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Abstract: This paper discusses the characteristics of integrative teaching
as an innovative teaching model which creates opportunities for comprehensive
development of the student's personality through the adoption of comprehensive
knowledge and development of functional abilities of students. Based on the
principle of functional connectivity of meaningful, cognitive, psychological,
organizational and sociological aspects of teaching, integrative teaching offers
many opportunities for good quality educational activities. However, the
complexity that arises from the abovementioned traits of integrative teaching
entails some difficulties in the process of its planning, programming and
implementation. It is important for the teaching process to have a good
knowledge of the essential characteristics and values of integrative teaching and a
willingness to use successful didactic and methodical tools to overcome potential
difficulties. In order to systematically emphasize the current challenges of
integrative teaching, this paper approached this problem from the aspect of:
theoretical definitions, didactic values, disadvantages, the implementation of
integrative teaching in schools, and how integrative teaching helps students to
acquire knowledge.

Key terms: didactic values; implementation; knowledge; Learning
outcomes; integrative teaching.

INTRODUCTION

Focused on the adoption of comprehensive knowledge and on the
development of functional skills, integrative teaching involves an
innovative teaching model which enables the achievement of meaningful
links between similar aspects of different disciplines (Pordevi¢, 2007).
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Mutual integration of disciplines and understanding the problem from
different angles contributes to the overall learning process which is
inherent to human knowledge and which is more than the sum of
individual parts. In this way, such knowledge is acquired in the classroom
which represents the system where these new learnt facts affect the
existing ones creating a new, more advanced, and more complete
knowledge system. The author Drobnjak (2007) claims that integrative
teaching process involves the achievement of principles where all
elements of the teaching process are linked and create functional
relationships which further on build a comprehensive and harmonious
picture. As it can be seen, the key category of integrative teaching is the
creation of connections and relationships, that is, linking educational
content from different school subjects. Given the nature of links created,
we can talk about the following kinds of interdisciplinary integrative links
and relationships: direct interdisciplinary links, direct interdisciplinary
research links, mentally mediated links and indirectly applied links
(Vilotijevi¢ & Vilotijevi¢, 2008, p. 144). The first type of link refers to the
integration which occurs when knowledge acquired from one school
subject is based on the contents from another course. The second types of
links, direct interdisciplinary research link is established when the
research of one general problem is based on a consideration of different
disciplinary approaches. Mentally mediated links are created when using
different courses could form the same skills and abilities that are
necessary for the student to perform future professional activities. Links
that indicate the possibility that the concepts acquired from one school
subject could be applied in other subjects are called indirectly applied
links.

Based on the different types of links that are established between
school subjects or disciplines, different levels of connection can be
achieved in integrative teaching. According to the author Spremi¢ (2007),
the first and the lowest level of integration refers to the formal level of
integration. In other words, students attend classes from different subjects
without the ability to connect the knowledge achieved from these. This
level of integration is the most common one in reality. The second level is
more advanced and it indicates the possibility that students can acquire
knowledge of a specific topic from different aspects; however, the
integration of learning material is left to them, without any systematic
influence on the creation of the image about the topic that is being studied.
The next level wants that teachers and students get involved in the
integration process based on the model of the lectures conducted by a
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team of experts. Regardless of integration, teachers retain autonomy as
representatives of their discipline. The essential level of integration refers
to the tendency of teachers and students to contribute to the construction
of a new whole that would consist of interrelated facts learnt from
different disciplines. The newly established knowledge system consists of
all the knowledge from all disciplines that were studied. Most authors
agree that the three most common forms of integration are: full, partial
and block (Vilotijevi¢ & Vilotijevi¢, 2008, p. 147; Drobnjak, 2007). The
first type refers to the merging of different teaching contents into a single
learning course. Partial integration indicates a joint processing of various
learning materials that are similar by using appropriate didactic material.
Block integration builds programmed and autonomous blocks or
segregates common parts within the program which will be interactively
processed. The prerequisite for successful implementation of integrative
teaching, especially block integration is the development of flexible
timetables which would allow for an adequate time frame for the
implementation of this type of learning.

The essence of integrative teaching, as we have seen, is the
thematic approach which enables students to acquire knowledge from
different courses that are linked to each other in a unique way and which
form a complete picture of reality. In that way, students are given the
opportunity to build concepts seeing them from different perspectives.
These facts indicate that the integrative approach provides students with
the opportunity to integrate the acquired knowledge, their experience and
to actively and creatively think when learning.

Based on the study of literature we can conclude that numerous
attempts to merge the contents of various subjects are nowadays called
integrative teaching, which is why there is a huge number of different
levels of integration that often have no substantive meaning or purpose.
For this reason, it is necessary that teachers are made aware of the ways to
link the contents of different subjects in order for the integration to be
done at a substantial level. Also, it is necessary to use integrative teaching
to teach the students from the earliest age to learn and to acquire
comprehensive knowledge and to perceive the world based on integrity
and unity.

DIDACTIC VALUE OF INTEGRATIVE TEACHING

Integrative teaching is one of the innovative models of teaching that
helps achieve a developmental model of education with its didactic
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values. When analyzing the didactic value of integrative teaching, it
should primarily be started from the actual objectives of the lessons, that
is, it should be understood what the goal of the integration of learning
material and content is. The objectives of the lessons may be set in many
ways and operationalized through adequate learning tasks. Integrative
approach primarily contributes to building a comprehensive picture of
reality, the kind the students encounter in real life, thus thorough learning
is achieved, and divergent way of thinking and originality are developed.

The findings that didactics has collected to the present day show
that the use of certain teaching approaches helps students not only to
better adopt the knowledge from the prescribed curriculum, but they also
enjoy the lessons more, which is a very important component for future
learning (Bretz & Thompsett, 1992, p. 941-951). For this reason, didactics
advocates the use of different teaching approaches, that is, the selection of
the appropriate approach to study a particular teaching unit. The
knowledge acquired by the student is not divided into scientific
disciplines, into the courses, but these should rather be fitted into an
overall picture of the reality experienced by the student. Integrative
learning approach helps create such a picture of reality. It provides an
overview of a problem from various different angles. In this way, a
comprehensive context for learning is formed that leads to thorough
learning and long-term memory (Spremi¢, 2007). Supporters of the
integrative approach advocate that the borders among the courses should
not be the borders when organizing the teaching process (Drobnjak,
2007). Many authors advocate the integrative approach to education and
claim that more sophisticated level of learning cannot be achieved if the
school subjects are divided (Klein, 2005). Certainly, the teaching process
should equally respect an analytical approach, that is, the division of
subjects and acquisition of knowledge only within these as such, as well
as the synthetic approach which involves the creation of new knowledge
through the knowledge acquired from different subjects. But, when the
teaching process consists only of divided courses, that whole process
insufficiently contributes to the creation of a comprehensive picture of the
world and with an irrational expenditure of time and energy, both of
teachers and students. The fact that students are enabled to acquire
knowledge looking at the problem from different angles contributes to a
higher quality of knowledge which is suitable for transfer and it also
encourages students to have an active attitude towards knowledge they
have gained (Andri¢ & Spasojevi¢, 2012).
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Traditionally organized teaching that advocates the division of
courses certainly has its advantages. However, studies have shown that a
different form of teaching process organization contributes to the
achievement of the goals set, which are ignored in the traditional
approach; however, these goals are nowadays said to be imperative.
Integrative approach, as an innovative way of organizing teaching, is
based on the belief that learning conditions which it promotes and creates,
reduce or completely eliminate the traditional barriers to learning and
allow students to use not only their cognitive potential, but to achieve
comprehensive learning (Bretz & Thompsett, 1992).1t is well-known that
students more successfully master the material if it is linked to their
experience and if it meets their needs and goals (Buljubasi¢ -
Kuzmanovi¢, 2007). The knowledge that students acquire in integrative
lessons is close to knowledge that they gained from experience when
socially interacting. The overall picture that is created through
understanding of acquired knowledge creates in students firm learning
skills and durable knowledge. Such knowledge is valuable and suitable for
transfer and practical use.

Practical use of knowledge is one of the roles of acquired
knowledge. The requirements that the modern world sets when entering
the world of work are getting more and more complex and require
comprehensive knowledge and their full understanding. Advocating such
education where knowledge is acquired partially, without any insight into
the whole, does not meet the requirements of modern society. What also
speaks in favour of these facts is that the knowledge acquired from
divided courses is not really usable in real life (Vilotijevi¢ & Vilotijevi¢,
2008).Man develops from the integrity and mutual interaction of all
elements. Educational system should be designed in this way in order for
the knowledge acquired to be useful. The traditional way of organizing
teaching which is based on the adoption of knowledge in its final form
and within the course division environment, cannot prepare the students
for the demands of modern society, which is transforming rapidly
(Pordevi¢, 2007; Spremi¢, 2007).Didactic value of integrative teaching is
reflected in the functionality of the knowledge acquired and the
competencies that are only acquired by insisting on this way of looking at
the learning material.

One of the goals achieved by the integrative approach is the
divergent thinking. Divergent thinking tends towards finding a large
number of original and diverse solutions. In order to reach this objective,
it is essential that teachers encourage students to generate as many ideas
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as possible in class. Integrative approach allows the students to create
original ideas through problem-solving situations, which must be
supported by teachers. Integrative teaching requires active students. It is
not in the least based on the mere transfer of knowledge, but entirely on
problem solving, asking questions and an active attitude towards the
learning material (Pordevi¢, 2007). The value of integrative method can
be deduced from the fact that certain problems cannot be solved from the
perspective of only one discipline (Spremi¢, 2007).It is essential that the
teacher encourages students to look at things from different perspectives
and to solve problems in different ways. It is important that students
understand that one problem may look completely different if seen from
different angles. Encouraging understanding implies that teachers in class
support the students to observe the issues from multiple perspectives, to
guestion the existing knowledge and to explore. Didactic value of the
integrative learning approach is reflected in the rationality when using
time and resources for the teaching topics. For the purpose of integrative
approach, thematic planning is done. Thematic, integrative planning is
interdisciplinary and comes down to thematization of curricula
(Vilotijevi¢, 2000). Thematization creates a framework for the integration
of teaching material, that is, it links one teaching area to another,
providing the possibility of looking at the problem from different angles.
Correlation of certain courses helps save time and contributes to building
natural, social and other areas to research and learn about. Use of the
integrative approach helps optimize the teaching process. For the purpose
of rationalization, the adequate selection of the methods and tools is done,
in accordance with the didactic and logical structure of the chosen
teaching material that is being studied thematically.

The abovementioned facts support the facts that subject division
advocated by traditional school neglected the specific goals that are
necessary for the modern society. Integrative teaching is an innovative
type of learning which provides insight into the whole and the core of the
studied material, and which develops cognitive skills necessary to respond
to the demands of modern society. What is imposed as a necessary step in
implementing integrative teaching is that students from a very young age
get used to the integrative teaching and to evaluate the information
obtained during such learning process, and on the other hand, to increase
cooperation among teachers in order for integrative learning to be used in
the subject, and not only in class teaching.
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SHORTCOMINGS AND LIMITATIONS OF INTEGRATIVE TEACHING

Didactic values of integrative teaching cannot be disputed.
However, it is important to emphasize that a prerequisite to achieve these
values is not to accept exclusivity and one-sidedness in the teaching
process. Therefore, the most common limitation of integrative teaching is
often said to be the danger of one-sidedness with respect to advocating
only one approach in the theory and practice of integrative teaching
(Vilotijevi¢ & Vilotijevi¢, 2008; Schaefer, 2005; Brophy & Alleman,
1991, pp. 66-67; Poli¢, 2006, pp. 61-72). In support of this view is the fact
that science is divided into scientific disciplines in order to understand its
logical structure, and based on this it was didactically developed and
translated into the school subjects (Schaefer, 2005).The goal of the study
of science in the aforementioned form is that students are able to observe
logical structure of scientific disciplines. In this sense, Vilotijevi¢ (2006)
believes that the complete process of differentiation is followed by the
richer and more comprehensive integration. A complete differentiation of
science should be followed by the process of integration in order for the
students to be able to fully understand a scientific discipline and not only
its logical structure. Although the end goal is the integrative approach,
human knowledge has certain limitations that imply the necessity to
combine analytical and synthetic knowledge in the pursuit of deep
understanding.

Apart from this restriction, the following are some shortcomings of
the integrative approach:

1) Insufficient skills and didactic and methodical competence of
teachers to perform integrative teaching. Integrative approach to
teaching sets requirements for the involvement and creativity of
teachers to create a problem-solving scenario that will
intellectually engage the students, and which will help students
acquire deep and lasting knowledge (Jones, 2010). Teachers often
do not have the pedagogical and didactic and methodological
skills necessary for successful planning and execution of
integrative teaching.

2) The traditional specialization for certain disciplines and
inadequate knowledge of other disciplines is a common difficulty
for the execution of integrative teaching. Teachers often do not
have broader knowledge besides the knowledge they need for the
subject they teach. The integrative approach requires teachers
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3)

4)

5)

who: have a broad general knowledge, good knowledge of related
scientific and teaching disciplines, good knowledge of curriculum
and school programs being used in the respective school.
Difficulties in achieving coordination among teachers are often an
obstacle to the execution of integrative teaching. Teachers are
often not ready and do not have enough skills developed to teach
a certain topic through teamwork. They are difficult to adapt to
the newly created work method. In this sense, it is certainly easier
for teachers to stick to the school subject division due to the non-
compliance of the different subjects’ programs, then, due to the
need for modification of the timetable, and because of the
preparations for the integrative approach which need some time
(Bretz & Thompsett, 1992). The study of the previously
mentioned authors has shown that administrative changes and
enthusiasm of teachers led to better results in the implementation
of the integrative approach.

Inefficiency in terms of time as one shortcoming of integrative
teaching stems from the complexity of its planning and
implementation. It requires a lot time and work to adapt the
curriculum, and to coordinate and integrate teaching material.
Moreover, it is necessary to take the time to check the objective
and subjective abilities of students, working conditions and
opportunities and requirements of other colleagues.

The realization that integrative teaching takes away the autonomy
from the teacher is another difficulty when implementing
integrative teaching. Teachers often have an incorrect perception
of their autonomy and believe that this is the most important
aspect of all. It is hard for the teachers to relinquish their primary
role and importance and they are not ready to share it with other
colleagues. The issue of teacher autonomy is often associated with
the so-called professional egoism that has an adverse effect on
teamwork and prevents the execution of a quality integrative
teaching.

IMPLEMENTATION OF INTEGRATIVE TEACHING IN SCHOOLS

For many decades now, schools have been working based on the

fixed, solid program that is not open to change. Any novelty to be
introduced in the teaching process requires certain modifications, that is,
the provision of adequate conditions for its implementation. Successful
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execution of the teaching process based on the integrative approach
requires certain conditions, methods and strategies.

Given that most of the changes are introduced in the education
system from top to bottom, the first and foremost step towards the
implementation of integrative teaching is the existence of educational
strategy that will support the integrative approach (Pordevi¢, 2007). The
fact is that there is no such concept in our country, so the implementation
is left to the teachers themselves. It is up to them to exercise integrative
approach during lessons planning. Aspirations towards the integration of
teaching material and implementation of this innovative model in the
classroom depend primarily on the enthusiasm of subject teachers.
However, class teachers are in a more favourable position during planning
process because they organize the entire lesson for their class (Drobnjak,
2007). This allows class teachers not to have to strictly adhere to the
timetable, but rather use the rotation of lessons to merge a few lessons and
to implement integrative approach. They should serve as an example to
subject teachers on how to execute integrative learning.

If there is no concept ready by the government, a good way to
introduce the integrative approach is to have the support from the school
principal for this type of innovative work (Spremi¢, 2007). The principals,
together with expert associates, can promote this work method in teacher
councils, thereby affecting the views of other teachers about the values of
integrative teaching. Furthermore, they could use their didactic material to
assist their colleagues in improving their educational work. The
involvement of a large number of class and subject teachers provides
more options for the modification of timetables to the pleasure of all
(Pordevic, 2007).

The actual process of integrative teaching implementation consists
of planning and execution. Considering that the integrative approach is
based on the correlation of more topics or more courses, planning phase
will be explained in detail.

INTEGRATIVE TEACHING PLANNING

Teaching, in the broad sense, involves thorough planning and
programming of teaching material. Planning process is based on setting
the didactic and methodical elements of the teaching process and
providing the necessary conditions so that teaching could be executed in a
systematic, organized and purposeful way, in accordance with the
established rules and principles. The development of science and its
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division into separate scientific discipline allows them to be didactically
shaped and presented in the classroom through individual courses.
However, the accumulation of scientific knowledge leads to a large
number of facts that will be more rationally overcome by integrative
approach. For this reason, lesson planning should also include thematic,
integrative approach. The initial step in planning an integrative approach
is the insight into the School program, that is, the objective and material
resources for the execution of integrative teaching should be examined.

Later on, planning process should analyze the Annual thematic
plan. As it can be inferred from the name, teaching programs in our
country are themed, that is, they are composed of different didactic and
logical sections. This plan is tentative and contains general requirements
to be followed in the teaching process (Vilotijevi¢, 2000). It defines the
topics to be covered during the school year, work dynamics, the required
number of classes to cover each topic; it helps choose appropriate tools,
methods and resources. This document is used by teachers for the
thorough preparation of teachers of individual lesson plans that will be
used. In our country, the most common lesson plans are monthly work
plans that show more realistically what will be taught and how during a
specific month.

The use of the integrative methodological approach in teaching
requires a completely new form of lesson organization and planning.
Different authors have different opinions on how to plan integrative
lessons. According to Spasi¢-Stosi¢ (2016) work plan for the preparation
and execution of integrative teaching should follow these steps: selection
of the appropriate topic, definition of the objectives to be met by treating
that certain topic, determine the order of the goals and concepts to be
covered and plan appropriate activities for every topic, select and prepare
material and other resources necessary to cover selected topics, describe
the activities, evaluate and draw a conclusion on the covered topic. The
author Walsh (Walsh, Collins, A. & Hitrec, 2002, p. 146) states that the
application of integrative planning includes the following steps: select a
certain topic, initiate brainstorming about the project, have adequate
knowledge of the topic, gather material necessary to cover the topic, plan
the lesson.

As it can be concluded, although the authors identify different steps
in planning an integrative lesson, they mostly agree on the actual
procedures that should be followed when planning an integrative lesson.
The difference that can be found in the opinions of authors mentioned
with regards to the planning of integrative lessons is only related to the
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detailed execution of the lesson, that is, to emphasizing general indication
related to the organization of the actual lesson. Moreover, both authors
insists on the creative work of students who will use their experience to
link the facts and teaching material and in that way create a large number
of ideas that will then be examined and feedback on results of their work
will be provided by teachers, as well as on the quality of brainstormed
concepts.

As Vilotijevi¢ (2006) points out, using the integrative teaching
approach requires planning such lessons which will drive the acquisition
of systematic knowledge, experience, development of creative activities
and the formation of attitudes and views. Based on the didactic structure
of the topic which is the subject of study, the selection of appropriate
methods, forms, tools and methods is required. Considering that the
position of students is significantly altered compared to the traditional
classes, methods that require students to be active are desired. That is why
the prevailing methods are dialogues or conversation, as well as problem-
solving and research methods. Based on these, the following types of tools
are predominantly used in integrative lessons: problem-solving, research-
based and experiential learning, etc.

The abovementioned lesson organization indicates the
abandonment of frontal teaching, because the tendency is to have group
work or work in pairs, and then individual work. Therefore, the author
Buljubasi¢-Kuzmanovic (Buljubasi¢ - Kuzmanovi¢, 2007) points out that
in the beginning, in the brainstorming phase, the integrative lesson is
focused on group work, while later on it tends to encourage independence
and self-responsibility. Classes based on the integrative approach start
from the knowledge that students already have from their experiences, and
that knowledge should be used as a basis when creating integrative
lessons plans. By using the principles of moving from the known facts to
the unknown facts, creates a sense of pleasure in students because they
feel competent at the beginning of the learning process which then creates
the need in them for continuous learning.

Correlation between different disciplines and encouragement of
numerous skills of students obliges teachers to take into account the
different media and sources of learning when planning lessons. Learning
can be enriched and made more interesting if proper teaching resources
and tools are chosen based on the didactic and logical structure of the
topic and work methods. In this sense, as the canter of various resources,
school library has an important role in the integrative learning process
(Spasi¢-Stosi¢, 2016). Auditory, visual and kinetic tools are used to direct
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students’ attention. By activating these senses, specific knowledge can be
acquired which will thenenrich the picture of objective reality.

Based on these facts, it can be clearly concluded that it is much
easier to plan, organize and conduct traditional lessons. However, if we do
not disregard the fact that the integrative approach to the teaching topics is
of the utmost importance to accomplish planned educational goals,
integrative teaching model will certainly not be missing from the lessons.

LINK BETWEEN INTEGRATIVE TEACHING AND LEARNING
OUTCOMES

Integrative learning is essentially a synthesis of the learning process
through multiple experiences, integration of meanings and creation of new
meanings and knowledge. The question that arises from the integrative
learning is what its outcome is. The intention of every learning process,
integrative process included, is expressed through the goals and outcomes.
Learning outcomes are clear descriptions of what a student must know
after a certain learning process. Objectives depend on the outcome
definitions, and vice versa. The complex outcomes such as integrative
learning are often difficult to define in words. When defining outcomes,
the main problem is too general requirements that practically cannot be
verified. They can be defined operationally, that is, it can be determined
what to do when we strive to a certain outcome. Every task can be
assigned to an outcome (Huber, Hutchings, Gale, Miller, & Breen, 2007).
It is necessary to engage experts from every field to provide operational
definitions of integrative learning process outcomes. In this paper, the
learning outcomes from the integrative approach will be considered based
on the didactic value of integrative teaching. The outcomes, that is, the
results that are achieved with integrative teaching are primarily reflected
in the comprehensive view of the problem from multiple perspectives and
in the practical use of knowledge.

The research by the author Himbeault - Taylor (Himbeault - Taylor,
2011) suggests that the essential learning outcomes are based on the
organized processes of integrative learning. In other words, as already
stated in the previous parts of this paper, integrative teaching is based on
the experience and prior knowledge of students that contributes to
students’ satisfaction and triggers continuous learning. In real life, in the
classroom, this is achieved by stating the intended learning outcomes,
creating intentional structured learning opportunities in order to meet the
goals and achieve active thinking, and to link the acquired knowledge
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with experience. Integrative teaching offers the possibility to interweave
different outcomes such as problem solving or critical thinking, as well as
to establish links and relationships between some disciplines (Huber &
Hutchings, 2004).

In-depth learning is seen as one of the didactic values that is
achieved through the execution of integrative teaching. Several studies
indicate that in complex areas, integrative-based, in-depth learning has a
positive effect on learning outcomes, and as a result, these areas have
altered teaching practice, increased use of knowledge and therefore
improved results (Laird, Shoup, Kuh, & Schwarz, 2008). If the learning
process includes cognitive, affective and experiential tools, it is more
likely that material taught will become truly integrated (Himbeault -
Taylor, 2011).This author states that improvements of learning outcomes
have an important role in promoting integrative learning. If the integrative
approach proves to be better in meeting the objectives and outcomes of
the educational process than the traditional approach, teachers and
students themselves will be more motivated to implement integrative
teaching.

It can be concluded that the values of integrative teaching in terms
of learning outcomes can be checked through the practical test of certain
tasks, where each task would correspond a particular outcome. However,
setting up a large number of complex outcomes requires the teacher to
adapt the lessons, methods and tools to those outcomes. Integrative
learning can respond to the requirements that the educational process sets
in terms of the accomplishment of outcomes because it synthesizes
cognitive, emotional, social and active component in students.

CONCLUSION

The presumption of the efficiency of modern teaching is to base it
on the modern models of teaching and the developmental education
model. One of the modern teaching models that ensures the quality and
effectiveness of teaching is the integrative teaching. It assumes there is an
understanding of different aspects of one problem, from different angles,
and as such integrative teaching includes: active learning, long-term
memorizing and linking knowledge in a meaningful whole. Rejecting the
traditional division of school subjects, integrative teaching includes a
thematic approach and problem-based learning in the classroom. In that
way, students acquire comprehensive knowledge and develop functional
skills which are the basis for the full development of personality. With
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adequate planning and execution of integrative teaching, in-depth of
knowledge is acquired, forgetting of facts is prevented, active attitude is
developed as well as the creative potential of students, and a
comprehensive view of the world is formed. As we had already seen in
this paper, the didactic value of integrative learning is large because those
values are often not seen in other teaching models. What is important to
emphasize is the fact that the effectiveness of integrative teaching depends
on a good knowledge of its main obstacles, that is, the difficulties that
may arise, which is why it is necessary to train the teachers to be able to
use adequate didactic and methodological tools to successfully overcome
these difficulties. Contemporary challenges of integrative teaching,
explained in this paper through their basic features, didactic values,
shortcomings, implementation in the classroom and links with the
outcomes of teaching are the basis on which teachers can build the
integrative teaching.
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Caxcemax:¥Y pamgy ce pa3marpajy KapaKTepUCTUKE HWHTETrpaTHBHE
HacTaBe Kao MHOBATMBHOI MOJENA HAacTaBe KOjUM ce CTBapajy MoryhHoctH 3a
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pa3Boj (QYHKIMOHATHMX CIHOCOOHOCTH YUYEHHKAa. 3acHOBaHA Ha MPUHIHITY
(YHKIMOHAJIHOT  TOBE3MBama  CajgpXKajHOT,  Ca3HajHOT,  IICHUXOJIOIIKOT,
OpPTaHM3allIOHOT M COILMOJIOMIKOT acleKTa HacTaBe, WHTErpaTHBHA HacTaBa
npy’ka MHOTOCTpyKE MOTyhHOCTHM KBaJMTETHOT BAaCIUTHOI M 0OOpPa30BHOT
JenoBatba.  MelhyTuM, KOMIUIEKCHOCT KOja IPOMCTHYE M3  HaBEJCHUX
KapaKTepHCTHKa MHTErpaTHBHE HAcTaBe ca COOOM IOBJAa4YM M HEKe Telikohe y
NpoLeCy HEHOT IUIAaHMpama, NporpaMupama M peajn3oBama. 3a HAacTaBHY
MpaKCy BaXHO je JOOpO MO3HABAIbE CYIITHHCKHX KapaKTEPUCTHUKA M BPEIHOCTH
MHTETPATHBHE HACTABE M CIPEMHOCT J]a CE YCIICUIHOM TUIAKTHIKO-METOHIKOM
WHTEPBEHINjOM TIpeBa3nl)y moTeHIMjamHe Temkohe. Y Hamepu Ia ce IITO
CHUTEMATHUYHHjE YKA)XKE HA CAaBPEMEHE M3a30BE MHTETPATHBHE HACTABE, Y Paly ce
OBOM MpOOJIeMy MPUCTYMUIIO Ca aCMEeKTa: TEOPHjCKOT onpelerba, TUIaKTUIKUX
BPEIHOCTH, HEIOCTATaKa, UMILICMETHAIMj€ MHTEIPATUBHE HACTAaBE Y ILIKOJICKO]
MPaKCH U [TOBE3aHOCTU MHTETPATHBHE HACTABE Ca UCXOMMA YueHa.

Kwyune peuu: pMOakTHYKE BPEAHOCTH; WMIUICMEHTAIM]ja; 3HAIbC,
WCXOJM y4eHa; HHTErpaTUBHA HACTaBa.
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Caoicemax: Y pany ce pasMarpajy KapaKTEpPUCTHUKE HHTEIPAaTHBHE
HAacTaBe Ka0 MHOBaTUBHOI MOJENA HACTaBe KOjUM ce cTBapajy MoryhHoctH 3a
LEJOBUTH Pa3BOj YYCHHKOBE JIMYHOCTH KPO3 YCBajabe LECJIOBUTHUX 3HAaHma H
pa3Boj (YHKIHMOHATHHX CIIOCOOHOCTH YYeHHKAa. 3acHOBaHAa Ha NPHHIHMIY
(YHKIMOHAIHOI  TOBE3WBaWka  CalIpXKajHOT,  Ca3HAJHOT,  IICUXOJIOLIKOT,
OpPraHU3alMOHOT ¥ COIMOJIOLIKOT aclieKTa HacTaBe, WHTErpaTMBHa HacTapa
npyka MHOTOCTpYKE MOTyNHOCTHM KBAJMTETHOT BAacIUTHOI M 00pa3oBHOT
JenoBama. MelhyTuM, KOMIUIEKCHOCT KOja MNpPOMCTHYE M3  HAaBEACHUX
KapakTepUCTUKa WHTErpaTUBHE HACTaBe ca COOOM IOBJayM M HEKe Teuikohe y
NpOLECYy HEHOT IUIaHUpamkba, HPOrpaMHupama W pealln3oBama. 3a HACTAaBHY
NpaKcy BaXHO je 100pO MO3HABAKkE CYIITHHCKUX KapaKTePHCTHKA M BPEIHOCTH
HHTETPaTUBHE HACTABE U CIIPEMHOCT Ja C€ YCIICIIHOM JUIAKTUYKO-METOANIKOM
MHTEPBCHIIMjOM TIpeBa3ul)y MOTeHUHWjamHe Temkohe. Y HaMepw na ce INTO
CHTEeMAaTHYHH]jE YKaXKe Ha CaBpeMeHE MW3a30BEe MHTEIPaTUBHE HACTaBe, y pany ce
OBOM NpoOJIeMy MPUCTYIMIIO Ca acleKTa: TeopHjcKor oxapehema, TUIaKTHIKHX
BPEHOCTH, HEJOCTaTaKa, MMIUIEMETHAIMje MHTErPaTHBHE HACTABE Yy IIKOJICKO]
MPaKCH W MOBE3aHOCTH MHTETrPaTHBHE HACTABE Ca UCXOJIUMA YUeHa.
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2007). MehycoOHO MHTErpHcame TUCHHUILIMHA U carjejaBambe mpodiiema
ca pa3IMYUTHX acmeKara IONMPHHOCH IIEJIOBHTOM Ca3HaBamy Koje je
CBOJCTBEHO JHYICKOM Ca3zHamy M KOje TpEeACTaBhba BHIIE 0 30mpa
NojeJMHAaYHUX JesioBa. Ha oBaj HauMH y HacTaBM ce CTUYY Ca3HaBamba
KOja TIPEICTaBJhajy CHUCTEM y KOME HOBa 3Hama yTWdy Ha mocrtojeha
CTBapajyhm HOBH, HallpeIHWjW, IETOBUTHjH CHUCTEM 3Hama. AyTOpKa
Hpoomwak  (2007) mom  wHTEerpaTMBHOIINY  HACTaBHOT  Ipolieca
noJpasymMeBa OCTBapHBama NPUHIMIA y KOME Cy CBH €JEMEHTH
HACTaBHOT IpoIieca TTOBE3aH! Tako Ja QYHKIMOHATHUM Be3ama m3rpalyjy
LCJIIOBUTY U XpPaMOHHNYHY CJIIMKY.

Kao mto ce Moxke BHICTH, KJbYYHY KATETOPHjy WHTETpaTHBHE
HACTaBe YMHHM OCTBAPMBAKC Be3a M OJIHOCA, OJHOCHO TIOBE3HMBAIHC
HACTAaBHUX caJpXaja pa3IMuuTHX HacTaBHUX mpeamera. C oO3MpoM Ha
KapakTep OCTBAPCHUX BeE3a MOXKEMO TOBOPUTH O cieiehuM BpcTrama
MehyaucnummHapHux WHTETPATHBHHUX Be3a u OJTHOCA:
MehyucuumnInHapHe HETOCpeIHe Be3e, UCTpaKUBAUKE
MehyaucnumnmmHapHe HermocpeiHe Be3e, MECHTATHO MOCPEJIOBAHE Be3e U
nocpenoBaHo npumemeHe Bese (Bunorujesuh & Bunorujesuh, 2008, ctp.
144). TIpa BpcTa Be3a Ce OAHOCH Ha WHTETPAIHjy Kajaa Ce yCBajambe
caJpikaja jeIHOr MpeaMeTa 3aCHUBA Ha cajpKajuMa JIpPYyror mpeaMera.
Jlpyra BpcTa Be3a, HCTpaxuBayke Mel)yIUCIIMIUTMHAPHE HETIOCPETHE BE3e,
Ce YCIIOCTaBJbajy KajJia Ce MCTPAKUBAIE JEJHOT OIINTEr IpodiieMa
3aCHMBAa Ha pa3MaTpamy Ca BHUIIC PA3IHYUTHX JUCHUIUTMHAPHUX
npucTyna. MeHTalHO mocpeoBaHe Be3e ce (opMUpajy Kajla ce MyTeMm
PA3NIMUUTHX MPEeaIMeTa MOry (OPMHPATH HCTE BEIITHHE M CIIOCOOHOCTH
KOje Cy HEONXOJHE YYCHHKY 3a obaBjbame Oyayhe mnpodecroHaiHe
nenatHocTU. Bese koje 03HauaBajy MOTYhHOCT Jja ce TIOJMOBH CTCYCHH y
jEZIHOM HAcCTaBHOM IMpeAMETY MpUMElYjy y APYIHM IpeaMeTHMa,
Ha3MBajy Ce MOCPEI0BAHO MPUMEHEHE Be3e.

Ha ocHOBy pa3znuuuTux BpCcTa Be3a KOje ce ycIocTaBibajy usmely
npejMera WM JUCHUILUIAHA MOTY C€ OCTaBPUTH Pa3IMYUTH HHBOH
NIOBE3aHOCTH y MHTErpaTuBHO] HacTaBu. [Ipema ayropku Cnpemuh (2007)
NpBH, HAjHIKM HHUBO HWHTErpaluje, OJHOCH ce Ha (OpMaHH HHBO
uHTerpanmje. JlpyruM peunma, yuaeHunu noxalhajy 4acoBe u3 pazamuuUTHX
mpeaMmera 0e3 MOryhHOCTH Ja ce BHXOBa 3Hama IMOBeXy. OBaj HHUBO
MHTErpalyje je Haj3acTyIJbeHUjH y MpaKkcH. J{pyru HUBO je HAlpeAHUjU U
yKa3yje Ha MOTYhHOCT J1a YYeHUIM CTeKHY 3Hama Ha opeleHy Temy H3
pasIUUIUTHX acmekara, MehyTum, mHTETparja caapkaja je mpemyTeHa
BUMa, 0€3 CHCTEeMaTCKOT yTHIlaja Ha CTBapame CIUKE O MpOYy4aBaHO]
temu. Crneaehu HUBO amenyje Ha HACTABHUKE M YUYEHHKE Ja Ce YKJbyde Y
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mpoliec HMHTerpaldje Mo y30py Ha IpelJaBamba THMa CTpydmaka. be3
o03Mpa Ha WHTETalwjy, HACTaBHHUIM 33Jp>KaBajy ayTOHOMH]y Kao
MpenCTaBHUIM CBoje aucuuiuimae. CYIITHHUCKH HUBO HWHTETapIdje ce
OJHOCH Ha TeXXIbY HACTABHHMKA M YUCHUKA JIa JONPUHECY U3TPaJbu HOBE
LIETMHE KOja ce cacToju ox MelhjycOOHO TMOBe3aHMX 3Hama CTEUEHUX W3
pasNMUYUTUX IUCHUILIMHA. HOBOHAcTamm cuCTeM 3Hama CacTOjH CE O
cazHamka M3 CBHUX [HCLUUIUIMHA KOje Cy Y4YecTBOBAJE Y HETOBOM
MpOyYaBamy.

Behnna ayrtopa je carmacHa ga cy Hajuemha Tpu oOimka
WHTETpalnuje: TMOTHYHH, AETUMUYHH W OnokoBcku (BumorwjeBuh &
Bunorujesuh, 2008, ctp. 147; Jdpobmak, 2007). [IpBu obmuk ce omHOCH
Ha CIajarkbe Pa3jIMuUTHX HACTABHUX CaJpiKaja y jeIUHCTBCHH KYPC yUeHa.
JlenuMuyHa WHTErpanyja ykasyje Ha 3ajeIJHUYKy oOpaay OHHUX capiKaja
KOjU Cy CpOJHM KopuiIhemeM aqeKBaTHOT IUAAKTHYKOT MaTepHjaia.
B7IOKOBCKOM  MHTErpamyjoM ce BpIIM H3rPajma IMPOrpaMHUpaHUX
AyTOHOMHUX OJIOKOBAa MJIM H3/BajarbeM 3ajeJHHYKUX JeJIOBA Y OKBHPY
mporpamMa koju he Outm wuHTerpatmBHO oOpahenn. IIpermocraBka
YCIIITHOT OCTBapHBamba WHTErPaTUBHE HAcTaBe, IMOCEOHO OJIOKOBCKE
WHTETpaIyje jecre u3paja eIacTUYHOT pacropelia yacoBa KOjuM Ou ce
oMmoryhno Hajmpe ajeKBaTaH BPEMEHCKH OKBUp 3a peajH3allijy OBe
HacTaBe.

CymTuHy HMHTETpaTHBHE HACTaBe, Kao IITO CMO BHWJENIHU, YUHH
TEeMaTCKH NPUCTYIl KOjUM ce oMmoryhaBa Ja y4eHHIM YCBOje HAacTaBHE
capaxkaje W3 Ppa3zIMYATUX HACTAaBHHUX IpeaMeTra Koju cy MeljycoOHO
MOBE3aHW Ha jJEIMHCTBEH HAYMH W Tako (OPMHUPAjy ILEJIOBUTY CIUKY
crBapHOCcTH. Ha Taj HaumH, yueHHIIMMa ce mpyka MoryhHocT na m3rpajie
MojMOBe carjiefjaBajyiin WX W3 pasIuYUTUX MepcrekTuBa. HapeneHe
YHILCHUIIC YKa3yjy Ha TO Jia MHTEIPATHUBHU MPHCTYI YYCHHIMMA TPYKa
MOTYhHOCT J]a MHTErpHIly CTeueHa 3Hama, CBOje UCKYCTBO M aKTHBHO M
CTBapaJlayky MPOMHIILBAjy Y HACTABH.

Ha ocHoBy mpoyvaBama JIuTeparype MOXe ce 3aKJbYUUTH, Aa CE
nanac 30or MoryhHOCT Ja ce WHTErpaTHBHOM HACTaBOM HAa30BY
MHOTOOpOjUHY MOKYIIAjH Clajakha cajpixaja pa3InuuTHX peIMETa,jaBha
BEIMKH OpoOj pasIMYUTHX HHBOA MHTErpaldje Koja dYecTO Hema
CYIITUHCKH KapakTep. M3 Tor pasnora HEONMXOXHO je HacTaBHUKE,
moAoOHHje YIIO3HATH Ca HAYMHWMA Clajalba Ccajpikaja pasIuIuTHX
HACTaBHUX IIPEAMETa Kako OM ce MHTerpanyja BpIIWIA Ha CYIITHHCKOM
HUBOYy. Takole, HEONMXOJHO je HMHTETPaTUBHOM HACTaBOM YYEHHKE O]
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HajpaHUjUX y3pacTa YYUTH Jla CTUYY IEJIOBUTA 3HAMa U CBET Carjic/iaBajy
Ca acreKTa MeJIOBUTOCTH U jJeMHCTBEHOCTH.

JNIOAKTUYKE BPEAHOCTU MHTEITPATUBHE HACTABE

WuTterpaTuBHa HacTaBa je[aH je O MHOBaTUBHHUX MOJENa HAcTaBe
KOjH je CBOJUM IUAAKTUYKUMBPETHOCTHMAa y (YHKIHjU OCTaBapUBaIbha
Pa3BOjHOT MozieNia 00pa3oBama. Y aHATH3NUPAbY TUIAKTHIKAX BPEIHOCTH
MHTETPAaTHBHE HACTaBe Ipe cBera Tpeda KpeHyTH O] IHJbeBa HACTaBHOT
Yyaca, OJHOCHO O]l LWJbEBa KOjUMa C TEXKH NPUIUKOM HHTErpaIuje
HACTaBHMX cajpxkaja. [[MibeBH HACTaBHOT yaca Ce MOTY Hajpas3lIn4uTHje
NOCTaBUTH M ONEPAlMOHAIM30BaTH IyTeM aJeKBaTHUX HACTAaBHHX
3ajaraka. VHTerpanyjckuM TMpPHUCTYIIOM C€ Tpe cBera JONPUHOCH
W3TPaIlbU LIENOBUTE CIMKE CTBAPHOCTH, OHAKBE Ca KAKBOM CE YUCHHUIH
cpehly y cTBapHOM JXHBOTY, IOCTIXKE C€ IYOMHCKO Yy4Yeme, pa3BHja
JMBEPTeHTaH HAYWH MUIUbEHHa U OPUTUHATHOCT.

CazHama [0 KOjHX je AWJAKTHUKa JONUIa 10 JaHAIIKBUX aHa
yKa3yje Ha To Ja Kopulnheme oapel)eHnx HACTaBHUX MPUCTYNA YUCHUIH
He caMo Ja 00Jbe caBajarajy npejBuljeHe HacTaBHE cajpxkaje, Beh u na
JI0)KMBJbaBajy Behe 3a10BOJBCTBO HACTABHUM YacOM, Ka0 BEOMa BaKHOM
KOMIIOHEHTOM 3a aajbe yueme (Bretz & Thompsett, 1992, ctp. 941-951).
W3 Tor pasnora, nupaKkTHKa ce 3alaxke 3a ynorpeOy HajpasInduTHjhX
HACTABHUX IMIPUCTyNAa Yy HACTaBH, OJHOCHO OJa0MPOM aJIeKBaTHOT
IpHUCTYIIA 3a IPOyvaBame ojpel)eHe HacTaBHE jeTMHUIIE.

3Hama Koja YYeHHK CTHYE Ce He JeJie Ha HaydHe JUCIHIUINHE, Ha
HacTaBHe mpeaMere, Beh ce ykiamajy y IEJIOBUTY CIUKY CTBapHOCTH
KaKkBy YYCHHK [0)KHMBJbaBa. VIHTErpaTUBHUM MHPHUCTYIIOM y HACTaBU Ce
TaKBa CJIHMKa CTBAapHOCTH NOCTWke. Hbumece omoryhaBa carnenaBame
jemHor mpoOyema ca BUILE pa3lUYMTUX acniekara. Ha oBaj HaumH ce
dopMupa jedaH IEIOBUT KOHTEKCT 3a yuY€Hh€ KOJU BOJIU JTyOMHCKOM
yaewy u nyropounom mamhemy — (Cropemmh, 2007). Ilpucranmie
MHTETPAaTHBHOI TIPHCTYIAa C€ 3aJlay 3a TO Ja TpPaHUIe HACTAaBHHX
npenmera He Ou Tpebano aa Oyay TpaHHIE y OpraHH30Bamy HACTABHOT
nporeca (JIpobmak, 2007). MHOTH ayTOpH ce 3ajaXy 3a HHTCTPATHBHHU
HPUCTYN Y 00pa3oBamy U TBpJE Ja ce COPUCTULNPAHU]U HUBOU YUCHa HE
Mory noctrhu npeamerHoM nonesbeHomhy (Klein, 2005). Cpakako na y
Ca3HaBamky y HACTaBHOM IIpoIecy Tpeba MOAjefHAKO yBaXKaBaTH KakKo
AQHATUTHYKY TPUCTYI, OJHOCHO, MOJEJFEHOCT HAa HACTaBHE IpEAMETe M
Ca3HaBamkbe CaMO y OKBUDPY IbHX, TaKO M CHHTCTHYKH HPHUCTYI KOjH
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MojipasyMeBa CTBapamke HOBHX 3HAaWa MyTEM Ca3Hamba CTCUYCHHX H3
pPa3IMYUTUX HACTABHUX MpenMmera. VICKIbYYHBO TPEAMETHO MOJeJbeHa
HACTaBa HEJIOBOJFHO JOTIPUHOCH CTBaparmy LEIOBUTE CIIMKE CBETA U TO Y3
MpAIMOHAIIHK YTPOIIAK BPEMEHA M CHEpruje, Kako HAaCTaBHHKA, TaKO M
yueHrKa. YumbeHHIA Ja ce ydeHWnuMa omoryhaBa jga cTUYy 3Hama
carnenaBajyhn mpoOiieM ca BWIE CTpaHa IOMPHUHOCH BeheM KBaTUTETy
3HaKka KOje je MOTOAHO 3a TpaHC(ep W MOJCTHYC YYCHHKE Ha aKTUBaH
OJTHOC TTpeMa 3HamYy Koje cy crekiu (Andri¢ & Spasojevic, 2012).

TpaauuuoHamHO OpraHu3oBaHa HAacTaBa KOja 3aroBapa MpeJAMETHY
MOJIEJHEHOCT CBAKaKO Jla UMa CBOje NMpeJHOCTH. MehyTuM, ucrpaxupama
Cy TOKasana Ja Jpyraddju BHJA OpPraHU30Bama HACcTaBe JONPUHOCH
OCTBapemy LUJBEBA KOjU CY Y TPaJUIMOHATHO] HACTABU 3aHEMapeHH, a
JlaHac ce MOCTaBJbajy Kao uMIepaTuB. VIHTerpaTHBHU NPUCTYIL, Ko jeaH
MHOBATUBHM BHJ OpraHM30Bama HACTaBe, 3aCHMBA C€ HA yBepemy Ja
YCIIOBH 32 y4eHhe KOjU c€ ’hUME OCTBapyjy, CMamyjy WIH y TMOTIYHOCTH
CIIMMHUHUILY TpaJUllHOHATHE TIperpeKe 3a yueme U OoMOoryhasajy
YYEeHHIIIMa J1a KOPUCTE HEe caMO CBOje KOTHHTHBHE NOTeHIjane, Beh ma
octBape ayomHcko yueme (Bretz & Thompsett, 1992). ITosuaro je aa
YUCHUIM YCIICIIHHUjE CaBJia/iaBajy CajApikKaje YKOJIMKO Cy IOBE3aHU ca
BUXOBIUM HCKYCTBOM M YKOJHKO 33Jl0BOJbaBajy HHHXOBE MOTpede U
mwbese (Buljubasi¢c - Kuzmanovi¢, 2007). 3Hama KOja y4eHHK CTHYE
WHTEPraTUBHOM HACTaBOM Cy OJMcKa ca3HamKhMa Koja je CTeKao W3
COIICTBEHOI MCKYCTBAa Y MHTEPAKIMjH Ca COIMjaTHUM KOHTCKCTOM.
LlenoBuTa ciuka Koja ce u3rpalyje pasyMeBameM CTEUCHUX 3Hama CTBapa
KOJl y4YeHHKa IyOMHCKO y4eme M TpajHHja 3Hama. TakaBa 3Hama Cy
JparolieHa  MorojiHa 3a TpaHcdep U MPaKTUIHY yrnoTpeoy.

[Mpaktnuna ymorpeba 3Hama je jemHa oJf (QYHKIHMja CTEUSHHX
3Hama. 3aXTEBU KOjJH CE y CaBPEMEHOM CBETY IIOCTABIbajy MPUIHKOM
CTyHama y CBET pajia Cy CBE KOMIUIEKCHHjU U 3aXTEBajy LEJOBUTA 3HAHA
U BUXOBO MOTIYHO pa3yMeBame. 3aroBapame o0pa3oBama y KOME ce
3Hama MapIyjaTHO CTHYY, 0e3 YBHUIA Y IENUHY, HE 0JIr0Bapajy 3aXTeBUMa
caBpeMeHor npymrtBa. OHO INTO Takohje TrOBOpPH Yy MPHIOT OBUM
YHIbEHUIIAMA jecTe Ja Cy 3Hamka IMOJAeJbeHa Ha INpeAMEeTe TEeIIKO
ynoTtpedsbuBa y mnpakthuHoj (Bunormjeuh & Bunorujesuh, 2008).
YoBek ce pasBHja y IIEJIOBHUTOCTH W MeljycOOHO] WHTEPAKIMjH CBHX
enementa. Ha TuMm ocHoBama Tpeba 3acHOBaTH M cHcTeM 0Opa3oBamba
Kako OM cTeueHa 3Hama Owia ynorpeOsbuBa. TpagulMOHATHUW HAdYWH
OpraHN30Bamba HACTaBE KOJH j& 3aCHOBAH Ha yCBajamy 3Hama y TOTOBOM
OOJIMKY M y OKBUpPY NpEIMETHE MOAEJbEHOCTH, HE MOXKE J1a HPUIPEMH
YUCHHMKE 3a 3aXTEBE CaBpPEeMEHOI IpYyIITBa Koje ce TpaHchopmuiie
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BenukoM Op3uHoMm (DHophesuh, 2007; Cnpemuh, 2007). duaxktuuka
BPEAHOCT MHTETpPAaTHBHE HACTaBe ce orieaa y (YHKIHOHATHOCTH
CTEUEHHX 3Hamba U Y KOMIIETCHIHjaMa KOje Ce CTUIy CaMO HHCHCTHPABEM
Ha OBaKBOM Ha4MHY carje/aBama [Ipoy4aBaHoOr cajpiKaja.

Jenan ox umMIibeBa KOjH c€ MOCTHXKY HHTEIPATHBHUM MPHUCTYIIOM
jecTe J[WBEPreHTHO MHUIUbEHE. JMBEpreHTHO MUILBEHE TEXKH Ka
MpPOHAIAXEHY BEIUKOT Opoja OpPUTMHAIHUX W Pa3HOBPCHHUX pellema.
Kaxo 6m ce mo oBoOT IMiba JOMLUIO, HEOITXOTHO j€ /1a HACTaBHHUIIU CBOjUM
HAYMHOM pajia TOJACTHYY YYCHHKE Jla Ha 4acy mpou3Boje mrto Behu Opoj
uneja. MIHTerpaTHBHIM MPHUCTYIIOM ce yYeHHIMMa omoryhasa ma ctBope
OpUTHHAJHE WJgje pelIaBameM NPOOIEMCKHX CHUTyalfja, Koje MOopajy
OWTH ToApIKaHe OJ CTpaHe HacTaBHHWKA. VHTerpaTHBHA HacTaBa 3aXTeBa
aKkTUBHOT yueHWka. OHa ce HU HajMambe HE 3aCHHBA Ha NPEHOLICHY
3Hama, Beh y NOTIyHOCTH Ha peliaBamy MpodiaeMa, MOCTBaJbakby MUTAmka
¥ aKTHBHOM OJHOCY mpema caapxkajuma (‘bophesuh, 2007). Bpemnoct
WMHTETPAaTHBHOT HAYMHA paja Ce MOXE HM3BECTH W3 YHILCHHIE Ja Ce
onpehenn mpobieMum HE MOTY PEIINTA W3 IEPCHEKTHBE CaMo jeaHe
mucuuiuinHe (Crnpemuh, 2007). HeonxonHo je ma HacTaBHUK oxpaOpyje
VUEHHKE Jla carjie[iaBajy CTBapd M3 pPa3lMUMTHX TEpCIeKTHBA W Jia
pemiaBajy mnpoOjemMe Ha pa3HOBpPCHE HauumHe. BakHO je aa ydeHHIH
pasymMejy aa jeqaH mpodIeM MOKe MOTIYHO Ipyradrje U3rIIeAaTHyKOINKO
ce Ha mera rjeJa ca Bulle acrekarta. llojcTuname pa3yMmeBamba
nojJpasyMeBa Ja HACTaBHUIIM HAa YaCOBUMAIOJAPKABAjy KOJ YUCHHKA
MoryhHOCT Ja cariiesiajy BUIIIE MEPCIIEKTHBA, Ja MPEencnuTyjy nocrojeha
3Haba U Ja UCTPAXKY]y.

JunakTiyka BpPEIHOCT HHTETPATUBHOI NPUCTYNa y HACTaBHOM
HpoLeCy Ce OrJIeNia y PAOHATHOCTH IPIINKOM KopHithema BpeMeHa U
cpeactaBa y oOpagM HAacTaBHMX TeMa. 3a HOTPeOSHHTErpaTHBHOT
NPUCTYyNa BPLIM C€ TEMAaTCKO IUIaHMpame. TeMaTcKo, WHTErpaTHBHO
IUIaHUpakhE j€ WMHTEPAUCHIMIUIMHAPHO W CBOAM C€ Ha TeMaTH3alHjy
HacTtaBHUX nporpama (Bunortujesuh, 2000). TemaTH3aiyja YuHA OKBHP 32
MHTErpalyjy HaCTaBHUX CaJpraja, OJHOCHO IOBE3Yje Ce jeJHO HACTaBHO
noapyyje ca ApyruM, npyxkajyhm moryhHocT carienaBama npoOiema ca
cBHX acriekara. KopemamujoMm onpeheHMX HacTaBHHX cajapskaja BPIIU ce
ylITea BpeMeHa MPUIMKOM 00pase U JONPHHOCH U3rPajiibu LEJTOBUTUX
OPUPOAHUX,  JPYIITBEHMX W  JOPYrUX  mojapydja.  YHoTpedom
MHTETPaTHBHOT MPHUCTYIA Cce BPIIM ONTHMM3ALMja HAcTaBHOT mpoueca. Y
LbY pallMOHAJIM3alKje BPIIU Ce ajJeKBaTaH M300p MeTona, CpelcTaBa,
o0NMKa W TOCTyNaka, y CKJIaAy ca TUAAKTHYKO-JIOTHYKOM CTPYKTYPOM
n3a0paHoT TpaguBa Koje ce TeMaTCKH MIPoy4aBa.
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HaBenene ummenuiie roBope y NpPWIOT TOME Aa je TMpeIMeTHa
MOJEJFEHOCT KAaKBY j€ 3acTylaja TpaJdlMOHAHA IIKOJA 3aloCTaBJbaja
onpeheHe mMIBEBE KOjU Cy Yy CBapeMEHOM JPYIITBY HEOIXO/IHHU.
WnTerpaTnBHa HacTaBa je MHOBAaTHBHA BPCTa HACTaBE KOjOM CE OCTBapyje
YBUJ y LEJNHY U CYIITHHY IIPOYYaBaHOT Ca/ipiKaja U KOjOM ce Pa3BHjajy
KOTHUTHBHE KOMIICTEHIIMjeé HEONMXOTHE 3a OATOBOPD Ha 3aXTeBeE
caBpeMeHor apymTBa. OHO mTo ce Hamehe Kao HEONXOAaH KOpakK y
peann3oBamky MHTETPTUBHE HACTaBe jeCTe J1a ce YUSHHMLHW oA IuTo mialher
y3pacTa HaBHKaBajy Ha MHTETPATUBHY HACTABY U Jla BPEHY]Y Ca3Hamba JI0
KOjux ce fmole TakBUM HAaYMHOM pajia, U ca Jpyre cTpaHe, na ce moseha
capaama Mehy HacTaBHMIMMa Kako OM ce WHTETPAaTHMBHU NPHUCTYII
KOPHCTHO H y TIPEIMETHOj, He Hajuemhe y pa3peHoj HaCTaBH.

HEJOCTALIM U OTPAHUYEBLA MHTETPATUBHE HACTABE

JlngakTHuKe BPETHOCTH WMHTETPAaTHBHE HACTaBe CE€ HE MOTY
ocrioputd. Mmak, Beoma je BaXHO HArJIACUTH Ja je MpPETHOCTaBKa
OCTBapHBamba OBUX BPEIHOCTH HE MPUXBAaTalkEe HWCKIBYUYMBOCTH H
jeTHOCTPaHOCTH y MIPUCTYITy HAaCcTaBH. 3aTO ce Kao Hajuerrhe orpaHuYeHe
WHTETpaTHBHE HACTaBe YECTO HABOJM OIACHOCT OJ jeJHOCTPAHOCTH Y
MOTJIEAly 3acTylama MCKJBYYUBO jEAHOT MPUCTYNA y TEOPHjH W TIPAKCH
uHTerpaTuBHe HactaBe (Bumotujesuh & Bunortmwjeuh, 2008; Lledep,
2005; Brophy & Alleman, 1991, ctp. 66-67; Poli¢, 2006, ctp. 61-72). ¥
MPWIOT HaBEeJICHOM jecTe YMIbEHHIIA Jia je HayKa MOjeJbeHa Ha HaydHe
JIMCIMIUINHE Kako OM ce yBujena HeHa JIOTUYKA CTPYKTypa, W Ha TOj
OCHOBH C€ JIMIaKTUYKH OOJIMKOBaJla M IpeBeja Ha HACTaBHE NpeAMETe
(edep, 2005). b npoyvaBama HayKe Y IIOMEHYTOM OOJIMKY jecTe Jaa
ce KOJl yUeHHKa CTBOPH JIOTHYKA CTPYKYTpa jeZJHEe HayKe. Y TOM CMHUCIY,
Bunorujesuh (2006) cmarpa na mormyHHju mpouec audepeHuujanuje
nparty Ooratuja M cajapkajuuja uaTerpanuja. [lotmyny audepenujammjy
HayKe HEOIXOJHO je Ja IpaTd NpOIEeC MHTerpaldje Kako OM YUYCHHIIH
nopen JIOTHYKE CTPYKType pasyMenH LeJIOBUTO jenHy HayKy. Mako ce
TEXH WHTETPATHOM MPHUCTYIY, YOBEKOBO Ca3Hame uMa oJipeheHux
OrpaHWuYekha KoOja HWMIUTMIMPa)y HA HEOMXOJAHOCT KOMOWHOBamba
AQHAJIMTUYKOI M CHUHTETHYKOT ca3Hama Yy TEKIBH 32 JAyOMHCKUM
pasymeBambeM. OCHUM OBOT OrpaHuuema, Mehy ocTaquMm HeaocTanuMma
MOTY C€ U3IBOjUTH:

1) VYwmemmHoct u HEJIOBOJbHA IMIAKTHIKO-METOJIMYHA

0croco0JbEHOCT HACTaBHHKA 3a U3BODEHE MHTErpaTHBHE
HacTaBe. VIHTerpaTHBHY MPUCTYI y HACTaBH MOCTaBJba 3aXTEB
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2)

3)

4)

3a aHraxoBaHomhy W KpeaTUBHOIINY HacTaBHHKa Koju he
CTBOPUTH jeAHYy NpOOJIEeMCKYy CHTyalujy OKOo Koje he ce
YYEeHHUI MICA0HO aHTa)KOBATH, IyTeM Koje he crehn mybuncka
u Tpajuuja 3Hama (Jones, 2010). HacrtaBHumm decto He
Hoceyjy MeIaromke u AUIaKTHIKO-METOANYKE KOMIIETCHIIH]e
HEOIIXO/IHE 3a YCIICIIHO TUIAaHUPAhe U U3BOl)eHmhe NHTErpaTHBHE
HacTase.

TpaguuuoHanHa crHenyjanu3anuja Yy JUCHUIUIMHAMA H|
HEJOBOJGHO TIO3HABAaWE JPYTUX JUCHHUIUIMHA IPEACTaBba
yecTy Temkohy y ocTaBpuBamky WHTETpAaTHBHE HacTaBse.
HacraBHunu yecto Hemajy mmpa 3Hamba OJf OHHX Koja Cy MM
nmoTpeOHa 3a MpenMeT KOju mpenajy. MHTerpaTUBHH MPUCTYI
3axTeBa HACTaBHUKA KOjU: UMa IIMPOKY OIIITY KYJITypy, 100po
MO3Haje CpOJHE HaydyHe M HAaCcTaBHE IUCHHUILUIMHE, J00po
MO3HAj€ HACTABHU IUIAH IIKOJIE W HACTaBHE MpOTpaMe KOju cey
IIKOJIN pean3yjy.

Temkohe y ocTBapuBamy KoopauHauuje mel)y HacTaBHHIIUMA,
4YecTo je MpernpeKka y OCTBapHhBamy HHTETPATUBHE HAcTaBe.
HacraBHuim 4decTo HHCY CHPEeMHH W HeMajy JOBOJHHO
pa3BHjeHe KOMIIETEHIMje Ja Kpo3 THUMCKH pan oOpaze
onpeheny HactaBHy Temy. OHM ce Temko mnpuiarohasajy
HOBOHACTAJIOM PEXUMY pajsa. ¥ TOM CMHCIY, CBaKako Ja je
HACTaBHUIIMMA jeTHOCTAaBHHjE Ja C€ JpXe IpeaMeTHe
MOJIEJbeHOCTH KakKo 300T HeycarlalieHOCTH IporpaMa pajaa
HACTaBHUKA  Pa3IMUUTHX npeamMera, notpede 3a
MOAM(UKALIN]OM paclopesia YacoBa, Tako M 300T TpHIIpeMe 3a
MHTETPATHBHU MPHUCTYI KOjOj Tpeba MOCBETHTH BUILIC BPEMEHa
(Bretz & Thompsett, 1992). McrpakuBame MOMEHYTHX ayTopa
je Tmokaszao Ja cy aJAMHUHHCTPaTUBHE NPOMEHE M CHTY3Hja3aM
HAaCTaBHUKA JOBENM N0 OOJpMX pe3ylnrara y TNPUMEHH
HUHTETPATHBHOT MIPUCTYTIA.

HeekoHOMHYHOCT 10 MHUTamy BpeMEHa Kao HeJIOoCTaTak
MHTETPAaTHBHE HACTaBe IPOMCTHYE M3 CIIOKEHOCTH HEHOT
IUTaHUpama W peann3oBama. OHa 3axTeBa JIOCTAa BpeMEHa H
pala Ha ycaryiamaBamky HaCTaBHUX IIpOrpama, KOOpAWHALU]H U
MHTETpallju HAcTaBHUX caiapxaja. Takohe, HEONMXOAHO je
OIIBOJUTM BpeME€ U 3a YIO3HaBale ca OO0jeKTMBHUM U
CyOjeKTHBHMUM MOTyhHOCTHMMa VYE€HHKa, YCIOBa paga |
MoryhHOCTHMa U 3aXTeBHMa CBOjHUX KOJIeTa.
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5) CxBatame [Oa HMHTErpaTMBHA HACTaBa OAy3UMa ayTOHOMH]jY
HACTaBHUKY, joml jemHa je Temkoha  oOcCTaBpanWBama
WHTErpaTHBHE HacTaBe. HacTaBHUIIM CBOjy ayTOHOMH]Y 4YeCTO
JIOKUBJbABajy TMOTPEIIHO MpUAaBajyhu joj HajBaXKHU]Y YIIOTY.
Temko ce HACTaBHUIIM OJIpUYy CBOje TpPUMAapHE Yiore u
3Hayaja ¥ HHACY CIIPEMHH Ja je [ejle ca APYTUM KOoJlerama.
[lutame ayToOHOMHje HACTaBHMKAa 4YeCTO j€ IIOBE3aHO ca
TAaKO3BaHUM CTYYHHM €TO3MOM KOjU IITETHO YTHUYE HA TUMCKH
pan u oHemoryhaBa OCTaBpUBAKE KBAUTETHE WHTETPATHBHE
HacTaBe.

NMIUVIEMEHTALIUJA UHTETPATUBHE HACTABE VY HIKOJIN

Hlxone Beh ayrm HHU3 JAeneHWja paje MO YCTaJLEHOM, KPYTOM
porpaMy KOju HHje OTBOpeH 3a mpomeHe. CBaka HOBMHa KOjy TpeOa
YBECTH Y HAaCTaBHM TpoIlec 3axTeBa oapeleHe MomuduKaiuje, 0JHOCHO,
o0e30ehuBame aleKBaTHUX YCIOBAa 3a HbEHY peanu3andjy. YcremrHa
peanm3anja HACTaBHOI MpOIeCa 3aCHOBAHOI HA HMHTETPATHBHOM
NPUCTYITy 3aXTeBa oapeleHe yciaoBe, MeTo/Ie M CTpaTeruje paja.

C o03upom Ha TO nma ce BehmHa mpomeHa yBOIM y OOpa3OBHHU
CHCTEM OJIO3TO Ha JOJie, IPBH M OCHOBHU KOpaK Ka MMIUIEMEHTALUjH
HMHTETPaTHBHE HACTaBEe jeCTe MOCTOjale 00pa3oBHE cTparerdje koja he
nonpkaBatu uHTerpatuBan npuctyn (Hophesuh, 2007). Yumennna je na
Yy Hamoj 3eMJbM TakBe KOHIICNIMje HeMa, Te je WMILUIEMEHTAaIlHja
mpenymrTeHa caMUM —HacTaBHUIMMAa. Ha mwuMa je Ja [pUIHKOM
TUTAHUpakba OCTBApE WHTETPATUBHH MPHUCTYI. TeXmbe Ka HHTETrpamuju
HACTaBHUX caJpXKaja W HMMIUIEMEHTAlMji OBOI WHOBAaTHBHOI MOJENa y
HACTaBH, MPEIyIITEHE Cy MPEBACXOJHO EHTY3Hja3My YUUTesba. YUUTEIbU
ce Hajase y TOBOJbHHUjeM TOJO0XKajy MPHIMKOM IJIaHUPamka jep OHH
OpraHu3yjy LEJOKYIIHY HacTaBy y cBoM paspeny (Hdpobmak, 2007). To
yuutesbuMa omoryhaBa ma ce He MOpajy CTpOro Ap)KaTH pacmopena
YyacoBa, Beh Ja poTalyjoM YacoBa MOTY CIIOjJHTH BHIIE 4YacoBa W Ja
peanu3yjy HacTaBHM MPOLEC MHTErpaTHUBHUM mpucTynoM. OHHM Tpeba aa
CBOjUM IIPUMEPOM CIIy’K€ HACTaBHUIKMMA MpPEIMETHE HacTaBe Kako Tpeda
OCTBAPHUTH MHTETPATHBHY HACTABY.

YKonuKO JAp)KaBHA KOHIICNIIMja HE IMOCTOjH, A00ap HAYUH 3a
yBOheH€ MHTETPATUBHOT TIPUCTYTA jeCTE€ CTaB KOjU TUPEKTOp IIIKOJa
3ay3uMa mpema oBoj Bpctu mHOBaTHBHOT pama (Cmpemwuh, 2007). OHn,
3ajelTHO ca CTPYYHHUM CapaJHUIlMa, Ha HaCTaBHUYKUM Behuma, Mory na



64

OPOMOBHILYy OBaj HAuyMH paja W TUME YTUYy Ha CBECT OCTAINX
HACTaBHUKA O BPEJHOCTUMA HHTETpAaTHBHE HacTaBe. Takohe, oHm Om
MOTJIH J]a CBOj AUNAKTUIKH MaTEPHjall HCKOPUCTE y INJbY IIOMONH CBOjUM
KojeraMa y yHanpehuBamy CcBOr  00pa30BHO-BAaCIUTHOI  paja.
VYKJbY4eHOCT BENHKOr Opoja ydWTe/ha M HACTaBHHKA OCTaBJba BHIIE

MoryhHocTn 3a Moau(dUKOBame pacropeaa 4acoBa Ha 3a0BOJFCTBO CBHX
(bophesuh, 2007).

Konkperan mocTynak HMIUICMEHTAIMje HHTETPATUBHE HACTaBe
jecre IiaHMpame 00pa30BHO-BACIIUTHOI pajia M mheropa penausaiuja. C
003UpOM Ha TO Jia C€ WHTETPATHBHHU MPHUCTYIT TEMEbH Ha IMOBE3aHOCTH
BUIIIC Caap)Kaja WM BHUIIE MPEAMETa, IUIAHUPALE Pajla 3a pealu3aiujy
WHTETpaTHBHE HACTBE, MoceOHO he OuTH 00janImbeHO.

[Tnannpame HHTErpaTUBHE HACTaBE

Hacrara, Hajmmpe cxBaheHa, mogpazymMeBa TEMEJHHO IIAHUPAHE U
NpOrpaMupamke HACTABHUX cajipkaja. [ImaHupame y HACTaBU 3aCHHBA CC
Ha TIOCTaBJbakhy MUAAKTHYKO-METOJANYKUX €JIEMEHATa HACTABHOT MpoIiieca
u o0e30ehuBame HEONMXOJHUX YCIIOBa Kako OM HacTaBa MOTja Ja ce
peanusyje CHUCTEMAaTHYHO, OPraHWU30BaHO U IEIUCXOJHO, Y CKIaay ca
MIOCTaBJHEHUM TMPABUIINMA M MPUHIMIIIMA Y OBOj OOJIACTH.

Pa3Boj Hayka u BUX0BO Au(epeHIpame Ha Hay4YHEe AUCLUIIIMHE
omoryhaBa jga ce OHE IWIAKTHYKK OONMKY]y M TPEJCTaBe ITyTeM
NOjeAMHAYHUX NpeAMeTa y HacTaBu. MehyTum, akymyiupame HaydHUX
Ca3zHama JIOBOJU JI0 BEIHKOT Opoja YnMm-eHHIla Koje he ce palnuroHaHuje
CaBJIaJiaTH TyTeM WHTeranujckor mnpucrtyna. W3 Tor pasnora, y
IUTaHUpaky paja Tpeda 3acTylaTH U TeMaTCKW, HHTETPATUBHU MPHUCTYII.
[loueTHn Kopak y IUTaHUpamy WHTETPATHBHOI IMPHUCTYNA jecTe YBHI Y
[Ikoncku mporpaM, OJHOCHO Ja Ce€ CTeKHEe YBUJA Yy OOjeKTHBHE H
MatepujaiHe MOryhiHOCTH 3a n3Bohermhe nHTerpaTHBHE HACTABE.

Jame, y tuianupamy Tpeba mohw oJ] aHamM3Upama [ oIullmber
TeMarckor miana. Kao mTo ce Moke U3 Ha3MBa 3aKJbYYUTH, IPOTPaMHU y
HAIllO] 3€MJbU Cy TEMaTH30BaHH, OJHOCHO CAaYMIbEHH OJ Pa3IHUUTHX
JUIaKTHUKO-IOTHUKKX 1eiauHa. OBaj IJIaH je OpHjEeHTAIlMOHOT KapakTepa
W CaJIpXKU OIIITE 3aXTEeBE KOjUX ce Tpeba MpHIpKaBaTH y HACTABHOM
npouecy (Bunormjesuh, 2000). Bbume ce ytBphyjy Teme koje he ce
oOpalhjuBaTH y TOKy ToAMHE, TUHAMHUKa 00paze, motpedaH Opoj yacaoBa 3a
obpanxy cBake TeMe, IUIaHUPA]y OAroBapajyhe mMerome, oOnwmM pama u
cpenctaBa. OBaj JOKYMEHT CIIy)KH HaCTaBHHIIMMA 32 TEMEJbHY IPHUIIPEMY
NOjeIMHAYHUX, OICPATHBHUX IUIAHOBA 4Yaca. Y HaIIo] 3eMJBH Cy
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HAj3aCTYIUbEHUJ MECEUYHH OIECpPATHBHU IUIAHOBU KOjU Jajy peaHHjy
cnuKy mTa he ce v Ha Koju HaunH oOpahuBarn y TOKy onpeheHor mecerna.

[IpuMena WHTErpaTUBHOI METOAMYKOr MPUCTYNA y HACTAaBHOM
MPOIIECy 3axXTeBa je/laH CACBMM HOBH OOJMK OpraHM3allHje W TUIAaHUpamka
HacTaBe. Pa3nmuuuT ayTopu cy MMaiu ONpEeYHE CTABOBE O IUIAHHPABy
uHTerpatuBHe HactaBe. IIpema Cnacuh-Cromuh (2016) mian pama 3a
MIPUIIPEMY U peajn3allyljy HHTeTpaThBHE HacTaBe Tpeba jia mparu cienehe
Kopake: m300p oaromapajyhe teme, nedwmHHCame IFUbEBa Koje Tpeda
OCTBapUTH 00pagoM oapelheHe TeMe, yTBphHBamke peociie/ia peain3aluje
MJbEBA U TIOjMOBA Koje Tpeba oOpaiuTH W IUIaHUpame OJroBapajyhmx
AKTUBHOCTHA 3a CBaKy o0O0OJacT, omabup W TMpHUIpeMa IJMTepaTrype |
npyrerpahe norpeOHe 3a peanu3saiujy ogadpaHe TeMe, OIUC aKTUBHOCTH,
OLICHUBAkE U 3aKJbydak O peanamsanuju teme. Ayrop Bamm (Walsh,
Cudina-Obradovi¢, & Hitrec, 2002, ctp. 146) HaBOmM nma TpuUMeHa
WHTETapTHBHOT IUIaHUpama MoJpa3syMeBa: m300p oxarosapajyhe Teme,
MOKpeTame OJyje HJAeja O CaApKajy HACTaBHOI INPOjeKTa, aiCKBAaTHO
MOo3HaBamke cajpkaja TeMe, NPHUKYIUbakhe Marepujajga MOTpeOHOr 3a
peanusaimjy Teme, IaHupambe HAYMHA OpraHu3allje HaCTaBHOT yaca.

Kao mito ce Moxe 3aKJbY4YHUTH,HAKO ayTOPH PA3IUUUTO JCHUHHIITY
KOpake MPHUIMKOM IUIaHUpamha HWHTETPATUBHE HACTAaBE, YIJIABHOM CYy
carjlaCHM OKO Tpolienype Koje ce Tpebda IpKaTh MPHIMKOM IUIaHUparba
WHTErpaTUBHOT TpuUcTyma. Pasznuka Kkoja ce Moke mnpoHahu kox
MOMEHTYPUX ayTopa y TUTAHUpArhy MHTETPATUBHE HACTABE jeCTE CaMmo y
JIeTaJbHO]j ONEpalMOHATN3aIMji HACTABHOT 4aca, OJHOCHO, y CTaBJbalby
OMIITHX HA3HAKa BE3aHMX 3a OpraHu3aldjy camor vaca. MHaue, kon oba
ayTopa MHCUCTHPA C€ Ha CTBAPAJIauyKOM paay yueHHKa Koju he Ha OCHOBY
HCKYCTBa, MIOBE3MBABEM Cajpikaja CTBOPUTH BeJIMKH Opoj micja koje he
MpoBepaBaTH M OJf HACTaBHHWKA JOOWTH IMOBpaTHY HH(OPMAIH]y O
pasyJTaTiMa CBOT pajia, O KBATUTETY (hOPMHUPAHUX MPEACTaBa U MOjMOBA.

Kako BunorujeBuh (2006) wucTHde NOPUMEHOM HMHTETPATHBHE
HacTaBe 3axTeBa C€ IUIAaHUpamke YacoBa Ha KojumMa he ce OuTH
MOJICTAKHYTO CTHIAkhE CHCTEMaTHYHHX 3Hama, Ooraheme HCKyCTBa,
pa3Boj KpeaTUBHHUX aKTUBHOCTH M (OpMUpame BPEJHOCHHX CTaBOBa. Y
OJHOCY Ha TUIAKTHUUYKY CTPYKTYpPY HAacTaBHE jeIHHUIIEC KOja je MpeaMeT
MpoyYaBama, 3aXTeBa ce 0Jabup aleKBaTHUX METO/a, OOJINKA, CpeAcTaBa
u moctymnaka. C o03UpoM Ha TO Jla je TOJIOKA] YYCHHKA WHTCH3UBHO
M3MEHBEH y OJHOCY Ha TPaIWIIMOHATHO OPTaHW30BaHy HACTaBy, TEXKH Ce
MeToZaMa KoOje 3axTeBajy aKTHBHY yiory ydeHuka. Kao Taxse,
MIPEOBIIANIaBajy IHjajIoNIka MEeToa, WUIM METoJa pa3roBopa, MpodiieMcKa
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U ucTpaxuBayka. Ha mruMa 3acHOBaHe, Ka0 JTOMHUHAHTHH TUIIOBU paja y
WHTETPATUBHO] HACTaBM jaBJbajy C€ MPOOJIEMCKO, OTKPHUBAYKO,
HCKYCTBEHO YUCHE U CIIUIHO.

HaBenena opranmsanmja 4aca yka3yje Ha HamyIITame (GPOHTAITHOT
oOnuka paja, Beh je Texma Ka rpynmHoM OOJIMKY paja Wid pany y mnapy, a
3aTuM Ka wuHAuBHAyanHoM. Ctora aytopka byipybOammh-Kysmanosuh
(Buljubasi¢ - Kuzmanovi¢, 2007) uctude na je MHTETPATUBHO yYeH€ Ha
MOYETKy, MPIIUKOM CTBapama oJiyje Hieje, yCMEpeHO Ha TPYIHH pal,
JOK KacHHje TEeXM CaMOCTaIHOCTH W CaMOOJrOBOpPHOCTH. YacoBu
3aCHOBAaHU HA WHTETPATHBHOM IPUCTYITY TM0Ja3e O] 3Hamba Koja yUCHHITU
noceayjy, Ol bUXOBUX MCKYCTaBa M Ha BbUMa Tpeba BPIIUTH IIAHUPAHE
HWHTCTPAaTUBHE HaCTaBEC. YBakaBameM IIpyuHOWIIa OJ IIO3HATOT' Ka
HENO3HATOM C€ KOJI YYCeHHWKa ce cTBapa ocehaj 3a0BoJbCTa 300T
JIO’KMBJbaja KOMIIETEHTHOCTH Ha TMOYETKY yueHa Koje U3a3nBa MmoTpedy 3a
KOHTHHYUPAHUM yUYCHCM.

[ToBe3aHOCT  pa3MMUMTHX  JUCHUIDIMHA W THOACTHIAKE
MHOTOOPOjHUX CIIOCOOHOCTH KOJ y4eHHKa 00aBe3yje HACTaBHUKE Jla MPH
IUIaHUpaky HacTaBe y3My Y OO3Up pasiuuuTe Menuje H U3BOpe
CazHaBama. YUeme MOke Outm oOoraheHo M yYHMHEHO 3aHUMIBUBUjUM
YKOJIMKO C€ Ha OCHOBY JWJAKTHYKO-JIOTHYKE CTPYKType jEIHHHUIIE,
MeTo/ia M o0JNHKa paja u3adepy ajJeKBaTHA HACTaBHA CpeicTaBa. Y TOM
CMHCITy, Ka0 CpEIOHIITE HajpasIMuUTHjUX HW3BOpa, BaXHY YIOTY Y
MHTErpaTHBHO] HAacTaBM MMa IuKosicka Oubmuoreka (Cnacuh-Crommmh,
2016). 3a ycMmepaBame MaXme KOPHUCTE C€ ayAWTHBHA, BHU3yeTHA W
KWHETHYKa 4yia. AKTHBUPamkEM 4yjla ce CTHYy KOHKpETHa 3Hama Koja
Oorare ciIMKy 00jEeKTHBHE CTBApPHOCTH.

Ha ocHOBy HaBeICHUXUYMILEHUIIA, jJaCHO CE MOXKE 3aKJbYYUTH 11a je
HEYIIOPEUBO JIaKIle IUTAHUPATH, OpPraHW30BaTU W  pPean30BaTH
TpaauIlMOHaIHe 00JIMKe HacTaBe. MeljyTuM, YKOIMKO HE 3aHEeMaprMo Jia
je UVHTErpaTHMBHM NPUCTYN cajJpXajuMa oOJf HW3y3eTHOI 3Hauaja 3a
OCTBapUBambe NpPeABU)EHUX HACTABHUX I[MJbEBA, MHTETPATUBHU MOJIEI
HacTaBe CBakako Hehe wm3ocTaTH W3 00JAcCTH IUTAHWpamka HACTaBHOT
mpoieca.

INOBE3AHOCT UHTETPATUBHE HACTABE CA UCXOANMA YYEBA

WHTerpaTHBHO yueme je, y CyIITHHH, CHHTE3a Mpolleca yuema Kpo3
BUILIECTPYKAa HCKYCTBa, 0O€jAuI-aBambe 3HAUCHa M CTBApame HOBUX
3Hadyewma U 3Hama. Ilutame Koje ce mocraBjba Y MHTETPATUHBOM YyUEHY
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jecTe Ha KOjU Ha4MH C€ OHO 3aBpluaBa. VHTEHIIMOHIAHOCT CBaKOT
mporeca yduema, Na M HHTETPATHBHOI, H3paKeHa je Kpo3 IMJBEBE H
ucxoze. Mcxoam ydema cy jacHH ONFCH OHOTa IITa YYeHUK Tpada 1a 3Ha
HaKoH oxpeheHor mpomeca ydema. LlwbeBn 3aBuce on neduHHLUjE
ucxona, U oOpHyTo. KomIiekcHe mcxone Kao IITO jé HWHTErPaTUBHO
y4eme, 4ecTo je Temko neduHucatu peunma. [lpummkom neduHuCama
HCX0J1a, KA0 OCHOBHH MPOOJIEM Ce HaBOAE MPEBHILE YONIITeHa oapehema
KOoja ce MpakTUYHO He Mory mpoBeputd. OHHM ce Mory aeduHHCATH
OIIEpaTHBHO, OJHOCHO, OJPEAWTH INTa Tpeda paauTH Kaja ce TeXH
onpehenoM mcxony. CBaku 3ajaTak ce MOXE JOJCIUTH HEKOM HCXOIY
(Huber, Hutchings, Gale, Miller, & Breen, 2007). Ilotpebno je
aHT@XOBAaTH CTpy4YmaKke M3 CBake oOmacTh Koju he wmcxome mporeca
MHTETPATHBHOT y4era ONEPaTUBHO JACe(UHUCATH. Y OBOM pajay, UCXOIH
yuemha OCTaBpEHM HMHTETPaTUBHHM IIPHCTYNOM cariienaBahe ce Kpo3
JIUIAKTHYKE BPEJHOCTH WHTETPAaTHBHE HACTaBE, OJHOCHO KpPO3 HHXOBY
OllepalMoOHANN3alHljy CXOZHO IPOydYaBaHO] TeMH. MICXOmau, OJHOCHO
pe3yiaTaTH, KOju ce€ IMOCTHKY WHTETPATHBHOM HACTaBOM CE MpE CBera
OrJIe/Iajy y LENIOBUTOM caryie/iaBamy npobieMa, U3 BHIIE MEPCIeKTHBA 1
MPaKTHUYHO] yHnoTpeda 3Hama.

HctpaxkuBama ayropa Xumoynr-Tejaopa (Himbeault Taylor, 2011)
yKa3yjy Ha TO Ja Ce€ eCCHIHMjalHd HCXOIM YydYerha TeMeJbe Ha
OPraHW30BHUM IPOIIECMMa MHTEIPATUBHOI ydemwa. JIpyruM pednma, Kao
HITO je y MPETXOAHUM JEJOBMMA pajia HABEJICHO, MHTErPAaTHBHA HAacTaBa
MOYMBa HA WMCKYCTBMMa M TpEI3HAmUMa y4YeHHKa KOje MpPOY30pKYyje
NpUMapHe pesysiTare Mpolieca ydema M Ha Taj HA4YMH JIONPUHOCH
3aJ10BOJLCTBY M KOHTHHYHUPAHOM yueky. Y KOHKPETHHM YCIOBHMa, Ha
HACTABHOM dYacy, OBO C€ IOCTH)KE H3pa)kKaBambeM IUIAHHPAHUX HCXO0Ja
y4ema, CTBapabeM MHTEHIMjAITHO CTPYKTYMPAHUX MPHIHKA 33 yUYEHE J1a
OW ce UCXOIM OCTBAPWIIM M TIOCTHIJIO aKTHBHO Pa3MHIILbalEe U 1a O ce
CTE€YEHO 3HAamE IOBE3MBAJIO Ca HMCKYCTBOM. MHTErpaTMBHOM HAaCTaBOM
HyIH ce MOTryhHOCT MpeIuiuTama Ppa3InYuTHX HCXOJa Kao MITO je
pelaBame NpobiieMa WM KPUTUUKO PasMUIIIbalbE, Ka0 W yTBphHUBare
Be3a u oxHoca m3mely mucnumuinaa (Huber & Hutchings, 2004) .

Kao jemHa o MUIAKTHYKUX BPEIHOCTH KOja Ce UCTHUYE MPUMEHOM
WHTETPAaTHBHE HAcTaBe jecte nIyOWHCKO yueme. Hekommko crymamja
yKa3yjy Ha TO Ja y KOMIUIEKCHHM 00JacTHMa MHTETPAaTUBHO 3aCHOBAHO,
TyOWHCKO yueHe, IIO3UTUBHO JICyje Ha HCXOJIE yUeHa, a JIa Kao pe3yJrar
y THM o0jacTuMa WMajy HW3MEHEHYy HACTaBHY IIpakcy, IoBehaHy
yrnotpeOy 3Hama W caMuM TUM Tobosblrane pesynrare (Laird, Shoup,
Kuh, & Schwarz, 2008). Ykomuko je y y4ewy ykJbydeHa KOTHUTHBHA,
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adeKTHBHAa W MCKyCTBeHa IWMeH3Hja, To je Beha BepoBaTHoha ma he
caapxaju mocratd ucTHHCKH wHTerpucanu (Himbeault Taylor, 2011).
OBaj ayTop HaBOAM KaKo 3HAYajHY YJIOTY Y TPOMOBHCAKY UHTETPATUBHOT
ydema KMa YIpaBo MOOOJbIIAKE HCXOAa YY€Hwa. YKOJIUKO Ce
MHTETPATHBHU MPHUCTYIl IOKaXe OOJFUM Yy OCTBapUBamy IMIBEBA H
UCcXola 00pa30BHO-BACIUTHOT TpoIeca O TPAAUIMOHAIOT TIPHCTYIA
HACTaBHOM IMPOILIECY, HACTABHHUIIM M CaMH YYCHHIM Ouhie MOTHBHCAHU]H
3a IMIUIEMEHTALN]y MHTEIPaTUBHE HACTABE.

Moxe ce 3aK/by4YMTH Ja C€ BPEAHOCTH WHTErPaTHBHE HACTaBE y
HOrJiey KMCXOJa ydYekha MOTY carjieflaTH TPEKO MPaKTUYHE MPOBEPe
MOCTaB/LCHUX 3a/1aTaka, O KOjHX CBAaKW 3aJaTak OAroBapa oapeheHom
ucxony. IlocraBbame BENUKOr Opoja KOMIUIGKCHMX HCXOJa 3aXTeBa OJI
peanmM3aTopa HAaCTaBHOT Mpolieca Ja TOME NPHJIarojiec THUIOBE YacoBa,
MeToje W obimke pama. VMHTerpaTMBHA HacTaBa MOXE J1a OATOBOPH Ha
3axTeBe y MOTJIEy OCTBapama MCXo1a 00pa3oBHO-BACIIUTHOT TpoIieca jep
y BCHOj peanu3aldju KOJ Y4YCHHKA CHHTETHIIE KOTHUTHBHY,
€MOIIMOHAITHY, COIHjaTHY ¥ PAJJHO-aKTHBHY KOMIIOHEHTY.

3AKJbYYAK

[IpermocTaBka eQHUKaCHOCTH CaBpPEMEHE HacTaBe jecTe HEHO
yTeMeJbHBahE HA CABPEMEHUM MOJICIMMAa HACTaBE W Pa3BOJHOM MOJIEITY
oOpa3oBama. JegaH ol caBpeMEHUX Mojesa HacraBe Koju o0e3delyje
KBAIUTET M €()UKACHOCT HACTABHOT Paja jecTe MHTETrpaTHBHA HACTaBa.
[MonmpazymeBajyhn  carnmenaBambe — pasnUuUTAX — AWMEH3Wja  jeIHOT
npobjeMa, ca pasITUYUTAX CTpaHa H W3  Pa3IUYUUTHX YIJIOBa,
WHTETpaTHBHA HAacTaBa INOApa3yMeBa: AaKTUBHO Y4YCHE, TYrOpPOYHO
3anamhinBambe W TOBE3UBAKE 3HAMHA y CMUCICHH CHCTEM, Tj. LEIUHY.
Opbamyjyhu  TpaJguLIMOHATHY MPEIMETHY IOJEJbEHOCT HACTaBHHUX
caapkaja, MHTErpaTHBHA HACTaBa IOJpa3yMeBa TEMAaTCKU MPUCTYN H
NpOOJIEMCKO YUCH-E Y HACTaBU. YUEHHIM TaKO y HACTABH CTUYY LIEJIOBHTA
3Haka W pasBujajy (YHKIHMOHAJIHE CHOCOOHOCTHINTO je OCHOBa 3a
HOTITYHU Pa3BOj JHMYHOCTH. AJEKBATHUM ILIAHUPAEM, MIPOTrPAaMHPAEHEM
U peajn30BalkeM HMHTEIPaTUBHE HACTAaBEYCBajajy ce JyOMHCKa 3Hamba,
cripedaBa 3a0opaBibambe, pa3BHjaja aKTHBUCTHUYKU CTaB, KPEATHBHH H
CTBapajayki MOTECHIMjAIM y4eHHKa W (OpMHpa IIETOBHTH IOTJIEH Ha
cBet. Kao mro cMo y paay BUAEIH, TUIAKTUYKE BPEAHOCTH HHTETPATHBHE
HACcTaBe Cy BEJIHMKE W YECTO HHUCY CBOJCTBEHE APYTUM MOJEINMA HACTaBe.
OHO IITO je Ba)KHO HAIJIACUTH jeCTe YHICHMIA J1a je 33 e(UKACHOCT
WHTETPaTHBHE HACTaBE MPECYJHO M JOOPO MO3HABAKE HEHUX OCHOBHHX
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Mpenpeka OJHOCHO TeIIKoha KOjeé C€ MOTY jaBUTH, T€ OCIOCO0JbaBaHe
aKTepa HACTABHOT IIpolieca Ja WX aJeKBATHUM IHIAKTHIKO-METOMMIKIM
MOCTyMIMMa ycrenrHo npeBasul)y. CaBpeMeHH H3a30BH HHTETPATHBHE
HAcTaBe, carjieflaHd y paay Kpo3 OCHOBHE KapaKTEPUCTHUKE, AUIAKTHUKE
BPEIHOCTH, HEIOCTATKE, MMIUICMEHTAIMjy Y HACTaBU W IOBE3aHOCT Ca
MCXOJMMa HacTaBe, OCHOBAa Cy Ha KO0jO] HACTABHHUIM MPAKTHYAPU MOTY
TEMEJHbUTH HEOMXOAHE KOMIIETEHI[H]¢ HHTEPATHBHOT HACTABHOT Paja.
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CONTEMPORARY SOCIETY CHALLENGES OF
INTEGRATIVE TEACHING

Marija, M. Jovanovict, Vesna, S. Kovcic?

Abstract: This paper discusses the characteristics of integrative teaching
as an innovative teaching model which creates opportunities for comprehensive
development of the student's personality through the adoption of comprehensive
knowledge and development of functional abilities of students. Based on the
principle of functional connectivity of meaningful, cognitive, psychological,
organizational and sociological aspects of teaching, integrative teaching offers
many opportunities for good quality educational activities. However, the
complexity that arises from the abovementioned traits of integrative teaching
entails some difficulties in the process of its planning, programming and
implementation. It is important for the teaching process to have a good
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knowledge of the essential characteristics and values of integrative teaching and a
willingness to use successful didactic and methodical tools to overcome potential
difficulties. In order to systematically emphasize the current challenges of
integrative teaching, this paper approached this problem from the aspect of:
theoretical definitions, didactic values, disadvantages, the implementation of
integrative teaching in schools, and how integrative teaching helps students to
acquire knowledge.

Key terms: didactic values; implementation; knowledge; Learning
outcomes; integrative teaching.
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