THE EUROPEAN
DE GRUYTER

" JOURNAL

OF APPLIED ECONOMICS

EJAE 2016, 13(1): 60-71

ISSN 2406-2588

UDK: 005.332:005.941(497.13)

DOI: 10.5937/ejae13-8885

Original paper/Originalni nauéni rad

THE IMPORTANCE OF ENTREPRENEURIAL
LEARNING ON THE EXAMPLE OF THE SOUTH EAST
EUROPEAN CENTER FOR ENTREPRENEURIAL
LEARNING IN CROATIA

Sanja Malekovi¢, Sanja TiSma, Ivana Keser*
IRMO,
2 FarkaSa-Vukotinovic¢a St., Zagreb, Croatia

Abstract:

The paper focuses on the experience in development of entrepre-
neurial learning (EL) policy in South and East Europe (SEE), as a
result of activities implemented by the South East European Center
for Entrepreneurial Learning (SEECEL) in Croatia. It aims to explore
whether the EL concept, as promoted and developed by SEECEL, can
also contribute to development of an entrepreneurial mindset and
behaviour, creative thinking, as well as enhancing the development of
individual’s entrepreneurial characteristics regardless of their ambi-
tion to start/conduct some business. The authors also seek to explore
the relevance of the exchange of experience, effective partnership and
cooperation of all involved education and other institutions and actors
engaged in policy support for further development of the EL approach
in SEE. The authors address different perspectives and understand- Key words:
ings of the EL concept, point out to the existence of different schools education and training,

of thought on EL, and consider the interaction between learning and entrepreneurial learning concept,

entrepreneurship, which asks for novel and rigorous theorizing. life-long learning.

INTRODUCTION is basically made to entrepreneurial education in

the current academic and policy literature, our

Besides its serious adverse effects, the ongoing ~ attention shall be placed on the two basic princi-

economic crisis, which emerged in 2008, has also ples of entrepreneurial learning (EL). According

severely affected the growth potential and youth
employment, and has resulted in an increasing
interest in education and training issues aimed at

triggering growth and jobs.

The search for possible solutions has also fos-
tered the promotion of entrepreneurial education
as a means of satisfying competitiveness and so-
cial (employment) agenda. Even though reference

* E-mail: ivana@irmo.hr

to Gribben (2013), the first principle stems from
the notion that all individuals should be encour-
aged to be more entrepreneurial, regradless of their
ambition to start some business. The rationale is
that entrepreneurial employees will be innovative
and adaptable in the fast-changing economies, and
should become more efficient and effective resource

managers. The second notion is that EL includes all
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forms of education and training - formal, non-for-
mal (not covered through the standard education
curricula), as well as informal and incidental learn-
ing, relevant from the point of view of contributing
to a more entrepreneurial mindset and behaviour.

The European Commission’s (EC) policy
considers EL from a wider perspective, based on
the considerations of entrepreneurship as a key
competence, with education and training having
a prominent role in cultivating the entrepreneurial
mindset of young people, their intentions toward
entrepreneurship, employability, as well as their
role in society and the economy (EC, 2012). The
need to embed creativity, innovation and entrepre-
neurship into education to unleash entrepreneurial
and innovative capabilities are also highlighted in
the European Union’s (EU) 2020 strategy. Fur-
thermore, the European reference framework,
“Entrepreneurship and Sense of initiative” is high-
lighted as one of the key eight life-long learning
competencies that citizens need to possess for their
personal fulfillment, social inclusion, active citi-
zenship and employability in the knowledge-based
society (EC, 2012).

As Politis (2005) and Rae (2000) remark, EL is
not solely conditioned by a commercial or profit
objective. EL equally contributes to more entrepre-
neurial employees, which is relevant for the overall
business performance. Pursuant to the renewed
Lisbon Strategy, the promotion of entrepreneurial
culture is of vital importance for generating jobs
and economic growth in Europe.

As regards South East Europe (SEE), efforts
are currently underway at the national level to
integrate EL as the key element of promoting
sustainable economic growth and fostering com-
petitiveness. Following these national efforts, the
South East European Centre for Entrepreneurial
Learning (SEECEL) was established as a regional
institution in Croatia in 2009 with the aim to pro-
mote inclusion of entrepreneurial learning in eight
countries of SEE (Albania, Bosnia and Herzegovi-
na, Croatia, Kosovo, Macedonia, Montenegro, Ser-
bia and Turkey). The Center primarily functions as

a policy facilitator for its member countries, thus
ensuring high-quality outputs through its regional
activities in policy guidance, advice and assistance
to key stakeholders in the field of entrepreneurial
learning (Van’t Rood & Malekovi¢, 2012).

During the research period, the following four
pillars of SEECEL came to the forefront:

¢ Development of the entrepreneurship key
competence (ISCED 2 level)

+ Promotion of entrepreneurship/entrepre-
neurial learning at the third level educa-
tion (ISCED 5/6 level) within non-business
disciplines

+ Enterprise-driven training needs analysis

+ Dissemination and promotion of good
policy and good practice.

SEECEL’s main activities relate to the promo-
tion and development of entrepreneurial culture
and entrepreneurial learning as a key competence
in both formal and informal education in SEE with
the aim of strengthening the competitiveness of
small and medium-sized enterprises in line with
the previously mentioned EC policy. SEECEL
demonstrates how these countries are cooperat-
ing and initiating joint activities with the aim of
sharing ideas and experience, while creating added
value and establishing the “Life-Long Entrepre-
neurial Learning System” in the region (Van’t
Rood & Malekovié, 2012).

THE AIM OF RESEARCH

On the basis of the scholarly inquiry, review of
the current academic literature on EL and evalu-
ation results of the first three years of SEECEL’s
programme, the principal aim of this paper is to ex-
plore whether the EL concept, as promoted and de-
veloped through SEECEL’s programme in SEE, can
contribute to development of an entrepreneurial
mindset and behaviour, problem solving, creative
thinking, identifying opportunities, and enhancing
the development of an individual’s entrepreneurial
character regardless of their ambition to start a
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business. It also aims to measure the relevance of
exchange of experiences, effective partnership and
cooperation of all involved institutions and actors
engaged in policy support for achieving effective-
ness as well as to examine the impact of initiatives
aiming at further strengthening the EL approach
in SEE.

The main point of our examination is not the
creation of new successful entrepreneurs, but EL’s
contribution to the improvement of entrepre-
neurial mindset of young people, assisting them
in becoming more creative and self-confident in
whatever they undertake, along with facilitating
them in finding attractive jobs, and contributing
to their improved role in society and the economy.

METHODOLOGY AND APPROACH

In order to fulfill the main objectives of this
paper, our research builds on the previous schol-
arly research findings on the EL concept. In addi-
tion, the empirical part of the research draws on
the results of the evaluation process of SEECEL
programme, based on the evaluation criteria of
relevance, effectiveness, efficiency, impact and sus-
tainability. The evaluation process, which gave us
a profound insight into the problems and needs
related to the introduction of the EL concept in
the SEE region, was also focused on recommend-
ing changes of the strategy with the aim to further
strengthen the SEECEL’s concept and approach,
thus contributing to future development of the EL
concept in SEE.

During the research period, SEECEL’s pro-
gramme covered 32 schools (ISCED level 1), 64
schools (ISCED level 2), 32 general education
high schools, 16 high schools (ISCED LEVEL
5/6) and 8 institutions in charge of the teaching
staff life-long learning. A multiple case study was
utilized herein as the major research strategy. Fur-
thermore, we used the principle of multiple data
sources (triangulation), with data being collected
through a number of research sources: documents,
interviews and focus groups. In-depth interviews

were chosen as the method of data collection in
all eight countries. Interviews were held with 16
stakeholders, including mainly those from the
Ministries of Education and Economy (four from
Serbia, one from Bosnia and Herzegovina, two
from Turkey, two from Albania, two from Mac-
edonia, three from Croatia, one from the European
Commission — DG Enterprise and one from the
European Training Foundation). Interviews were
also held with 8 teachers/professors (teachers from
elementary schools in Montenegro and Bosnia
and Herzegovina, as well as university professors
from Bosnia and Herzegovina and Croatia). Fur-
thermore, interviews were held with SEECEL staff.
Three focus groups were held, one in Montenegro
(including the main stakeholders as well as teach-
ers from 4 schools and professors from 2 faculties),
while the remaining two were held with teachers
and principals in elementary schools in Serbia and
Bosnia and Herzegovina.

When it comes to the tools utilized, a thorough
literature survey was carried out, along with in-
depth interviews, focus groups, interviews, dis-
cussions and debates with school managment,
teachers and pupils in schools participating in
the project. Three types of specific questionnaires
were developed for stakeholders and pilot insti-
tutions involved in the implementation of SEE-
CEL’s programme. Responses were provided by
14 respondent questionnaires, including the main
stakeholders and pilot schools and faculties in all
SEECEL member countries. Our conslusions and
recommendations were based on the profound
analysis of available research findings and docu-
mentation, the analysis of the interview outcomes,
as well as the questionnaire responses, which mu-
tually complement the initial research findings.

Among the interviewed entities were the stake-
holders from the countries participating in the
project, business associations, pilot schools and
faculties, professors, teachers, students, pupils and
others. Stakeholders in Bosnia and Herzegovina,
Serbia, Croatia, and Montenegro were visited and
interviewed in their countries. The applied meth-
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odology was particularly participatory at all stages.
It was result-oriented and focused primarily on the

issue of achieving ownership and committment
related to project results.

ENTREPRENEURIAL LEARNING CONCEPT

The EL concept has attracted considerable at-
tention of part of the academic community over
the past decade. Despite significant development
in the research domain, a number of authors deem
that the understanding and knowledge of interac-
tion between learning and entrepreneurship is still
limited, asking for novel and rigorous theorizing in
order to develop a more complete and accurate un-
derstanding of how knowledge evolves (Holcomb
et al., 2009; Corbett, 2005), with Cope (2005) the
comments that a better grasp of EL is of crucial im-
portance, as learning is the prerequisite for further
development and growth of entrepreneurs. Even
though recent scholarly research has concentrated
more on EL in higher education, the common view
is that EL concerns the development of entrepre-
neurial capabilities through life and work (Kak-
konen, 2010; Rae & Carswell, 2001; Gibb, 2005).
Entrepreneurship and entrepreneurial activities are
often identified with economic activities. However,
aperson can be entrepreneurial (creative, innova-
tive, prone to team work, accountable, independ-
ent), without being involved in entrepreneurial
activities. The authors present different ways of
doing things (Tkalec, 2011).

Different ways of understanding and EL per-
spectives have resulted in numerous definitions.
Rae (2006) understands EL as an integral part of
the entrepreneurial process in which human and
social aspects are as important as the economic
ones. The same author also defines it as learning to
recognize and act on opportunities, and interact-
ing socially to initiate, organize and manage busi-
ness ventures. His observation is that this process
had the double connotation of both learning to
behave in, as well as learning through entrepre-
neurial ways. Furthermore, he observes that learn-
ing should be relational, authentic, relevant, useful

and productively shared (Rae, 2009). In his further
work, Rae purports EL, among other, as: learning
and acting in an innovative and opportunistic way;
applied creativity, recognising, creating and acting
on opportunities; social interactions for self and
social learning; creating multiple forms of values;
and transformative, social, imaginal, emotional

and experiential learning (Rae, 2011).

Other authors refer to EL as the process by
which people acquire, assimilate and organize
newly formed knowledge with the pre-existing
structures, and refers to the ways in which learn-
ing affects entrepreneurial action (i.e., Cope, 2005;
Corbett, 2005; Harrison & Leitch, 2005; Minniti &
Bygrave, 2001). Gibb and Sogunro argue that tra-
ditional teaching methods, lectures and examina-
tions do not activate entrepreneurship (Gibb, 2002;
Sogunro, 2004). Apparently, along with knowledge,
traditional teaching methods ask for new ways of
thinking, new skills and new modes of behaviour,
as well as entrepreneurial approaches. This requires
students’ active participation in class, co-learning
between teachers and students, with the student
having ownership of her or his learning and the
teacher supporting them and facilitating the over-
all process (Heinonen & Poikkijoki, 2006; Gibb,
2002; Fiet, 2001). A further immanent characteris-
tic of the EL teaching approach is learning through
experience, with Kolb (1984, p. 41) defining it as
“the process whereby knowledge is created through
transformation of experience”.

The presented observations indicate the exist-
ence of different schools of thought on EL (Kak-
konen, 2010). Such observations apparently trigger
scholarly inquiry and additionally emphasise the
need for further, intensive academic research on
the EL concept. Whilst we are witnessing academic
debates on the main contributions of the EL ap-
proach and learning through experience, Pittaway
et al. (2012) refer to some of the common features,
from opportunities being created for individuals to
learn from mistakes and grow personally, experi-
ences allowing social learning as well as individual
learning (McLaughlin & Thorpe, 1993; Mumford,
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1994), to reflection following experience which
occurs when learning happens (Burgoyne & Hodg-
son, 1983; Daudelin, 1996).

Such education is also a means of increasing
social inclusion, and as referred to in the EC (2012)
Report, it can be a gateway for greater integration
of the framework for the key life-long learning
competencies. In this regard, we are referring to
a learner-centred approach or participatory ap-
proach. Simultaneously, the approach also con-
tributes to more efficient and effective teaching,
making it more enjoyable for both learners and
teachers. It requires from the teacher to develop
students’ abilities in order to reflect on their own
experiences, putting them in a wider context,
(Gibb, 2002). It is a quite different approach de-
manding more effective cooperation and interac-
tion between the learner and the teacher. Moreo-
ver, Heinnonen and Poikkijoki (2006) remark that
if you are able to get the students moving, you are
likely to gain more access to their thoughts as well.
Intuitive and innovative thinking is thus activated
as well as experimenting with creativity and indi-
viduality (Carayannis et al., 2003).

Based on the previously mentioned, introduc-
tion of EL concept at all levels can, in a longer term
perspective, evidently contribute to higher growth
and employment rates, more effective social se-
curity systems. It can also represent the basis for
sustainable economic growth (Tafra, 2011). On
the basis of Tafra’s (2011) reference to the main
goals on the example of the Croatian EL strategy,
it is reasonable to expect that EL simultaneously
contributes to employability, the start-up of new
small and medium-sized enterprises, higher rates
of young people starting their business, higher rates
of women’s entrepreneurship, creativity, innova-
tion and competitiveness.

In line with its entrepreneurship drive and
the aforementioned, the EC’s aim is to encour-
age neighbouring countries undergoing signifi-
cant institutional and policy reforms to adopt more
strategic approaches to EL in the framework of

their education and training systems (EC, 2006).
EC perceives a major challenge in ensuring full
engagement and ownership of the EL agenda from
the part of all stakeholders, particularly education
authorities, supported through their leadership in
the process of reform implementation. Since the EL
concept is relatively new, a number of institutions,
with the European Training Foundation being in
the forefront, are pointing to the key role of teach-
ers and the needs and benefits of sharing best prac-
tices among the involved institutions and relevant
actors in different countries. As Gribben (2013)
observes, cooperation between strategic partners
from the public and private sectors, including the
civil society and interest groups, is of vital impor-
tance and adds value to an evolving policy.

These observations indicate the relevance of in-
troducing the EL concept in SEE countries, which
are considerably lagging behind in introducing such
innovative approaches in the education system.
Projects encompassing a wide array of institutions,
pupils and students, as was the case with SEECEL’s
programme, can trigger what Baker et al. (2005)
refer to as “experiential learning, where learners
construct new knowledge and/or meaning through
collective experiences”. Experience with project
based approaches is common and is used proac-
tively to encourage learning (Raelin, 1997).

SEECEL'’s project, covering eight SEE coun-
tries, being itself an example of best practice, is
amongst those which enable learning from ex-
perience based on the concrete achievements
and successful results in all of the included pilot
institutions in the SEECEL member countries
(schools, universities), as well as learning based
on the mainstreaming of the EL concept in educa-
tion and entrepreneurship policies of the member
states. In essence, SEECEL’s objectives and ob-
served achievements are very complementary to
Rae’s observations as to why EL actually matters.
He also advocated EL’s contribution to creative
thinking (stimulates vision, ambition and ac-
tion), development of students’ confidence to act
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in uncertainty; its contribution to enabling lifelong
learning - learning how to survive and grow; and
finally, its contribution to finding and enacting
opportunities which create value from latent re-
sources (Rae, 2011).

FINDINGS

SEECEL Programme Contribution to
Development of Entrepreneurial Learning
Concept in South East Europe

The findings presented in this chapter follow
the main evaluation criteria. The review of litera-
ture and response obtained from the stakeholders
in the SEECEL member countries confirmed that
the strengthened cooperation between policymakers
and pilot schools in the implementation of entre-
preneurial learning is from their perspective among
the most meaningful achievements so far.

The results of this project are multi-fold. The
development of models and methodologies trigger-
ing entrepreneurial development in the involved
partner institutions are some of the most relevant
benefits. Stakeholders from Albania pointed to ad-
ditional contributions in development of education
systems, aligned with the EC educational policy. In
Macedonia, EL became a government priority as a
result of the project, with possibilities for including
EL as a subject in primary schools. On the other
hand, involved institutions, as was the case with
the Chamber of Commerce in Serbia, whose main
value in the project was development of new ser-
vices and more developed cooperation with other
partners in the SEE region. As regards Montenegro,
Bosnia and Herzegovina and Croatia, teachers in-
dicated the benefits of the new working experience
for both students and teachers, and particularly the
new visible entrepreneurial atmosphere developed

as a result of implementing entrepreneurial ideas.

Furthermore, involved schools and faculties ob-
served that they were able to create additional value
in their work by using the Community of Practice
(CoP) which facilitated the sharing of knowledge
and expertise throughout the SEE region, enabling

simultaneously further cooperation on other re-
lated projects of mutual interest. Along with other
instruments and documentation developed by
SEECEL, the faculties in Montenegro and Bosnia
and Herzegovina consider it a useful way of being
informed and learning on the basis of implemented
activities and results of other pilot institutions, as
well as a means of learning from the experience of
other partners involved in the project.

Along with CoP, close cooperation among
partners was mentioned as the factor which con-
tributed to the effectiveness of the implemented
project. Furthermore, the respondents in pilot in-
stitutions indicated that the programme enabled
them to animate pupils/students, to include them
into project’s activities, empowering them to make
decisions individually and within a group, as well
as to develop entrepreneurial ideas. The responses
obtained through questionnaires confirmed that
the project triggered a creative and enthusiastic
response from part of pupils and teachers, with
the latter being visibly motivated to develop ideas
for new activities. Such an approach in the im-
plementation of project’s activities resulted in
strengthened professional and personal relation-
ships among teachers participating in the project.
Additional value is seen in schools having devel-
oped cooperation with local entrepreneurs. On the
whole, pupils and students demonstrated a more
enthusiastic and by all means, different perception
and attitude towards learning.

The evaluation results have confirmed that the
effectiveness of promoted measures and initiatives
will be strengthened once teachers, along with re-
lated authorities, are more involved in the plan-
ning, design as well as direct implementation of
strategies and action plans being developed. This
will simultaneously be reflected in the sustain-
ability of results and long term impact of projects
and activities targeting EL development. Gribben
(2013) furthermore elaborates on the possibilities
for teachers evolving into a recognised advocacy
group, thus presenting an important policy force
both at national and EU level.
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From the achieved impact point of view, SEE-
CEL’s programme has undoubtedly contributed
to improvements related to fostering EL in SEE.
Observations made during interviews indicate that
SEECEL'’s activities have triggered positive changes
in national developments and achievements in the
EL segment. For example, in Macedonia, Montene-
gro and Serbia, national partnerships for EL were
developed, while in Albania, Croatia, Kosovo and
Montenegro, national strategies on EL development
were elaborated. The impacts could also be observed
in raised beneficiary awareness of the usefulness of
project results, as well as in the growing ownership
of the key stakeholders and beneficiaries related to
the achieved results and their sustainability.

The respondents themselves see impact in SEE-
CEL contributing to development of a life-long
learning culture from an early stage. They perceive
it as a key condition for building a knowledge-based
society and recognizing its role in promoting par-
ticipation of all country stakeholders in this process.
Furthermore, the created network of key institu-
tions and firms on the local level, including primary
schools, which jointly implemented different initia-
tives, was also a relevant contribution. In Zenica,
the faculty indicated the importance of developing
the entrepreneurial spirit in elementary schools,
even though this is a long-term process, whose re-
sults will be visible over a long-term period.

As to the most relevant benefits of the project
during the three-year period, the project partners
pointed to the established cooperation among the
institutions on the central government level, aim-
ing at developing EL, design of teacher training
standards and promotion of the entrepreneurial
teacher, entrepreneurial student and entrepreneur-
ial schools. Further achievements are also visible in
terms of development of self-initiatives in the pilot
schools and universities, as well as in promotion
of the learner-centred approach, relevant from the
point of view of introducing significant changes in
several countries of the region in which the tradi-
tional and conservative teacher-centred approach
prevails (Van’t Rood & Malekovi¢, 2012).

SEECEL’s programme has undoubtedly ena-
bled national stakeholders to strengthen national
coordination targeting EL in all SEECEL member
states. Along with the aforementioned, it raised
the capacity of institutions in SEE to further EL
development, coherent in regard to the relevant
strategic national as well as EU policy priorities.
Based on the received responses, it is confirmed
that the SEECEL instrument, along with being
recognised by 5 member states and the Eastern
Partnership has also been recognized by the EC,
countries as well as the broader international com-
munity involved in entrepreneurial learning. The
above-mentioned confirms the overall impact of
SEECEL’s programme.

As to the evaluation criteria sustainability and
on the basis of the implemented methodological
approach, it can be observed that SEECEL actively
promotes ownership of lifelong EL development
from the part of all key stakeholders in the par-
ticipating countries with the aim of ensuring sus-
tainability of the results. Based on the knowledge
acquired over a few years period, due importance
from the part of all stakeholders and pilot insti-
tutions is given to possible transferability of ac-
tivities in other similar institutions in the region.
For example, a number of schools involved in the
project, including the school Alas in Belgrade, as
well as in Grude (Bosnia and Herzegovina), but
also faculties (Bijeljina in Bosnia and Herzegovina)
confirmed they were eager to support other insti-
tutions with similar initiatives. Their willingness
to foster knowledge dissemination and replication
of successfully implemented activities is a relevant
project outcome.

OVERALL ASSESSMENT AND
RECOMMENDATIONS

Based on the scholarly research conducted on
the EL concept, review of available policy docu-
mentation and evaluation results following the
main evaluation criteria, this chapter comprises an
overall assessment of SEECEL’s programme in SEE
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and provides several key recommendations aiming
at sustaining the most relevant achievements and
further developing the EL concept in the region.

As regards the effectiveness of SEECEL’s pro-
gramme, it is of pivotal importance for EL to be
embedded in the learner-centred/competence
based approaches. Currently, such approaches
have still not been introduced in the education
systems in all of the SEE countries. Teachers/co-
ordinators in the pilot schools in SEE countries
are in need of further training. Furthermore, the
concurrent evaluation results confirmed the need
for bridging the gap between EL theory and class-
room practice in pilot institutions. The implemen-
tation of EL as a key competence evidently requires
a systematic approach and targeted educational
institutions as units of change. Implementation is
only possible if it encompasses three key elements:
curriculum through learning outcomes definition,
teacher training and school management for an
entrepreneurial environment.

A profound insight into the current circum-
stances related to ownership and commitment
to the EL approach from part of all relevant na-
tional institutions in SEE countries allow us to
assess that sustainability of the programme’s re-
sults. However, there are grounds for more effec-
tive EL coordination and leadership in most of
the countries involved in the project, particularly
related to better cooperation and coordination of
the Ministries of Education and Economy, as well
as the business sector.

The CoP platform - that has led to developed
modalities of peer learning, and generated mo-
mentum for structured cooperation in the devel-
opment of LLEL - forms a solid basis for further
SEECEL activities in targeting EL development.
These achievements have contributed to the SEE-
CEL recognition from the part of national educa-
tion institutions as a think tank for development
of entrepreneurial literacy, as well as recognition
from the part of EU member states and Eastern
Partnership countries of SEECEL as a reference
point for EL.

RECOMMENDATIONS

The academic inquiry on different perspectives
and current challenges related to the EL concept,
followed by an in-depth evaluation, allow us to
indicate several recommendations for further de-
velopment of the EL approach in SEE, the first of
which adheres to the applied evaluation criteria.

The EL concept needs to be implemented at all
levels of education in the region, including VET,
secondary education and higher education, as well
as teacher training. Karaji¢, Dabi¢ and Cingula
are among those whose research results point to
the need of including entrepreneurship as a key
competence in curricula at all levels of formal
education (Karaji¢ et al., 2012). More emphasis
should also be placed on promoting innovation
and strengthening cooperation and linkages be-
tween the academic community and the private
sector, including spin-oft companies. Further hu-
man resource development in the SEECEL mem-
ber states is also necessary.

Having in mind the strengthening of the effec-
tiveness and mainstreaming of the EL approach, a
suggestion is placed forward to use current initia-
tives on introducing learner centred/competence
based concepts in education systems of the in-
volved countries. The sharing of experience and
looking at why things work elsewhere can be very
useful. Furthermore, it is suggested that training
should be organized at school level for teachers
in schools introducing/implementing the EL ap-
proach on how to develop EL within the exist-
ing curriculum and teaching approach, includ-
ing content related matters (with more focus on
economic issues). More effective cooperation and
linkages among government agencies, the private
sector and civil society within the member states
also deserve due attention. Finally, support needs
to be provided to EL development in non-formal
adult training.

In order to ensure sustainability of the EL
approach, it needs to be included in the second-

67
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ary education, vocational education and train-
ing (VET) and in pre- and in-service teacher
education (higher education) in each member
country. The capacity of teachers and trainers of
trainers also needs to be built. Gribben (2013),
also explicitly points out to the need of ensur-
ing all new teachers entering the profession leave
teacher training college with a solid basis to be
built upon. School principals also need to be
trained in providing leadership, at school level,
of EL activities, and the system of rewarding pi-
lot school teachers should be introduced. Their
motivation is very meaningful. While discussing
the international assistance programmes and the
reform of the vocational education in the West-
ern Balkans, Bartlett (2013, p. 346) observes that
the effective implementation of reforms is likely
to depend on the motivation and attitudes of an
individual school director, as well as enthusiastic
teaching staft members, as value added provided
by international assistance itself.

In order to ensure further impact, more em-
phasis needs to be placed on the methodological
and content related matters at all education levels
by utilizing current initiatives to introduce com-
petence-based learning as a means for introduc-
ing EL. Furthermore, efforts should be made to
enable pupils and students to “connect” to “real”
entrepreneurs and their lives. The findings related
to ensuring long-term impact relate to Rae’s ob-
servation on the richness and authenticity when
accessing the “real lived experience” of entrepre-
neurs. The possibility of talking to entrepreneurs,
learning about their experience, listening to and
making sense of their stories can produce a tre-
mendous added value and learning experience
(Rae, 2000). Finally, the achievement of relevant
impact asks for continuous monitoring and evalu-
ation of the EL policy. A more systemic approach
to evaluation, as the key driver of change and im-
provement, is of strategic importance (for more
on needs and benefits of evaluation policies see:
Malekovi¢ & Tisma, 2011).

CONCLUDING REMARKS

The analysis of the current academic and policy
literature related to the EL concept, as well as the
results of the implemented evaluation allow us to
conclude that the EL approach is undoubtedly a
relevant factor for equipping young people with
the knowledge, skills and attributes necessary
not only for those pursuing careers as entrepre-
neurs. This approach is of pivotal importance for
preparing them to be responsible, accountable,
proactive, enterprising, creative, motivated and
adaptable individuals, those with strong attitude
and a sense of initiative and readiness to take risks.
The assessment of achievements and interviews
with the youth in the pilot institutions engaged
in SEECEL’s programme demonstrated that the
programme contributed to development of an
entrepreneurial mindset and behaviour, problem
solving and innovative thinking. The approach
evidently encouraged a positive response from
part of pupils and students who openly expressed
their wish towards their further enrolment within
the project.

Rather than perceiving EL as bridge-building
infrastructure, we should regard it as support
infrastructure that needs to be developed over a
longer time span, requiring effective coordination,
knowledge, consensus, ownership and sustained
commitment from the part of education and other
authorities in close cooperation with experts, pri-
vate and civil interest groups at all governmental
levels. The engagement of teachers is particularly
important and will be more effective if they have
full understanding of the concept, understanding
that it is a policy affecting sustainable economic
growth and employment, particularly for young
people. The results of the evaluation lead us to the
conclusion that there is still certain potential and
scope for their more effective involvement, which
will be possible once they are empowered, as well
as once the key education stakeholders at the na-
tional level demonstrate adequate accountability.
It is not possible to achieve ownership without
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empoverment, which is possible once people
have acquired life skills of care, responsibility and
safety in a comprehensive manner: they under-
stand what to do, the purpose of their task(s), and
how to implement their activities (Van’t Rood &
Malekovi¢, 2012).

The ownership, accountability as well as com-
mitment towards further development of the EL
approach will not be feasible in the SEECEL mem-
ber states without dedicated support, cooperation
and coordination of all key stakeholders, public,
private sectors as well as, the civil society and in-
terest groups. In order to embed the EL concept
in the national policy planning of the involved
countries, the effective partnership of all involved
key actors appears to be one of the most relevant
preconditions. In SEECEL member countries,
where cooperation and coordination of all in-
volved key actors was more intense and effective,
achievements were significant and their impact
more pronounced. The observations presented in
questionnaires and interviews indicated that devel-
oped cooperation and coordination of all involved
actors and stakeholders facilitated the reaching
of consensus and effective policy implementa-
tion. Evaluation results confirmed that SEECEL’s
programme was the main trigger for developing
such cooperation and coordination, establishing
effective partnerships aiming at the exchange of
best practices and mutual learning.

On the whole, our research and evaluation
results indicate that SEECEL had a very relevant
and far reaching role in developing and further
strengthening of the EL approach in SEE member
countries. SEECEL has demonstrated that its role
was meaningful in supporting the most successful
pilot institutions and achieved results in SEE, as
well as in pushing the less successful ones, which
have started with piloting at a later stage. Finally,
its role is recognized in speeding up the learning
process, as well as fostering meaningful coopera-
tion and transfer of knowledge and experience
between the SEE region and more developed EU

member states.
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ZNACAJ PREDUZETNICKOG UCENJA ZA UKUPAN SOCIO-EKONOMSKI RAZVOJ NA
PRIMERU CENTRA ZA PREDUZETNICKO UCENJE JUGOISTOCNE EVROPE U HRVATSKOJ

Rezime:

Ovaj rad bavi se pitanjem politike preduzetnickog ucenja u juznoj i isto¢noj
Evropi, kao rezultatom aktivnosti Centra za preduzetnicko ucenje jugoisto¢ne
Evrope koji je osnovan u Hrvatskoj. Autori nastoje da ispitaju kako koncept
preduzetnickog ucenja moze da doprinese i razvoju preduzetni¢kog nacina
razmisljanja i ponasanja, razvoju kreativnog misljenja i preduzetnickog duha
pojedinca bez obzira na to da li ima Zelju da zapoc¢ne privatni biznis ili ne. U
radu se takode razmatra u kojoj meri razmena iskustava, partnerstvo i saradnja
svih obrazovnih i drugih institucija i pojedinaca ukljuc¢enih u razvoj politike

uti¢e na dalji razvoj preduzetnickog uenja u zemljama jugoisto¢ne Evrope. | Kljuéne redi:

Autori razmatraju razlicite perspektive i na¢ine razumevanja i sagledavanja obrazovanje i obuka,
koncepta preduzetnickog ucenja, ukazuju na postojanje razlicitih skola pre- preduzetnicko udenje,
duzetni¢kog ucenja i ispituju odnos izmedu ucenja i preduzetnistva. dozivotno ucenje.
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