje najveci broj takmicara nije resio; 2.
analizirati izdvojene zadatke sa aspekta predmetnih ishoda i obrazovnih standarda, koji stoji u osnovi
razumevanja procitanog. Za utvrdivanje uspeha ucenika u reSavanju zadataka primenjene su deskrip-
tivne statisticke mere, a u delu istraZivanja koji se odnosio na analizu zadataka koris¢ena je metoda
analize sadrzaja. Utvrdeno je da u testovima dominiraju zadaci zatvorenog tipa i da se ispituju znanja
koja se povezuju sa razumevanjem konkretnih tekstova. Identifikovano je pet zadataka koje je uspesno
resilo manje od 75% ucenika. Njihova analiza pokazuje da se potencijalni problemi ti¢u razumevanja
neknjiZevnih tekstova, razumevanje znacenja termina, razumevanja leksike stranog porekla i izdvaja-
nja strukturnih elemenata u knjizevnim tekstovima kojima se pokazuje pojmovno znanje. S pedagoske
strane, navedene oblasti impliciraju promovisanje razlicitih strategija &itanja, akademskog jezika,
leksicka vezbanja i motivaciju za Citanje.

Apstrakt

Kljucnereci: ~ metodika nastave srpskog jezika i knjizevnosti, motivacija za ¢itanje, razumevanje
tekstova, Republicko takmicenje iz knjiZzevnosti za ucenike osnovnih skola, ¢italacka
pismenost.
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Uvod

Identifikovanje problema u nastavi pomaze da se oni prevazidu. Jedan od pro-
blema tice se i Citalacke pismenosti u¢enika koja se, prema Programu za medunarodnu
procenu ucenika (PISA) ,,definise kao kapacitet pojedinca da razume, upotrebi, razmislja i
angazuje se na pisanim tekstovima da bi ostvario svoje ciljeve, da bi razvio svoje znanje
i potencijal i da bi u¢estvovao u drustvu” (Capri¢ i Videnovi¢, 2024: 14). Nedovoljno ra-
zumevanje tekstova se odrazava na celokupni uspeh ucenika: na primer, rezultati istra-
Zivanja sprovedenog u Slovackoj pokazuju ,korelaciju izmedu neuspeha i niskih ocena
studenata na testiranju i ¢italackoj pismenosti” (Delgadova, 2015: 50), te se isti¢e ,znacaj
¢itanja za aktivnu participaciju u drustvu” (Pavlovi¢ Babic i Baucal, 2010: 241). Potreb-
no je da se tokom 3kolovanja razvija vestina razumevanja procitanog (Huang, 2024),
tj. Citalacka pismenost kao ,sposobnost pravilnog razumevanja sadrzaja, pronalazenja
eksplicitnih i implicitnih znacenja, analize sadrzaja i dobijenih informacija i sposobnost
da se pravilno protumaci sadrzaj i prenese dalje” (Delgadova, 2015: 50). Naglasava se
ne samo ,sposobnost u¢enika da u tekstu pronadu informacije, da ih analiziraju’, vec i
da,na osnovu toga izvode zakljucke, saopsStavaju i primjenjuju rjeSenja ili saznanja do
kojih su dosli, te da ste¢ena znanja i vjeStine primjene u realnim Zivotnim situacijama”
(Popovi¢, 2013: 113).

Medunarodno istrazivanje razvoja ¢italacke pismenosti PIRLS (Progress in Interna-
tional Reading Literacy Study) realizovano je 2021. godine ,u 57 obrazovnih sistema 3i-
rom sveta i u 8 izdvojenih obrazovnih entiteta, tzv. ben¢marking ucesnika” (Randelovi¢
i sar., 2023:5). U istrazivanju u Srbiji (PIRLS 2021) jeste ,ucestvovalo 4.037 ucenika iz 169
3kola, koje su ¢inile nacionalni reprezentativni uzorak” (Randelovi¢ i sar., 2023: 30). Re¢
je o u€enicima Cetvrtog razreda, a rezultati pokazuju da je prose¢no postignuce na na-
sem podrucju vise od prosecnih vrednosti koje su utvrdene kao referentne, buduci da
ono ,iznosi 514 poena i vise je od prose¢ne vrednosti PIRLS skale”, koja iznosi 500 po-
ena (Randelovic i sar., 2023: 37). Pored toga, 33% ucenika postize visoki medunarodni
nivo (550 poena), 5to je neznatno manje od medunarodnog proseka (34%)" a ucenici
koji postizu ovaj nivo ,relativno su kompetentni ¢itaoci, sposobni da tumace, povezuju
i procenjuju razlicite tekstualne i vizuelne elemente u tekstovima srednje teZine i u
sloZenijim tekstovima” (Randelovi¢ i sar., 2023: 55). Razlike u odnosu na medunarodni
prosek postoje u naprednom nivou (625 poena), jer,,od ukupnog broja testiranih uce-
nika ¢etvrtog razreda, njih 5% uspeva da resi zadatke koji zahtevaju napredne kom-
petencije ¢italacke pismenosti, $to je manje u odnosu na medunarodni prosek od 7%"
(Randelovi¢ i sar., 2023: 55). Na naprednom nivou od ucenika se zahteva da tumace i
povezuju razli¢ite elemente strukture knjizevnih tekstova i procenjuju njihov uticaj na
recipijenta, a kada je rec¢ o informativnim tekstovima, trazi se da ,izvedu zakljucke o
kompleksnim informacijama iz razli¢itih delova teksta ili sa razlicitih veb-stranica tako
sto uocavaju relevantne informacije i argumentuju svoje ideje na osnovu konteksta;
[...], prepoznaju tacku gledista autora i druge stavove u kontekstu i argumentovano ih
obrazlazu” (Randelovic i sar., 2023: 52).
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Rezultati na PISA testiranju u Srbiji iz 2022. godine, u kojem je ucestvovalo 6413
petnaestogodisnjaka, pokazuju da prose¢no postignuce ucenika na skali ¢italacke pi-
smenosti iznosi ,440 poena”, sto je u odnosu na prosek OECD zemalja za ,36 poena
manje”, a bududi da su prosecni rezultati takode nizi od medunarodnog proseka i kada
je re¢ o matematickoj pismenosti i nau¢noj pismenosti, procena je ,da bi ucenici iz
nase zemlje trebalo da provedu godinu i po dana u obrazovnom sistemu neke OECD
zemlje kako bi razlika nestala” (Capric¢ i Videnovi¢, 2024: 18). Takode, uporedna analiza
rezultata koje nasi ucenici postizu kada je re¢ o Citalackoj pismenosti na PISA testira-
njima pokazuje da je nakon 2009. godine procenat onih ucenika koji ne dostizu nivo
funkcionalne ¢italatke pismenosti relativno stabilan, kao i da on iznosi ,oko 36%" (Ca-
pri¢iVidenovi¢, 2024: 24). Dakle, vise od jedne tre¢ine u¢enika ne dostiZze osnovni nivo
¢italacke pismenosti, te Gordana Capri¢ i Marina Videnovi¢ isticu da se 25% ucenika
nalazi na nivou razumevanja teksta koji je nazvan 7a (nivo koji je blizak osnovnom ni-
vou), jer mogu da izdvoje relevantne informacije iz teksta na koje su eksplicitno upu-
¢eni, bududi da su one ,u tekstu obi¢no upadljive, a paralelnih informacija ima malo
ili nimalo” (Capri¢ i Videnovi¢, 2024: 22). S druge strane, ucenici koji postizu najbolje
rezultate (nivo 5 ili 6) ,mogu da razumeju duge tekstove, da se bave konceptima koji
su apstraktni i da uspostave razlike izmedu ¢injenica i misljenja, na osnovu implicitnih
Srbiji je procenat ucenika koji dostizu ove nivoe veoma mali (2%), dakle, nizi od OECD
proseka (7%), a losije rezultate nego kod nas ostvarili su ucenici u Crnoj Gori i Severnoj
Makedoniji (v. Capri¢ i Videnovi¢, 2024: 21-22).

Iz prethodno izlozenog se moZe rezimirati da su rezultati testiranja (PIRLS 2021 i PISA
2022) pokazali da ucenici u Srbiji zaostaju u odnosu na ucenike u drugim zemljama kada
je re¢ o naprednom nivou Citalacke pismenosti i da, ukoliko uporedimo rezultate ova dva
testiranja, sa povecanjem starosti u¢enika ne dolazi do razvoja citacke pismenosti, ve¢, na-
protiv, ona opada. Evidentna je potreba da se sistemski reaguje, a jedan od pokusaja da se
prevazide problem jeste i javna rasprava koju je u periodu od 22.11.do 6. 12.2024. godine
organizovao Zavod za vrednovanje kvaliteta obrazovanja i vaspitanja povodom predloga
Nacionalnog programa za razvoj i vrednovanje Citalacke pismenosti (videti https://ceo.edu.
rs/javna-rasprava/). Predlozeni dokument obuhvata period, od predskolskog do srednjos-
kolskog obrazovanja sa ciljem da se sistematski i kontinuirano unaprede ¢italacke vestine
dece i u¢enika” i sadrzi Akcioni plan za razvoj i vrednovanje Citalacke pismenosti, koji ima
siroku namenu, ali prvenstveno ,vaspitac¢ima, nastavnicima razredne nastave, nastavnici-
ma srpskog jezika i Skolskim bibliotekarima” (Nacionalni program za razvoj i vrednovanje
Citalacke pismenosti, 2024: 3).

Iz navedene namene i posebnog izdvajanja nastavnika za predmet Srpski jezik i
knjizevnost uocava se znacaj ovog predmeta za razvoj ¢italacke pismenosti ucenika.
Neki od opstih ciljeva ovog predmeta u zavrSnom razredu osnovnog obrazovanja jesu
da ucenik ,kroz ¢itanje i tumacenje knjizevnih dela razvija ¢italacke kompetencije [...];
da se odgovarajucim vrstama ¢itanja osposobljava da usmereno pristupa delu i prilikom
tumacenja otkriva razli¢ite slojeve i znacenja” (Pravilnik o programu nastave i ucenja za
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osmi razred osnovnog obrazovanja i vaspitanja, 2019: 63). Citanjem knjizevnih dela razvi-
jaju se i ¢italacke navike. One uti¢u na citalacku pismenost (Stevanovic i sar., 2020: 137),
te se u novijim radovima isti¢u brojna istrazivanja u oblasti ¢italacke pismenosti koja
pokazuju da kvantitet i razlikolikost ¢itanja pozitivno uti¢u na postignuca ucenika, ali i
da mladi sve manje ¢itaju (v. De Smedt et al., 2020; Winberg et al., 2022) i ¢itanje doziv-
ljavaju kao obavezu (Bozan, 2024). | istrazivanja koja su vriena u Srbiji pokazuju da za
vecinu nasih srednjoskolaca ,Citanje nije jedna od preferiranih aktivnosti” (Krnjaic¢ i sar.,
2011: 277) na $ta ukazuje i podatak da u obuhva¢enom uzorku od 2426 srednjoskolaca
»hajmalobrojnija je grupa pasioniranih Citalaca koji gotovo uvek ¢itaju neku knjigu (oko
7%)" (Krnjaic i sar., 2011: 272). Takode, rezultati pokazuju da srednjoskolci nerado ¢itaju
Skolsku lektiru (Bozi¢ i Novakovi¢, 2020; Stevanovic i sar., 2020). Istrazivanje kojim je
obuhvacen uzorak od 1378 ucenika pokazuje da ,samo 46,9% ucenika Cita sve knjige
koje pripadaju opusu koji je propisan kurikulumom. Poneku knjigu iz korpusa skolske
lektire procita 41,2% ucenika, gotovo da ne ¢ita 7% njih, a $kolsku lektiru uopste ne
c¢ita 4,9% ucenika”, a autori istraZivanja se pozivaju i na izvore medunarodnih studija
koji, takode, pokazuju ,da citalacke preferencije adolescenata neretko nisu usmerene
na obavezno $kolsko stivo” (Stevanovic i sar., 2020: 143-144). Takode, rezultati istrazi-
vanja kojim je obuhvacen uzorak od 1177 srednjoskolaca u Srbiji pokazuju da samo
8,3% ispitanih u¢enika,sa zadovoljstvom” ¢ita Skolsku lektiru, a,69,2% ispitanika navodi
da lektiru ¢ita uglavnom ili isklju¢ivo zbog ocene” (Bozi¢ i Novakovi¢, 2020: 21). Neki
od prethodno navedenih rezultata mogu se dovesti u neposrednu vezu sa ¢italatkom
pismenoscu, jer nalazi pokazuju da srednjoskolci iz gimnazija u odnosu na ucenike iz
srednjih stru¢nih Skola ,CeSce ¢Citaju Skolsku lektiru”, Sto autori istraZivanja dovode u
vezu sa boljim rezultatima gimnazijalaca na PISA testu citalacke pismenosti u odnosu
na ucenike koji pohaduje stru¢ne srednje $kole, pa daju preporuku ,da bi u programu
nastave i u¢enja u srednjim stru¢nim skolama trebalo u znatno vecoj meri insistirati na
ishodima koji su direktno povezani sa unapredivanjem ¢italackih interesovanja i navika
srednjoskolaca” (Stevanovic i sar., 2020: 145). Osim $to se slazemo s navedenom prepo-
rukom, smatramo da na ishodima tog tipa valja insistirati i u osnovnoj skoli, narocito u
starijim razredima, ako uzmemo u obzir to da rezultati istrazivanja pokazuju da ucenici
u mladim razredima vole da ¢itaju (Puri¢ i Stojanovi¢, 2019), i uzivaju u ¢itanju (Ivkovi¢,
2016), te da motivacija za Citanje opada sa godinama $kolovanja. To uo¢eno jo$ u mla-
dim razredima osnovne $kole, u nalazima istrazivanja koji pokazuju da ucenici treceg
razreda imaju veca ¢italacka interesovanja u odnosu na ucenike koji pohadaju Cetvrti
razred (v. Puri¢ i Stojanovi¢, 2019: 287). Opadanje motivacije za citanje (i pisanje) za-
pazeno je u visim razredima osnovne i nizim razredima srednje 3kole, a narocito kada
je re¢ o autonomnim li¢nim motivima ucenika, jer ,manje su vodeni svojom urodenom
ljubavlju prema ¢itanju i pisanju ili svojom sves$¢u o njihovom znacaju” (De Smedt et al.,
2020: 13). Pored toga, autori navode pozitivnu povezanost izmedu motivacije za Citanje
i ¢italacke pismenosti, buduci da motivisani u¢enici vise paznje posvecuju tekstu i vedi
je nivo njihovog interesovanja (v. Liu et al., 2022). Predmet Srpski jezik i knjizevnost ima
vaznu ulogu u prevazilaZzenju navedenih problema koji uti¢u na kvalitet ¢italacke pisme-
nosti, a ticu se kako motivacije za ¢itanje tako i ¢italackih navika uéenika.
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Teorijske osnove

Znacaj knjizevnosti za razvoj Citalacke pismenosti

Citalacka pismenost se usavriava kroz sadrzaje predmetnih podruéja (Knjizev-
nost, Jezik i Jezicka kultura) predmeta Srpski jezik i knjizevnost i predstavlja vazan se-
gment knjizevnog znanja koje ¢ini osnovu opste kulture svakog pojedinca. Knjizevnost
je vazna za razvoj Citalacke pismenosti u¢enika jer se proucavanje knjizevnih dela u
nastavi obavlja pomocu vise metodickih radnji, a medu prve i osnovne spada ,vestina
¢itanja, koju prati razumevanje procitanog” (Mrkalj i Peji¢, 2021: 153-154). ,Postignuce
u Citalackoj pismenosti je mera razumevanja ¢itanja zasnovanog na tekstu” (Araujo,
2014: 5004), a razumevanje ¢itanja zasnovanog na knjizevnom tekstu zahteva i razu-
mevanje konteksta, interakciju i dijalog sa ¢itaocem kroz koji se preispituju vrednosti i
sopstvena li¢nost. Uostalom, ,pismenost je strateSka i disciplinarna”, obuhvata ,sloze-
ne, multimodalne transakcije izmedu Citalaca, tekstova, akciju i sociokulturni kontekst”
i predstavlja ,konstruktivan, integrativan i kriti¢ki proces koji se nalazi u drustvenim
praksama” (Frankel et al., 2016: 14), a sloZenost znacenja knjizevnih tekstova omogu-
¢ava da se uvazi uticaj sociokulturnih faktora koji je naglasen u novijoj literaturi, gde
se istice znacaj konteksta (drustvenog, politickog, istorijskog) za ucenje pismenosti
(Jackson et al., 2024). Pored toga, knjizevni tekstovi su pogodni jer su njihovi strukturni
elementi povezani razli¢itim semantickim odnosima i ¢ine integrisanu celinu, sto do-
prinosi stvaranju mentalnih reprezentacija koje su koherentne, a to je u literaturi ista-
knuto kao vazan segment razumevanja (Van den Broek & Espin, 2012: 316). Knjizevno
delo zahteva da ucenici koji ga citaju i tumace primene otvoren i stvaralacki pristup, da
reSavaju probleme, da koriste stvaralacko misljenje i svoje zivotno, jezic¢ko i literarno
iskustvo. U metodickoj literaturi se ukazuje na to da se ucenici u Srbiji na PISA testira-
njima ,mnogo bolje snalaze u ¢itanju, dozivljavanju i tumacenju knjizevnoumetnickih
dela nego 3to je to slucaj sa Citanjem i razumevanjem tekstova drugog tipa” (Mrkalj,
2016: 165). To su tekstovi ,koji nisu narativni, ve¢ su informacije saopstene u nekom
drugom formatu, npr. tabelarno, u obliku mape, grafikona, formulara“, sto uéenicima,
prema misljenju lvane Stojkov, oteZava ,snalazenje u samom tekstu” (Stojkov, 2024:
98). Do boljih rezultata, kada je re¢ o knjizevnim tekstovima, dovodi i ,aktiviranje tzv.
unutrasnje Culnosti ¢italaca i prepoznavanje estetskih vrednosti knjizevnoumetnickog
teksta koje podsti¢e na formiranje ¢italackih dozivljaja” (Mrkalj, 2016: 165), te su i me-
todicki zahtevi usmereni ka tome,da se umetnicki utisci povezuju, uporeduju i obrazla-
Zu ¢injenicama iz teksta” (Nikoli¢, 2012: 293).

Vazno je istadi da se jo$ u osnovnoj skoli formiraju razliciti tipovi ¢italaca, poput
onih koji su funkcionalno-pragmaticni, pa ,u tekstu traze korisne informacije” ili onih
koji su racionalno-intelektualni,, koji ¢itanje pretvaraju u aktivhu misaonu delatnost, te
raspravljaju sa tekstom, ras¢lanjuju poruke i problematizuju zaklju¢ke koji su u tekstu
istaknuti” (Mrkalj, 2016: 165). Nastavnici, a narocito nastavnici srpskog jezika i knjizev-
nosti, aktivno uti¢u na formiranje ovih tipova na taj nacin sto pripremaju i analizu tek-
sta u zavisnosti od vrste teksta koji se obraduje. Analiza obuhvata i istraZivacke zadatke

383



Mirjana Staki¢, Zona Mrkalj - Citalacka pismenost u¢enika osnovnih $kola na Republi¢ckom takmicenju...

koje prethode ¢itanju, a kojima se podstic¢u razli¢ite strategije citanja, te se u takve
zadatke, u skladu sa ciljevima interpretacije, moze ukljucivati fokusiranje na bitne in-
formacije, kao i njihovo pronalazenje u tekstu u cilju povezivanja, uporedivanja, pro-
blematizovanja i dr. Pored toga, razumevanje procitanog ,ne zavisi samo od karakteri-
stika citaoca, kao $to su prethodno znanje i radna memorija, vec i od jezickih procesa”
(Moore, 2014: 1). Naglasava se i vaznost dekodiranja, recnika i osetljivosti na strukturu
teksta (Moore, 2014: 1). Ukazuje se na to da automatizacija identifikacije ili dekodiranje
rei predstavlja kriti¢cnu komponentu, jer ukoliko se ,paznja iscrpljuje dekodiranjem reci,
malo ili nimalo kapaciteta je dostupno za proces razumevanja koji zahteva paznju” (Pi-
kulski & Chard, 2005: 511), pa razvijene vestine dekodiranja uti¢u da se u prepoznava-
nju smaniji uticaj konteksta diskursa (Artelt et al., 2001). Autorka Kim (Young-Suk Grace
Kim) poziva se na studije koje pokazuju da razumevanju ¢itanja doprinosi razumevanje
slusanja, fonoloska, morfoloska i ortografska svest, ali i drugi faktori, poput tec¢nosti Cita-
nja teksta, radne memorije, paZznje, re¢nika, sintaksi¢ckog znanja, zakljucivanja i pracenja
razumevanja. Stoga se ona zalaze za integrativni teorijski model ¢itanja (Direct and In-
direct Effects Model of Reading), koji se oslanja ,na brojne jezi¢ke i kognitivne vestine”,
ukljucuje i pozadinska znanja (znanja o sadrzaju koji se ¢ita i znanja o diskursu), kao i
socioemocije i drugo; rec je o modelu koji integriSe postojece ,hijerarhijske, dinamicke
i interaktivne odnose” izmedu brojnih faktora koji uticu na razumevanje procitanog. Na
primer, u sladu s ovim modelom, zapazeno je da su razvijen re¢nik i gramati¢ko znanje
neophodni za kognitivne sposobnosti viseg reda (zakljucivanje, zauzimanje perspekti-
ve idr.) (Kim, 2020: 667-669).

Iz svega izloZenog moze se uoditi da brojni faktori, poput prethodnih znanja, ¢itala¢-
kog tipa, licnih karakteristika, kao i jezickih sklonosti i sposobnosti ucenika, uti¢u kako na
njihovu sklonost prema tekstovima odredene vrste tako i na samo razumevanje procita-
nog. Cinjenica da nasi u€enici zaostaju na testiranjima u ¢italackoj pismenosti i razumeva-
nju tekstova na naprednom nivou u odnosu na medunarodni prosek (Capri¢ i Videnovic,
2024; Randelovi¢ i sar., 2023) usmerila nas je ka tome da identifikujemo potencijalne pro-
bleme u razumevaniju tekstova kod u¢enika osnovne 3kole koji postizu najbolje rezultate
iz knjizevnosti. Konkretne mere preduzete za identifikaciju bile su analiza rezultata po-
menute grupe ucenika na Republi¢kom takmicenju iz knjizevnosti za Skolsku 2023/2024.
godinu i, u slu¢aju zadataka koji su najslabije reSeni, utvrdivanje elemenata koji su nepo-
sredno povezani sa razumevanjem tekstova.

Najbolji uc¢enici osnovne skole iz knjizevnosti
u Republici Srbiji Skolske 2023/2024. godine

Kriterijum po kojem smo izdvojili najbolje ucenike osnovne Skole u knjizevnom
znanju u Srbiji jesu njihovi rezultati, konkretno, u¢e$¢e na Republickom takmicenju iz
knjizevnosti Knjizevna olimpijada. Re¢ je o najvisem rangu drzavnog takmicenja, koje
se u Srbiji odrzava (zvani¢no) od 2012/2013. godine, a ¢ija su hronologija i analiza po
godinama u nasoj literaturi detaljno obradeni (v. Mrkalj i Staki¢, 2024). Na ovom je ta-
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kmicenju Skolske 2023/2024. godine, pored srednjoskolaca, u¢estvovalo i 410 ucenika
zavrsnih razreda osnovne skole (258 uc¢enika VIl razreda i 152 uc¢enika VIl razreda) (Mr-
kalj i Staki¢, 2024: 311-312). Ukoliko uzmemo u obzir otvorene podatke iz Jedinstvenog
informacionog sistema prosvete (JISP) Ministarstva prosvete Republike Srbije, prema
kojima je Skolske 2023/2024. godine 63750 ucenika pohadalo VIl razred, a od tog broja
60248 slusalo nastavu na srpskom jeziku i 63989 ucenika pohadalo VIl razred, od ¢ega
60425 na srpskom jeziku (v. Osnovno obrazovanje — ucenici, 2023/2024) i uporedimo broj
ucenika koji su nastavu pohadali na srpskom jeziku sa brojem ucenika koji su ucestvo-
vali na Republi¢ckom takmicenju, uocava se da je na takmicenju ovog ranga ucestvovalo
svega 0,43% ucenika VIl razreda i 0,25% ucenika VIl razreda. Dakle, re¢ je o najboljim
ucenicima, koji su zahvaljuc¢i svom visokom plasmanu na $kolskom, opstinskom i okruz-
nom takmicenju ucestvovali na Republickom takmicenju iz knjizevnosti. llustracije radi,
»ha poslednjem Republickom takmicenju (2024. godine) takmicilo se 410 osnovaca, a
na Okruznom 1333, sto prakti¢no znaci da se 30,76% takmicara plasiralo za ucesce na
Republickom takmicenju” (Mrkalj i Staki¢, 2024: 312). Imajudi u vidu da je re¢ o visokom
rangu takmicenja iz knjizevnosti koje je namenjeno najboljim ucenicima, istrazicemo
koje elemente neophodne za razumevanje teksta sadrze zadaci koje nije resio najveci
broj takmicara, i tako utvrditi potencijalne probleme u razumevanju.

Metodologija

Predmet istrazivanja su rezultati koje su ucenici VIl i VIl razreda osnovne $kole po-
kazali reSavajuci zadatke na Republi¢ckom takmicenju iz knjizevnosti - Knjizevna olim-
pijada (takmicenje je odrzano 20. aprila 2024. godine u Sremskim Karlovcima). Istrazi-
vanje je organizovano sa ciljem da se identifikuju potencijalni problemi u razumevanju
tekstova najboljih u¢enika iz knjizevnosti u Srbiji, odnosno, da se u zadacima koje nije
reSio najvedi broj takmicara utvrde elementi koji stoje u osnovi razumevanja procitanog.
Poslo se od sledecih zadataka: 1. izvrsiti analizu elemenata sadrzaja i tipova zadataka
na republickim testovima iz knjizevnosti za osnovnu skolu i utvrditi uspeh ucenika u
njihovom resavanju kako bi se identifikovali zadaci koje najvedi broj takmicara nije resio;
2. analizirati izdvojene zadatke sa aspekta predmetnih ishoda i standarda koji stoji u
osnovi razumevanja procitanog.

Istrazivanjem je obuhvacen uzorak od 410 ucenika zavrsnog nivoa drugog ciklusa
osnovnoskolskog Skolovanja u Srbiji koji su ucestvovali na Republi¢kom takmicenju iz
knjizevnosti — Knjizevna olimpijada 2024. godine, preciznije, 152 u¢enika VIl razreda i 258
ucenika VIl razreda.

Predmet analize bili su i testovi, bududi da je knjizevno znanje na republickom
nivou takmicenja upravo njima i vrednovano (v. Republicko takmicenje ucenika osnov-
nih $kola Knjizevna olimpijada, VIl razred [test], 2023/2024; Republi¢ko takmicenje uce-
nika osnovnih skola Knjizevna olimpijada, VIl razred [test], 2023/2024). Re¢ je o zva-
ni¢nim testovima koji su javno dostupni na sajtu Drustva za srpski jezik i knjizevnost
Srbije (www.drustvosj@fil.bg.ac.rs). Testovi za republicko takmicenje za VIl i VIl razred
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osnovne 3kole sadrzali su po 20 pitanja i svako tacno reSeno pitanje vrednovano je
1 bodom, tako da su takmicari maksimalno mogli osvojiti 20 bodova (v. Republicki
zimski seminar 2024, 2024: 55). Oni se kao merni instrumenti oslanjaju na obavezne
sadrzaje iz knjizevnosti i vestine razumevanja procitanog, objavljene u informatoru
Drustva za srpski jezik i knjizevnost Srbije (Republicki zimski seminar 2024, 2024), u ko-
jem eksplicitno stoji da na osnovu opisa ,ucenickih postignuca, takmicar na ,Knjizev-
noj olimpijadi” ¢e biti u stanju da Cita sa razumevanjem knjizevnoumetnicke tekstove
i ostale tipove tekstova primenjujudi razlicite strategije Citanja” (Republicki zimski se-
minar 2024, 2024: 67). Kao strategije ¢itanja, u informatoru su posebno promovisani
sinformativno, dozivljajno i istrazivacko citanje’, a samo razumevanje tekstova ogleda
se i kroz opis uc¢enickih postignuca na takmicenju. Stoga je, izmedu ostalog, istaknuto
da je takmicar osposobljen da,povezuje informacije i ideje iznesene u tekstu, uocava
jasnoiskazane odnoseiizvodi zaklju¢ak zasnovan na tekstu” i drugo (Republicki zimski
seminar 2024, 2024: 67-68).

Za potrebe istrazivanja primenjene su deskriptivha metoda i metoda analize sa-
drzaja. U delu istraZivanja kojim se istrazivao uspeh ucenika u resavanju zadataka na
Republickom takmicenju iz knjizevnosti primenjena je deskriptivha metoda, a podaci
su obradeni u programu IBM SPSS Statistics 25 uz primenu frekvencije (f) i procenata
(%) kao deskriptivnih statistickih mera. Za predstavljanje zadataka na republi¢kim te-
stovima primenjena je analiza sadrzaja, a jedinice analize su: 1. elementi sadrzaja koje
svaki zadatak sadrzi i 2. tip zadatka. U delu istraZivanja koji se odnosi na zadatke koje
najveci broj takmicara nije resio, jedinice analize su i konkretizovani predmetni ishodi
i obrazovni standardi koji stoje u osnovi razumevanja procitanog, a na osnovu kojih su
zadaci definisani.

Rezultati i diskusija

Zadaci na Republickom takmicenju i knjizevnosti i uspeh
ucenika u njihovom resavanju

Na osnovu prikazanih elemenata sadrzaja u zadacima sa Republi¢ckog takmicenja
uocava se da dominiraju zadaci kojima se ispituju knjizevna znanja (v. Tabela 1).
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Tabela 1
Elementi sadrZaji zadataka na Republickom takmicenju
Elementi Razred
Vil Vil
Redni broj Redni broj

zadatka zadatka
Prepoznavanje autora na osnovu kratkog biografskog opisa prvi prvi
Prepoznavanje pisca i naslova dela na osnovu datog odlomka sesti, osmi
Odredivanje naslova dela i imena autora na osnovu datog opisa dvadeseti dvadeseti
Odredivanje naslova knjizevnog dela na osnovu datog asocijativnog niza drugi
Izdvajanje naslova dramskih dela u odnosu na ponudeno tredi
Odredivanje pisca, knjizevnog roda i vrste dela trinaesti
Prepoznavanje dela koje ne pripada knjizevnonau¢noj vrsti jedanaesti
Razlikovanje naslova dela autorske knjizevnosti od dela narodne knjizevnosti sesti
Imenovanje likova na osnovu recenica koje se u delima izgovaraju Cetvrti
Odredivanje karakteristika junaka narodne epike Cetrnaesti
Izdvajanje motiva u knjizevnom delu dvanaesti
Povezivanje internacionalnog motiva sa konkretnim delom obradivanim u skoli sedamnaesti
Interpretiranje knjizevnoumetnickog teksta dvanaesti
Odredivanje istorijske podloge knjizevnoumetnickog teksta petnaesti

Sintetizovanje znanja; prepoznavanje najave zapleta u razli¢itim odlomcima narodnih sedamnaesti
epskih pesama

Obelezavanje reci koje se rimuju u datom odlomku deseti

Odredivanje vrste rime devetnaesti
Odredivanje strukture stiha (lirski deseterac) drugi

Izdvajanje trazenog oblika kazivanja u datom primeru tredi sedmi
Izdvajanje recenica iz datog teksta kojima se ilustruje retrospektivno pripovedanje osmi

Odredivanje pripovedackog lica (u poetskom tekstu) trinaesti
Precizno odredivanje didaskalija u datom odlomku Cetrnaesti
Prepoznavanije trazene stilske figure i njeno precizno obelezavanje deveti Cetvrti
Odredivanje naziva stilske figure na osnovu komparativnog pristupa deveti
Odredivanje manje poznate reci iz konteksta sedmi sesnaesti
Odredivanje toponima u tekstu osamnaesti  osamnaesti
Povezivanje naziva knjizevnoteorijskin pojmova sa delima u kojima ti pojmovi deseti
dominiraju

Imenovanje knjizevnog termina na osnovu datog opisa (knjizevnog junaka) peti

Odredivanje termina na osnovu datog opisa jedanaesti
Izbacivanje,uljeza"iz niza datih knjizevnih pojmova Sesnaesti

Tumacenije datih izraza (frazeologija) peti
Odredivanje tacnog ili neta¢nog iskaza na raznorodnim primerima devetnaesti  petnaesti
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Zapaza se da se poznavanje imena autora i naziva dela proverava na osnovu biograf-
skih detalja, elemenata sadrzaja ili pripadnosti dela odredenom knjizevnom rodu ili vrsti:
pet zadataka u testu za Vll razred i $est zadataka u testu za Vlll razred, kao i da se knjizevna
znanja povezuju sa konkretnim delima koja su bila predmet analize ili se posmatraju na
nivou definisanja, npr. kada je re¢ o stilskim figurama ili knjizevnim terminima. Poznavanje
leksike se ispituje kroz pet zadataka (2 zadatka u testu za VIl razred i 3 zadatka u testu za
VIIl razred). Odreden broj zadataka sadrzi vise zahteva, pa njihovo reSavanje objedinjuje
razli¢ite oblasti: na primer, neophodno je znanje o narodnoj knjizevnosti i teoriji knjizevo-
sti (znanje o terminima i versifikaciji) - devetnaesti zadatak u testu za VIl razred; knjizevnoj
terminologiji i knjizevnoj istoriji — petnaesti zadatak u testu za VIl razred; znanje iz razlici-
tih programskih oblasti, npr. povezuju se znanja iz nastave jezika (pravopisa) i knjizevna
znanja — petnaesti zadatak u testu za VIl razred. Navedena znanja se ispituju zadacima
razli¢itog tipa (v. Tabela 2).

Tabela 2
Tipovi zadataka na Republickom takmicenju
Tip zadatka Razred
Vil VIl
redni br. zadatka Redni br. zadatka
Otvorenitip kratak odgovor prvi, Cetvrti peti, jedanaesti, prvi, drugi, Sesti, osmi,
Cetrnaesti, petnaesti, dvadeseti deveti, dvadeseti
klasifikovanje trinaesti
(dopunjavanje tabela)
Zatvoreni dvostruki izbor devetnaesti petnaesti
tip
visestruki izbor drugi, tredi, Sesti sedmi, osmi, treci, Cetvrti, sedmi,
deveti, deseti, dvanaesti, Sesnaesti, jedanaesti, dvanaesti,
sedamnaesti, osamnaesti trinaesti, Cetrnaesti,
Sesnaesti, sedamnaesti,
osamnaesti, devetnaesti
sparivanje peti, deseseti

Napomena. Tipovi zadataka imenovani su prema tipovima koji se javljaju u testovima Zavoda za
vrednovanje kvaliteta obrazovanja i vaspitanja, a vise o njima moze se videti u doktorskoj disertaciji
Zeljka Tesica Metodologija izrade zadataka za proveru znanja iz knjizevnosti u starijim razredima osnovne
Skole (2023).

Zapaza se da u republi¢kim testovima dominiraju zadaci zatvorenog tipa, i to vise-
strukog izbora (jedanaest zadataka u testu za Vll razred i jedanaest zadataka u testu za VI
razred). Zadaci otvorenog tipa su zadaci dopunjavanja, tj. kratkih odgovora koji uglavnhom
(ne svi) zahtevaju reproduktivna znanja, pa je opravdano $to ih je manje u odnosu na
zadatke visestrukog izbora zatvorenog tipa. Medu zadacima visestrukog izbora posebno
bismo istakli zadatke nalaZzenja greSaka (Sesnaesti zadatak u testu za VIl razred i jedanae-
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sti zadatak u testu za VIl razred) i zadatke grupne alternacije (3esti i dvanaesti zadatak u
testu za VIl razred i osamnaesti zadatak u testu za VIl razred), koji sa aspekta razumevanja
tekstova zahtevaju uporedivanje podataka kako bi se izvukli zaklju¢ci. Paznju priviace i
dva zadatka (devetnaesti zadatak u testu za VIl razred i petnaesti zadatak u testu za VIl ra-
zred) koji sadrze viSe zahteva (tri), a svaki od njih nudi dvostruki izbor. Da bi uspesno resio
zadatak ovog tipa, neophodno da ucenik svaki zahtev pazljivo procita i da u njemu uoci
vazne informacije, zatim i da te informacije poveze sa svojim prethodnim znanjem. Pored
toga, traZi se i poznavanje definicije termina koje se nalazi u osnovi akademskog jezika,
a u literaturi je prisutan stav da se kod ucenika postepeno razvija ,poznavanje akadem-
skog jezika” jer potencijalni uspeh ili neuspeh ,u razumevanju skolskih tekstova mogu,
stoga, proizadi iz ¢itaoceve upoznatosti (ili nedostatka iste) sa akademskim jezikom tek-
sta” (Galloway et al., 2020: 332). Izdvojili bismo i dvanaesti zadatak u testu za VIII razred
u kojem je visestruki izbor uslovljen razumevanjem knjizevnog teksta i u¢avanjem veze
izmedu uzroka i posledica. | u literaturi je prisutno misljenje da ovakav tip zadataka zahte-
va,visi nivo znanja ucenika koji podrazumeva sloZenije kognitivne procese poput analize,
sinteze i evaluacije” (Tesi¢, 2023: 127).

Iz navedenog opisa zadataka zapaza da je re¢ o zadacima kojima se ispituje razu-
mevanje tekstova i znanja koja su disciplinarna, tj. vezana za predmetno podrucje Knji-
zevnost, $to je i osnovna namena ovih testova. Za uspeh uéenika u njihovom reavanju
od znacaja su metakognicija i prethodna znanja (knjizevni tekstovi su obradivani tokom
nastave), a rezultatima istrazivanja je potvrdeno da su metakognitivna znanja prediktiv-
na u slucajevima kada se procenjuju efekti prethodnog znanja, zatim i tematskog inte-
resovanja na razumevanje tekstova, koje je zasnovano na memoriji (Artelt et al., 2001).
Tokom redavanja zadataka bilo je neophodno se u pamdéenju selektuju vazne informacije
iz knjizevnih tekstova koji su prethodno obradeni i dovedu u vezu sa zahtevom kako bi
se izvukao zakljucak, tj. doslo do ta¢nog reSenja. Samo plasiranje u¢enika na ovako visoki
rang takmicenja svedoci o kvalitetu prethodnih znanja i opravdava dobre rezultate koje su
postigli: stepen reSenosti >75% u Vlll razredu ima 17 zadataka, a u VIl razredu 18 zadataka
(v. Tabela 3).

Tabela 3
Rezultati ucenika VIl i VIll razreda po zadacima na Republickom takmicenju
Broi Razred
Zadatak o Vi Vil
bodova
F % F %
Prvi 1 134 88,2 252 97,7
0 18 11,8 6 23
Drugi 1 116 76,3 217 84,1
0 36 23,7 41 159
Treci 1 131 86,2 256 99,2
0 21 13,8 2 08
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) Razred
Zadatak Broj Vil Vil
bodova
F % F %
Cetvrti 1 138 90,8 215 833
0 14 92 43 16,7
Peti 1 140 92,1 242 938
0 12 79 16 6.2
Sesti 1 151 99,3 257 99,6
0 1 07 1 04
Sedmi 1 134 88,2 253 98,1
0 18 118 5 19
Osmi 1 137 90,1 236 915
0 15 99 22 8,5
Deveti 1 140 92,1 217 84,1
0 12 79 41 159
Deseti 1 143 94,1 256 99,2
0 9 59 2 08
Jedanaesti 1 112 73,7 251 973
0 40 263 7 2,7
Dvanaesti 1 147 96,7 247 95,7
0 5 33 11 43
Trinaesti 1 146 96,1 181 70,2
0 6 39 77 2938
Cetrnaesti 1 140 92,1 251 97,3
0 12 79 7 2,7
Petnaesti 1 17 770 122 473
0 35 230 136 52,7
Sesnaesti 1 143 94,1 144 558
0 9 59 114 44,2
Sedamnaesti 1 126 82,9 254 984
0 26 17,1 4 1,6
Osamnaesti 1 112 73,7 247 95,7
0 40 263 11 43
Devetnaesti 1 118 77,6 254 98,4
0 34 24 4 1,6
Dvadeseti 1 139 914 206 798
0 13 86 52 20,2
UKUPNO 152 100 258 100

Napomena. f — frekvencija, % — procenat.
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U Vil razredu preko 90% ucenika uspesno resava 10 zadataka (99,3% - 3esti zadatak;
96,7% — dvanaesti zadatak; 96,1% - trinaesti zadatak; 94,1% - deseti i Sesnaesti zadatak;
92,1% - peti, deveti i cetrnaesti zadatak; 90,8% - Cetvrti zadatak; 90,1% - osmi zadatak). U
VIl razredu preko 90% ucenika uspesno resava 13 zadataka (99,6% - Sesti zadatak; 99,2%
—tredii deseti zadatak; 98,4% - sedamnaesti i devetnaesti zadatak; 98,1% - sedmi zadatak;
97,7% - prvi zadatak; 97,3% — jedanaesti i ¢etrnaesti zadatak; 95,7% — dvanaesti i osamna-
esti zadatak; 93,8% - peti zadatak; 91,5% - osmi zadatak).

U Vll razredu je rec o zadacima kojima se identifikuju dela koja (ne)pripadaju zadatoj
vrsti (Sesti zadatak); prepoznaju i izdvajaju klju¢ni motivi u knjizevnom delu (dvanaesti
zadatak); proverava poznavanje imena pisca, naziva njegovog knjizevnog dela i pripadno-
sti tog dela konkretnoj knjizevnoj vrsti i rodu (trinaesti zadatak); pronalaze i izdvajaju reci
koje se rimuju (deseti zadatak); proverava poznavanje knjizevnog termina na osnovu opi-
sa (peti zadatak); prepoznaju knjizevni pojmovi koji pripadaju drami (Sesnaesti zadatak);
prepoznaje stilska figura — personifikacija (deveti zadatak); pokazuje poznavanje imena
knjizevnih likova (Cetvrti zadatak); pokazuje poznavanje karakteristika (titula) knjizevnih
likova i pravopisa (Cetrnaesti zadatak); izdvaja retrospektiva iz knjizevnog teksta (osmi
zadatak). Zadacima koje u VIl razredu uspesno resava preko 90% ucenika odreduje se
knjizevno delo i autor na osnovu odlomka (Sesti i osmi zadatak); identifikuju dela koja (ne)
pripadaju zadatoj knjizevnoj vrsti ili Zanru (treci i jedanaesti zadatak); povezuju knjizev-
noteorijski pojmovi sa knjizevnim delima (deseti zadatak); prepoznaje knjizevno delo na
osnovu klju¢nog motiva (sedamnaesti zadatak); prepoznaju i pronalaze elementi (toponi-
mi) koji se javljaju u konkretnom delu (osamnaesti zadatak); prepoznaje rima (devetnaesti
zadatak); imenuje pisac na osnovu biografskih podataka (prvi zadatak); izdvajaju iz teksta
zadate forme pripovedanja — unutrasnji monolog (sedmi zadatak) i didaskalije (¢etrnaesti
zadatak), pokazuje razumevanje teksta i postupka knjizevnog lika (dvanaesti zadatak) i
razumevanje znacenja izraza (peti zadatak). Ova kratka analiza pokazuje da suiuVIliu VIl
razredu najbolje uradeni (reava ih preko 90% ucenika) zadaci sli¢cnog tipa i da se najvedi
broj njih tice knjizevnih znanja (navodenje imena pisca, naziva dela i imena likova, pozna-
vanja klju¢nih motiva i knjizevnoteorijskih pojmova). Kao zadatak kojim se u celini ispituje
razumevanje teksta izdvajamo dvanaesti zadatak u testu za VIl razred, koji uspesno resa-
va 95,7% ucenika. U ovom zadatku visestrukog izbora od ucenika se trazilo da odgovore
na pitanje koje zahteva razumevanje knjizevnog teksta (pripovetka ,Deca” Ive Andrica),
a njegovo uspedno resavanje uklju¢uje vrednovanje postupka lika na osnovu uvidanja
uzroka i posledice koje je povezano sa licnim dozivljajem. TeZina ovog zadatka ogleda se
odgovori mogu smatrati ta¢nima.

Visoki procenat resenosti (80-90%) imaju cetiri zadatka u Republickom testu za VII
razred (88,2% —prvi i sedmi zadatak, 86,2% - treci zadatak i 82,9% - sedamnaesti zada-
tak) i tri zadatka u testu za VIIl razred (84,1% - drugi i deveti zadatak i 83,3% - Cetvrti
zadatak). Analiza ovih zadataka je pokazala da je u VIl razredu re¢ o zadacima kojima se
proverava poznavanje znacenja leksike stranog porekla (sedmi zadatak); imenuje pisac na
osnovu biografskih podataka (prvi zadatak); izdvaja naracija (treci zadatak) i razumevanje
teksta kombinuje sa primenom znanja o kompoziciji epske pesme (sedamnaesti zadatak).
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U VIII razredu to su zadaci u kojima se navode nazivi knjizevnih dela na osnovu klju¢-
nih pojmova (drugi zadatak) i pokazuje prepoznavanje i poznavanje stilskih figura (¢e-
tvrti i deveti zadatak). Neki od prethodno opisanih zadataka, poput sedmog zadatka
u testu za Vll razred, ti¢u se korelata koji uti¢u na uspesnost razumevanja procitanog.
Ucenici su u ovom zadatku visestrukog izbora imali direktivu da odrede znacenje ma-
nje poznate ili nepoznate reci iz gr¢kog jezika (rec civot) na osnovu konteksta, a kao
odgovori bili su im ponudeni distraktori koji su, skupa gledano, bliski jedan drugom,
te se ovaj zadatak moze smatrati tezim. Takode, i zahtev u sedamnaestom zadatku
ovog testa, gde im je bilo zadato da zaokruze slova ispred dva odlomka koji najavljuju
zaplet u epskim pesmama, utemeljen je na razumevanju procitanog, tj. na poveziva-
nju dogadaja iz tekstova epskih pesama kako bi bio izveden zaklju¢ak ne o samom za-
pletu, ve¢ o dogadajima koji ga najavljuju. Osim 3$to je zahtev zadatka slozen, ovakav
tip zadataka spada u kompleksne i zbog toga $to ucenik nema pred sobom tekstove
pesama iz kojih su ponudeni odlomci, te je neophodno da prvo aktivira prethodna
znanja kako bi prepoznao iz kojih su pesama dati primeri, potom da se seti kompozi-
cije tih pesama i onda da utvrdi i zakljuci u kojim od ponudenih stihova se prepoznaje
najava zapleta.

U uspesno resene zadatke valja ubrojati i one koje uspesno resava od 75% do 80%
ucenika. U VIl razredu takvu reSenost imaju tri zadatka: devetnaesti (77,6%), petnaesti
(77%) i drugi (76,3%). U devetnaestom zadatku se na osnovu informativnih iskaza prove-
rava znanje o knjizevnom liku, knjizevnoj vrsti i stihu; u petnaestom se proverava pozna-
vanje istorijskog konteksta koji je uslovio nastanak knjizevnog dela, a u drugom zadatku
prepoznaje se i izdvaja lirski deseterac. U VIl razredu samo jedan zadatak ima takav proce-
nat reSenosti. Rec je o dvadesetom zadatku (79,8%), u kojem se odreduje ime pisca i naziv
dela na osnovu opisa koji je dat u informativnom tekstu.

U najslabije reSene zadatke na Republickom takmicenju spadaju oni koje uspesno
reSava manje od 75% ucenika. U VIl razredu to su jedanaesti i osamnaesti zadatak (73,7%),
a u Vlll razredu - trinaesti (70,2%), Sesnaesti (55,8%) i petnaesti zadatak (47,3%).

Analiza zadataka koje nije reSio najveci procenat takmicara
na Republickom takmicenju iz knjizevnosti za osnovce

Najslabije reseni zadaci u testu za VIl razred utemeljeni su na knjizevnom znanju
koje se tiCe poznavanja znacenja i naziva termina (jedanaesti zadatak) i njihovog pro-
nalazenja u tekstu (osamnaesti zadatak). Najslabije uradeni u testu za VIl razred ti¢u
se razumevanja poetskog teksta kako bi se uocilo koje reci upucuju na lice u kojem
su ispevani stihovi (trinaesti zadatak), odredivanja znacenja lekseme stranog porekla u
kontekstu knjizevnog teksta (Sesnaesti zadatak) i razumevanja stru¢nih iskaza koji zah-
tevaju poznavanje knjizevnoteorijskih pojmova (petnaesti zadatak). Ovi zadaci, kao i svi
drugi na republickim testovima, odgovaraju predmetnim ishodima (v. Pravilnik o pro-
gramu nastave i u¢enja za osmi razred osnovnog obrazovanja i vaspitanja, 2019; Pravilnik
o programu nastave i ucenja za sedmi razred osnovnog obrazovanja i vaspitanja, 2019)
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i definisani su prema obrazovnim standardima koji su u vreme njihove izrade bili na
snazi (Obrazovni standardi za kraj obaveznog obrazovanja za nastavni predmet Srpski je-
zik, 2010: 17-24). Daljom revizijom (25. 12. 2024. godine) objavljeni su novi standardi
obrazovnih postignuca (v. Pravilnik o standardima obrazovnih postignuca za kraj prvog
ciklusa osnovnog obrazovanja i za kraj osnovnog obrazovanja, 2024), ali u vreme kada se
odrzavalo Republi¢ko takmicenje (novi) standardi jo3 uvek nisu bili na snazi.

Tabela 4
Ishodi i standardi na osnovu kojih su definisani najslabije reseni zadaci na Republickom takmicenju
Rednibroj  Razred  Ishodi (Pravilnik o programu nastave iucenja  Standardi (Obrazovni standardi za kraj
zadatka za osmi razred osnovnog obrazovanja i obaveznog obrazovanja za nastavni
vaspitanja, 2019: 63; Pravilnik o programu predmet Srpski jezik, 2010: 17-24)
nastave i ucenja za sedmi razred osnovnog
obrazovanja i vaspitanja, 2019: 62-63)

Jedanaesti VIl ¢ita sa razumevanjem razlicite vrste tekstova;  CJ.1.3.14.zna znacenja reci|. . Jkoje se
cesto javijaju u Skolskim tekstovima (u
udzbenicima, tekstovima iz lektire i sl,;
(J3.1.2. izdvaja kljucne reci i rezimira
tekst

Trinaesti VIl ¢t sa razumevanjem knjizevnoumetnicke  CJ3.1.2.izdvaja Kljucne recii rezimira

tekstove i ostale tipove tekstova primenjujuci - tekst

razli¢ite strategije citanja; razlikuje oblike CJ:34.6. tumaci razlicite elemente

kazivanja (forme pripovedanja); knjizevnoumetnickog dela pozivajuci se
na samo delo;
CJ.14.7.uocava bitne elemente
knjizevnoumetnickog tekstal.. ]

Petnaesti VIl tumaci znacenja, jezicke, estetske i strukturne  CJ3.1.1. izdvaja iz teksta argumente u

osobine umetnickih tekstova koristeci prilog nekoj tezi (stavu)ili argumente
knjizevne termine i pojmove; povezuje protiv nje;

knjizevna dela sa istorijskim ili drugim CJ.1.1.6. razlikuje u tekstu bitno od
odgovarajucim kontekstom; nebitnog, glavno od sporednog;

Sesnaesti VIl Cita sa razumevanjem knjizevnoumetnicke  CJ.3.3.7 ume da odredi znacenja

tekstove i ostale tipove tekstova primenjujuci  nepoznatih reciiizraza na osnovu

razlicite strategije Citanja; razume znacenje  njihovog sastava, konteksta u kojem

zastarelih reci; su upotrebljeni, ili na osnovu njihovog
porekla;

Osamnaesti VIl Cita sa razumevanjem razli¢ite vrste tekstova; CJ.1.4.7.uocava bitne elemente

identifikuje jezicko-stilska izraZajna sredstva i
razume njihovu funkciju;

knjizevnoumetnickog tekstal.. ]

Jedanaesti zadatak u testu za Vll razred definisan je na osnovu ishoda koji se tice Cita-
nja sa razumevanjem razlicitih vrsta tekstova. Ucenici su ¢itali i tumacili informativni tekst
i u njemu je, pored potrebe da prepoznaju knjizevni termin (aforizam), bilo neophodno i
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da poredbeno sagledaju pojmove: poslovica — aforizam i povezu ih sa gradivom koje se u
VIl razredu proucava (odabranim aforizmima Duska Radovica). Kako u ovom zadatku nije
dat konkretan primer aforizama, ve¢ samo opis pojma, pronalazenje ta¢nog odgovora u
zadatku otvorenog tipa (reSenje treba napisati), predstavlja izazov. Pored toga, dati opis
pojma zapravo predstavlja njegovo posredno definisanje putem dvostrukog poredenja
(po sli¢nosti i po razlikama) sa drugim pojmom, a poznavanje pojmova i njihovog znace-
nja spada u karakteristike razvijenosti akademskog jezika, cija je forma,mnogo preciznija
u referiranju od obi¢nog govornog jezika” (Durbaba i Vuco, 2016: 952). Ako uzmemo u
obzir i to da se ucenici Vll razreda nalaze na uzrastu (12-14 godina) koji sa aspekta razume-
vanja semantickog sadrzaja karakterise ,sposobnost sazimanja definicija datih u re¢niku”
(Stevanovi¢ i Lazarevi¢, 2014: 302), ta¢no reSenje ovog zadatka zahtevalo je i sazimanje
opisne definicije, a iz nje i izdvajanje bitnih elemenata koji se odnose na definisanje tra-
Zenog pojam.

U osamnaestom zadatku od ucenika VIl razreda se trazilo da prepoznaju nazive to-
ponima koji se javljaju u datom odlomku iz lirske pesme. Slabiju uradenost ovog zadat-
ka (<75%) u odnosu na druge zadatke ne moZemo objasniti nepoznavanjem znacenja
termina toponim, jer je u samom zadatku dato njegovo objasnjenje. Pretpostavka je da
je izostalo razumevanje samog teksta, odnosno da ucenici nisu uocili bitne elemente
(standard CJ.1.4.7.) i da su toponime Savina stopala, Savin kuk i Savin lakat razumeli kao
prisvojne prideve.

Na razumevanje odredenog knjizevnog pojma utice i frekventnost primera koji
se njime oznacavaju i to moZe biti pokazatelj da je razumevanje knjizevnih pojmova
povezano i sa razredom kada se oni uvode u nastavu, jer je potrebno vreme da ucenici
prihvate odredeni pojam i da ga upoznaju i shvate kroz knjizevnu analizu ukoliko se on
javlja kao strukturni element dela. Stoga u metodickim radovima imamo preporuke da
se i u mladim razredima uvede imenovanje odredenih knjizevnih termina i pojmova,
npr. nekih stilskih figura, koji su po vaze¢im programima planirane za obradivanje u sta-
rijim razredima (videti Staki¢, 2021). 1z tih razloga ne ¢udi to sto trinaesti zadatak u testu
za Vlll razred, gde se od ucenika zahtevalo da prepoznaju lice u kom su ispevani stihovi
spada, u losije uradene zadatke (reSava ga 70,2% ucenika), pri ¢emu je vazno napome-
nuti da je ta¢no reSenje ovog zadatka 2. lice, koje nije frekventno u knjizevnim delima,
poput prvog ili treceg lica. Medutim, slabiji rezultat u reSavanju ovog zadatka moze biti
i pokazatelj izvesnih slabosti u razumevanju poetskog teksta koji je uzet za predlozak
kojim se proveralo knjizevno znanje, jer je u datim stihovima lvana V. Lali¢a valjalo uociti
li¢nu zamenicu ti, koja upucuje na to da se lirski subjekt obraca drugoj osobi (dec¢aku).
Navedeno se moze dovesti u neposrednu vezu sa standardima koji se ticu razumevanja
teksta, a odnose se na izdvajanje klju¢nih reci (CJ.3.1.2.) i uocavanje bitnih elemenata u
tekstu (CJ.1.4.7.).

Jedan od najslabije uradenih zadataka na Republi¢ckom testu za VIl razred je 3e-
snaesti (reSava ga 55,8% ucenika), u kojem se od ucenika traZilo da odrede znacenje
nepoznate reci stranog porekla (madarski jezik), imenice palosina, na osnovu kontek-
sta (odlomak iz pripovetke ,Kanjos Macedonovi¢” Stjepana Mitrova Ljubise). Navedeni
rezultat implicira i pitanje razumevanja konteksta, tj. njegove jasnosti sa aspekta uce-
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ni¢ckog iskustva. lako se odlomak iz ove pripovetke obraduje (sastavni deo obrade je
i analiza nepoznatih ili manje poznatih reci), Kanjosevo junastvo i vestina usmerili su
ucenike ka odgovorima: junacki stit ili svinjska mesina (Sto im je po melodiji reci najvi-
e nalikovalo palosini), a tatan odgovor je dvosekli mac. Da poznavanje leksike stranog
porekla nije na visokom nivou u nastavi pokazuje anketiranje u¢enika Sestog razreda,
kojim se utvrdivalo njihovo poznavanje znacenja najfrekvetnijih imenica stranog pore-
kla u ¢itankama za peti razred. Ono je dalo rezultate koje Rajna Dragicevi¢ naziva,pora-
zavaju¢im” (Dragicevi¢, 2006: 30). Istrazivanja takode pokazuju da kod ucenika mladih
razreda osnovne $kole ,semanticki razvoj nije na zadovoljavaju¢em nivou’, i to narocito
u oblasti metonimije, koja predstavlja ,jedan od osnovnih mehanizama za bogacenje
leksi¢ckog fonda” (Stevanovic i Lazarevi¢, 2014: 314). Situacija nije bolja ni kada je re¢ o
leksi¢kim metaforama, koje su podjednako vazne za bogacenje re¢nika i mogu biti,po-
kazatelj visih nivoa znanja, odnosno razumevanja kod ucenika” (Lazarevi¢ i Stevanovi¢,
2013: 213), te ovaj nezadovoljavajuci iskaz, prema misljenju autorki ovog istrazivanja,
,otvara pitanje obuhvatnosti aktivnog i pasivnog leksikona nasih ucenika” (Lazarevi¢
i Stevanovi¢, 2013: 212). Ovo je vazno i ako uzmemo u obzir da re¢nik utice na razu-
mevanje procitanog (Braze et al., 2007; Duff, 2019; Moore, 2014; Oakhill & Cain, 2012;
Richter et al., 2013; Vuckovi¢, 2017). Pored toga, ucenici kroz ¢itanje tekstova bogate i
svoj re¢nik, buduci da se u njima sre¢u sa novim re¢ima koje nisu frekventne u njihovom
recniku (Duff et al., 2015). Re¢ je o medusobno uslovljenom procesu, s obzirom na to
da je odnos izmedu re¢nika i razumevanja procitanog recipro¢an: bogat re¢nik pomaze
razumevanju i obrnuto (Wagner & Meros, 2010).

Najslabiji rezultat na Republi¢ckom testu za VIl razred ucenici su pokazali na pet-
naestom zadatku, jer ga nije uspesno resilo vise od polovine uc¢enika, tac¢nije 52,7%.
Zadatak je sadrzao tri zahteva, a svaki od njih je morao biti uspedno resen kako bi se
zadatak vrednovao kao tacan. Re¢ je o zadatku zatvorenog tipa, dvostrukog izbora.
Od ucenika se trazi ¢itanje i razumevanje tri razli¢ita stru¢na iskaza, napisanih stilom
koji je prilagoden njihovom uzrastu, kako bi pokazali razumevanje knjizevnoteorijskog
pojma (komika) i prethodno ste¢eno znanje iz istorije narodne knjizevnosti, na taj nacin
$to bi svaki iskaz vrednovali kao tacan ili neta¢an. Mada su za ta¢no reSavanje prvog
i drugog zahteva bila neophodna znanja o poznavanju tipova komike koja zahtevaju
poznavanje termina i njihovo definisanje, opredeljujudi se za tacnost ili netacnost tvrd-
nje, ucenici su sa aspekta razumevanja tekstova morali da izdvoje ono $to je u iskazu
vazno (standard CJ.1.1.6.), kao i da izdvoje elemente na osnovu kojih se razlikuje ko-
mika likova od komike situacije, tj. ,argumente u prilog nekoj tezi (stavu) ili argumente
protiv nje” (standard CJ.3.1.1.).

Pedagoske implikacije za prevazilazenje identifikovanih problema u
razumevanju tekstova

Analiza rezultata u¢enika VIl i VIll razreda na Republi¢kom takmicenju iz knjizevnosti
usmerava nas ka potencijalnim problemima u razumevanju tekstova. Medutim, moramo
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ista¢i nasu sprecenost da izvrSimo generalizaciju rezultata usled nedovoljno velikog uzor-
ka zadataka koji su bili predmet analize, usled ¢ega rezultate stavljamo u okvire Republic-
kog takmicenja iz knjizevnosti odrzanog 2024. godine. Ograni¢enje predstavlja ¢injenica
da zadaci na republickim testovima nisu prvenstveno namenjeni ispitivanju razumevanja
procitanog, zatim i sadrzaj pojedinih zadataka: sacinjavalo ih je vise zahteva, od kojih se
neki mogu dovesti u vezu sa razumevanjem, a drugi se ti¢u eksplicitnih znanja, a u¢enik
je morao da resi sve zahteve da bi se zadatak vrednovao kao tacan (npr. petnaesti zadatak
na Republi¢kom testu za VIll razred).

U najslabije uradenim zadacima se od ucenika trazilo da povezuju znanja i pokazu
razumevanje tekstova koji nisu knjizevnoumetnicki, a u¢enici su ispoljili i poteskoce u ra-
zumevanju knjizevnih termina i leksike stranog porekla.

Interesovanje za temu i iskustvo su u pozitivnoj korelaciji sa razumevanjem (Un-
sworth & McMillan, 2013), ¢ime se mozZe objasniti da ucenici koji se takmice iz knjizev-
nosti pokazuju bolje razumevanje knjizevnih tekstova od tekstova koji pripadaju drugim
oblastima, jer je interesovanje ,povezano sa paznjom, dubljom obradom podataka, upo-
trebom slozZenijih strategija, ose¢anjem uzivanja i u¢enjem” (Wade, 2001: 243). Intereso-
vanju za ¢itanje doprinosi i zanimljivost teksta, a nasi rezultati pokazuju da ucenici slabije
rezultate pokazuju kada je re¢ o razumevanju informativnih tekstova u kojima se javljaju
termini. U praksi,od nastavnika se zahteva da koriste odredeni tekst bez obzira na njego-
vu interesantnost”, pa ucenicko interesovanje moze biti dodatno podstaknuto (Schraw &
Dennison, 1994: 14), narocito ako uzmemo u obzir to da rezultati novijih istraZivanja poka-
zuju da prisustvo u nau¢nim tekstovima interesantnih, ali nevaznih i,zavodljivih” detalja
ne deluje pozitivho na razumevanje i pamcenje vaznog sadrzaja (Mensink, 2021). ReSenje
ovog problema moze biti u tome da decu jo$ na ranom uzrastu valja izlagati informativ-
nim tekstovima (Massey, 2014), jer izlaganje informativhom tekstu ,moze da pomogne
deci u njihovom konceptualnom razvoju i podstice ih na razmisljanje viseg reda” (Massey,
2014: 399). U cilju razumevanja tekstova pisanih akademskim jezikom, mogu biti od po-
modi aktivnosti koje se promovisu u literaturi, poput upros¢avanja slozenih informacija
posredstvom razumevanja sloZenih sintaksickih struktura (npr. umetnutih recenica), obra-
da vezanih reci zarad povezivanja ideja na logi¢an nacin, npr. prvo... drugo [ili u navede-
nom primeru jedanaestog zadatka u testu za VIl razred - antonimijski par: slican i razlikuje
se] i drugih aktivnosti (Galloway et al., 2020: 334). Stoje i preporuke da se moraju razvijati
jezicki resursi koji su neophodni za snalazenje u tekstovima koji su fokusirani na apstrak-
tne koncepte i sadrzaje koji nisu poznati, te da je potrebno da se vecéa paznja posvecuje
karakteristikama recenica koje su tipi¢ne u skolskim tekstovima, $to podrazumeva rad na
razvijanju sintaksicke svesti i poznavanju specijalizovanog i opsteg re¢nika (v. Galloway et
al., 2020: 333).

Pored toga, bolje razumevanje knjizevnih od stru¢nih tekstova potvrduje meto-
dicki stav da se zahvaljujudi dozivljajnom ili istrazivackom ¢itanju pracenom odgovara-
juc¢im zadacima ,omogucava sticanje uvida u kvalitet ¢italackih kompetencija“ (Mrkalj i
Peji¢, 2021: 154). Zbog toga je pozeljno obuciti ucenike osnovnih skola razli¢itim stra-
tegijama i vrstama citanja, a narocito istrazivackom ¢itanju, u ¢emu vaznu ulogu imaju
jasno istaknuti nalozi kojima se ucenici upucuju da izdvoje iz teksta vazne podatke, upo-
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rede ih, povezu i slicno. Navedeni metodicki postupci se mogu pokazati kao efikasni i u
slu¢ajevima kada iz tekstova valja izdvojiti elemente koji svedoce o knjizevnom znanju,
$to se pokazalo kao potencijalni problem u razumevanju knjizevnih tekstova na Repu-
blickom takmicenju kada je u¢enicima bilo zadato da izvoje toponime i prepoznaju lice
u kojem su ispevani stihovi. IstraZivanja pokazuju da efikasne strategije ¢itanja pozitiv-
no uticu na citalacku pismenost i vestinu razumevanja citanja (Chunjin, 2020; Gilakjani
& Sabouri, 2016a), a pored toga, istrazivanje njihovog uticaja na razumevanje teksta
moze doprineti unapredenju instrukcija za Citanje (Habok et al., 2024: 2). Da bi instruk-
cija za razumevanje bila dobra, ona mora da sadrzi ,eksplicitnu instrukciju o specific-
nim strategijama razumevanja“ (Duke & Pearson, 2009: 107). Postoje razli¢ite strategije
koje doprinose razumevanju tekstova (koris¢enje prethodnog znanja, postavljanje vaznih
pitanja, predvidanje, sazimanje i sumiranje teksta, vizuelizacija kod narativnih tekstova i
dr.) (Ezell et al., 1997; Gilakjani & Sabouri, 2016b; Moore, 2014; Ness, 2011; Sporer et al.,
2009), a razvijeni su i postupci kako bi se kod uc¢enika poboljsale vestine razumevanja
teksta, poput kombinovanja razlicitih strategija ¢itanja (Sporer et al., 2009). Pored toga,
i u nasoj novijoj literaturi detaljno je razraden sistem pedagoskih intervencija kojima se
pruza podrska ¢italackoj pismenosti ucenika, a koji obuhvata vise ¢inilaca (,modifikacija
teksta iz kojeg se cita/uci; podrska razvoju kognitivnih vestina uc¢enika koje su povezane
sa Citanjem; podrska razvoju afektivnih aspekata licnosti ucenika koji su povezani sa
razumevanjem citanja, na kraju i efikasne aktivnosti ¢itanja s razumevanjem u nastavi,
nastavnim situacijama, metodama nastave/ucenja”), koji ,deluju u dinami¢noj interakci-
ji” (Anti¢ i Stevanovi¢, 2024: 349).

Rezultat koji ukazuje na problem razumevanja leksike stranog porekla u knjizev-
nim tekstovima implicira vaznost leksi¢kih vezbanja. To je istakla i Rajna Dragicevi¢,
navodedi kao predlog za prevazilazenje problema da bi bilo ,korisno na skoro svakom
¢asu raditi s u¢enicima petominutne leksicke vezbe, koje bi ih podstakle da razmisljaju
o re¢ima i njihovim znacenjima"” (Dragicevi¢, 2006: 31). Smatramo da je sa leksickim vez-
bama koje su sastavni segment skoro svakog ¢asa pozeljno poceti jos od prvog razreda
osnovne $kole kako bi se kontinuirano bogatio re¢nik uc¢enika, a i ucitelji su istakli rad
»Na usvajanju i razvoju rje¢nika” kao vazan segment za unapredenje ¢italacke pismeno-
sti (Vuckovi¢, 2017: 68).

Zakljucak

Struc¢njaci upozoravaju da je prvo potrebno ,identifikovati slabosti u specificnim ko-
gnitivnim vestinama“, a potom ,imati procedure za unapredenje tih specifi¢nih vestina, a
ne opste intervencije koje ciljaju na ogranicen broj vestina bez obzira na identifikovane
snageili slabosti” (Moore, 2014: 2). Zbog toga smo, uzimajuci u obzir rezultate koji pokazu-
ju da ucenici osnovnih Skola u Srbiji postizu slabije rezultate od medunarodnog proseka u
kategoriji naprednih nivoa citalacke pismenosti (Capri¢ i Videnovi¢, 2024; Randelovi¢ i sar.,
2023), sproveli istrazivanje sa ciljem da utvrdimo potencijalne probleme u razumevanju
tekstova kod ucenika koji postizu najbolje rezultate iz knjizevnosti, konkretno, ucenika VII
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i VIl razreda koji su se plasirali na republicki nivo takmicenja iz knjizevnosti Knjizevna olim-
pijada. Kako bismo ostvarili navedeni cilj, izvrsili smo analizu elemenata sadrzaja i tipova
zadataka na republi¢kim testovima i ispitali kakav su uspeh imali u reSavanju zadataka.
Analiza je pokazala da u testovima dominiraju zadaci visestrukog izbora zatvorenog tipa
i da je razumevanje tekstova povezano sa znanjem i utemeljeno na propisanim program-
skim ishodima za predmet Srpski jezik i knjizevnost, kao i na obrazovnim standardima koji
su u to vreme bili na snazi. Na osnovu analize se moze zakljuditi da zadaci na republickim
testovima nisu napisani u duhu PISA (OECD, 2019) i PIRLS (Mullis & Martin, 2021) istraZiva-
nja, ve¢ u skladu sa svojom namenom provere znanja na takmicenju najviseg ranga. Ipak,
u njima mozemo izdvojiti neke elemente koji se ticu upravo onakve ¢italacke pismenosti
kakva se proverava na medunarodnim testiranjima, poput obracanja paznje na eksplicitno
navedene informacije u tekstu, donosenja zakljucaka o informacijama koje nisu eksplicitno
navedene i tumacenja i povezivanja informacija (Mullis & Martin, 2021: 12-14). Razume-
vanje tekstova u zadacima je povezano sa knjizevnim znanjem, a u nekim sluc¢ajevima
se znanje povezuje sa knjizevnim tekstovima koji nisu predmet neposrednog ¢itanja u
zadatku jer su bili predmet obrade u nastavi. To ne umanjuje znacaj zadataka, jer svedoci o
razumevanju knjizevnih tekstova koji su u nastavi osnovno polaziste za sticanje teorijskih
znanja iz oblasti nauke o knjizevnosti.

Analizom uspeha ucenika u reSavanju zadataka na Republickom takmicenju iden-
tifikovali smo zadatke (2 zadatka u VIl i tri zadatka u VIII razredu) koje nije resila jedna
tre¢ina ucenika. Njihova analiza implicira zakljucke da postoje potencijalni problemi u ra-
zumevanju tekstova, koje zbog visoko selektovanog uzorka ne mozemo generalizovati,
odnosno da najbolji ucenici iz knjizevnosti imaju poteskoce u razumevanju tekstova koji
su pisani akademskim jezikom i teSkoce u razumevanju termina. Kada je re¢ o knjizevnim
tekstovima, potencijalne teskoce se ogledaju u izdvajanju strukturnih elemenata kojima
se pokazuje pojmovno znanje i u razumevanju leksike stranog porekla.

Navedeno upucuje na specificne mere intervencija, pod kojima podrazumevamo
kontinuirana leksicka vezbanja, kao i vezbanja koja imaju za cilj bolje razumevanje aka-
demskog jezika, rad na povec¢anju motivacije za ¢itanje i upoznavanje ucenika sa razlicitim
strategijama ¢itanja, koje ne treba vezivati samo za predmet Srpski jezik i knjizevnost, ve¢
i za sve druge predmete koji se izu¢avaju u osnovnoj skoli. Potrebna su dalja istrazivanja
u ovoj oblasti i dodatna edukacija nastavnog kadra kako bi se u nastavu implementirale
efikasne strategije Citanja i razumevanja tekstova.
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Recent international assessments, PIRLS (2021) and PISA (2022), reveal that primary school
students in Serbia perform significantly below the international average in advanced reading
literacy skills. This emphasizes the need to investigate underlying difficulties in text comprehension, es-
pecially among high-achieving students in literature from grades seven and eight. To this end, a study
was conducted involving 410 students who participated in the 2024 National Literature Competition,
Literature Olympiad. The research aimed to analyze the content elements and task types on national
tests, and to assess students’ success in solving these tasks, thereby identifying those that the majority of
students struggled with. Additionally, the study examined these tasks from the perspective of subject
outcomes and educational standards, which underpin reading comprehension. Descriptive statistical
measures were employed to evaluate student success, while content analysis was utilized for task evalu-
ation. Findings indicated that the tests predominantly featured closed-type questions designed to assess
understanding of specific literary texts. Five tasks were identified where less than 75% of students success-
fully solved them. Analysis of these tasks suggests potential problems related to understanding non-lit-
erary texts, interpreting the meanings of specific terms, vocabulary of foreign origin, and recognizing
structural elements that demonstrate conceptual understanding. The pedagogical implications point to
the importance of promoting diverse reading strategies, developing academic language, engaging in
lexical exercises, and fostering motivation to read. Implementing these approaches may enhance reading
comprehension and overall literacy competencies among students, addressing gaps highlighted by both
national and international assessments.
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Introduction

Recognizing problems in the classroom allows us to resolve them. One such prob-
lem relates to students’ reading competence, which the Program for International Stu-
dent Assessment (PISA) defines as “the ability to understand, use, evaluate, and reflect
on texts to achieve one’s goals, develop knowledge, and participate in society” (Capri¢
& Videnovi¢, 2024, p. 14). Poor comprehension of materials impairs students’ overall
achievement. Research conducted in Slovakia reveals a “correlation between failure
and low grades of university students in testing and reading literacy” (Delgadova,
2015; p. 50), underscoring “the importance of reading for active societal participation”
(Pavlovi¢ Babi¢ & Baucal, 2010: 241). Acquiring the skills to understand texts is crucial
during education (Huang, 2024); specifically, this involves developing reading literacy
defined as “being able to comprehend the contents properly, find both explicit and
implicit meanings, analyse the content and the information obtained; and being able
to interpret the content properly and pass it on” (Delgadova, 2015, p. 50). It emphasiz-
es not only “students’ capacity to locate and analyze information within the text,” but
also their ability to “formulate conclusions, communicate or implement solutions or
knowledge derived, and apply the acquired knowledge and skills to real-life situations”
(Popovi¢, 2013, p. 113).

The international study on reading competence development, PIRLS (Progress in
International Reading Literacy Study), was conducted in 2021 across “57 education sys-
tems globally and in eight distinct educational centers for benchmarking of participants”
(Randelovi¢ et al., 2023, p.30). The research conducted in Serbia (PIRLS) “involved 4,037
pupils from 169 schools, forming a nationally representative sample” (Randelovi¢ et al.,
2023, p. 30). These were fourth-grade students, with findings indicating that the aver-
age achievement in our region exceeded the predefined reference points, totaling “514
points, which was above the average for the PIRLS scale,” which amounted to 500 points
(Randelovi¢ et al., 2023, p. 37). Additionally, 33% of students reached a high international
level (550 points), “which is slightly below the international average (34%)", and those
who achieved this level “are relatively competent readers, capable of interpreting, con-
necting, and evaluating various textual and visual elements in medium difficult and more
complex texts” (Randelovic et al., 2023, p. 55). Differences compared to the international
level are observed at the advanced level (625 points), because “out of the total number
of tested fourth-grade pupils, 5% of them succeed in solving tasks that require advanced
reading competence, which is less than the international average of 7%" (Randelovi¢ et
al.,, 2023, p. 55). At the advanced level, students are asked to interpret and connect differ-
ent elements of literary text structures and evaluate their effects on the reader. For infor-
mational texts, students are required to “draw conclusions on complex information from
different parts of the text or across web pages by identifying relevant information and
supporting their ideas with arguments based on context; [..], to recognize the author’s
viewpoint and other opinions within the context and expound upon them” (Randelovi¢
etal, 2023, p. 52).

The 2022 PISA testing results in Serbia, involving 6,413 15-year-olds, showed that the
average score on the literary competence scale is “440 points’, which is “36 points lower”
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than the average for OECD countries, and the average results in mathematics and science
literacy are lower than the international average, leading to the conclusion that “students
from our country should spend a year and a half in the education system of an OECD
country for the difference to vanish” (Capri¢ & Videnovi¢, 2024, p. 18). Additionally, the
comparative analysis of our students’ reading competency results on PISA tests indicates
that, post-2009, the number of students failing to attain functional reading competence
remains generally consistent, “totaling approximately 36%” (Capri¢ & Videnovi¢, 2024, p.
24). Hence, over one-third of all students fail to achieve the fundamental level of reading
competence. Gordana Capri¢ and Marina Videnovi¢ assert that 25% of students exhibit
a textual comprehension level classified as 7a, which is nearly at the elementary stage,
as they can identify information explicitly presented in the text, considering that “such
information is often prominent in the text, while parallel information is minimal or absent”
(Capri¢ & Videnovi¢, 2024, p. 22). Conversely, students who attain the highest results (level
5 or 6) "are capable of comprehending lengthy texts, contemplating abstract concepts,
and distinguishing between facts and opinions, based on implicit indicators related to
the content or the source of information” (Capri¢ & Videnovi¢, 2024, p. 21). In Serbia, the
proportion of pupils attaining this level is notably low at 2%, which is below the OECD av-
erage of 7%, with even weaker outcomes observed in Montenegro and North Macedonia
(cf. Capri¢ & Videnovi¢, 2024, pp. 21-22).

Based on the test outcomes (PIRLS 2021 and PISA 2022), it can be argued that stu-
dents in Serbia are behind their international counterparts regarding advanced reading
competence. Furthermore, a comparison of the results from these assessments reveals
that as students age, their reading competence diminishes rather than improves. A sys-
temic response is evidently needed, and one initiative to tackle the issue was the public
discussion conducted from November 22 to December 6, 2024. The event was conducted
by the Institute for Education Quality and Evaluation following the proposal of the Nation-
al Program for the Development and Evaluation of Reading Competence (see: https://ceo.
edu.rs/javna-rasprava/). The proposed document addresses the period “from preschool
to high school education with the goal of systematically and continually improving the
reading skills of children and students. It includes the Action Plan for the Development
and Evaluation of Reading Competence, which has broad application but is mainly target-
ed at “childcare workers, primary school teachers, Serbian language teachers, and school
librarians” (see National Program for the Development and Assessment of Reading Compe-
tence, 2024, p. 3).

Considering its purpose and focus on Serbian language and literature teachers,
the significance of this school subject for cultivating reading abilities in students is
evident. The primary objective of this subject in the final year of primary school is for
students “to develop reading competence by reading and interpreting works of liter-
ature [...]; to, through various reading methods, acquire the ability to orally analyze a
work, revealing its multiple layers and meanings through interpretation” (Rulebook on
the Curriculum and Teaching Program for the Eighth Grade of Primary Education, 2019,
p. 63). Reading literary works helps develop reading habits. These behaviors influence
reading competence (Stevanovic¢ et al,, 2020, p. 137), prompting contemporary re-
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search to emphasize numerous studies in the field of reading competence, showing
that the volume and diversity of reading favorably influence student performance.
However, it also reveals that young people are reading less (De Smedt et al., 2020;
Winberg et al., 2022) and often see reading as a chore (Bozan, 2024). The research con-
ducted in Serbia also shows that, for the majority of high schoolers, “reading is not a
preferred activity” (Krnjai¢etal., 2011, p. 277), as evidenced by the fact that out of 2,426
high schoolers, “the smallest is the group of passionate readers who are almost always
reading a book (around 7%)" (Krnjaic et al., 2011, p. 272). The findings also show that
high school students dislike compulsory reading (Bozi¢ & Novakovi¢, 2020; Stevanovié
et al., 2020). Research encompassing 1,378 students shows that “only 46.9% students
read all the books established by the curriculum. Some books from the compulsory
reading program are read by 41.2% students, around 7% hardly ever read, while 4.9%
students do not read the compulsory material at all”, the researchers also cite sourc-
es from international studies indicating that “the reading preferences of adolescents
are often not directed at the compulsory reading material” (Stevanovi¢ et al., 2020,
pp. 143-144). Furthermore, the research results encompassing a sample of 1,177 high
schoolers in Serbia show that only 8.3% of the questioned students read the compul-
sory material “with pleasure,” while “69.2% of the respondents mention they read the
compulsory material mostly or exclusively because of the grade” (Bozi¢ & Novakovi¢,
2020, p. 21). Some of these findings can be linked to reading competence because
research shows that grammar school students, compared to students from vocational
middle schools, “read compulsory materials more often,” which researchers connect
to the better results of grammar school students on PISA reading competence tests
compared to students in vocational middle schools. They recommend “that the teach-
ing and learning programs in vocational middle schools focus a lot more on outcomes
directly related to enhancing the reading interests and habits of middle schoolers”
(Stevanovi¢ et al., 2020, p. 145). Alongside supporting these recommendations, we
believe that such outcomes should be prioritized in primary schools, especially in the
upper grades, since research shows that younger students love reading (Puri¢ & Sto-
janovi¢, 2019) and enjoy reading (Ivkovi¢, 2016), while motivation to read tends to de-
cline as students advance through school. This was observed in lower primary school
grades, with research indicating that third-grade students have greater reading in-
terests compared to fourth graders (cf. Puri¢ & Stojanovi¢, 2019, p. 287). A decline
in motivation for reading and writing is seen in upper elementary and lower middle
school grades, especially regarding students’ autonomous personal motivations, as
they are “they are less driven by their inherent love for reading and writing or by their
awareness of its importance” (De Smedt et al., 2020, p. 13). Additionally, authors men-
tion a positive correlation between motivation for reading and reading competence,
noting that motivated students paid more attention to the text and displayed greater
interest (cf. Liu et al., 2022). The subject Serbian Language and Literature plays a vital
role in overcoming the stated problem that affects reading competence, related to
both the motivation for reading and the reading habits of students.
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Theoretical Foundations

Importance of Literature in Developing Reading Competence

Reading competence is cultivated through the thematic subjects of Literature, Lan-
guage, and Linguistic Culture encompassed in the curriculum of Serbian Language and
Literature. This forms a key part of literary knowledge that supports a person’s overall cul-
ture. Literature is essential for students to cultivate reading competence, as literary works
are analyzed through several instructional procedures, the most significant being “the art
of reading, accompanied by comprehension of the material” (Mrkalj & Peji¢, 2021, pp. 153-
154). “Reading literacy achievement is a measure of text-based reading comprehension”
(Araujo, 2014, p. 5004). Additionally, comprehending a text involves understanding its
context and engaging in interaction and a dialogue on the part of the reader that encour-
ages reevaluation of one’s values and personality. After all, “literacy is strategic and disci-
plinary,” encompassing “complex, multimodal transactions between readers, texts, activ-
ities, and sociocultural contexts” and constituting a “constructive, integrative, and critical
process situated in social practices” (Frankel et al., 2016, p. 14). At the same time, the com-
plex meanings of literary texts allow for recognizing the influence of sociocultural fac-
tors, as emphasized in recent literature that highlights the importance of context (social,
political, historical) for acquiring literacy (Jackson et al., 2024). Additionally, literary texts
are suitable for activating background knowledge, because their structural elements are
connected by different semantic relationships, forming an integrated whole, which helps
create coherent mental representations as something that is considered an essential part
of understanding in the literature) (Van den Broek & Espin, 2012, p. 316). A literary work
requires students to read and interpret it with an open and creative mind, applying prob-
lem-solving skills, creative thinking, and their living, linguistic, and literary experiences. In
teaching literature, it is shown that students in Serbia, in the PISA test, “read, experience,
and interpret literary-artistic texts more effectively than with texts of other types” (Mrkalj,
2016, p. 165). These are texts that are not narrative but instead present information in
other formats, such as maps, graphs, or formulas, which Ivana Stojkov believes makes it
difficult for students to “navigate the text” (Stojkov, 2024: p. 98). In literary texts, better
outcomes are achieved by “activating the inner sensuality of readers and recognizing the
aesthetic qualities of the literary-artistic work that promote the development of reading
experiences” (Mrkalj, 2016, p. 165). As a result, teaching requirements emphasize “inte-
grating artistic impressions, comparing, and analyzing them based on textual evidence”
(Nikoli¢, 2012, p. 293).

It is important to note that different types of readers have already been developed
in primary schools. This encompasses individuals who are functionally pragmatic, “seeking
valuable information in the text,"as well as those who are rationally intellectual, "engaging
in active intellectual endeavor by disputing with the book, dissecting its contents, and
questioning the conclusions presented” (Mrkalj, 2016, p. 165). Teachers, especially Serbi-
an language and literature teachers, actively influence the development of these types
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by planning the textual analysis based on the kind of text studied. The analysis includes
research tasks before reading, which promote different reading strategies. These tasks,
aligned with the general goals of interpretation, may involve focusing on relevant infor-
mation and its location within the text to help students integrate, compare, and analyze
the material. Significantly, understanding the text “depends not only on characteristics of
the reader, such as prior knowledge and working memory, but also on language process-
es” (Moore, 2014, p. 1). In this context, decoding, vocabulary, and text structure sensitivity
are crucial (Moore, 2014: 1). Automation of the identification or the decoding of words is
considered vital, because “if attention is drained by decoding words, little or no capacity is
available for the attention demanding process of comprehending” (Pikulski & Chard, 2005,
p.511), and therefore, developing decoding skills helps reduce the influence of context on
word identification (Artelt et al., 2001). Young-Suk Grace Kim cites studies that show that
textual comprehension is influenced by listening comprehension, the phonological, mor-
phological, and orthological awareness, as well as other factors, such as text-reading fluen-
cy, working memory, attention, vocabulary, syntactic awareness, conclusion, and monitoring
comprehension. For these reasons, she advocates for an integrative theoretical model of
reading (Direct and Indirect Effects Model of Reading), which relies “on numerous linguistic
and cognitive skills”, includes background knowledge (regarding content knowledge and
discourse knowledge), as well as socioemotions, etc.. It is a model that integrates the ex-
isting “hierarchical, interactive, and dynamic relations” between various factors that influ-
ence textual comprehension; for example, in accordance with this model, it was observed
that developed vocabulary and grammar knowledge are necessary for higher cognitive
abilities (such as drawing conclusions and taking perspectives) (Kim, 2020, pp. 667-669).

From everything said so far, it is clear that many factors, such as prior knowledge,
the type of reading, personal characteristics, as well as linguistic tendencies and student
abilities, influence students’ preferences for certain types of texts and reading compre-
hension. The fact that our students fall behind the international average in reading skills
and textual understanding at an advanced level (Capri¢ & Videnovi¢, 2024; Randelovi¢ et
al,, 2023) has led us to identify specific issues in textual comprehension among primary
school students who perform the best in literature. This was determined by analyzing the
performance of the student group at the 2023/2024 National Literature Competition and,
focusing on tasks with the lowest success rates, identifying elements directly related to
textual comprehension.

Top Elementary School Students in Literature in the Republic of Serbia
for the 2023/2024 Academic Year

The criteria used to identify the top primary school students in Serbia for literature
knowledge were their results at the National Literature Competition - Literary Olympics.
This is a national-level competition officially held in Serbia from 2012/2013, with its time-
line and annual analysis detailed in our literature ( Mrkalj & Staki¢, 2024). In the 2023/2024
competition, besides high school students, 410 final-year primary school students also
participated, including 258 eighth graders and 152 seventh graders (Mrkalj & Stakic,
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2024, pp. 311-312). According to open access data from the Unified Information System
of Education (UISE) of the Serbian Ministry of Education, during the 2023/2024 academic
year, 63,750 students were in eighth grade, with 60,248 attending classes in Serbian, and
63,989 students were in seventh grade, with 60,425 attending classes in Serbian (cf. Pri-
mary Education — Students, 2023/2024). Comparing students attending classes in Serbian
to those participating in the National Competition shows that approximately 0.43% of
eighth-graders and 0.25% of seventh-graders took part. These students were among the
top performers, earning their spot in the National Literature Competition through out-
standing results at the school, municipal, and regional levels. For example, “in the most
recent National Competition (2024), there were 410 primary school students, while at the
municipal level, there were 1,333, indicating that 30.76% of competitors participated in
the National Competition” (Mrkalj & Staki¢, 2024, p. 312). As this is a prestigious literary
competition for the best students, we will examine the key elements necessary for textual
comprehension, focusing on tasks that most competitors could not complete and thus
identifying possible issues.

Research Method

The research examines the performance of seventh- and eighth-grade primary
school students during the National Literary Competition, Literary Olympics, held on April
20, 2024, in Sremski Karlovci. It aims to identify potential issues in textual comprehen-
sion among top literature students in Serbia, specifically focusing on tasks most often
left unsolved by most competitors, in order to identify the core elements fundamental to
reading comprehension. The research encompassed the following two tasks: 1. Analyz-
ing the content elements and the type of tasks in national-level literary tests for primary
school students and assessing students’ success in solving them to identify the tasks most
students struggled with; 2. Analyzing the selected tasks with a focus on the learning out-
come and the standard underlying comprehension.

The study involved a sample of 410 final-year students from the second cycle of
primary education in Serbia who took part in the National Literary Competition, Literary
Olympics, in 2024. Specifically, it included 152 seventh-grade students and 258 eighth-
grade students.

The analysis focused on the tests used to assess literary knowledge in the national
competition (cf. National Primary School Student Competition, Literary Olympics, seventh
grade [test], 2023/2024; National Primary School Student Competition, Literary Olympics,
eighth grade [test], 2023/2024). These are official tests available to the public on the web-
site of the Society for the Serbian Language and Literature of Serbia (www.drustvosj@
fiLbg.ac.rs). The tests at the national competition for seventh- and eighth-grade primary
students each contained 20 questions, with each correct answer earning one point. As a
result, participants could score up to 20 points (cf. National Winter Seminar 2024, 2024, p.
55). These tests, as measuring tools, rely on mandatory reading material and reading com-
prehension skills, as outlined in the Society for Serbian Language and Literature of Serbia’s
information booklet (National Winter Seminar 2024, 2024). The booklet clearly states that,
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based on the definitions of “student achievements,” a participant in the Literary Olympics
will be able to read literary-artistic and other types of texts with comprehension while
using various reading strategies (National Winter Seminar 2024, 2024, p. 67). As a reading
strategy, the booklet emphasizes “informative, experiential, and research reading,” and
textual comprehension is demonstrated through descriptions of student performance in
the competition. Among other points, it highlights that the competitor should be able
to “connect the information and ideas presented in the text, identify clearly expressed
relations, and draw conclusions based on the text” (National Winter Seminar 2024, 2024,
pp. 67-68).

During the research, we employed the descriptive approach and content analysis
methods. In the part of the study examining student achievement in task completion at
the National Literary Competition, we used descriptive methods and analyzed the data
with IBM SPSS Statistics 25, utilizing frequencies (f) and percentages (%) as descriptive
statistics. For presenting tasks on national tests, we used content analysis with the fol-
lowing units: 1. Content elements found in each task; and 2. Type of task. In the part of
the research concerning the tasks that most participants failed to solve, the analysis units
include the specified subject-specific learning outcomes and educational standards that
support reading comprehension and form the basis for the tasks.

Results and Discussion

National Literary Competition Task and Student Success in Solving Them

Based on the content elements of the tasks at the National Literary Competition, one
may observe that tasks pertaining to literary knowledge predominate (see Table 1).

Table 1

Content elements of the tasks at the National Literary Competition
Elements Grade

Vil VIl
Task number  Task number

Identifying the author based on a short biography one one
Identifying the author and work based on an excerpt six, eight
Determining the title of the work and the author based on a description twenty twenty
Determining the title of the work based on a series of associations two
Selecting the title of the dramatic work from the given options three
Identifying the writer, literary genre, and type of work thirteen
Identifying the work that is not a literary-theoretical text eleven
Differentiating titles of authored literature from those of folk literature Six
Identifying characters based on quotes from the works four
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Elements Grade
VIl VIl

Task number  Task number
Determining the characteristics of the folk epic character fourteen
Identifying the motif in the literary work twelve
Connecting the international motif with the work studied at school seventeen
Interpreting the literary-artistic text twelve
Determining the historical background of the literary-artistic text fifteen
Synthesizing knowledge, recognizing the introduction of the plot in seventeen
different excerpts from folk epic poems
Marking the words that rhyme in the excerpt ten
Determining the type of rhyme twelve
Determining the structure of the verse (lyrical decasyllabic poem) two
Identifying the specified form of speech in the example three seven
Identifying sentences in a text that illustrate retrospective narration eight
Identifying the narrative voice (in a lyrical text) thirteen
Precisely identifying stage direction in an excerpt fourteen
Finding the required figure of speech and marking it precisely nine four
Identifying the figure of speech based on a comparative approach nine
Determining an unknown word based on the context seven sixteen
Identifying toponyms in the text eighteen eighteen
Linking the names of literary-theoretical concepts to the titles of works in ten
which they are prevalent
Naming a literary term based on the description (of a literary character) five
Identifying the term based on the description eleven
Finding the odd one out among a number of literary concepts sixteen
Interpreting expressions (phraseology) five
Determining true or false statements in various examples nineteen fifteen

As shown, the author’s name or the work'’s title is verified based on biographical de-

tails, content elements, or the work’s classification within a specific literary genre or type:
five tasks in the seventh-grade test and six tasks in the eighth-grade test. Additionally,
literary knowledge is linked to specific works studied or observed in terms of definitions,
such as figures of speech or literary terminology. Vocabulary knowledge was assessed
through five tasks: two in the seventh-grade test and three in the eighth-grade test. A
particular set of tasks included multiple requirements, necessitating knowledge across
various areas; for example, familiarity with folk literature and literary theory (including
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terminology and versification) is necessary for task nineteen in the seventh-grade assess-
ment; literary terminology and history are needed for task fifteen in the eighth-grade test;
and understanding different program areas related to language and literature is relevant
for task fifteen in the seventh-grade assessment. Different categories of knowledge are
examined through various types of tasks (see Table 2).

Table 2
Task types at the National Competition
Task type Grade
Vil VIl
Task number Task number
Open- short response one, four, five, eleven, fourteen, one, two, six, eight, nine,
ended type fifteen, twenty twenty
classification thirteen

(filling in tables)

Closed- two options nineteen fifteen
ended type ) . ) .
several options two, three, six, seven, eight, nine,  three, four, seven, eleven,
ten, twelve, sixteen, seventeen, twelve, thirteen, fourteen,
eighteen sixteen, seventeen,

eighteen, nineteen, twenty

Pairing five, ten

Note. Task types are named according to types found in tests of the Institute for Education Quality and
Evaluation. For more on this, see the doctoral dissertation by Zeljko Tesi¢ (2023).

It can be observed that the national tests are mostly composed of closed-ended tasks
with multiple choices (eleven tasks in the seventh-grade test and eleven in the eighth-
grade test). Open-ended tasks include fill-in questions, which are short answers that mostly
(but not always) do not require reproductive knowledge. Therefore, it is understandable
that there are fewer of these compared to multiple-choice closed-ended tasks. Among the
multiple-choice tasks, we want to highlight“find the odd one out”tasks (task sixteen on the
seventh-grade test and task eleven on the eighth-grade test) and group alternation tasks
(tasks six and twelve on the seventh-grade test and task eighteen on the eighth-grade
test), which require comparing data to draw conclusions related to textual comprehension.
Also notable are two tasks (task nineteen on the seventh-grade test and task fifteen on the
eighth-grade test), which have multiple requirements (three in total), each including two
options. To succeed in a task of this type, students need to carefully read each requirement,
identify key information, and then connect this information with their prior knowledge.
Additionally, it requires familiarity with terms known as academic jargon. In the literature,
there is a clear stance that students gradually “learn the academic language” because the
potential success or failure “in comprehending school texts may, therefore, emerge from
the reader’s familiarity (or lack thereof) with the academic language of the text” (Galloway
etal., 2020, p. $S332). We also want to highlight task twelve on the eighth-grade test, which
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is a multiple-choice question that depends on literary text comprehension and the ability
to identify cause and effect. In literature, there is an opinion that such tasks require “a high-
er level of knowledge from students, which implies more complex cognitive processes like
analysis, synthesis, and evaluation” (Tesi¢, 2023, p. 127).

From this, it is clear that these tasks assess textual comprehension and knowledge
related to the discipline, meaning Literature, which are the main objectives of such tests.
For students to successfully solve these tasks, metacognition and prior knowledge are
crucial (the literary texts are studied in school). The findings confirmed that metacognitive
knowledge was also highly predictive when the effects of specific prior knowledge and
thematic interest on memory-based text comprehension were estimated simultaneously
(Artelt et al., 2001). In solving the tasks, it was essential to recall relevant information from
previously studied literary sources and relate it to the requirements in order to come to
a correct solution. The students’ entrance into this prestigious competition reflects the
caliber of their past knowledge and explains their commendable results: the success rate
was >=75% for 17 tasks in eighth grade and 18 tasks in seventh grade (refer to Table 3).

Table 3
Results of the seventh- and eighth-grade students at the National Competition
Grade
Task Number of Vil Vil
Points
f % f %
One 1 134 88,2 252 97,7
0 18 11,8 6 23
Two 1 116 76,3 217 84,1
0 36 23,7 41 159
Three 1 131 86,2 256 99,2
0 21 13,8 2 08
Four 1 138 90,8 215 83,3
0 14 9,2 43 16,7
Five 1 140 92,1 242 93,8
0 12 79 16 6,2
Six 1 151 99,3 257 99,6
0 1 0,7 1 04
Seven 1 134 88,2 253 98,1
0 18 11,8 5 19
Eight 1 137 90,1 236 91,5
0 15 99 22 85
Nine 1 140 92,1 217 84,1
0 12 79 41 159
Ten 1 143 94,1 256 99,2
0 9 59 2 08
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Grade
Task Number of Vi VI
Points ; % : %
Eleven 1 112 73,7 251 973
0 40 26,3 7 2,7
Twelve 1 147 96,7 247 95,7
0 5 33 11 4,3
Thirteen 1 146 96,1 181 70,2
0 6 39 77 298
Fourteen 1 140 92,1 251 973
0 12 79 7 2,7
Fifteen 1 117 77,0 122 473
0 35 230 136 52,7
Sixteen 1 143 94,1 144 558
0 9 59 114 44,2
Seventeen 1 126 829 254 984
0 26 17,1 4 16
Eighteen 1 112 73,7 247 95,7
0 40 26,3 11 43
Nineteen 1 118 776 254 984
0 34 224 4 16
Twenty 1 139 914 206 798
0 13 8,6 52 20,2
TOTAL 152 100 258 100

Note. f — frequency, % — percentage.

In seventh grade, over 90% of students successfully completed 10 tasks (99.3% - task
six; 96.7% — task twelve; 96.1% — task thirteen; 94.1% — tasks ten and sixteen; 92.1% - tasks
five, nine, and fourteen; 90.8% - task four; 90.1% - task eight). In eighth grade, more than
90% of all students successfully completed 13 tasks (99.6% - task six; 99.2% - tasks three
and ten; 98.4% - tasks seventeen and nineteen; 98.1% - task seven; 97.7% - task one;
97.3% - tasks eleven and fourteen; 95.7% - tasks twelve and eighteen; 93.8% - task five;
91.5% - task eight).

In seventh grade, these included tasks such as identifying titles that do not belong
to a given genre (task six); identifying key motifs in a literary work (task twelve); and dis-
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playing knowledge of the author’s name, the title of their literary work, and its classifica-
tion within a specific literary genre and type (task thirteen); identifying words that rhyme
(task ten); demonstrating knowledge of a literary term based on description (task five);
recognizing dramatic literary concepts (task sixteen); identifying the figure of speech -
personification (task nine); demonstrating knowledge of literary character names (task
four); demonstrating understanding of the characteristics (titles) of literary characters and
spelling skills; identifying the retrospective elements in a literary work (task eight). Tasks
successfully completed by 90% of eighth-grade students include identifying the literary
work and author based on excerpts (tasks six and eight); identifying works (not) belonging
to a particular literary kind or genre (tasks three and eleven); connecting literary theoret-
ical concepts with literary works (task ten); recognizing a literary work based on a central
motif (task seventeen); identifying elements (toponyms) present in a text (task eighteen);
recognizing the rhyming scheme (task nineteen); identifying the author from biographical
information (task one); identifying the specified types of speech in the text — inner mon-
ologue (task seven) and stage directions (task fourteen); demonstrating comprehension
of the text and the actions of the literary character (task twelve); and understanding the
meaning of a term (task five). This short analysis shows that in both seventh and eighth
grades, the tasks most successfully completed (by over 90% of students) were of a similar
nature, predominantly related to literary knowledge, including the identification of the
author’s name, the title of the work, character names, and understanding of key motifs
and literary-theoretical concepts. Among the tasks that collectively assess text compre-
hension, we would like to highlight task twelve from the eighth-grade test, which was
successfully completed by 95.7% of pupils. This task required students to respond to a
question necessitating comprehension of the story “Children” by Ivo Andrié. Successfully
completing it involved evaluating the character’s actions by identifying the cause and
effect related to personal experience. The challenge of this assignment lay in identifying
the response most aligned with the question, as, generally speaking, all provided options
could be considered correct.

A notable completion rate of 80-90% is seen for four tasks from the seventh-grade
National Competition test (88.2% for tasks one and seven, 86.2% for task three, and 82.9%
for task seventeen) and three tasks from the eighth-grade test (84.1% for tasks two and
nine, and 83.3% for task four). An examination of these tasks revealed that for the seventh
grade, they assess knowledge of foreign vocabulary (task seven) and require identifying
the author based on biographical details (task one), isolating the narrative (task three),
and integrating text comprehension with knowledge of epic poem composition (task
seventeen). The eighth-grade tasks included identifying literary works based on essential
concepts (task two) and demonstrating the ability to identify and understand figures of
speech (tasks four and nine). Specific previously described tasks, such as task seven on
the seventh-grade test, are related to the correlate that affects comprehension perfor-
mance in textual analysis. In this multiple-choice task, students were instructed to deter-
mine the meaning of the lesser-known or unfamiliar Greek word (the word ¢ivot) based
on contextual clues. The responses given were distractors that, when viewed together,
resembled one another, making this exercise challenging. Furthermore, the requirement
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in task seventeen of the test, which involved encircling the letters of two excerpts that
introduce the plot in epic poems, relied on textual comprehension, specifically linking
events from epic poems to draw conclusions not on the plot itself, but rather the events
that precede it. In addition to the inherent complexity of the task prompt, this task is
additionally complicated by the student’s lack of access to the original poem texts from
which the provided excerpts are derived. The student must rely on their prior knowledge
to identify the songs from which the examples originate, recall their compositions, and
determine which of the cited verses conveys the plot.

Tasks completed by 75-80% of students should also be included among those suc-
cessfully performed. In seventh grade, this level of completion applies to three tasks: nine-
teen (77,6%), fifteen (77%), and two (76,3%). In task nineteen, informative statements are
used to verify knowledge about the literary character, literary type, and verse; task fifteen
assesses understanding of the historical context that led to the emergence of the literary
work; and task two involves identifying the lyrical decasyllabic poem. In eighth grade, only
one task meets this percentage - task twenty (79.8%), where students are expected to
identify the author and title based on the description in the informative text.

The worst-performed tasks at the National Competition were those successfully
solved by less than 75% of students. In seventh grade, these are tasks eleven and eighteen
(73,7%), and in eighth grade, tasks thirteen (70,2%), sixteen (55,8%), and fifteen (47,3%).

Analysis of Tasks Left Unsolved by Most Participants in the National
Literary Competition for Primary School Students

The seventh-grade tasks with the lowest completion rates involved understand-
ing the meanings and names of concepts (task eleven) and identifying them within the
text (task eighteen). For eighth graders, the lowest-performing tasks focus on inter-
preting poetic expression to determine the referent of words in the verses (task thir-
teen), understanding the meaning of foreign-origin terms in the context of the liter-
ary text (task sixteen), and interpreting expert statements that require familiarity with
literary-theoretical concepts (task fifteen). These tasks, like all other tasks at national
competitions, correspond to subject-related outcomes (cf. Rulebook on the Curriculum
and Teaching Program for the Eighth Grade of Primary Education, 2019; Rulebook on the
Curriculum and Teaching Program for the Seventh Grade of Primary Education, 2019) and
are defined according to educational standards in effect at the time of their develop-
ment (Learning Standards for the Subject of Serbian Language at the End of Compulsory
Education, 2010: 17-24). Further revision (December 25, 2024) led to the publication
of new standards for educational achievement (cf. Rulebook on the Standards of Educa-
tional Achievement for the End of the First Cycle of Primary Education and for the End of
Primary Education, 2024), but at the time of the National Competition, the new stand-
ards still were not in effect.
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Outcomes and standards used to define the worst-performed tasks at the National Competition

Task number Grade  Outcomes (Rulebook on the Standards (Learning Standards for the
Curriculum and Teaching Program for ~ Subject of Serbian Language at the End
the Eighth Grade of Primary Education, —of Compulsory Education, 2010: 17-24)
2019: 63; Rulebook on the Curriculum
and Teaching Program for the Seventh
Grade of Primary Education, 2019:
62-63)
Eleven Vil comprehends various types of text: SL.1.3.14. knows the meaning of
words [.....] often found in school
texts (textbooks, compulsory reading
materials, and similar;
SL3.1.2. identifies keywords and
summarizes the text
Thirteen VIl understands literary-artistic and other SL.3.1.2. identifies keywords and
types of texts using different reading summarizes the text
strategies; differentiates forms of speech  SL.3.4.6. interprets different elements of
(forms of narration); the literary-artistic work with reference
to the work itself;
SL.1.4.7. identifies key elements in a
literary-artistic text[...]
Fifteen VIl jn[’e/’p/’efg megn/ng, /[ngujgﬁcr aesthetic, SL.3.1.1. isolates from the text an
and structural features of artistic texts  argument that supports a thesis
using literary terms and concepts; (opinion), or opposes it;
connects literary works with a historical SL.1.1.6. differentiates what is relevant
orother relevant context; in the text, and what is more or less
important;
Sixteen VIl comprehends literary-artistic and other SL.3.3.7 able to understand the
types of texts using different reading ~ meaning of unfamiliar words and
strategies; understands obsolete terms;  expressions based on content, context,
or their origin;
Eighteen Vil Compfehen(jg different types of text; CJ14.7. identifies key elementsina

identifies linguistic-stylistic devices and
understands their function;

literary-artistic text [...]

Task eleven on the seventh-grade test focuses on understanding different types of
texts. The students read and interpret an informational text. In addition to recognizing
the literary term (aphorism), they must also compare the terms proverb and aphorism
and relate them to the material taught in seventh grade, specifically the selected aph-
orisms of Dusko Radovié. Since there is no concrete example of an aphorism in this task
but only a description of the concept, identifying the correct answer in this open-ended
task (where the solution must be written) presents a challenge. Additionally, providing a
description of the term involves its indirect definition through dual comparison (based
on similarities and differences) with other concepts, while familiarity with concepts and
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their meanings necessitates a developed academic language, whose form is “much more
precise in referring than spoken language” (Durbaba & Vuco, 2016, p. 952). Considering
that seventh-grade students are at an age (12-14 years) where their ability to understand
semantic content is marked by “an ability to summarize definitions provided in the dic-
tionary” (Stevanovic¢ & Lazarevi¢, 2014, p. 302), the correct answer to this task required
summarizing the described definition and isolating essential elements related to defining
the sought concept.

In task eighteen, seventh-grade students are asked to recognize toponyms appear-
ing in an excerpt from a lyrical song. The low performance on this task (<75%) compared
to other tasks cannot be due to a lack of understanding of the term toponym, for the very
task provides its definition. The assumption is that knowledge of the text is lacking, that is,
that the students failed to identify the relevant element (standard SL.1.4.7), which is why
they understood the toponyms Savina stopala, Savin kuk, and Savin lakat as possessive
adjectives (Sava's feet, Sava’s hip, Sava’s elbow).

Comprehension of specific literary concepts is influenced by the frequency of illus-
trative examples, suggesting that the understanding of these concepts correlates with
the grade level at which they are introduced. This implies that students require time to as-
similate a concept and to familiarize themselves with it through literary analysis when it is
presented as a structural element of the work. Consequently, in teaching studies, we find
suggestions to incorporate specific literary terminology and concepts in the early grades
- for instance, particular figures of speech that current curricula reserve for higher grades
(see Staki¢, 2021). For these reasons, it is not surprising that the thirteenth task on the
eighth-grade test, which asks students to identify the narrative voice of the verses, falls
among the less well-performed tasks (solved by 70.2% of students). It is also important to
note that the correct answer to this question was second person, which is less common
in literary work than the first or third person. However, a weaker result in solving this task
may also suggest problems in understanding the lyrical text used as an example to test lit-
erary knowledge, because in the verses by lvan V. Lali¢, students were expected to notice
the pronoun you, which indicates that the lyrical speaker was addressing another person
(a boy). This can be directly linked to the standards related to text comprehension and
involves identifying keywords (SL.3.1.2) and key elements in the text (SL.1.4.7).

One of the most poorly performed tasks at the National Competition for eighth
graders was task sixteen (solved by 55.8% of students), where students had to determine
the meaning of a foreign-origin word, the verb palosine, based on the context (excerpt
from the story “Kanjo$ Macedonovic¢” by Stjepan Mitrov Ljubisa). This result raises ques-
tions about students’ understanding of context and its clarity. Although students studied
an excerpt from this story in school, including analyzing unfamiliar or less common words,
the story’s depiction of Kanjos's bravery and skill led students to guess answers like heroic
shield (junacki stit) or pork belly (svinjska mesina), which sounded most similar to palosi-
na. However, the correct answer was double-edged sword. A low level of foreign-origin
vocabulary knowledge is also reflected in surveys of sixth-grade students, which aimed
to assess their understanding of the most common foreign-origin verb in fifth-grade text-
books. Rajna Dragicevic¢ described these findings as “devastating” (Dragicevi¢, 2006, p. 30).
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Research also shows that semantic development among lower-grade students was
not “at a satisfying level,” especially in relation to metonymy, “one of the chief mechanisms
for enriching the vocabulary” (Stevanovi¢ and Lazarevi¢, 2014, p. 314). The situation is
similarly concerning regarding lexical metaphors, which are equally crucial for vocabu-
lary expansion and can act as an “indicator of higher levels of knowledge, or understand-
ing, in students” (Lazarevic¢ and Stevanovi¢, 2013, p. 213). This unsatisfactory state, in the
opinion of the researchers, “calls into question the comprehensiveness of the active and
passive vocabulary of our students” (Lazarevi¢ & Stevanovi¢, 2013, p. 212). This is also sig-
nificant because vocabulary influences textual understanding (Braze et al., 2007; Duff,
2019; Moore, 2014; Oakhill & Cain, 2012; Richter et al., 2013; Vuc¢kovié¢, 2017). Furthermore,
through reading, students expand their vocabulary by encountering words that are not
frequently found in their own lexicon (Duff et al., 2015). This is a mutually dependent pro-
cess, as the connection between vocabulary and textual understanding is reciprocal: an
extensive vocabulary aids comprehension, and understanding also supports vocabulary
growth (Wagner & Meros, 2010).

The poorest result at the National Competition for eighth-grade students was dis-
played for task fifteen, which was left incomplete by more than half of the students, spe-
cifically 52.7%. The task had three parts, and each needed to be successfully completed for
the overall task to be considered correct. It was a closed-ended question with two options.
Students were asked to read and understand three different expert statements, written in
a style adapted to their age, in order to demonstrate understanding of a literary-theoret-
ical concept (comedy) and prior knowledge from folk literature history, by judging each
statement as true or false. Although correctly solving the first and second tasks required
knowledge of the types of comedy, which in turn required understanding of terminology
and their definitions, to judge whether the statement was true, from a textual compre-
hension perspective, students had to determine what was important in the statement
(standard SL.1.1.6.), as well as identify the element that differentiates between comedy of
humor and comedy of manners, i.e., “argument favoring one thesis (opinion) or opposing
it" (standard SL.3.1.1).

Pedagogical Implications for Overcoming the Identified Problems
in Textual Comprehension

Analyzing the performance of seventh- and eighth-grade students in the Nation-
al Literary Competition highlights a potential problem in understanding texts. Still, we
must emphasize that we cannot generalize the results due to the small sample of tasks
analyzed, and our findings are limited to the National Literary Competition held in 2024.
A limitation also arises from the fact that the tasks on national tests were not primarily de-
signed to assess textual understanding and the specific content of individual tasks. They
included various requirements, some related to comprehension, while others relied on ex-
plicit knowledge, and students had to address all these aspects for the task to be deemed
correct (such as task fifteen on the eighth-grade national test).
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In the least successfully performed tasks, students were asked to integrate knowl-
edge and demonstrate an understanding of texts that are not literary-artistic, with stu-
dents displaying difficulties in understanding literary terms and foreign-origin terms.

An interest in the subject and experience are positively linked to understanding
(Unsworth & McMillan, 2013), which explains why students who participate in literary
competitions show better comprehension of literary texts than texts from other areas.
This is because interest is “related to attention, deeper processing, the use of effortful
strategies, feelings of enjoyment, and learning” (Wade, 2001, p. 243). The engaging na-
ture of the text also helps generate interest in reading, with our results indicating that
students perform worse when reading informational texts loaded with terminology. In
practice, “teachers are often required to use a particular text regardless of its appeal,’
so student interest could be further enhanced (Schraw & Dennison, 1994, p. 14), espe-
cially considering that more recent research shows that the presence of interesting but
unimportant and seductive details in scientific texts does not positively influence un-
derstanding and memorization of key content (Mensink, 2021). A solution to this issue
could be increasing children’s exposure to informational texts from an early age (Massey,
2014), since such exposure “serves to assist children in their conceptual development
and encourages them to engage in higher order thinking” (Massey, 2014, p. 399). To com-
prehend texts written in academic language, activities promoted in the literature include
simplifying complex information by aiming to understand intricate syntactic structures
(such as inserted sentences), analyzing connected words to relate ideas logically - like
first... second [or, as in task eleven on the seventh-grade test, the antonym pair similar
and differs] - and other related activities (Galloway et al., 2020, p. S334). Recommenda-
tions suggest that linguistic resources should be developed to assist in navigating texts
with abstract concepts and unfamiliar content. Additionally, greater emphasis must be
placed on the characteristics of sentences typically found in school texts, which would
help develop syntactic awareness and familiarity with both specialized and general vo-
cabulary (cf. Galloway et al., 2020, p. S333).

Additionally, a better understanding of literary texts compared to expert texts con-
firms the teaching stance that experiential or research reading, accompanied by adequate
tasks, “allows for gaining insight into the quality of reading competence” (Mrkalj & Pe-
ji¢, 2021, p. 154). This is why it is crucial to teach primary school students various strate-
gies and types of reading, especially research reading, which involves clear instructions
guiding students to identify key information in the text, compare it, connect ideas, and
perform other similar tasks. These instructive steps can also be effective when the text
requires isolating elements that demonstrate literary knowledge, which was a potential
challenge in understanding literary texts at the National Competition, where students had
to identify toponyms and recognize the narrative voice of the verses. Research shows that
effective reading strategies positively impact reading proficiency and comprehension
skills (Chunjin, 2020; Gilakjani & Sabouri, 2016a). Additionally, examining their influence
on understanding could enhance reading instruction (Habok et al., 2024, p. 2). Good com-
prehension instruction must include “explicit instruction in specific comprehension strat-
egies” (Duke & Pearson, 2009, p. 107), and several strategies contribute to understanding
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text, such as using prior knowledge, asking critical questions, making predictions, summatriz-
ing, and visualizing in the case of narrative texts, etc. (Ezell et al., 1997; Gilakjani & Sabouri,
2016b; Moore, 2014; Ness, 2011; Sporer et al., 2009). Various methods have been devel-
oped to improve students’ comprehension skills, including combining multiple reading
strategies (Sporer et al., 2009). Additionally, our recent literature describes a system of
pedagogical interventions that help improve students’ reading skills. These interventions
involve several factors: “modification of the text used for reading/learning; support to de-
veloping students’ cognitive skills related to reading; support to developing the affective
aspects of student personalities related to textual understanding, efficient reading with
comprehension activities in school and educational setting, teaching/learning methods,”
which “act in a dynamic interaction” (Anti¢ & Stevanovi¢, 2024, p. 349).

The results indicating difficulties with understanding foreign-origin vocabulary in
literary texts highlight the importance of vocabulary exercises. This point was emphasized
by Rajna Dragicevi¢, who suggested that it would be “useful during almost every class
work with students on five-minute vocabulary exercises, which would encourage them
to think about words and their meaning” (Dragicevi¢, 2006, p. 31). We believe it would
be beneficial to start incorporating vocabulary exercises as a regular part of nearly every
class from the first year of primary school to expand students’ vocabulary continuously.
Teachers also stressed the importance of “adopting and developing vocabulary” as a key
element for improving reading proficiency (Vuckovi¢, 2017, p. 68).

Conclusion

Experts warn that we must first “identify weaknesses in specific cognitive skills,”and
then “have procedures for enhancing those specific skills rather than general interven-
tions that target a limited number of skills without regard for identified strengths and
weaknesses” (Moore, 2014, p. 2). For these reasons, considering the results showing that
primary school students in Serbia perform below the international average in the ad-
vanced reading competence category (Capri¢ & Videnovi¢, 2024; Randelovi¢ et al., 2023),
we conducted research to identify potential problems in textual comprehension among
students who achieve the best results in literature — specifically, seventh- and eighth-
grade students who reached the national level of the Literary Olympics. To achieve the
stated goal, we analyzed the content elements and task types on national tests and eval-
uated students’ effectiveness in completing the tasks. The analysis revealed that the tests
were primarily composed of multiple-choice, closed-ended questions, and that textual
comprehension depended on prior knowledge and was aligned with the established sub-
ject outcomes for Serbian Language and Literature, as well as the educational standards in
effect at the time. The analysis shows that national competition tasks were not designed
according to PISA (OECD, 2019) and PIRLS (Mullis & Martin, 2021) research, but rather with
the aim of assessing knowledge at a high-level competition. However, we can identify
elements related to the type of reading skills tested in international exams, such as paying
attention to explicit information in the text, drawing conclusions based on implicitly stated
information, and interpreting and connecting information (Mullis & Martin, 2021, pp. 12-14).
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Comprehending texts in the tasks relies on literary knowledge, and sometimes, that
knowledge is connected to literary texts not directly presented in the task because they
were studied in school. This does not lessen the importance of the task, as it shows an un-
derstanding of literary texts that are taught in school and serve as the main starting point
for gaining theoretical knowledge of literary science.

Analyzing the success of students in solving tasks from the National Competition,
we identified tasks (two tasks for seventh grade and three tasks for eighth grade) that
were left unsolved by one-third of the students. The analysis suggests potential problems
in text comprehension, which are hard to generalize due to a highly selective sample -
specifically, that top literary students struggle with understanding texts written using aca-
demic language, as well as terminology. Regarding literary texts, students may encounter
difficulties in identifying structural elements that demonstrate conceptual knowledge
and in understanding words of foreign origin.

All of this points to the need for specific intervention measures, which include con-
tinuous vocabulary exercises and activities designed to improve comprehension of aca-
demic language, boost reading motivation, and introduce various reading strategies to
students. These should not be limited to the subject of Serbian Language and Literature
but should also concern other subjects studied in primary school. Further research in this
area is necessary, along with additional training for school staff to effectively implement
reading and textual comprehension strategies in teaching.
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