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Abstract

The subject of this paper is the role of the educational process in the
Military Academy as one of the factors in the formation of the value
system of future officers from the standpoint of military andragogy and
military psychology. This paper aims to determine the value system of
the cadets — future officers through the times of the development of the
Military Academy as a higher education institution (175 years of the
Military Academy) by following the educational processes, methods,
and demands, but also the demands of the military organization and
profession. In the empirical segment of this paper, a psychological
instrument was used — a modified scale for measuring value, which
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was applied in repeated research. The results of the presented research
show that the value systems of cadets throughout time have never been
and are not currently isolated from other factors of influence on their
formation, such as the social context and primary families in which the
cadets live and originate, as well as the peer groups to which they belong,
but that the educational process indeed contributes to its construction
in the function of the military profession.

Keywords: Military Academy, upbringing, education, values, value system.

INTRODUCTION

In the last 175 years of its existence, the Military Academy passed
through different stages of development, always with the same goal —
to train officer staff for the army within which it was formed. Wars
interrupted the work of the Military Academy, offering a chance to
examine the abilities of trained officers and to incorporate the newly
acquired war experiences into new knowledge and programs for the
education of the officer staff in times of peace. By transforming
society and the army, the Military Academy also transformed to fulfill
the given task — the educational process and moral construction of
future officers.

With his famous motto that “the character of a nation is reflected
in the character of its army, and the character of an army is best
perceived through the character of its officer staff”, field marshal
Zivojin Misié (Misié 1985) stressed that the changes in the society
and the social value system reflect through the military organization
as well. Bearing in mind the significance of the moral construction
of the future officers and examining the influence of social factors on
the construction of the cadets’ value system, the Military Academy
maintained an educational process aimed at teaching military skills and
professionally educating individuals for the future military calling. The
value system of students of military schools is of special significance
since its examination begins from the first psychological selection
for acceptance into military education, and its construction through
educational processes is monitored as well. In this paper, we will present
the development of the educational work at the Military Academy and
showcase several empirical research on the topic of the value system
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of attendees of the military education, as well as the members of the
Ministry of Defense and the Serbian Army, conducted through various
scientific research projects (of the Military Academy and the Institute for
Strategic Research) in characteristic periods of sociopolitical changes,
reforms of military organization and our country’s commitment to
taking a position on military neutrality.

SIGNIFICANCE OF UBRINGING AND EDUCATION

Functional and adequate planning, organization, and conduct of
effective educational processes represent one of the fundamental demands
set before contemporary society. Permanent changes that have been
occurring in every segment of functioning demand constant control in
the sense of planning and, above all, directing changes. Said changes
ask for continuing strong educational interventions in the function of the
reconstruction of the existing and the formation of new competencies and
values. Exactly due to these reasons, it is pretty significant to advance the
theory and practice of further development of andragogy as a scientific
discipline that places the concepts of upbringing and education at the
center of its subject of study. The said terms make up the fundamental
forces of preservation of civilization. The crucial significance of terms
such as upbringing, education, and learning asks for their specific
determination.

Speaking of the phenomenon of education, Medic¢ stresses that it
has its “social function, it makes up a specific interpersonal relationship,
which reflects on the individual process” (Medi¢ 1993 according to:
Pejatovi¢ 2005, 26). Researchers often define the term education as
a “scientifically designed activity directed towards fulfilling various
educational needs” (Kuli¢ and Despotovi¢ 2010, 13). The phenomenon
of education can also be defined as a “process of adopting knowledge,
constructing skills and habits; developing abilities, adopting the
value system and rules of conduct” (Gvozdenovi¢ 2011, 83). Some
authors also stress the fact that “learning, as a phenomenon, can be
individual and collective, it can occur intentionally and organized”
(Miljkovi¢ 2019, 11). The contemporary andragogic paradigm directs
researchers towards seeking unity and continuous interconnection
of these phenomena.
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Development of military education in Serbia

During 175 years of its existence, from the times of the Principality
of Serbia (1850) to the times of the Republic of Serbia (2025), the Military
Academy changed and developed in the organizational and programmatic
sense depending on social and political factors. Its development began
with the founding of the Artillery School on March 18, 1850, in the
then Principality of Serbia. The said educational institution was in
fact a sort of “general military academy, where officers of all branches
and professions were educated” (Puki¢ 2015, 402). Afterwards, the
education of officers continued at the Military Academy of the Kingdom
of Serbia; Military Academies in the Kingdom of Serbs, Croats and
Slovenes and the Kingdom of Yugoslavia; at the infantry military
school, a school for active infantry officers; Military Academies in
the Democratic Federal Yugoslavia (DFY') and the Federative People’s
Republic of Yugoslavia (FPRY); at the Military Academy of the
Yugoslav People’s Army (YPA) and the Military Academy of the Land
Forces and the intendant service in the Socialist Federal Republic of
Yugoslavia (SFRY), Military Academy of the Yugoslav Army in the
Federal Republic of Yugoslavia and Military Academies in the State
Union of Serbia and Montenegro and the Republic of Serbia. Each of
the mentioned military academies had its mission to train the officer
corps for the armies of these states.

During its long history, the Military Academy was transformed
by the changes in social arrangements, whereas it had a significant role
in the construction of the army as one of the significant pillars of all the
previously mentioned states. Besides that, it underwent various phases
in terms of organization and program. The Military Academy improved
its plans and programs through the development of military thought
and technological advances in the world and our country as well. It
continuously improved its educational program through the actualization
of the content of its research subjects. Throughout the history of its
actions, it had a chance to examine its educational principles used for
training officers in war practice. Experiences and knowledge acquired
in times of peace and the conditions of war through managing the units
were implemented in the programs of education of the officer staff, and
especially the professional and specialist knowledge, which are prone
to the biggest and continuous changes.
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Educational plans and programs of military academies are
determined by the social arrangement, development of the army,
and its equipping with modern equipment, as well as training in
accordance with contemporary didactic demands in the education of
officers and training of soldiers and units in conditions of peace and
war. The previous wars in our region, especially during World Wars
One and Two, as exquisite evaluators of the quality of training of the
officer staff, point to the fact that, historically speaking, the Military
Academy conducted its mission and fulfilled its tasks in training the
officer staff at the highest professional level. Its organizational and
functional changes took place in the form of quite sudden changes in
the conception of contemporary warfare, continuous development of
weapons, and thus, in the projection of educational plans and programs
of the Military Academy, including the ideological assumptions in
certain phases of its historical existence.

The tradition of the Artillery School is nowadays nourished
by the Military Academy of the University of Defense in Belgrade,
which trains the officer staff for the needs of the defense system, by
the missions and tasks of the Serbian Army. Its actions are founded on
the rich traditions of our Army and our Military Academy, in which
numerous generations of officers were educated. As a significant
segment of the higher education of the Republic of Serbia, it fulfils
its mission and tasks by the Standards for Accreditation of Study
Programs and Higher Education Institutions of the Republic of Serbia.
It continuously develops its study programs in accordance with the
contemporary development of military thought and military doctrines,
and the contemporary development of military techniques. Schooling
lasts four years, whereas during the first two years, the stress is put on
general educational and general military subjects, which significantly
influence the development of cadet values, in which patriotic values
are of primary importance.

Specifics of the educational process in the army

The process of military upbringing and education is founded on
the key postulates of upbringing and education in society. Therefore,
military upbringing and education are incorporated into society’s
educational system. Still, given the specifics of the military organization,
it should be stressed that upbringing and education in the army have
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their characteristic flows of development as well. Still, given the specifics
of the military organization, it should be stressed that upbringing and
education in the army have specific development flows. The peculiarity of
the development of military upbringing and education can be explained
by the description of the duties of the officer corps, which primarily
refer to defending the country. So, for example, the duties of the military
officer can be defined through the following activities: “1) organization,
equipping and training of the military force; 2) planning its activities and
3) directing their operations in combat and outside it” (Hantington 2004,
14 according to: MiloSevi¢ Stoli¢ 1 Alibabi¢ 2014, 51). Besides that, the
axiom of the military organization is characterized by subordination of
relations that, to a significant extent, determine the method of functioning
of this unique organization. The educational process in the military
environment is determined by the following dimensions of the military
calling: working in challenging environmental conditions, permanent
stay on duty, including working at night; often change of residence and
place of work, which often cause separate family living; continuous,
permanent and significant changes regarding the needs of the job
(Milosevi¢ Stoli¢ 2013).

Constant and continuous changes, in light of scientific actions,
which inevitably reflect onto the work, and happen on a global level, as
well as the specifics of the system of military upbringing and education,
strongly open up space for new educational needs of the officers, which
demand for taking up adequate and timely andragogic activities to fulfil
the needs of the job.

Principles of the educational work with adults

The educational process is a specific and delicate activity conducted
by precisely determined general principles, defined by the term didactic
principles in the field of didactics. The primary task of the principles
in didactics is directed towards fulfilling the set educational goals.
The specific research, which examines the possibilities and methods
of construction of the value system of future officers of the Military
Academy as one of the crucial educational goals, cannot be detached
from examining the defined didactic principles. Precise classification of
didactic principles has never been defined. During the entire development
of the educational process of the Military Academy, organizers of this
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complex process always insisted on respecting general and special
didactic principles.

The general principles of the educational work are the following:

“the principle [...] of educational moderation, the principle of conscious
activity (dynamic teaching communication), the principle of concreteness
(obviousness), the principle of systematicity, the principle of moderation,
the principle of the durability of knowledge, skills and habits, the
principle of unity of theory and practice and principle of correlation of
the educational work™ (Samolovcev 1976, 212). Besides the said general
principles, we can speak of special andragogic principles of educational
work, such as the principle of integrality, the principle of continuity and
modernity, and the principle of diversity and dynamism. The principle
of integrality “expresses the demand for comprehensiveness (totality) of
the human personality and the demand for the uniqueness of the human
knowledge” (230). Besides the said principles, in the specific military
environment, there is a need for the allocation of “another two special
principles of the educational work: the principle of didactic objectivization
of combat conditions and the principle of didactic evocation of the national
liberation wars” (229).

Respecting the principles of didactic objectivization of combat
conditions is secured through the rapprochement of the educational
process to the real combat conditions, and the use of the principle of
didactic evocation of the national liberation wars enables the application
of adequate experiences from previous armed conflicts. The principles of
educational work with adults are fundamental guidelines and demands,
basic regulations and correlations of complex but also unique educational
processes. For an educational process to guide us to the defined goals
of upbringing and education, in the specific case of the construction of
values, it is necessary to respect the said didactic principles since they are

“the basic principles of guiding the learning process” (Oljaca 2013, 149).

Educational goals and programs of education
in the military environment

The educational process, directed towards constructing a complete
personality, is a complex and compound activity because planning
and programming education in military schools is preceded by an
examination of educational needs, as the first phase of the so-called
educational or andragogic cycle. Regarding this, andragogic literature
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includes different definitions of the term educational needs. So, for
example, Pejatovi¢ defined this term as “a relation (which is most often
expressed through the difference) between knowledge, skill and habits
a man (or social groups) possess and the knowledge, skills and habits
they need to successfully fulfil different roles in various fields of life”
(Pejatovi¢ 1994, 56). Defining educational needs “must be examined
from the perspective of goals and professional strategy of organization’
(Milosevi¢ Stoli¢ 2013, 76). This process must also take into consideration
the changes that are permanently occurring in the outside world, and
which undoubtedly lead towards the formation of new, future educational
needs within an organization.

In andragogy, there is an entire strain of theories of educational
needs. In his study “Conception of the Educational Needs of Adults”,
Savi¢evi¢ analyzed the concept of such theories. For defining the subject
of this paper, the following two theories are the most relevant: the theory
of developmental tasks and suitable moments for learning by Hevighurst
and Orr, and the theory of expectancy, the valence of Rubenson. Based on
the results of empirical research, Hevighurst and Orr developed a theory
of developmental tasks and suitable moments for learning. According
to them, each stage of life imposes specific tasks called developmental
tasks. Achieving these tasks is, among other things, determined by the
value expectations of the society and one’s values. Every developmental
task, given the age, calls for a suitable moment for learning, when it will
be most efficient (Hevighurst and Or 1956 according to: Savic¢evic¢ 1989,
124—-125). Rubenson’s theory of expectancy—valence refers to two terms.
On one side, it refers to expectations of one’s success in educational
activities, and on the other, achievements and expectations of positive
results in the educational activity.

Accordingly, Rubenson believes that “the valence of an educational
course is determined by the experiential needs of the individual, their
expectations regarding the consequences of participation and values
of individuals and reference groups” (Rubenson 1977 according to:
Savicevi¢ 1989, 130—131). Upon examination of the relations between
value orientations and educational needs, Saviéevic stressed that “there is
not a single andragogic subdiscipline which would not deem as precious
the knowledge on value orientations and educational needs linked to
specific research subject of each of them” (Savic¢evi¢ 1991, 201-205).
Speaking of examining the research on relations between educational
needs and value orientations, in their study “Value orientations of adults

b}
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and education (towards examination of relations: value orientations of
adults — choice of education content), Kacavenda and Radi¢ examine
the values (value orientations) in the relation with specific issues of
upbringing and education of adults, seeking for the answers in “social
and relatively stable dispositions of a subject on one side, and the (valued)
features of an object on the other” (Kacavenda Radi¢ 1983, 17). One of
the most comprehensive studies in andragogy, titled “Value orientations
and educational needs of adults”, encompasses theoretical and empirical
analysis of relations between these two terms (Pejatovi¢ 1994). The
results of the research showed that “individuals belonging to specific
value types exhibit different educational needs given the different aspects
of their manifestation, to which one should pay attention upon planning
educational needs” (153).

Projecting the educational process is one of its most crucial tasks to
formulate general and specific goals of upbringing and education. After
clearly defining the general tasks, the phase of modelling educational
plans and programs, as well as the content of the educational work, can
begin. Analyzing the educational process at the Military Academy, we
stress the significance of military upbringing and education directed
towards military professional training for defense and the Serbian army
as a factor in forming the value system of future officers (Ministarstvo
odbrane Republike Srbije [MORS]. n.d.). Within the Military Academy, the
following study programs were formed: Land Forces, Military Electronics
Engineering, Military Mechanical Engineering, Technological Engineering
of Materials and Protection, Military Transportation Engineering,
Military Aviation and Defense Economics (Univerzitet odbrane Vojna
akademija n.d.).

The Military Academy studies, by their vision, nourish
interdisciplinary and multidisciplinary approaches to the educational
process. The accelerated advancement of scientific knowledge, as well
as “implementation of scientific achievements in practice, leads to
transformations in the physiognomy of the security system, which asks
for new knowledge and skills necessary for answering to the demands of
the calling within it” (Milosevi¢ Stoli¢ 2021, 83). So, in this institution,
educational contents including constructing competencies from quite
diverse scientific fields are organized and carried on. To achieve the set
goals of upbringing and education, the Military Academy cadets form
knowledge from the fields of military, social and humanist, natural
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and mathematical, and technical-technological sciences within study
programs (Marcek 2003).

The study programs are directed towards training the cadets
for “successful command of the units of the branches — services, and
exploitation and maintenance of weapons and military equipment within
the missions and tasks of the Serbian Army” (Univerzitet odbrane Vojna
akademija n.d.). The study programs include the subjects significant for
forming knowledge and skills of officers necessary for conducting entry-
level officer duties in the branch/service. When speaking of the presence
of teaching subjects directed towards the development of the value
systems of cadets, we can state that, among others, the following subjects
are directed towards the said task: Sociology, Military psychology with
andragogy, Political system, Military law and international humanitarian
law, Introduction to management, Military History, Introduction to
organization, Communication skills and Ethics (Ministarstvo odbrane
Republike Srbije [MORS]. n.d.).

MILITARY ACADEMY AND THE VALUE SYSTEM
OF THE CADETS OF THE MILITARY ACADEMY

The reforms of military education follow transformations of the
military profession. From the aspect of contemporary conditions of
warfare and military organization, and bearing in mind the allocation of
military and economic power, some of the important questions regarding
military education are as follows: what are the capacities of success in a
military organization, and what educational procedures, psychological
and andragogic knowledge contribute to the formation of the value
system of the future officers?

Samuel Huntington describes the understanding of security
challenges with the military mind and examines it from three aspects:
ability, characteristics, and attitude (Huntington 2004). Bearing in mind
the significance of all three aspects of the so-called military mind, the
dominant aim of this paper is to determine whether and how educational
processes influenced or still influence the formation and changing of the
value orientations and value systems of the future officers through an
analysis of the upbringing and education process in the Military Academy
through time and reforms of the military education. The clarity of the
goal and conclusions of this paper will be contributed by the following:
defining the concept of value and the most significant value theories,
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changing physiognomy of armed conflicts and the need to align with the
psychological abilities of future officers, as well as previous research that
has followed the reform of military organization and military education.

The notion of value and theories of value

Human values have been the subject of study since ancient times,
starting with Plato’s efforts to discover the set of values that characterize
good people. He stressed the significance of values such as bravery,
justice, happiness, and truthfulness. The significance of these values
persisted despite different conceptualizations and modifications to the
study of values (Holland 2014, 2). The term value holds many different
meanings and interpretations. The unique and universally accepted
definition of value still does not exist. The diversity of definitions of
value stresses the complexity of theories of value still being examined
today. Allport defines values as “the final goals of human motivations that
can be directly attributed to or emerge from an individual’s basic needs
and instincts, and which ensure to the individual a dominant life goal,
interest-orientation of a purpose that makes life meaningful” (Allport
1960 according to: Alargi¢ 2012, 19). Rokeach defines values as “basic
conception of the desirable in every individual and society” that serve
as “standards or criteria that direct not only action but also judgement,
choice, attitude, evaluation, argument, warning, rationalization and
attribution of causality” (Rokeach 1979, 2). Schwartz defines values
as the leading principles in the form of wished goals that differ in their
significance from one individual to another (Schwartz 1994).

Upon researching personality, Allport significantly contributed to
the formation of the value scale. He believed that individuals are unique
beings and that this characteristic cannot be disregarded upon measuring
value or testing personality (Allport 1955). This belief of his influenced
the construction of the value scale, in cooperation with Philip Vernon
and Gardner Lindzey (Allport-Vernon-Lindzey — AVL). This scale had a
goal to measure the strength of six fundamental value types: theoretical,
economic, aesthetic, social, political, and religious (Allport, Vernon, and
Lindzey 1960). Despite the significant contribution to researching value,
Rokeach believes that Allport’s conceptualization does not succeed in
recognizing the values as internal and external motivators, since it is
too focused on external motivation caused by values (Rokeach 1973, 7).
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One of the most prominent scientists in the field of researching
value, Milton Rokeach, defines value as a “permanent prescriptive or
proscriptive belief that a certain manner of behavior or the final state of
existence is more desirable than the opposed method of behavior or final
state” (Rokeach 1973, 25). Moreover, the majority of people estimate
the same values, even though their preferences are placed differently.
Coming from this standpoint, Rokeach suggested a set of values that can
be divided into two subcategories: terminal values, which define the goals
toward which a person strives during his entire life, and instrumental
values, which define specific behavior and attitudes. Based on these
assumptions, he has developed his instrument — the Rokeach Value Scale
(RVS), consisting of a set of 18 terminal and 18 instrumental values.
The respondents have a task to organize a list of values according to the
parameter of their significance, i.e., to write the rank they attribute to
them next to each of them, bearing in mind the significance they hold
for them (from “1” for the most significant one, to “18”, for the least
significant one) (28).

Under the influence of Rokeach and Allport, Shalom Schwartz
defined the values as “desirable trans-situational goals of different
significance which serve as the leading principles in the life of an
individual or some other social entity” (Schwartz 1994, 21). He stresses
the significance of value, bearing in mind that they “express motivational
goals and impact the decision making” (Holland 2014, 16). In accordance
with that, Schwartz (1992) identifies ten motivational types of values
that motivate values from his theory of value. These ten motivational
types are further categorized into three universal human demands: 1)
biological needs of individuals, 2) social demands for interaction, and 3)
social demands for the survival of the group. According to his attitude,
“these three universal demands are cognitively linked to values” (Schwartz
1994, 22). Schwartz’s research on values (SVS), under the influence of
RVS, mitigates the shortcomings of the ranking system, using instead
a grading system to better express the relative and absolute significance
of value. The scale content matches Schwartz’s concept of hierarchical
and circular configuration of values. Respondents grade 58 values on a
scale of “-1” to “7”, whereas “-1” represents objection to the said value,
and “7” a high level of significance of the said value, which is then
organized into sets of values, i.e., higher-order dimensions. In this case,
the higher-order dimensions represent ten individual value scales, defined
as follows: 1) conformism; 2) tradition; 3) benevolence; 4) universalism;
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5) self-direction; 6) stimulation; 7) hedonism; 8) achievement; 9) power
and 10) security (Schwartz 1992). What distinguishes Schwartz’s
conceptualization of value from Allport’s is that his concept implies a
circular relation between values and that they are “usually conflicted
or complementary to one another” (Holland 2014, 17). Speaking of
Rokeach’s theory of validity, despite the fact that in his work values are
also always present as conflicting with one another, Schwartz advocates
for a circumplex conceptualization, contrary to Rokeach’s linear ranking,
which does not show how some values are mutually complementary
(Schwartz 1994, 24-25).
Among domestic authors, in the broadest sense, values are perceived
as “relatively stable, general psychical dispositions emerging from
combined effect of the cognitive-emotional development, individual
personality features and interactions with the social environment, which
direct our behavior towards goals that seem desirable to us and towards
which he strive” (Alargi¢ 2012, 20). Rot believes that values “always
include dispositions for specific behavior and goals towards which
fulfilment this behavior is directed” (Rot 1994, 301). Together with
Havelka, Rot understands values as “permanent, extremely positive
relation of a person towards specific objects we deem as important and
for which fulfilment there is a pronounced personal engagement” (Rot
i Havelka 1973, 9). Social psychologist Kuzmanovi¢ defines values as
“understanding (belief system) on personally or socially desirable general
methods of behavior, types of activities and relatively permanent states
in the nature, society and individual” (Kuzmanovi¢ 1995, 19). Speaking
of terms “value” and “value orientation”, it is difficult to make a clear
distinction between these terms, since that, generally speaking, the term
“value orientation” is rarely used in comparison to the term “value”, and
thus there is also less determination of this term” (Rot i Havelka 1973,
9). Kuzmanovic stresses the familiarity between the terms “value” and
“value orientation”, whereas he identifies the fact that “values refer to a
more articulated, defined concept of the desirable, whilst value orientations
represent a broader, less articulated value system” (Kuzmanovi¢ 1995)
as a differentia specifica. One of the most comprehensive definitions
of value is the one provided by Panti¢, in which he defines them as
“relatively stable, genera and hierarchically organized characteristics of
an individual (dispositions) and groups (elements of social consciousness),
formed through mutual action of historical, current social and individual
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indicators which, due to their desirability, direct the behavior of their
holders towards specific goals” (Panti¢ 1990).

Changes in the physiognomy of armed conflicts and
the needed psychological abilities of future officers

The “new security challenges which formed the world after the
Cold War and identified new risks and threats” led to changes in the
understanding of the concept of security (Ivani§ i Rokvi¢ 2009, 259).
“Mass application of contemporary information technology and the
phenomenon of the abundance of information led to an intensification
of information competition, because of which the number and types of
security challenges in the contemporary, based on conflicts and influence
through information, increased” (Miljkovi¢ i Pesi¢ 2019, 1080). To
respond to security and military education demands adequately, “with
the existence of suitable legal regulations, economic possibilities of the
country, will and readiness of political subjects” (Ivanis i Rokvi¢ 2009,
267), it is necessary to align professional selection and education program.
“Not by chance does Professor Kosti¢ begin his publication with a chapter
on models and strategies of development of psychological services in the
army, stressing the importance of a strong military psychology service
for the selection and work with the military collective” (Pesi¢ 2020, 284).
Selection for the needs of military education also implies defining the
value system of candidates for military education, especially bearing in
mind that the value system of each individual is formed through time and
under the influence of different social factors. During time and under the
influence of the educational process in military education, it is expected
that the value orientation and the value system of cadets align with the
demands of the military profession.

When considering the development of warfare, Professor Coker
reminded us that the first Pentagon analyses on the topic of development
of artificial intelligence (in 2019) showed that the advancements in
the field of new technologies would lead not only to a change in the
character of war but also to a complete change in the nature of war, i.e.,
that the goal of development of warfare will be a decrease in the strain
of soldiers and that the accent will shift to their cognitive abilities and
their domination in relation to physical characteristics (Coker 2021).
The future of warfare on the battlefield will be directed communication
limited in possibilities, as well as conflicting and deceiving information

82



A. Pesic¢, J. Milosevic Stoli¢ Educational Process in the Military Academy...

(Pettyjohn 2021). The main factors of change in society in the following
20 years, according to the opinion of futurologist Ray Hammond, are
identified within the frame of climate changes, the second phase of
globalization, directed towards technological innovation and their
implementation into everyday life, revolution in medicine, accelerated
exponential technological development, which will all most probably
lead to loss of social roles of a vast number of people in the planet and
thus, to social unrest and dispute of technological development and
innovation (Hammond 2021). ,,It is important to emphasize that the
objectives of contemporary warfare are no longer primarily directed
toward the physical destruction of the adversary’s defense and security
capabilities. Instead, they aim to undermine the opponent’s will to resist
even before the outbreak of hostilities, effectively subordinating the will
of the entire society of the opposing state to the aggressor’s interests and
strategic goals” (Pordevi¢ i Miljkovi¢ 2025, 168). Such assumptions on
the future of the development of society and warfare stress the need for
the educational process in the Military Academy to form the value system
of the future officers, within which the following values are ranked the
highest: psycho-physical abilities, versatility, wide general knowledge,
critical thinking, higher level of abstract thinking. Formation of the value
system of the future officer shows that the educational processes of the
Military Academy should build on traditional values (defined by the
Doctrine of the Serbian Army and the Code of Honor of the Members
of the Serbian Army) but also construct the value system aligned with
the mission of the army and the demanded competencies of officers, in
accordance with the characteristics of future wars. The value system
conceived on the basis of traditional values and values demanded by the
military profession of the future ensures the completion of officer duties
and the survival of the military profession.

Consideration on the values of cadets — future officers should
be examined hand-in-hand with social changes, resulting from the
globalization process, demands of our country to be a member of
international organizations, extended social transition that changes
understanding and creation of a new social paradigm, but also through
different crises and reforms (military, political, economic, educational,
value), with a tendency of further changes in the physiognomy of future
wars and the accompanying educational changes and the necessary
abilities of officers.
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“The theoretical approach to waging modern armed conflicts
explains their most significant characteristic, called a conceptual
transition from “traditional” to a “new generation of conflicts”. The
conceptual transition from the traditional armed conflict to the new
generation of contemporary armed conflicts implies a transition from
waging traditional armed combat, with the goal of directly engaging
the enemy, to directly influencing the opponent. In traditional armed
conflict, the goal is to directly conflict with the enemy armed force, and
in contemporary armed conflicts, the goal is the internal dissolution of
the enemy’s system, which will lead to their decline. Traditional armed
conflict, with the help and contribution of technological development,
becomes a contemporary conflict — a conflict with culture. Information
and psychological warfare, along with the conflict of perception, changed
the dimension of a traditional armed conflict on the battlefield into a
contactless contemporary armed conflict, from a segmental conflict
to a total war, from an armed conflict in the physical environment to a
conflict in human consciousness, from the dimension of a symmetric
conflict into the dimension of an asymmetric conflict — with the
simultaneous and harmonized application of political, economic,
information, technological and environmental campaigns, as well as
from traditional armed conflict in a defined temporal period to the
state of permanent conflict as a natural state in the life of every nation
(Miljkovi¢ 2020; Milenkovi¢ i dr. 2025, 205-206).

Today, when it is believed that the postmodern society is
endangered by the lack of a firm and common value foundation,
an important research question is monitoring of influence of social
changes on the system of individual values and value systems of big
groups, given the fact that people are not just passive recipients of
social influence. The motivation for research on the value system is
reflected in its relative stability as well, which influences its durability
and the possibility of predicting the future behavior of people and
social movements much more successfully than based on some personal
dispositions. In the military organization, the research problem — the
value system of members of the Ministry of Defense and the Armed
Forces was perceived through the following: structure of the value
system and its constancy or volatility, as well as the factors which
determine preference of specific values (Pajevic¢ i dr. 1988, 2001, 2004;
Marcek 1 Alargi¢ 2007), but also the connection of the structure of
personality and the value system (Basara i dr. 2008—2009; Alargic¢
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2012). The results of this research are an empirical foundation for new
research on the value system of the members of the Army, guidelines to
creators of educational processes in military schools, and a landmark to
military psychologists and officers in the military professional training
of officers for fulfilling their professional tasks.

Tracking changes in the value system is justified with the changes
of the military organization, in concretum, “for the beginning of the Cold
War, the following is characteristic: mass army, constant readiness and
combat readiness, invasion, ensuring security, integrations, supports,
warrior role of the military organization, prohibition of conscientious
objection and institutional identification of soldiers; the end of the Cold
War was marked by the following features: possibility of breakout of
nuclear war, intimidation of opponents, big professional armies, culture
clash, partial integration, military estimates, a soldier as an expert and
manager, partially accepted conscientious objection and professional
identification of soldiers; in the post-Cold War period, new circumstances
arise, defined by the following: non-military threats, flexible responses,
less professional armies and small reserves, economic strengthening,
military excluded from the politics, reduction of military formations,
new tasks of the military organization, a soldier in the role of an expert
and scientist, the increase of the significance of the civilian service
and civilian identifications of soldiers” (Filjak i dr. 2005 according to:
Alargi¢ 2012, 10-11).

Researching values during the reforms of the
military organization and military education

The foundation of this paper is the analysis of educational
processes in the Military Academy through periods of development
operationalized through determination of the value orientations and
the value systems of cadets, following the empirical research conducted
through time (Pajevi¢ 1988; Damljanovi¢ i dr. 2005; Marcek 1 Alargi¢
2008; Alargi¢ 2012; Milosevic Stoli¢ 2024). In the research of values on
the sample of the Military Academy cadets from the Land Forces branch
at the end of the eighties, it was determined that the following value
orientations were most pronounced: collectivism (as a tendency towards
cohabitation and norms of behavior), tolerance (as a model of behavior
that characterizes every mature personality), leadership (as a tendency
of influence, management and coordination over a group), orientation
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towards changes (as readiness to accepting social changes and changing
life habits), “implicit pedagogy” (implying a special relation towards
education and belief in the positive outcome of personality development),
self-determination, social engagement, material orientation and desire
for achievement (Pajevic i dr. 1988).

The following research on the value system of students of the
Military Academy, conducted in specific social circumstances after the
bombing of the FR Yugoslavia by the North Atlantic Alliance, stresses
the dominance of the following values: “freedom, familial security,
honor, survival of the nation, happiness, cleverness, pride, patriotism and
self-respect, other values are significantly respected as well, such as the
following: justice, security of the country, bravery, personal peace and
success in life” (Pajevi¢ i dr. 2004, 126—127). In subsequent empirical
research, results show that students give the most significant importance
to the following values: “freedom, honor, family security, cleverness,
survival of the nation, justice, security of the country, pride, nation,
happiness, patriotism, masculinity, bravery, state and responsibility,
while the lowest ranked on the preference value scale is reconcilability”
(Marcek i Alargi¢ 2007, 94-95).

The acquired results in research on values during the reform of the
military system (Basara i dr. 2008-2009; Alargi¢ 2012) show that the
members of the Army highly rank the following values: family, happiness,
justice, self-pride, honor, and economic advance of the state. The lowest-
ranked values are the following: belief in God, obedience, democratic social
order, artistic creation, and exciting life. Lower acceptance of faith in God
as a value, Alargi¢ explained by the times of atheism and the construction
of the so-called moral personality of the member of the Yugoslav People’s
Army, with a pronounced abandonment of traditional Christian values.
At the same time, the stress was put on promoting the following values:
humanism, solidarity, modernization, and internationalization. Alargic¢
stresses one peculiarity in the research — a low grade of values such as
freedom of choice, democracy, solidarity, philanthropy, bravery, and
patriotism, which are the values previously highly ranked in the past.
This result was not by the expectations that the new democratic values
would be highly accepted, even though a deviation from the traditional
value system or transformation of the meaning of traditional values is
noticeable. There is an increasing orientation towards personal success,
family security, and a broader understanding of patriotism and military
professional values (Alargic¢ 2012).
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Through comparative analysis, eventual changes in the value
system among members of the military organization in eight years of
the most intense reforms of the military organization were examined
(Alargi¢ 2012). The results show that six same values appear among
the first ten values ranked in both research, which are the following: 1)
family, 2) justice, 3) honor, 4) security of the country, 5) self-respect and
6) happiness, which confirms the consistency of social value orientations
(Marcek i1 Alargi¢ 2008). Moreover, comparative analysis shows that
(Basara i dr. 2008-2009), in comparison to the previous period (Marcek
i Alargi¢ 2007), there is an increase in the rank of valorization of almost
all values: honor, self-respect, security of the country, independence,
tradition, bravery, success in life, comfortable life, philanthropy, peace
in the world, patriotism, obedience and belief in God. The decrease in
the significance assessment occurred in the case of the value of freedom,
where there was a drop from second to twentieth rank. The author stresses
that, in 2001, patriotism (Pajevi¢ i dr. 2004) was among the ten highly
ranked values within the questioned sample, while in 2006, it took up
the twentieth place. In the research conducted in 2008, it gained more
significance and took up the sixteenth place by rank. Alargi¢ concludes
based on the results of the empirical research that, during the reform
and transformation of the military organization, some values remained
stable (humanism and patriotism), while others changed in preference
and meaning (hedonism, religiousness, and traditionalism). However,
some new values also emerged as significant (success, education, family
security). These results drive us to think about the influence of specific
socio-historical circumstances in preferring specific values and, by the
leading ideology, which leads us to conclude that values change, no
matter the fact that they are deemed relatively stable. This data supports
the necessity of developing educational programs to educate youth on
the issues of national identity and the value system by the law and the
dominant religious affiliation in our country.

In the empirical research “Value Orientations and Attitude of the
Military Academy Cadets towards Tradition” (Starcevi¢ 2024-2026),
conducted on a sample of 169 cadets, a scale for measuring values was
applied — SV-2024. The scale consists of 45 items with responses on
a five-level Likert-type scale of Likert type, and the reliability of the
measure of Cronbach’s alpha coefficient amounts to 0.912. An exceptional
value of the applied psychological instrument is the value scale, which
has, through time, in modified variants, been applied to the sample of
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cadets and members of the Ministry of Defense and the Serbian Army.
The use of the same or a modified instrument of high reliability provides
researchers with the possibility to track changes in the ranking of values
among the cadets and understand them by the educational process and other
factors of their formation, track ranging of values among members as an
indicator of alignment of the value system with the demands of the military
profession. “The results of empirical research of the value system of the
Military Academy cadets on the level of descriptive analysis showed that
there are three levels of acceptance of a value: the first (highest) level (15
items), whereas the acceptance of values is expressed via mean values of
4.50 and higher; the second (mean) level (19 items), with values ranging
from 4.00 to 4.49, and the third (the lowest) level (eight items), with values
ranging from 2.90 to 3.99. Moreover, the highest level of acceptance was
attributed to the following values: family, honor, survival of the nation,
justice, security of the country, intelligence, bravery, independence of
the country, responsibility, pride, satisfaction, patriotism, self-respect,
nation and the belief in God” (Milosevi¢ Stoli¢ 2025).

The military system is not an isolated and independent organization
that functions outside the context of general social changes in our
country’s previous decades. Grandiose in structure and traditional in its
character, it changes slowly and adjusts to the demands of society and the
contemporary historical moment. However, the military system can be
reformed faster and more efficient than some other social organizations
due to its hierarchical structure and the method of action, most often
by the changes in the physiognomy of contemporary armed combat
or under the influence of external social and historical and current
social circumstances (Alargi¢ 2012). The reform of the Serbian Army,
directed towards refinement of its role, reduction of its size, restructuring,
professionalization and equipment with modern equipment, as well as
striving towards joining the Euro-Atlantic integration, resulted in its
membership in the NATO Program “Partnership for peace”, which
undoubtedly has a significant influence on the value orientations of
employees of the military system. Besides that, a significant influence,
and most probably the primary one, is attributed to transition processes
in all segments of social life (political, economic, cultural) (Alargi¢ 2012).
The change in the structure of the military organization, the mission of
the army, and memberships in military alliances are all the demands
that are put before the military science and education, requesting the
alignment of educational programs to preserve the military organization
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and military profession. Monitoring the formation of the value orientation
and value systems of the Military Academy cadets, i.e., the future officers
of the Serbian Army, thus becomes a permanent task, given the fact that
the changes in the development of warfare and military education in the
world are far faster than they were in the previous periods, conditioned
by accelerated technical-technological advances, which change the
character of future wars and needed abilities, knowledge and skills of
future officers.

CONCLUSION

Adequate and functional conduct of the educational process
at the Military Academy is being achieved not only concerning the
previously stated and precisely defined phases of the andragogic cycle.
The educational needs are operationalized through education plans and
programs of upbringing and education of cadets of the Military Academy
through the acquisition of general educational, general military, and
general professional military knowledge. Besides acquiring knowledge
and skills, the cadets construct a value system with personal and patriotic
values, defined as military values.

Upon analysis of the value systems of cadets throughout time,
it is evident that the following values are ranked the highest: freedom,
independence, patriotism, pride, nation, honor, knowledge, tradition,
state, survival of the nation, bravery, but also self-respect, personal peace,
comfortable life, equality, family, responsibility, order and discipline.
Such a set of values unequivocally distinguishes the factors of formation
of the value systems of the youth, as well as the educational processes of
the future education of new generations of the youngest officers are of
special significance. Upon examination of the change in the character of
contemporary warfare, the following general tasks of the society impose:
strengthening educational processes as factors of socialization and
education of children and youth regarding knowledge important for the
preservation of national identity, organization of educational programs
and training for employees and inhabitants regarding characteristics of
contemporary armed conflicts and defense.
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BACIIUTHO-OBPA30OBHU MPOIIEC ¥
BOJHOJ AKAJIEMHJU KAO ®AKTOP
®OPMUPAIHA BPEJJHOCHOTI
CUCTEMA BYIYRUX O®UIUPA™

Pe3ume

Pesynratn mobujeHn y HCTpaKuBamy BPEIHOCTH KOJ Kameta Bojae
aKaJieMuje ¥ NpunagHuka MuHUCTapCTBa 00paHe MoKa3yjy 1a ce CUCTEM
BpPEIHOCTH (hopMHUpa JeNI0BambeM BEIHKOTr Opoja ¢akTopa, ImoueB o
nprMapHe MOPOIHUIE, MECTa OPEKJIa, 3aBPIICHNUX LIKOJIA, BPIIHAuKHX
rpyna u Ja HUje U30J0BaH O JeJI0Bamka APYIITBEHO-TOIUTHIKOT
KOHTEKCTa y ApKaBH, peopMme BOJHOT crcTeMa U oOpazoBama. Kpajem
ocaMJIeCeTUX TOAMHA, HajU3paKeHH]e BPEIHOCHE OPHjCHTAIIH]E OUIe CY:
KOJICKTHBH3aM, JIUAECPCTBO, OPHUjEeHTAallja HAa IPOMEHE, ,,MMIUIMLIIUTHA
negaroruja’, caMoonpenesbehe, APYIITBCHH aHraXKMaH, MaTepujaiHa
opHujeHTaIuja u xkejba 3a gocturayhuma (Pajevi¢ i dr. 1988). Hakon
HATO arpecuje, BpeIHOCTH KOje IOMUHUPAjy Cy: clI000/1a, OPOIUIHA
CUTYPHOCT, HE3aBHCHOCT, YaCT, ONICTaHAK HaIwje, cpeha, maTeMreHImja,
TIOHOC, TTAaTPHOTH3aM U camorommToBamke (Pajevi¢ 1 dr. 2004). Toxom
pedopme BojHOT cucTema, cienehnM BpefHOCTHMA je AT Haj3HAYajHHUj!
3Ha4aj: c100071a, YacT, IOPOAMYHA CUT'YPHOCT, MHTEIUICHLU]a, OIICTAaHAK
Hauuje, mpasza, 6e30eTHOCT 3eMJbe, TIOHOC, Hapo, cpeha, maTpuoTusam,
MYIIKOCT, XpaOpOCT, ApKaBa v OI'OBOPHOCT, JIOK je HAJHUKHU PaHT Ha

" Mimejn azpeca: anita.djordjevic@mod.gov.rs; ORCID: 0009-0007-8674-2767.

* Wmejn axpeca: minamilosevicstolic@yahoo.com; ORCID: 0000-0002-2729-231X.
“* Paj je A0 HAyYHO-MCTPAXKUBAYKUX MTPOjeKaTa KOjH Ce CIpOBOjie Ha OcHOBY [TnaHa
HayYHOHCTpa)KMBaUKe JeIaTHOCTH y MuHuctapcTBy ogopane u Bojcrm CpOuje 3a
2025. ronuny: ,,BpenHocHe opujeHTaIHje U OJHOC IMpeMa TpaJulHju KageTta BojHe
akazemuje” (6p. BA 1X/1/24-26).
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cKaJi npe)epeHLnjaTHIX BpeJHOCTH 3ay3eia nomupemne (Marcek 2007),
HCTOBPEMEHO Cy HajMame npuxsaheHe BpeAHOCTH IOy T: TIOPOIHIIE,
IpaBJie, YaCTH, CAMOIIOIITOBAaa, cpelie 1 eKOHOMCKOT HalpeTKa JIpiKaBe,
a HajMambe puxBaheHe cy BpeIHOCTH KOje OIHCYjy KOHPOPMUCTHUKY U
ABAaHTYPHUCTUUKY BPEIHOCHY opujeHTauujy. Ha nHy ckane panrosa cy
BPEIHOCTH IOMYT Bepe y bora, mocmymHocTH, 1eMOKPATCKOT Py TBEHOT
TIOpeTKa, YMETHUYIKE KPEaTUBHOCTH M y30yAJBHBOT jkHBOTa (Basara i dr.
2008). Anapruh o0jammbaBa paHTHPamke BPEIHOCTH BPEMEHOM OJIpacTarma
1 BaClUTamba U 00pa3oBama ucuTanuka. Husak HUBo BpeHOCTH cnoboze
n300pa, AeMOKpaTHje U COJIUIAPHOCTH 00jalrmkhaBa ce BPEIHOCHOM
JIE30PHjCHTAITN]jOM YCIIe]] paHH]eT BacluTama U 00pa3oBama, paToBa y
ouBioj COPJ, rmodanuzaruje u HejacHUX U criopux pedopmu. Odjalmbene
Jla UICTIUTAaHULIH, C jeqHe CTpaHe, on0anyjy TpaJulMOHAIHE BPEIHOCTH, a
He TI0Ka3yjy MOTITYHO TIOBEPEHE Y HOBE IEMOKPATCKE BPETHOCTH, OCTaBIba
MPOCTOp 3a 00pa30BHY aKIyjy. McTpaxkuBame BpEIHOCTH HAKOH CTaBa
JIp’KaBa 0 BOJHO] HEYTPATHOCTH MOKa3yje Ja cienehe BpeqHoCTH umajy
HajBehu CTerneH mpuxBarama: IOPOIHIIA, YacCT, ONICTAHAK HAllWje, TPaBJa,
0e30eHOCT 3eMJbe, HHTEINTEHIINja, XpaOpoCT, HE3aBUCHOCT 3eMJbE,
OJITOBOPHOCT, TIOHOC, 33]I0BOJHCTBO, TIATPUOTH3AM, CAMOTIOIITOBAE, HAPOT]

u Bepa y bora (Milosevi¢ Stoli¢ 2025). Ha ocHOBY pe3yiTaTa eMIupHjcKor
UCTPAKUBAKA Y PA3THYUTHM KapaKTEPUCTUIHUM MIEPHOAMMA 32 BOJHY
OpTraHM3aIH]y, MOXKE C€ 3aKJBYIHUTH JIa CY TPO(ECHOHATHO-BOJHE BPETHOCTH

octae cradbuiHe. Hacynpot Tome, yHUBep3aiHe BPETHOCTH Cy CE MEHalle
y npedepeHnrjamMa 1 3Hauewy, a HeKe HOBE BPEJHOCTH Cy ce€ MOjaBHIIe
Kao 3HavajHe (ycrex, o0pa3oBame, IOPOANYHA CUTYpHOCT). PesynraTu

yKa3yjy Ha TO Ja Jby[H, y 3aBUCHOCTH OJI JPYIITBEHO-HCTOPHJCKUX
KOHTEKCTa, pedepupajy BPeAHOCTH KOje Ce MOKJamajy ca JIPyLUITBEHO
WM TPOoeCHOHATHO MTPONarupanuM BpeaHoctuma. OBoO cyrepuiie 1a
ce BPEIHOCTH MOT'Y MEHATH YaK M aKO Cy PEJaTUBHO CTAOHIIHE UITH Cy
(byHIaMeHTaIHA YBeperma, CTaBOBH 1 00aBe3e. OBaKBHU 3aKIBYUIIH MTPYKA]y
IPOCTOP 32 KPEHPAHE HACTABHUX M 00PA30BHUX MOJIYJIa U MOIU(PHUKAIIH]Y
OIIITHX W CTPYYHHX Mpeamera y BojHO] akaJeMuju 1 CBUM HHBOMMa

pa3Boja Kapujepe y mpaBily pa3Boja KapaKTepHCTHKA CABPEMEHUX PaToBa

u OymyhHOCTH BOjHOT 00pa3oBama, OTHOCHO 3aXTeBa BOjHE TIpodecHje.

KibyuHe peuun: BojHa akanemuja, BacriuTame, 00pa3oBame, BpeIHOCTH,
BPEIHOCHU CHUCTEM.
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