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OAKTOPHU KOJU YTNYY HA CTABOBE ITPOCBETHHNX PATHUKA
ITPEMA YIIOTPEBUM ACUCTUBHE TEXHOJIOTUJEY PATY CA
YYEHUIIIMA CA TAKOM MHTEJTEKTYAJTHOM OMETEHOII'RY

Pesume: Yriorpeba acuctusae rexHosnoruje (AT) y HacTaBy Moyke MO3UTUBHO YTULIATH HA CIIOCO6-
HOCTY y4era, Pa3B0j aKaJleMCKOT IIOTEeHIMjajla I Ha KOMYHUKAIV)y ca BpIIballiMa YPeJHOT pas-
BOja KOJ| yYeHIKa Ca IAKOM MHTeneKTyanHoM ometeHouthy (JIMO). CraBoBy mpocBeTHUX pajiHMKa
IIpeficTaB/bajy BeoMa BakaH daktop 3a mpumjeny AT y pany ca yyennnuma ca JIMO. Y oBom pagy
JIaT je TIpersies] UCTPAXKMBarba CIIPOBEIEHNX Ca IM/beM MCINTIBAba CTABOBA IPOCBETHIX PaJHMKA
mnpema yrnorpebu AT y pagy ca yuenntmma ca JIVO. [locTynHa Hay4Ha TuTepaTypa MIPUKYIUbEHA je
nperpaxnsameM Google Scholar-a, Scopus-a n SCIndex-a, a y IperiefHu Ao pajia yK/bydnBaHI
Cy PaioBM IIPEr/IeJHOT ¥ MICTPaXKMBAYKOT KapaKTepa UMji Cy ce ayTOpy GaBM/IM MCIUTUBAbEM
CTaBOBa IIPOCBETHVX pajgHMKa npema npumjern AT y pagy ca yuennumma ca JIVO. Ilosutuau
CTaBOBM IIPOCBETHNX pajiHMKa peMa ynorpebu AT y pany ca yuennuuma ca JIVIO u npumjena me-
TOfIa U CpeJiCTaBa aCUCTUBHE TEXHOIOTUje yTUIy Ha no6ospIIae criennUIHNX VMHTENEKTYa/THUX
BjellITHHA OBUX ydeHuKa. [IpucyTHe cy 6pojue mpemnpeke 3a npumjeny AT Koje Mory yTuratu Ha
pasBujarbe HETaTMBHMX CTABOBA IIPOCBETHMX PaJiHUKA. AleKBaTHM OO/IUIIM efyKaiuje, 06pa3oBHe
MHTEPBEHIIje, TEXHNYKA U PeCypCHa IOfIpIIKa MOTY 3Ha4ajHO YHANPUjeINTH CTAaBOBE TTPOCBET-
HMX pajiHMKa npema ynorpe6u AT y pany ca yyenmipmma ca JIVO. Ocsphemo ce Ha HemoBo/bHY
KMy Kaja je kopuurtheme AT y nuTamy, Kao M Ha OCHOBHA Haye/la KojuMa ce Tpeba BOLUTH Y
oBom nporecy. Ha ocHoBY npernesia immreparype, y 3ak/byqHOM JIUjelTy pajia Jali CMO 1 IIPEeropy-
ke 3a 6yayha ucrpaxuama.

KibyuHe pujeun: cTaBOBY IIPOCBETHUX PAJJHIKA, ACUCTVMBHA TEXHOMOINMj, MHKIY3UBHO 06paso-
Barbe, /TaKa MHTEIeKTyaTHa OMETEHOCT

VBopg

Ynorpeba acuctusHe TexHonmoruje (AT) y IIKOICKOM OKpyXemY MOXe yHa-
HPMjefUTY HACTAaBHM IIPOLEC, KAKO 3a yYeHMKe KOjU Ce TMIIMYHO Pa3BuUjajy, TAKO M
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3a OHe Koju cy ca uHTenekryaaHoM omertenouthy (MO) (Fernandez-Batanero et al.,
2022). Tepmmu AT moppasymujeBa xopuimheme ompeMe, codrepa WIM IPOK3BOAA
KOjU ce MOTY KOPMCTUTH 3a ToBehate, ofjp>kame 1 mobosblIame GYHKIMOHATHNIX
CIIOCOOHOCTH Y4YeHMKa ca Pa3BOjHMM TellKohama, yK/pydyjyhu u ydeHMKe ca TakoM
nHTtenekryanHoM ometeHouhy (JIMO) (Individuals with Disabilities Education Act,
IDEA, 2004).

[Tpumjena AT MoyKe O3UTMBHO YTULIATHU HA CIIOCOOHOCTH y4erba 11 pPa3Boj aKa-
IIeMCKOT IIOTeHI[jana yaeHuka ca JIMO, kao 1 Ha mo6o/bIamke BIXOBe KOMYHMKaIje
ca IPYrMM BpLIAIVMa, Te HA Pa3Boj colyjamHyx BjemtuHa (American Psychiatric
Association, APA, 2013). Oxo 85% ykymnHe momynanuje ca VIO 4nHe mojefuHIm ca
JINO (APA, 2000) umju xoeduumjeHT nHTenmurennuje nsnocu 50-69 (World Health
Organization, WHO, 2018). Yuenunu ca JIVIO y ImKONICKOM OKpy)Xely Hammase Ha
pasmMuMTe MpempeKe Koje MOTY YK/bYUMBaTH Temkohe IMpUINMKOM caBiafaBama Ha-
CTaBHOT TPajiMBa, OCTBApMBama aKafleMCKOT ITocTuriyha, kao u remxkohe y cormjan-
HUM MHTepaklujama ca Bpmmanuma (APA, 2000; Dekker et al.,, 2002; Flanagan et
al., 2013). BaxxnocT ynoTtpe6e AT y pagy ca OBOM IOITy/IaLIMjOM y4eHMKa Har/Ialle-
Ha je 300r IJXOBMX Pa3BOjHUX IIOTEHIMjala KOje MOIy OCTBapMUTH y3 Ofrosapajyhy
HOJPIIKY, a KOja YK/bydyje ofabup 1 npuMjeHy afieksaTHe AT y HacTaBHOM IIpoliecy
(Adebisi et al., 2015; Lancioni et al., 2013).

KBanmuret nukmysuBHor obpasoBama u kopuithemwe AT y pany ca ydeHuumu-
Ma ca JIMO y Benukoj Mjepu 3aBUCHK Off CTAaBOBA IPOCBETHUX PaJIHMKA 3a/[y>)KEHNUX 32
peanusanujy HactaBHOr mpoueca (Alsawalem, 2019; Bariu & Chun, 2022; Pordevi¢
i Pordevi¢, 2014). CraB MoxxeMo feduHMCATY KAaO0 MEHTAJHO Y HEYPOHCKO CTame
HPUIIPABHOCTH KOje ce 6a3ypa Ha MCKYCTBY, a KOje OCTBapyje AMPeKTaH U JUHAMUYIKA
yTUIIQj Ha peakiyje MOjeAMHIIa Y pasnuIuTiM oKpyxewyuma (Onivehu et al., 2017).
CraB je DmaBHa cmla Koja mokpehe /byficke aKTMBHOCTM M JVPEKTHO YTH4Ye Ha
HoHamame mojeanHa (Santrock, 2012).

ITocToju 3HaYajHa Kopenaiyja u3Mely IO3UTUBHMX CTaBOBaA IPOCBETHNUX pajl-
HuKka u ydecranoctu npumjere AT y nactasu (Yusuf & Balogun, 2011), kao u pesyn-
tara npumjere AT (Alsawalem, 2019; Borova et al., 2023). VcTpaxxmBama 11okasyjy ja
IPOCBETHM PaJJHULIN UMajy TO3UTHUBAH CTaB peMa ynorpebu AT y pany ca yueHuIm-
Ma koju uMajy JIMO (Alnahdi, 2014; Lynch et al., 2022; Mohamed, 2018), anu ga mu-
XoBa yrmotpeba y pagy ca oBuM ydeHunyma Huje yaectana (Chukwuemeka & Samaila,
2020; Ogirima et al., 2017). [lo3uTyBaH cTaB IPOCBETHY pafHULIM 00pa3Iaxy TUMe Jja
AT yuennmuma ca JIMO nomaske y pjelraBamy mpobaema ¢pycrpannje, moboplama
MOTMBalMje, BPIIbAadyKoOr IpUXBaTamba U pagHe nponykruBHocty (Garcia & Seevers,
2005; Lynch et al., 2022). VagBajajy ce gBuje rpyie ¢pakropa Koje yrudy Ha GopMu-
pame CTaBOBa IMPOCBETHMX pajHUKa Npema ymnorpebu AT y pamy ca yuyeHunuma ca
JIMO: nudHe KapaKTepuUCTUKe IIPOCBETHUX pafHUKA U crnopaumy ¢akropu. Mehy
JMYHYM KapaKTepUCTHKaMa Koje YTU4y Ha GopMMpame CTaBOBa IPOCBETHUX paji-
HIKa mpeMa yrnoTpebn AT n3zBajajy ce 1mor, TofuHe pagHOT CTaXkKa ¥ PaffHO UCKYCTBO
(Arulsamy & Murugaiyan, 2013; Bahar & Gunduz, 2022; Buabeng-Andoh & Toitmeh,
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2012; Medina-Garcia et al., 2021; Nasser & Sahar, 2012), Dok ce Kao IJIJaBHU CIIOJba-
Y GaKTOpPY HaBOZEe HefocTaTak npodecronante obyke 3a npuMjeny AT, TexHmdaka
MIOZIPIIKA, OPTAHM3ALVIOHM YC/IOBY, KaO ¥ KOHTEKCT Y KOMe IIPOCBETHY PAafHILIN pajie
(Ahmed, 2018; Ault et al., 2013; Chukwuemeka & Samaila, 2020; Fernandez-Batanero
et al,, 2022; Khalil & Hantira, 2022; Thompson-Cooke, 2022).

OBUM pajjoM HAaCTOj/ Ce HAIPaBUTHU IIperell NCTPaKMBarba CIPOBEEeHNX ca
LJ/beM UCIIUTHBAba CTABOBA IIPOCBETHMX PafHNUKa IIpeMa YIIOTpeOy aCUCTUBHE TeX-
HOJIOTMje y pafy ca yueHunuma ca JIMO.

Meroponoruja

JlocTynHa muTepaTypa IpUKYIUbeHa je y3 ToMoh IpeTpaknBamba HayYHIX 6a-
3a Google Scholar, Scopus n SCIndex. 3a npetpary cy xopumheHe c/pefehe xpydne
pujetns: acUCTUBHA TexHOomoruja (eHr. assistive technology), CTaBOBU IIPOCBETHUX Paf-
HuKa (eHI. teachers attitudes), maka uHTeNneKTyamHa oMeTeHOCT (eHr. mild intellectual
disability), acucTMBHA TeXHO/IOTHjA Y VHK/Ty3UBHOM IIpolecy (eHr. assistive technology
at inclusion) M y4eHUIIM ca MHTeNEKTyalHNUM Telikohama (eHr. children with intellectual
disabilities). IIpeTpara je M3BpIIIeHA Ha CPIICKOM U €HIVIECKOM je3MKY.

Y nperefHu o0 paja yK/bYYMBaHU Cy PAOBY IIPEIIEAHOT U ICTPAXKMBAYKOT
KapakrTepa, KOj]/I Cy ce 6aBI/UH/I VICINTUBAKEM CTAaBOBA IIPOCBETHMX pajHMKaA IIpeMa
npumjern AT xop yuenuka ca JIVIO wm xop yaeHnka kop kojux ce JIVIO cpehe xao
KOMOpPOMAnTeT APyrux npumapHux nopemehaja, a koju cy objaspenn Hakon 2005. ro-
JHE.

IIpernen ncrpakxupama

JTuune kapaximiepuciiuxe poceeilinux pagHuKa Koje yiiuny Ha ciiasose
o yiloiipedu acuciiueHe iiexHonoiuje y pagy ca yHeHuyuma ca 1aKkom
uHillenieKillyanHom omeitieHowhy

IMojenyHa ncTpaXXnBama yKasyjy Ha TO Aa IMIHE KAPAKTEPUCTUKE IPOCBETHIX
pajHMKa, Kao IITO je ITOJI, MOTY YTUILIATK Ha CTaBOBe IpeMa kopuinhewy AT y pany
ca yeernnuma ca JIMO (Kadel, 2005). VicTpakuBama cy Iokas3ana Jja UCIUTAHUIIN
JKEHCKOT I0JIa MMajy MO3UTHUBHUje CTaBOBE Kafa je pujed o ymorpebu AT y pany ca
onM yuyeHunuma (Bahar & Gunduz, 2022), Te ga cy yumre/bulie ¥ HacTaBHUIE YC-
MjepeHe Ha TO Jla YYeHMIMIMa IIOMOTHY U O/TaKIIajy pafl y IIKOJICKOM OKPY>KembY, IIp1
YeMy UM y ToM npouecy Kopuctu ynorpeba AT (Kadel, 2005; Nasser & Sahar, 2012).
ITojemuum ayropu (Arulsamy & Murugaiyan, 2013) ucTidy fja je CK/IOHOCT HACTaBHU-
Ka I y4yTe/ba MYLIKOT II0JIa IIpeMa KOpuITherby MOjiepHe TeXHOJIOIMje IJIAaBHI Pasjior
n puxose yeirhe npumjere AT y HacTaBu. Vimajyhu y BuAy 4nbeHNIY Ia OBJ IIOJALN
HIICY JOC/beTHN, TPeba yKasaTi 1 Ha TO fIa IIOCTOje NCTPAKMBAbA KOja IO/ He UCTUIY
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Kao 3HavajaH QakTop Koju oxpehyje cTaB MpocBeTHUX pafHNKa IpeMa ynorpebu AT
(Ogirima et al., 2017; Uluyol & Aslan, 2022).

[TojenuHe cTymuje u3BjeliTaBajy O 3Ha4dajHOj moBesaHocTu M3Meby papgHor
CTaXka IpOCBeTHMX papHuKa u ynorpebe AT (Baek et al.,, 2008; Buabeng-Andoh &
Toitmeh, 2012; Gorder, 2008). ITpema noganmma u3 2021. rogune (Medina-Garcia et
al., 2021) mpocBeTHM PagHULIM ca Mambe Off ZeceT FOfYHA PafHOr CTaXa HajBUIIE KO-
pucte AT y papy ca yuenunuma ca JIMO. HactaBHuIm ca Buile TOAMHA PaJHOT CTaXKa
Mambe Cy CIpeMHI Jla YHOCe ITpOMjeHe Yy CBOj HauMH pajia, Te, y CKIafly ca TUM, BUIIe
TOIMHA PAJIHOT CTa)Ka HACTAaBHMKA MOXKE YTUIIATY Ha HETAaTMBHUjM CTaB IIpeMa YIIO-
Tpebu AT y uHKIY3MBHOM HacTaBHOM Ipouecy (Baek et al., 2008; Buabeng-Andoh,
2012). IIpocBeTHM pafgHULIM KOjU SYTO paje y LIKOIU Hajuenthe cy HaBUKIM Ha Me-
TOJ, paja Koju He YK/bydyje Ipumarohasame 1 MHAMBULYAIN3AL)y, LITO je jefHA Of
Ba)XHIUX KapakTepucTuka ynorpebe AT y mkonckom okpyxewny (Erdem, 2017). Oun
Hajuerhe Mokasyjy HeCPeMHOCT 3a YHOIIIeHe IPOMjeHa y COIICTBEHN Paji i IPKXBa-
Tame MofilepHIX BrpoBa egykauuje (Ghazi Abed, 2013) xoju unne Temess ynorpebe AT
Y MHK/TY3VIBHOM IIIKOJICKOM OKpY>Xemy. Hacynpor muma, oHNI ca Makbe TOfVIHA PafHOT
ctaxa kopucrte AT y HactaBu 3ato 1To To Kene (Baek et al., 2008), a He 3aTo wITO je TO
IIpOMj€Ha KOja ce 04eKyje y IbIXOBOM pajly.

OBakKBIU pesy/ITaTH HUCY jefHO3HAYHU, I1a TAaKO IOJAIM JOOUjeHM CTYRUjoM
n3 2022. roguue (Aldosari, 2022) cyrepuuly fa Hiy IO, HY TORMHE PAJHOT CTaXa, He
OCTBApYjy CTaTMCTUYKM 3HAYajaH YTUIAj Ha CTaBOBE NPOCBETHUX pajjHMKa IIpeMa
yrotpe6u AT y MHK/Ty3BHOM OKPY>KelbY, a IITO je Y CKIafly ca IofalyMa Jo0ujeHnM
y nperxopuum uctpaxnsamyuma (Coleman et al., 2015; Kolawole, 2016; Mohamed,
2018; Ogirima et al., 2017). Pesynratn HOBujux mcrpaxusama (Gullien-Gamez &
Mayorga-Fernandez, 2020; Hemdan Mohamed, 2018; Semerci & Kemal Aydin, 2018)
takobe ykasyjy Ha TO [ja UCKYCTBO y pajjy ca ydeHMIMa KOju MMajy morerkohe y
Pa3Bojy He OCTBapyje CTaTUCTUYKI 3Ha4ajaH yTUIIAj HA CTABOBE MPOCBETHNX PaIHMKa
npema ynorpebu AT y pany.

[Tpema mogaruma fobujeHnM uctpaxusameM us 2022. rogune (Al-Dababneh
& Al-Zboon, 2022) Hema 3HaYajHUX pas/IuKa Y HUBOY U3PAXKEHOCTH IIO3UTUBHOT CTa-
Ba y OIHOCY Ha IIOJI WM UCKYCTBO HACTABHMKA, BPCTY M CTeIleH MHBAIUANTETA yde-
HIIKa, Beh je Ta pasimika 3abupeskeHa caMo y ofHOCY Ha goctynHocT AT Kop jaBHUX 1
IPUBATHYUX IIKO/MA, Y KOPUCT MIPUBATHMX LIKOJIA.

Chomawiroy paxkitiopu Koju yiwuuy Ha ciliaéose HUPOCBETHHUX PAGHUKA O
yioitipedu acucitiueHe iiexHonoiuje y pagy ca yueHuuuma ca 1axom UHeneKiiyaniom
omettieHouthy

JMako mpocBeTHM pajfHMLM [IeKTapaTMBHO MMajy IO3UTHMBHE CTaBOBe IIpe-
Ma ynorpebu AT, muxoa ynorpeba y pagy ca ydenuunma ca JIVIO Huje yuectama
(Chukwuemeka & Samaila, 2020; Ogirima et al., 2017). Benuxy npenpexy 3a npumjexHy
AT y MHKTY3MBHMM OKPY>KeMMa Y IIPETXOJHOM IIepUOJY IIPeICTAB/balu Cy U CII07ba-
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by HaKTOPH, a jeflaH Off BUX je HeIOCTaTaK MOTPeOHNX PMHAHCHUjCKUX CPeficTaBa
n agexBaTHe ompeme (Ahmed, 2018; Jacobsen, 2012). Crynuja (Al-Dababneh & Al-
Zboon, 2022) umarna je 3a Wb a UCTPAXKYU CTAaBOBE I YBjeperba HACTABHUKA U IbYXO-
BY CTPYYHOCT y Be3u ca KopuitheweM AT y 06pasoBarmy yu4eHUKa ca CeUPUIHIM
CMeTHbaMa y yUery Koje ce jaB/bajy kao mpareha cMeTrba Koy yueHnka ca JIVO. Ysopak
je 6mo cmy4ajun u obyxsarno je 157 HacTaBHUKA. VIcTpakmBaunm Cy 3a moTpebe cTy-
Iuje pasBWIN CKaly ca 4eTupu cybcekare. [lepriemniyja HacTaBHUKA O BUXOBOM IIPO-
¢decnonamusmy y kopuuthewy AT Ha cybckany HacTaBHOT IIpolieca MMaJa je Hajsehy
Cpefiby BPMjeHOCT, TOK je focTynmHOCT AT nmarna HajHIDKY.

[Tpema ncTpakuBamwy crposefenoM v Cayaujckoj Apabuju (Khalil & Hantira,
2022), mako 60% TaMOLIBNX LIKOJA Hocjenyje ypebaje Hicke TexHOIOTMje, CAMO jefHa
lleceTHHA IIKOJ/IA Koje ¢y o6yxBaheHe ucnmTrBameM mocjenyje ypehaje Bucoke Texso-
noruje. CruyHy mopany moTBpheHn cy ucTpaxmpameM Koje je criposefieHo y Hure-
puju gBuje roguue panyje (Chukwuemeka & Samaila, 2020), a y okBupY Kojer ce HaBo-
I fa Cy IIaBHU (QaKTOPM 3a[fy’KeHN 3a POpMIpabe HeraTUBHIX CTABOBA HACTABHU-
Ka npema yrnorpe6bu AT HemocTaTak HOTpebHe TeXHIUKE OIIpeMe, He3ajoBo/baBajyhe
TeXHM4Ke MOIryhHOCTM, MambaK CTpyuHe 0OyKe U HICKe KOMIeTeHIIMje HaCTaBHIKa 3a
npumjeny AT.

Hepocrarak mpodecnonanHe obyke mmocMaTpa ce Kao jefaH oOff ITTaBHUX
crnoballbyX (GakTopa KOjU HETaTMBHO yTH4y Ha ynoTpeby AT y MHK/Iy3UBHOM
okpyxemwy (Fernandez-Batanero et al.,, 2022). [IpocBeTHMM pafHMLIMIMa HEJOCTajy
BjeIITIHE Vi 3Hama Koja Cy HeOIIXO[Ha 3a ycHjemHy npumjeny AT y pafy ca yueHunmma
ca JIMIO (WHO, 2016). Hajsehn 6poj nmpocBeTHMX pafHKa KOjU paje ca ydeHUIuMa
KOju MMajy moremkohe y pasBojy, Huje HoO6MO afieKBaTHY OOyKy O TOMe Kako ja
xopuctu AT y HactaBHOM pagy (Coleman, 2011).

[TpocBeTHM pagHUIM HAaBOJE fla MIMajy OCTA MPodeCHOHANTHNX 3ay>Keha U
ob6aBesa y IIIKOJIM, LITO VX CIIpMjedaBa fa ce mocseTe yueHunuma ca JIMO u ynorpebu
AT y papy ca oBuM yuerniuma (Lersilp, 2016). VMaxko ce IpocBeTHM pagHULY HEPUjeT-
KO >XaJIe Ha HefloCTaTaK MHCTUTYLMOHAIHE HOApIIKe Yy 06/IacTy CTPYYHOT yCaBpla-
Bama (Ogirima et al., 2017; Thompson-Cooke, 2022), yjenHO HaBOfe fia je yHOTpe-
6a AT y pagy ca ydenniyma ca JIMO y mkonm BeoMa BaXkKHa 1 Jla Ce 4€CTO KOPUCTH
(Kundu & Bej, 2020). VictpaknBamem u3 2022. roguse (Alsolami, 2022) yrepheno je
fla HACTaBHMIY MMajy YMjepeH HIMBO 3Hama U BjellITNHA TOTPeOHNX 3a yrnoTpeby AT,
am u ga 90% ycnuTaHuka obyxsaheHNX MCINTUBabeM TI0Ka3yje CHaXXHO MHTEPeco-
Bame 3a JJofaTHy 06yKy. Beoma je BaXKHO la MPOCBETHN paJHULIM Pa3BUjajy 3HamHa U
BjelITIHe Kafa je pujed o ynoTpe6u AT kako O6u oHa Ha aJieKBaTaH HAYMH JOIPUHO-
C1JIa Pas3BOjy MHKITYSUBHOT OKpyXemwa y mkomu (Connor et al., 2010). Beoma Bakan
¢daxTop 3a ynorpebdy AT y pagy npescrasiba, fakie, IPUINKa 3a OFATHUM CTPYIHUM
ycaBplIaBameM IpocBeTHNX pagHuka (Poel et al., 2013).

ITokasaso ce fia je KOHTEKCT Y KOMe HAaCTaBHUIIM pajie, Kao U MOfIPIIKA bIIXOBOM
pafy, off HApOUMTOT 3HaYaja Kajia je pujed o ynorpebu AT y pamy. Y ToM cmuciy, Moxe
ce pehu 1a Ha cCTaBOBe MPOCBETHMX PajHMKA MOXKE YTULIATH U TO JIa JIN je IIKOJIA Y K0joj
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Ce CIIPOBO/M BaCIUTHO-0OPa3sOBHY paj ca y4eHUIMMa CTALVOHVpPAHa ¥ IPAfICKOj WIN
ceockoj cpenuunu (Ault et al., 2013). HactaBHMIM KOji pafie Y pypanHuM HOfpydjuMa
U3BjeCTIIN Cy UCTPaXKMBade O ToMe fa uMajy npuctyn AT Koja uM je morpe6Ha, amn
fia UM HeIOCTaje fofaTHa oOyKa 3a yroTpeby OBe TEXHOIOTHje Y pajly ca yUeHNIIMa
(Ault et al., 2013). [IpocBeTHM pafHULM Y TPAACKUM CpeAMHAMA, UIIaK, Yeirhe Kopu-
cre AT y cBOM pagy, yober, puHaHCHjCKe OpraHusanje UKo y ypOaHujum mogpy-
yjuma (Alkahtani, 2013).

Huckycuja

Crynmje koje cy ce 0aBule MCHUTMBAmbeM CTAaBOBA IIPOCBETHUX paJHUKa
npema ynorpebu AT y pagy ca ygenniuma ca JIMIO moxemo rpy6o rpymmcaru. IIpsa
rpyma uctpaxxusama (Adebisi et al., 2015; Alnahdi, 2014; Flanagan et al., 2013; Garcia
& Seevers, 2005; Lynch et al., 2022) 6aBua ce ncnntusameM 6eHeuTa 3a CaMor yue-
HyKa ca JIVIO xaja IpoCBeTHM PAfHNUIM MMajy MO3UTUBAH CTaB IIpeMa Kopuurhemwy
AT. V npyroj rpynu UCTpaXXMBamba, IPEACTaBIIIN CMO CTYAMje Koje cy POKYC CTaBU-
JIe Ha YTUIAj IMYHYX KapaKTepUCTUKA IIPOCBETHUX PajIHUKa Ha GOpMUpalbe HIXO-
Bor craBa mpema ynorpebu AT y paxy ca ysennnuma ca JIIO (Aldosari, 2022; Al-
Dababneh & Al-Zboon, 2022; Arulsamy & Murugaiyan, 2013; Damore & Murray,
2009; Dupoux et al., 2005; Erdem, 2017; Gullien-Gamez & Mayorga-Fernandez, 2020;
Hemdan Mohamed, 2018; Kadel, 2005; Medina-Garcia et al., 2021; Nasser & Sahar,
2012; Onivehu et al., 2017; Semerci & Kemal Aydin, 2018). ¥ npeoctanum ucTpaxu-
BamuMa (Alkahtani, 2013; Ault et al., 2013; Chukwuemeka & Samaila, 2020; Damore
& Murray, 2009; Fernandez-Batanero et al., 2022; Ghazi Abed, 2018; Jacobsen, 2012;
Khalil & Hantira, 2022; Ogirima et al., 2017) ¢okyc cryauja 6110 je Ha UCIUTUBABY
CIIO/bAIIBYX (PaKTOpa KOju YTUYY Ha GOopMMpabe CTaBOBa IPOCBETHIX pajHIKA IIpe-
ma yrorpebu AT y pagy ca ysernmuma ca JIVO.

Omncann 6enepurn AT rmo6anHO ce cBOfie Ha pa3Boj MOTEHIVja/Ia M yBaXka-
Bambe TMIHOCTH YYEeHMKA, IITO je MOTBpheHo 1 y ncTpakusamy Moxamena (Mohamed,
2018) y KOM ce HaBOAY KaKO HACTaBHUIM cMaTpajy ma AT mosutuBHO adupmuiie
Karnanurere ydeHnuka ca JIVIO mro omoryhasa gabu pa3Boj OBUX ydYeHMKA. AJTHAX-
nu (Alnahdi, 2014) HaBogu #a mo3WTMBHY CTAaBOBU IpeMa ynorpebu AT yrudy Ha
no6opluame meppopMaHcH U ycrmjemHocT yueHnka ca JIVO y obmacTuma untama,
mycama 1 padyHama. Mcrpaxnsame (Khalil & Hantria, 2022) gonocu napopmanujy o
3Ha4ajy eflyKalyje y M3Tpajibli IO3UTUBHOT cTaBa npema npuMjern AT y pagy ca yue-
Hunuma ca JIMO. HakoH oficnyinaHe efyKanyje IpOCBeTHN PafHULIN Cy M3PaXKaBain
HO3UTUBHMje cTaBoBe mpema ymorpebu AT. VIMImkanuje 0Bako IpuMjereHe CTY-
Ziuje OT7Iefiajy ce y 3Hauajy efyKaluje IPOCBETHIX pajfHMKA 3a yHarpehuBarmbe cTaBoBa
npema ynorpe6u AT y pany ca yueHunuma ca JIVO.

Kapma je pmjed o nuyHMM KapaKTepuCTMKaMa IIPOCBETHUX pajHNMKa Koje
yTUUYy Ha BUXOBe CTaBoBe mpema ymorpebu AT y pamy ca ysenmumma ca JIVIO,
pe3ynTaTy KCTpaykiBarba Cy pasHONMMKY. Vako nojenyne crypmje yKasyjy Ha TO Jia TIOJT
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HACTaBHMKA MOXKe YTUI[ATY Ha BUXOBe cTaBoBe mpeMa kopumhemwy AT (Arulsamy &
Murugaiyan, 2013; Bahar & Gunduz, 2022; Kadel, 2005; Nasser & Sahar, 2012), mogaru
IOOMjeHY Iy TeM APYTUX CTYAMja CYTePUITY Ja IO HACTaBHNKA Hje feTepMyHuIIyhm
3a ¢opmupame craBoBa IpeMa ynotpebu AT y pany ca yuennnuma ca JIMO (Al-
Dababneh & Al-Zboon, 2022; Aldosari, 2022; Coleman et al., 2015; Kolawole, 2016;
Mohamed, 2018; Ogirima et al., 2017). Iloganu cTyauja Koje cy pasmMaTpane cTaBoBe
HACTaBHMKa ITpeMa KOHKpeTHUM TexHnKaMa AT Takobe mokasyjy fa mon Huje Hy)HO
merepmunninyhy ¢axTop 3a cTaBoBe HacTaBHMKaA IpeMa ynoTpebu AT (Saleh et al.,
2023; Wei & Maat, 2020).

Y nojenMHMM MCTpaXMBambUMa MCTUYe Ce Ja IPOCBETHU PaJHUIM Ca Mame
ronyHa pagHor ctaxka Buie kopucte AT y pagy ca yuennuuma ca JIVIO (Baek et al.,
2008; Buabeng-Andoh, 2012; Medina-Garcia et al., 2021), 1ok OHU KOju ¥Majy Builie
VICKYCTBa IIPY>Kajy OTIIOp IIpOMjeHaMa Koje usuckyje ynorpeba AT y nacrasu (Baek et
al., 2008; Buabeng-Andoh, 2012; Erdem, 2017; Ghazi Abed, 2013). VicTpakuBame 13
2019. rogyuHe IOTBphyje oBe pesynrare, peMa KojiiMa HaCTAaBHUIIM Ca BUIIE PaZHOT
CTaXka MMajy HeraTuBHIje cTaBoBe IpeMa yoTpebu AT (Thibaut et al., 2019). Maxo cy
OBU HOJALY PeTaTUBHO JOC/bEHY, TpeMa IOofalIMa JOOUjeHNM Y TIOjeIMHIM UCTpa-
XKMBambUMa HOBMjeT aTyMa, FOAVHE PAHOT CTa)Ka U MCKYCTBO HEMajy CTaTUCTIYKM
3HaYajaH yTHI[aj HAa CTaBOBe HAaCTaBHMKa IpeMa ymorpebu AT y papy ca ydeHMIu-
Ma ca JIMIO (Al-Dababneh & Al-Zboon, 2022; Aldosari, 2022; Coleman et al., 2015;
Gullien-Gamez & Mayorga-Fernandez, 2020; Hemdan Mohamed, 2018; Kolawole,
2016; Mohamed, 2018; Ogirima et al., 2017; Semerci & Kemal Aydin, 2018). ITogamu
pobujenn uctpaxupamweM u3 2020. roguue (O’Sullivan et al., 2020) Takobe cyrepu-
Iy Ja TOAVHE PaJHOT CTaXKa He OCTBAPYjy CTATUCTUYKY 3HAa4ajaH yTHUIIAj HA CTABOBE
IPOCBETHMX paJHUKa IpeMa yrnorpebu AT.

VcrpaxuBamwa (Damore & Murray, 2009; Onivehu et al.,, 2017) moxasyjy ma
ycmjex npumMjeHe AT saBucu of MHOTHX (aKTopa, a Kao IpYMapaH Ipefbadll CTaB
IPOCBETHMUX PajIHMKA IIPeMa caMoj TeXHomoruju. Tpu akropa yTudy Ha HEraTUBHY
HepIeNINjy IPOCBETHNUX paiHNKa peMa ynotpebu AT y pany ca yuenunnuma ca JINO.
[TpBu akTOp Ce Mperno3Haje y CTepeOTUITHIM CTaBOBMMa IPOCBETHUX PafIHMKa ITpeMa
yuaennmyma ca JIVO, npyru ce offHOCU Ha CTaB O YCIIjEUTHOCTI IIPOCBETHNUX PaJHUKA
Koju pajie ca yueHnnuma ca JIMO, a xao Tpehu paxrop HaBopu ce Aa je cend-KOHIenT
camux ydeHuka ca JIVIO Beoma Hu3ax, IITO OBOAM JIO TOTA /ja HACTABHULIY Bjepyjy Aa
ydenniy ca JIVIO Hucy cioco6HM 3a TO fla TOCTUTHY BUCOKe CTaHAapAe U Jja HeMajy
kopuct of npuMjere AT (Dupoux et al., 2005). HeocriopHo je za cTaBOBM HaCcTaBHUKA
npema yrnorpe6u AT y pany ca yuenurma ca JIVIO nmajy K/by4dHy yIory Kazia je pujed
o mpumjenn AT y nacrasu (Chambers et al., 2021; Onivehu et al., 2017). ITopeg, Tora,
yrBpbeHo je ma mocroje ogpehenn cnomanmy GakTopu Koju yTUIy Ha popMupame
CTaBOBa NIPOCBETHUX pafHuKa Ipema ynorpebu AT y pany ca ydenuunma ca JIVO,
a KOjU ce HepMjeTKo OIlefajy y ofpeheHNM orpaHMdemUMa y MHCTUTYIVIOHATHOM
KOHTEKCTY.
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VcTpaxkuBama Koja cy GOKyc CTaBMIa Ha UCIIUTUBAE CIIO/BAIIBNX (aKTopa
Koju yTu4y Ha popMupame CTaBOBa IpocBeTHMX papuuka (Ahmed, 2018; Alkahtani,
2013; Al-Dababneh & Al-Zboon, 2022; Chambers, 2011; Chukwuemeka & Samaila,
2020; Jacobsen, 2012; Khalil & Hantira, 2022; Lersilp, 2016; Ogirima et al., 2017;
Thompson-Cooke, 2022) nokasyjy fa He IIOCTOj! afieKBaTHA OpPTraHM3aLyja CaMOT CHU-
cTeMa, Te Jja Y LIKO/IaMa HeMa JIOBOJbHO pecypca Kajja Cy y muramy cpenctsa AT, kao
U Ja HeJOCTajy BpujeMe, efyKaluja ¥ CTPYIHU Kafiap KOju MOXKe IPYXXUTH TeXHUYKY
noppiky. Pasmarpajyhu HaBemeHe pesynrare MOXXeMO 3aK/bYYUTH Ja He IOCTOjU
ozrosapajyha knmma y okBMpy opraHusanuje mkose jga ce npunnumu AT npuMjeHe,
Te Ja ce He MO)Ke TOBOPUTHM CaMO O HETaTMBHOM CTaBy HACTABHOT Kafipa IpeMa
yrorpe6u AT, Beh 0 HeoBO/bHOj OpraHM3aIMj| LIKOJICKOT CUCTEMa 3a YIIOTpeOy OBUX
TexHonornja. HapaBHO, HU OBM HalasM HMUCY HOC/bENHM, TAaKO Jja IMpeMa HajaasyuMma
crynuje u3 2022. roguue (Khalil & Mohammed, 2022), 5ok jenHa meTrHa IIKOIA HeMa
notpeban npucryn ypebajuma AT, npexko 60% mkoma uMa notpebny AT 3a pap ca
yuenunuma ca JIMO.

Ha ydecranocr ynorpebe AT Moxe yTHI[aTH M KOHTEKCT Y KOjeM IIPOCBETHU
pafHNULM pafie, IPY YeMy IIPOCBETHMU PAIHNULIN Y TPAICKMM IOApYYjuMa denthe Kopu-
cre AT, IOK y ceOCKMM IOZIPyYjuMa HeOCTaje CTPYYHa 00yKa 3a IPUMjeHY OBUX TeX-
Homoruja (Alkahtani, 2013; Ault et al., 2013). IIpunnkoM npeTpakuBama auTepaType
HIICMO JIOLIUIY JIO TIOJaTaKa KOju TOBOPe O TOMe Ja M KOHTEKCT MMa CTaTUCTUYKM
3HaYajaH yTUIAj Kajia je pujed o popMMpamy CTaBOBa IIPOCBETHNUX PaJHUKA IIpeMa
ymnorpebu AT y pagy ca yyenunuma ca JIVO wam caMo yTude Ha y4eCTanoCT meHe
npumjere (Thibaut et al., 2018).

VcTpakuBama CIIpoBefieHa ca IjbeM fia ce IIPUKYIIE IIOJAIM O 3HabUMa I Bje-
IITMHAMa HACTABHOT Kajpa MoTpebHMM 3a yrnorpedy AT y pagy ca yueHMIMMa Koju
uMajy noremkohe y pasBojy ykasyjy Ha TO Ja HaCTaBHMIM HeMajy aJeKBaTaH HUBO
3Hamwa U BjellITHHE Koje Cy morpebHe 3a ynmorpeby AT y MHKIY3UBHOM OKPYXKEHY
(Alkahtani, 2013; Fernandez-Batanero et al., 2022; Kunka & Wahome, 2021; O’Sullivan
etal., 2020). OBy McTpaXMBauKy Haymasy MOTBpheHM Cy 1 CTYAUjOM KOja je cripoBefe-
Ha 2022. roguHe, a y OKBUPY KOje c€ HaBOJY [Ja HACTaBHULMMA HeJlOCTaje BULL HUBO
3Hama, a7 ¥ 60Jba CTpy4yHa moppuika 3a npumjeny AT (Haleem et al., 2022; Kunka &
Wahome, 2021). Ha npucyTan HegocTatak efykalyje y 0Boj o6/acTi paja ykasyje u
YMEbEHNIIA [ja TIOjeIlMHM TIPOCBETHU PaHULIM CMATPajy Kako je yueHuke ca JIVO Haj-
607pe oA yYaBaTy HOMONY TpagMLIMOHATHUX HaCTaBHMUX MeTofia (Alsawalem, 2019).

Vimajyhu y Bupy to ma npumjena AT 3axtujeBa oppebene BjelutuHe u 3Hama
y OBOj 061acTu pajia, HEONXOMHO je la HACTaBHM Kajjap Oyfie afleKBaTHO efyKOBaH
(Thomas et al., 2019; Viner et al., 2020). VMcTpaxnBamwa yKasyjy Ha TO Ja HaCTaBHULIA
koju AT mpernosHajy Kao KOPMUCHe y HAcTaBM, MMajy BUIIM HNMBO 3Hama 3a pajl Ha
pauyHapy, kao u ca AT (Lamond & Cunningham, 2019). HactaBHuum koju mumajy
BUIIM HMBO 3Hama U KOjU Cy MpOUUIM Kpo3 o6yky 3a ymorpeby AT, ocehajy ce
KOMIIETEHTHMjUM 3a IpuMjeHy AT o HacTaBHMKa KOju HaBOZe fia MM je moTpeOHa
pmomatHa o6Oyka (Nordstrom et al, 2018; Woodbury, 2015). dopmatHO cTpy4HO
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ycaBpllaBalbe IIPOCBETHUX pajgHuka 3a npumjeHy AT nosehaBa HMBO UXOBOT
3Hamba Il BjellITIHA Y 0BOj 0OIaCTI IITO yTH4e U Ha GopMupae MO3UTHBHIX CTaBOBA
mpema ynorpebu AT (Bariu & Chun, 2022; Schaaf, 2018). O6pasoBHe nHTepBeHLNje
ycMjepeHe Ha 1o6o/bluarbe CTaBOBA HACTaBHMKA KOji paje ca ydeHmimma ca JIVIO
mpema yrorpebu AT mokasase cy ce kao epuxacHe (Khalil & Hantira, 2022; Keown
et al., 2021). Mmak, ma 6u ocTBapmnam CBOj edeKar, OBM IpOrpaMu Mopajy 6utu
KOHLJUIIMPAHN Y CK/Iafy ca MIPaKTUYHUM YCIOBUMA MHKIY3MBHOT OKPY)Kelba y KojeM
IIPOCBETHM pafHuLy pafe ca yuennnnma ca JIMO (Medina-Garcia et al., 2021).

3ak/bydak

[Tpernen nmuTepaType ykasdyje Ha HEIIOBO/bHY KIMMY Kafia je kopumrheme AT
y pany ca yueHnnuma ca JIVIO y nuramy. Mako ce HaCTaBHMIIN JIEK/TapaTUBHO 3aja-
Ky 3a npumjeny AT, pesyntaTu UCTpaXkuBama yKasyjy ga he camo HacTaBHUIM KOjU
UMajy pasBMjeH IO3UTUBAH CTaB PefloBHO nmpuMjemuBat AT y pagy ca ydeHMImMa
ca JIMO. Takobe, He camo fa je IPOCBETHE pafHIKe HOTPeOHO JOFATHO eLyKOBATH 3a
npumjeny AT, Beh u mkorama MarKa MOTpeOHMX pecypca. Y 3aK/byuKy, JaKIIe, MOXKe-
MO JaTy ¥ IIpeNopyKe MIpaKTUIapyMa Koju pafie ca yueHnnyma ca JIMO: muxos pap,
Mopa OUTHI yCMjepeH Ha YK/by4dlBalbe, Mjeperbe YCIIjeIIHOCT 1 YBa)KaBatbe MHIUBU-
AyaTHMX Pa3/inKa OBUX yIEHNUKA.

Kao npenopyky 3a fomahe ayrope nctudeMo UCIUTUBAbE CTaBOBA IIPOCBET-
HIUX pajHuKa npema ynorpebu AT y pany ca ydernimma ca JIVIO y KOHTEKCTY OCHOB-
HIUX U cpefmux mKoma. OcuM Tora, oTpeOHO je yTBPAUTH U IIPEIpeKe 3a IPUMjeHy
AT y papy ca yueHunuMa ca JIMO y KOHTeKCTY MHK/IY3MBHUX IIKONa. YTBphuBame
nocrojehux HegocTaTaka IpeficTaBba OCHOBY 3a Pa3BOj afieKBaTHUX OOPAa3OBHUX
VHTEepBEHIMja YCMjepeHNX Ha IOOOJbllare CTABOBA IMPOCBETHMUX PAfHMKA IIpeMa
ynotpebu AT, anu u 3a yknamame CUCTEMCKMX IIpo6/IeMa, Kao IITO Cy HeafjeKBarT-
Ha OpraHusalyja pajia y yCTaHOBM, HeflocTaTaK (PMHAHCUjCKUX pecypca U TeXHUUYKe
noppuike. [Torpe6HoO je fomaTHO McIUTATH U conmogeMorpadcke pakTope KOju yTudy
Ha CTaBOBe IIPOCBETHIUX PafjHMKa Ipema ynoTpebu AT y pagy ca yaenunnma ca JINO.
Vimajyhn y BUIy 4nmbeHNITy ja HACTaBHUIM M YYUTE/bY IIPefCTaB/bajy BakaH (akTop
Ha IyTy peajusalije MHKIY3MBHOT 00pasoBama, HOTPeOHO je MCIUTATH ¥ CTABOBE
IPOCBETHNUX pajiHMKa IpeMa yrnoTpebu AT y papy ca yueHMIMMa KOjii UMajy fpyTe
pasBojHe morerukohe.
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FACTORS THAT INFLUENCE EDUCATORS ATTITUDES TOWARDS
THE USE OF ASSISTIVE TECHNOLOGY IN WORKING WITH
STUDENTS WITH MILD INTELLECTUAL DISABILITIES

Summary: The use of assistive technology (AT) in teaching can have a positive effect on learning
abilities, development of academic potential, and communication with other peers in students with
mild intellectual disabilities (MID). The attitudes of educators represent a very important factor
in the application of AT in working with students with MID. The objective of this work was to
review research conducted to examine the attitudes of educators toward the use of AT in working
with students with MID. The available literature was collected by searching the scientific databases
of Google Scholar, Scopus, and SCIndeks. The overview part of the work included reviews and
research papers that focus on the examination of teachers’ attitudes towards the application of AT
in working with students with MID. Positive attitudes of teachers towards the use of AT in working
with students with MID and the application of methods and means of AT affect the improvement
of the specific intellectual skills of these students. Numerous obstacles to the application of AT
can influence the development of negative attitudes of educators. Adequate forms of education,
educational interventions, and technical and resource support can significantly improve educators’
attitudes toward using AT in working with students with MID. We look at the unfavorable climate
when it comes to the use of AT and the basic principles that should be followed in this process.
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Based on the literature review, in the concluding part of the paper we also gave recommendations
for future research.
Keywords: Teachers’ attitudes, assistive technology, inclusive education, mild intellectual disability



