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Caxerak: IIpegmer mpoydaBama Cy IpOMEHe KoOje Ceé OJHOCE Ha OCTBapuBaibe
IbeBa 00pasoBama ¥ BaCINTamka Y y4ewYy CPIICKOT je3UKa, BepoHayke u rpabaHckor
BaCINTamwa, Koje je foHena pedopma obpasosama off 2001. roguHe. Y UCHUTUBAKBE CY
YK/bYUeHU 1 YCTIOBHU y KOjUMa Cy TIPOMEHe CIIPOBefieHe, ITOTPeOHN PecypCcl U aKTyenHe
ApYIUTBeHe BpegHOCTH. PesynTaTy aHanmse peleBaHTHUX MCTPaKIBarba yKasyjy ia Huje
JIOIIIO O OCTBapyBama NedUHNCAHNX LubeBa HacTaBe CpICKOr je3uka, BepoHayke u
[pabanckor BacinTama y >)ke/beHOj Mepu. AHa/In3a yKasyje u Ha HeobesbeheHocT agexsar-
HUX MaTepyjaTHMX M JbYACKUX pecypca 3a peamnsanyjy peopmu, Kao 1 Ha HETOBO/bHY
HOJPIIKY BPEJHOCHOT KOHTEKCTa 3a IUVITAHMPaHM Pa3Boj 0O6pasoBama. 3aK/bydeHO je ma
HaBefleHe Tellkohe MpelcTaB/bajy M3a30Be Off UMjer pelllaBarba 3aBUCU [ja/ba Cy[OMHA
IpOMeHa y 00pa3oBamy.

Kipyune peun: ob6pazoBHe mpomeHe, CpIICKM je3MK U KIbJDKEBHOCT, BepoHayka,
IpabaHcko BacmuTame, IeMOKPATCKO PYLITBO

YBon

Hajsaxxunju nusesn pedpopme obpaszosama, Koja ce criposogu y Cpbuju ox 2001.
TOJVIHE, IPEeICTaB/bajy Ipy)Kakbe HOApPIIKe OCTBaPMBalby OIUITIX HAIMOHA/THNX MHTepe-
ca 'y IOITIefly M371acKa 3eM/be 13 KpJ3e, IeHOT Jiaj/ber pa3Boja ¥ YK/by4MBarba y eBPOIICKe
unrerpanuje (Strategic framework for European cooperation in education and training
“ET 20207 2010; Strategija razvoja obrazovanja u Srbiji do 2020. godine, 2012). IIpema
HPOrpaMCKUM JJOKYMEHTIMa, 00pa30BHM CUCTeM IIPeCTaB/ba TeMe/b Pa3Boja II0je/IHIIa,
ApylITBAa M Ap>KaBe 3acHOBaH Ha 3Hamy (Youth national strategy, 2008). ITnanupano
je ma KBanuTeTHO 0OpasoBambe 3a CBe JIOHece IpOMeHe y IIpaBlly AeMOKpaTu3aluje,
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YnaHak mpefcTaB/ba pe3yNTaT pajia Ha IIpojeKTuMa YHaipehuearoe keanuiiieilia u gocilyiHOCIiu
obpasosarba y tipouecuma mogepruzauuje Cpouje (6p. 47008) u Jpywitisere tipomere y ipovecy
espoickux unitieipayuja — mynimugucyuiinunapru apuciiyi (6p. 47010), aujy peanmsanujy ¢u-
HaHCcKpa MUHICTapCTBO IPOCBETe, HayKe M TEXHOMOLIKOT pa3Boja Pemy6imike Cpouje.
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IeLieHTpanusanuje, fusepsudukanuje u npodecnonammsanuje obpasosama (Kovac-Ce-
rovi¢ i Levkov, 2002). O6e36ebusame n ynanpehusame xpanmurtera ob6pasoBama Tpebda
Ia oMoryhe mmpoMeHe y CTPYKTYpM, OPTaHM3ALVjU U YIIPaB/barby LIKOJICKMM CUCTEMOM
(Kovac-Cerovic¢ i dr, 2004). Y oBe cBpxe, CIIpOBeJieH je HI3 IIPOMEHa 4Nja Cy AMHAMIUKA I
cajipKaj OMIN TIOJ HETTOCPEeIHNM yTHLajeM MomuTHIKux npomena (Perid i Vujadié, 2012;
Vujacic¢ i dr, 2011; Stankovi¢ i dr, 2013).

Pedopma obpasoBama IIOKpEHYTa je y BP/IO HEIIOBO/BHUM YC/IOBUMA y KOjUMa CY
Ce HallUIM CPIICKO APYIITBO U JgpkaBa. [lomTo ce 3ajemHMyYKa Ap>KaBa pacmaina, y pa-
TOBMMa Yy KOjuMa Cy ce ocTaje penybmnke ocamocranmie, Cpbuja je 06HOBUIA CBOjY
Ip>KaBy, aJI) jOIII HeMa CarflaCHOCTY MehyHapo[HIX CHara OKO BbeHNX TePUTOPYjaTHUX
U MICTOpUjCKMX IpaBa (kao mTo je craryc KocoBa nm Metoxuje). 3emspa je ocupoma-
IIeHa, €KOHOMMja yCIIOpeHa, a mpuBpena O6mokupana (Mileti¢ i dr, 2009; Savi¢, 2007;
2008). Maxko cy HamyluTeHe 3BaHMYHE [PYLITBEHE BPELHOCTH, KOje Cy OGue 3acHOBa-
He Ha UJIe0NIOTUj1 OparcTBa, jENVHCTBA, KONIEKTUBM3MA, jeJHAKOCTH, CAMOYIIPaB/bakbha,
Ha [PYIUTBEHO] CIEHM jeé He3BaHMYHA COLMjaTMCTUIKA €UTA KOjy YMHE IIONUTUIKA
U IpUBpeJHM PYKOBOAMOLM Tajammer pexxmma (Mitrovi¢, 2010). Bumenaprujcku
crcteM omoryhaBa 1ojaBy pasaMdYNTUX PasBOjHMUX IIPOTpaMa y KOjuMa ce HeMHUITy
HALMOHAIHN MHTepecu y obpasoBamy. Y BehuHn Tux mporpama, BUIlle WM Mambe eK-
CIVIMIJUTHO, CAfipPXKaH je JOIPUHOC IIKO/Ie PasBOjy HALMOHAIHOT UAeHTUTeTa rpahana
HOBE Jip>KaBe.

Y BpeMeHY Koje je IpeTXOAnI0 peopMur 06pasoBama y KO/ je M3y4aBaH CPIICKO-
XPBATCKM je3MK, a OIIITH L{//b BACIIUTaba 6110 je pasBoj CBeCTpaHe IMIHOCTIL M USTPafha
COLMja/IMCTUYKOL YOBeKa KOj! je jyTrOC/IOBeHCKY opujeHTIcaH (Avramovi¢, 2005; Maksic,
2001;2011). HoBu 1ju/b 06pa3oBatba 1 BaCIUTaEha KOHI[EHTPUILE Ce Ha: »IIYH MHTENIEKTY-
QJIHM, eMOLIMOHA/IHY, COLIMja/IHN, MOP/IHIL 11 (PUSUUKY PAa3BOj CBAKOT AETETA I yICHUKA,
Y CKJIafiy ca HerOBMM Y3PacTOM, pa3BojHUM moTpebama u nHTepecoBamuMa’ (The law
on the foundations of the education system, 2009: ¢l. 4, st. 1). OBako gedpuHuCaH UMb
yKasyje Ha XyMaHUCTUYKY IPUCTYH MOjeVHIlY ¥ HberOBMM Kallal[UTeTHMa, IITO 3HAYM
Zia je MOHYDheH BacIMTHY MOZe/ MHAVBIIYaTHOT pa3Boja 4uje Cy IpaHuIle CaMOfIeTepPMI-
Hucage. JJok je pedopMa o6pa3oBama IVTAHUPaHa, IIPKBe Y BepcKe 3ajejHIIIe IOfHese
Cy 3aXTeB Jia ce y LIKOJMY BpaTy BepoHayka Koja je 61/1a IIpUCyTHA IIpe YCIIOCTaB/bakba
counjanuama. Ymopego ¢ TuM, yBoau ce Ipabancko Bacmurame, Kao aaTepHATHMBHA
OIIINja 32 YYEHMKE.

OBaj paj 3a Wb Ma pa3MaTpame IIPOMeHa Koje je JoHena pedopMa OCHOBHOT U
cpepmber 06pasoBarma y Be3l ca HEKOIMKO IpefiMeTa KOji Cy Y TOM CMIUCITY ITI0CeOHO O1T-
Hi: CpIICKN je3VK U KIbJDKEBHOCT, Beponayka n Ipahancko Bacnurame. Ilo3HaBame u
kopuurherme CPIICKOT je3NKa, Kao jesuka BehyHcKor Hapopa, omoryhaBa KOMyHMKaLujy,
MebycobHo pasymeBarbe 1 ydeurhe y HalMOHANHOj KYITYpuU. YBoDeme pemmurujckor
obpaszoBama y IIKOJE JJOHOCKM Apyradmju IOI7Tefl Ha cBeT, a IpabaHcko Bacmmrame
ocrnocob/paBame 3a afjleKBaTHO 0baB/bambe yIore eMokparckor rpahannna. OctBapuBarmbe
00pasoOBHMX M BAaCHUTHMX LW/beBa M3a0paHNX HACTABHUX IIpefMeTa [oCMarpa ce y
HaMepu Ja ce MCINUTAjy OCHOBHe Teinkohe u mpobeMn y B1XoBoj peanmusanyju. Kao
Haj3HauajHIje KapaKTePUCTUKe KOHTEKCTA M3[BOjeHN CY Pecypcu Koju cy HoTpebHNM 3a
OCTBapuBame IVIAHNPAHUX OOPA30BHUX LM/bEBA U AKTyeJIHE APYILITBEHE BPETHOCTHU Y
OKBHPY KOjUX TH LIM/beBM Tpeba [ja ce ocTBape.
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IMocraspena cy crefeha ncTpakMBauKa NNUTamba:

e KaKO Cé OCTBapyje HAallMOHA/THM MHTEPEC Y y4elby CPIICKOT je3uKa, IOf YiuMe Ce
HojpasyMeBa OCTBApUBalbe OHNX IM/beBa Koje je APYIITBO Kpo3 0OpasoBHe IPOMeHe 1
pecdopme cebu TOCTaBIUIO ¥ LM/beBUMA 06Pa30Baba U BACINTAbA;

* KaKoO je KOHIMIIMPAHO 1 KaKBU Cy edexTu Bepomayke u Ipabanckor Bacinrama
KOjJ1 ce Kao 11360pHI IIPEIMETH y4e TOKOM Lie/IOKYITHOI OCHOBHOT U Cpefiher 00pa3oBarba;

* Y K0joj Mepu cy 06e36ehenn MaTepujamTHIL 1 JbYACKY PeCyPCH KOjI Cy MOTPeOHM 3a
cripoBobere IIaHNpaHNX IPOMEHa ;

e JIa M TOMMHAHTHE JPYHITBEHE BPEJHOCTH Y 3eM/bM IIOAPIKABAjy MOJIEPHU3ALIU]Y
obpasoBama Koja je yC/I0B 3a OCTBapehe IIAHMPAHNX IIPOMeHa?

OpnroBopy Ha NOCTaB/beHa MUTakha TPAXKEHM Cy YBUJIOM Y Pe/IeBaHTHA UCTPaXKMBakbha
M aHA/IM30M M MHTETPAlMjOM IMXOBUX pesynTaTa. VI36op mcTpakyBama 3a aHaju-
3y HAIIpaB/beH je Ha OCHOBY BHIIE KPUTEPUjyMa, a [IABHU KPUTePUjyMu Cy Omam ma
Cy pesynTaTu MCTpaKMBama 00jaB/beHM y HAydHMM IyOnuKalyjamMa M Ja Cy HacTa-
JIM Y OKBMPY HAI[OHATHMX ¥ MeDhyHapogHMX HayYHOMCTPXMBAYKMX IIPOjeKara. Jor
jemaH KpUTepUjyM 3a M300p UCTpaKMBaba 3a YK/bydMBalbe Y aHAIM3y ONIa je HayuHa
AVCUUIIIMHA Y OKBUPY KOje je u3BemeHo. bupane cy crynmje y KojuMa Cy MCOUTUBAHU
[OCTaB/beHI MIPOO/IEMI 13 TIEPCIEKTUBE PAsIMINTUX APYLUITBEHNX HayKa (Iefaroruja,
TICMXOTIOTHja, COIMOTIOTHja, TPaBo, MOMUTIYKe HayKe), Y HAMEPHM Jla Ce aKTYeTHO CTambe
CTBapy pasMOTPU MYITUAUCLMIUIVHAPHO ¥ TaKO 0Ouje 60/b) YBUJ Y PealHOCT.

Y HacTaBKy TeKCTa, aHAJIM3UPajy ce Pe3ylITaTy N3abpaHMX UCTPaXKnBama 0 edek-
TMMa TIPOMEHa 0OPA3OBHUX IM/beBa Y OKBUPY TPU HACTAaBHA IIpefMeTa M YC/IOBMMA Y
KOj/IMa Ce IIKOJICKO ydeme Ofjyja. AHanMsMpaHa MCIOMTHBAma OffHOCe ce y Hajsehoj
MepM Ha 3Hama, KOMIETEHIMje, MULI/beha, CTABOBE Y BPEIHOCTU yYeCHMKA BACIIUT-
HO-00pa3oBHOT Ipolleca, YYeHUKa ¥ HUXOBUX POJWUTEha, HACTABHMKA, AMPEKTOpa U
[IOHOCHU/IAlla OJ/TyKa, Ka0 M YKYIHOT jaBHOT MI-eHa. VICTpakuBama Cy CIpOBeJieHa Ha
penpe3eHTaTMBHUM Y IIPUTONHMM Y30PLMMA, a O TeXHMKA 33 IMPUKYIUbambe MofaTaKa
y ®uMa ¢y kopumheHV YOUTHUIW, UHTEPBjyn, GOKyC-TPyIe, TECTOBY, a BpIIEHA je 1
aHa/nusa JokyMeHara. Vako je paamarpano 30 UCTPaXKMBAYKUX CTYAM)a, BUXOB 6pOj Kao
1 1360p OCTajy OrpaHMYerbe 3a YOIIITaBambe 3aK/byyaka oBora paia. Iberos gompunoc
HpeficTaB/ba yKasuBambe Ha K/byuHe IpoOeMe KOji Cy YOYeHU y BUIIE MCTPaKMBaiba,
a/Iu OHU 3aXTeBajy Jla/be UCTPAXKMBaIbe.

OcTBapuBame 06pa3soBHIMX L[U/beBa Y yuemy CpIICKOT je3NKa,
Beponayke u Ipahanckor Bacnnrama

Jesnuka MMCMEHOCT ¥ IIO3HABAIbE je3MKa CPEIMHE Y KOjOj YOBEK XKVMBY YMHE HETOBY
6a3nYHy IMCMEHOCT, KOja je 0CHOBA 3a Pa3BOj [PYTUX 00/1MKa MMCMEHOCTH 1 usTpahuBarme
EETOBOT KYJITYPHOT 1 HaIMOHATHOT upeHTuTeTa. CpIicKy jesuk Tpeba fa Oyme Koxesn-
OHa CHara Ha Kojy ce ocnama Mehyco6HO pasyMeBame 1 KOMyHUKaAIMja BbeHuX rpabana
y APYIUTBY KOjé jeé MyATMETHUYKO, MYATUKYITYPHO M MYITHje3MYHO. Je3uyKa MucMe-
HOCT IIpefiCTaB/ba OCHOBY CBAKOT yuera 300T MOBE3aHOCTH je3aMKa ca MUIUBEHEM, Kao
1 360T HErOBOT 3HaYaja 3a KOMYHMKALU]Y U CIopasyMeBambe ca okpyxemeM (Vigotski,
1977). IlosHaBarbe je3anKa jeaH je Of CYIITMHCKUX OApPEeNHMIIA HALMOHATHOT MAEHTHU-
teta, cxBaheHor 6110 y eTHUYKOM 6110 y rpabaHcko-monntiykoM cmucny (Anderson,
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1983; Eriksen, 2002; Smith, 1991). Jesuk mpepcrasba jefiaH o OCHOBHUX KpUTepHjyMa
collMjaIHe KaTeropusaluje, pasanKoBama ,HaC” I ,bMUX ¥ K0 TaKaB, IOCTAB/ba OKBUP
3ajeHNIITBA 6e3 Kora je pasBoj mocBeheHOCTI HAl[MOHATTHO-AP>KaBHOM OKBUDY, a TUME
U COMMIAPHOCTY, oHeMoryheH. [TyTeM ydema jesuka fonasu ce, m3Melyy ocTanor, u y KoH-
TaKT Ca HajBaXXHMjUM Ky/ITYPHUM CUMOO/IMMA 1 IPORYKTIMA, YMMe ce mofcTude ocehaj
npunagHocTy u ydemha y 3ajenHnyxoj, nerbeHoj kynrypu (Eriksen, 2002; Smith, 1991),
mTo ¢y takobe cymTmHCKe ofpenHuile HaumoHanHor mpeHturera (Epmkcen, Cmmur).
IToBpx cBera, HacTaBa MaTepILET je3MKa jefaH je Off KaHajla IyTeM KOjUX IIKOJa, Kao
areHC coljanusanuje, IPeHOCK CBOjeBPCHY BU3Mjy CBeTa U APYIITBA, usrpahyje ogroc
IIpeMa HallMIOHA/IHOj IIPOLUIOCTY ¥ CIMYHO (HIIp. IIyTeM ofabupa hela 13 HaIVIOHA/IHe
KIbJDKeBHOCTH Koja he ce y HactaBu usy4asatn). OBo cy Oumm 1 pasiosu 3amro je y ¢po-
KyCy aHanu3e yrnpaBo CpIICKM je3UK.

Ogppebeme koje ce y HajBehoj Mepy Moxe IOBe3aTH ca yuereM CPIICKOT je3uKa U
usrpabusamem HanmoHanHoOr mpenturtera rpabanmna Cpbuje Hamasumo y crenehem
LWBY: »,pasBoj [...| HALIMOHATHOT UJEHTUTETa, pasBujame cBecTy U ocehama npumagHo-
ctu apxkasy CpOuju, HOLITOBaE U HETOBabe CPIICKOT je3VKa I CBOT je3NKa, TPajuliuje
U KyATYpe CPIICKOT Hapoja, HALMOHA/HUX MabJHA ¥ €THUYKNX 3ajeHUIIA, IPYTUX Ha-
ponia, pasBujame MYITUKYATYpaau3Ma, IOUITOBAabe 1 OYyBambe HAIIOHA/IHE I CBETCKe
Ky/ITypHe OalITHe, Kao U ,,pa3Boj 1 IOILITOBambe [...] HAl[MOHATIHE, KY/ITYpHE, je3nuKe,
Bepcke [...] paBHOIIPAaBHOCTH, TO/epaHLuje 1 yBaxaBamwe pasmuauroctn’ (The law on
the foundations of the education system, 2009: ¢l. 4, str. 141 15). Y HOpMaTBuMa KOji pe-
TYIUILY y4erhe CPIICKOT je3VKa Yy OCHOBHOj M CPe/IH>0j KON IIPEMO3HATO je, JaKIe, Ja je
obpasoBame K/bYIHI (PAKTOpP OUyBaba I PasBOja HALIMOHATHOT U KY/ITYPHOT UIeHTHTE-
Ta BehMHCKOr HapoJa I HAIMOHATHIX Mabl/Ha, LITO jeCTe TeKOBMHA CAaBPEMEHOT CBeTa.
OuursenHa je ujeja 0 paBHOIPABHOCTH je3MKa, TpafulLMje, KYAType I ApyIux obenexja
CBUX Hapopa Koju >xuse y Cpouju.

VcrpakuBauku Hajasu, Meby TiM, OTKp1Bajy HeJOBO/bHO IIO3HABA e CPIICKOT je3MKa
Ha pasmuynuTuM ysopuyuma. Ha mpumep, pesynratu MCOUTHMBaKka KBaJIUTeTa MUCMEHOT
U3pa’kaBama y4eHNMKa OCHOBHe IKojie Y beorpajy ykasyjy Ha HM3aK HMBO IIO3HaBamba
jesuka: Beh1Ha y4eHMKa IIpaBy IIPaBOIICHE I I'paMaTIYKe IPellIKe I 3a/{0BO/baBa yCIIOB
3a OCHOBHU HUBO OBJIaJJAHOCTH 3HameM 113 Cprickor jesnka (Stevanovic i dr, 2009). Ana-
M3 TEKCTOBA CPENIHOIIKOICKIX yIeHMKa 13 Buiie MecTa y CpOuju OTKprBa [ja KOpIUCTe
ockypaH nekcudku ¢oup (Stevanovié, 2012a; 2012b). Behuna yuenuxa us penpesenta-
TUBHOT HAallMOHATTHOT Y30PKa, y3pacTa IeTHAeCT TOfIMHA, PellaBa 3alaTKe Ha IIOYeTHUM
HMBOMMA HoCTUrHyha, MITO 3HAYM [1a YMejy [ja PEIPOAYKYjy OHO IITO CY IPOUMTAIN;
3aHeMap’pyB OpOj YUeHNKa je Y CTamby fa paml ca KOHIIEITUMA KOjI CY Y CYIIPOTHOCTH ca
OYeKMBaIbIIMa, 4 HUjelaH He yCIleBa [a U3BOAM 3aK/byuKe Iopehema 1 KOHTpaCcTUpamba
(Pavlovi¢ Babi¢, 2013).

C ppyre cTpaHe, NCTpaXMBadl yKasyjy Ha 3HayajHe MpoOIeMe y yUery CPIICKOT
jeauKa M je3VKa MABMHCKUX Hapoja y LIKOMYM KOji Cy HacleheHNM 13 IPeTXORHOr IIe-
puopa (Filipovi¢, 2007). Hdeuma cprcke HaIMOHATHOCTM HUCY MMaja MoryhHoctu y
BIIIEje3UYKNM CPeJUHaMa Jla y4€ HeKM Off jesuKa PErMOHa/lHUX 33jeJHMIIa y OKBUDPY
¢dopmanHor obpasoBHor cucrema. [Toxabame HacTaBe Ha PErMOHATHOM je3UKy KOM-
OMHOBAHO je ca HeJOBO/LHMM y4eHeM CPIICKOT je3MKa TaKo Jja MIajM HMOCTIDKY HU3AK
HUBO KoMIleTeHIuje y CpIICKOM je3UKy, IITO UM OHeMoryhaBa HacTaBaK IIKOJIOBama U
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3aIl0l/baBakbe BaH PernoHanHe 3ajefuuiie. Hayunu oKBUP MCK/bYUYMBOT CTPYKTYPajn3-
Ma y y4emby CPIICKOT je3MKa IIpeiCTaBlba jOl jefHy Oapujepy Koja menyje eMoTusuiyhe
Ha yuenuke (Filipovi¢, 2007). Jesutdxa monuTuKa 1 IIaHNparbe yueha je3nka Tpebaio 6u
fia yMabe WM eMMMUHNITY KOMYHUKALMjCKe Ipo6/ieMe y APYLITBY, a/li jOII yBeK HeMa
carIacHoOCTH 0 ToMe y KoM 1paBiy he ce kperaru (Filipovi¢, 2007).

VickycTBa M3 IIKOJICKE IPaKCe YKasyjy [a HPUIAJHUIM HAIMOHA/JHUX MarbMHA
OffHOCHO PeTMOHAJHNX 3ajegHuria* 61pajy o6pasoBarbe Ha CBOM WINM Ha je3UKY Be-
hmHckor, cprickor Hapofa, oK fela BehMHCKOr Hapofia y 3aHeMap/bMBOM OpOjy yde
je3VKe perMoHaJHNUX 3ajefHula y Kojuma >xuse. IIpuMeTan je mopacT saxreBa y4eHU-
Ka 3a HIKOJIOBaleM Ha MaTEPIeM je3UKY M M3ydaBameM je3/Ka/TOBOpa HALMOHATHUX
MamJHa ¥ KyIType 3ajeffHuIIe MM Hapoya KojumMa npumnazajy (Law on national councils
of national minorities, 2014). TTopen 1KonOBama Ha ambGaHCKOM, MahapckoM, pyMyH-
CKOM, OYrapcKoM, PyCMHCKOM U C/IOBa4KOM je3MKY, HOCTOju MOTyhHOCT M3y4yaBama Ha-
CTaBHUX IIpeIMETA KOj/ YK/bYUYjy j€3UK U €/leMeHTe HallMOHa/IHE KYAType Ha YeIIKOM,
MaKefJOHCKOM, XPBaTCKOM, 60CAaHCKOM M POMCKOM je3VKY, Kao 1 OyIeBauKOM TOBODY.
KonauHnm pesynrar je ja ce KoMyHMKanuja Mehy MafiuMa y MyITHeTHUYKMAM CpeiHaMa
OfiBMja Ha €HITIECKOM je3HKY, LIITO jecTe IIOOAIHU TPEH/, a/li He OllpaB/iaBa CTambe CTBa-
pu (Stevanovié, 2014). Y curyanuju mocrojama jesuuke 6apujepe Meby npunaganmnmma
Pas3NIMYNTHUX eTHUYKMX IPyIaliuja, OCTBapyBambe LiM/beBa KOji Cy 3alpTaHu nocrojehum
HOPMAaTUBHUM OKBUPUMA IIOCTaje YIUTHO.

Ila 61 ce HAaLMOHA/IHM MHTEpeC y ydemy CPICKOI je3yKa ocTBapuo y Behoj mepy,
noTpeOHO je fja ce Ipery3Huje ofpean u Oyne npahen cTBapameM aJjeKBaTHUX yCIOBa 3a
eroBy peanmsanujy. [lopen pasjammerba 3axTeBa OKO TOTA IITa Ce ¥ KAKO Y9I Yy OKBM-
Py HacTaBHOT IIpefiMeTa y LIKOJIY, HOAPIIKa 3a 60/be 03HaBabe CPIICKOT jesuka u Behy
je3sdKy IMMCMEHOCT Koja OM OJIaKIlIajga KOMYHMKaLMjy Y IIMPOj CPeIMHU MOpa ce Tpa-
XKUTH y 06pasoBHOj mommtuiy. LlnbeBn 06pasoBama 1 HALMOHAIHY NHTEPeC KOjU je ¥
BUMa cafip)KaH ofpeheHn cy Ha HMBOY KOHIIeNILyje, aly aKTyelIHu 00pa3oBHM CUCTEM
He IIpy’ka MoTpeOHe HadMHe 3a OCTBapyBame Tux Hmnbesa (Alibabié, 2002). O6pasoBna
HONMNTHKA Tpeba [la CTBOPU YCTIOBe 3a pean3oBarbe yTBpheHe KOHIemuje, CTpaTeruje u
cucrema. Tparame 3a MMHMMYMOM 3ajefHUYKIX 0OPa3OBHUX M BACIIMTHUX LiM/beBa CBUX
Hapofa KOji XIBe y 3eM/bM MOIVIO 611 6uTy ocHOBa 3a rpabeme ngenrurera rpahannna
Cpbuje.

Vcre ropune (2001) xana je pedopma 06pasoBama 3aodena, y OCHOBHE U Cpefjibe
IIKOJIe yBomM ce Bepcka HacraBa Kao (aKyITaTMBHM HACTaBHU IIpefMeT. YBobemwy
Bepcke HacTaBe IpeTXOAuIa Cy UCTPaXKMBama KOja Cy yKasMBajda Ha UHTEPECOBahe
ponuTeba M yUeHUKa 33 M3yYaBame PENMTHUjCKMX TeMa, alu M pusuke off KoHdecno-
HanHux nogena (Gredelj, 2002; Joksimovi¢ i dr, 2002). ITpaBo ga opraunsyjy Bepcky Ha-
CTaBy JOOMIIO je cefilaM JOMMHAHTHIX I[PKaBa 1 BEPCKIUX 3ajefHNI[A KOje Cy IIOCTOojaste ¥
Cp6uju. OuemeHo je ga ce Bpahame permmrujckor o6pasoBama y LIKOIE MOXe CMaTpa-
TI IeMOKpaTy3alujoM ob6pa3oBama, ali IeH KOHpecHoHamHM Kapakrep ymyhyje Ha
CTBapame BepHIKa U HeroBame Bepe (Joksimovié, 2003). Tuneme oko yBobemwa Bepcke
HacTaBe y IIKOJTY paspemino je Ycrasuu cyg CpOuje Koju je IpoOLieHNo Aa BbeHo moxaharme
HIfje HecaI/lacHo ca yctaBHUM cucteMoM CpOje, jep yueHmk 6upa Bepcky HactaBy npe-

4 Tepmun xoju npernopyuyje Caser Espore.
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Ma CBOjUM CKJIOHOCTMMA, IITO 3HA4YM Jja ,ONpee/bUBaIbe 3a BEPCKY HACTaBy He 3HAYM
HY’KHO I U3pa)kaBakbe BEPCKOT upeHTuTeTa yueHnka (Puric i dr, 2014, str. 63).

ITocne mpBe ropuHe y Ko0joj cy Bepcka HactaBa u Ipabarcko Bacimrame 6umn us-
OOpHU IIpeMeTH, CIPOBENICHO je MCTPaKMBambe YMjyl Cy Pe3yITaTy yKasuBaau fia je
Bepcka HacTaBa 6mia 3aHMM/BMBA ydeHMIUMa y Hajehoj Mepu 360r cagpskaja Koje je
HyAWIa, JOK je mpexHocT Ipabanckor Bacnmrama Bubena y xopuihewy 3aHUMM/BUBIX
MeTOfa pajia Koju Cy 61y HeTUIIMYHY 3a IIKOJICKO yuewse (Joksimovié, 2003). TlosuTns-
Ho Bubeme Bepcke HacTaBe MPaBOCTABHOr KATUXMU3NCA IOTBPHEHO je U y MCIUTUBAKY
Koje je CIpOBefjeHO IIOC/Ie IPBUX IIECT rOAMHA merose peamusanuje (Gasi¢-Pavisic i
Sevkusi¢, 2011). Tlpema Hamasuma OBOT MCTIUTUBAba, BehuHa HacTaBHUMKa HUje 6ua
yIIO3HATa Ca 3BaHMYHOM IIPOrpaMcKoM GopMyIalujom ummbesa, Beh cy cmarpanu ga je
HajBOXHUjJ LM/b BEPCKe HACTaBe pasBljarbe PeIMTMO3HOCTY yueHnKa. C ipyre cTpaHe,
YIeHMIM Cy OMIN HajBUIIE 3aMHTEPECOBAHN 3a IPOIINPUBAbE CBOjIX 3HAMHA O BEPH,
TpafgMLUjI ¥ KYITYpH Kojoj punanajy. BehnHa HacTaBHUKA M3jaBIIIa je ja He KOPUCTH
PenoBHO yiI6eHMKe Y HACTaBL, jep X CMAaTpa TEIIKMM 3a YYeHMKe KOjiiMa Cy HaMeHheHIL.

HacraBaunm xoju mpefajy IpPaBOCHaBHM KAaTUXM3UC M3PA3UIM Cy yBepeme Ja
YCIEIIHO OCTBapyjy pasBUjame BEpCKe TONEpaHLMje Kao jefaH off uubeBa Bepcke Ha-
CTaBe, a/l Cy Pe3yNTaTy UCIIUTHBaba BEPCKe TONEPaHIMje CaMIX YYeHUKA YKa3UBaIn
fia ,,KOJl 3HATHOT Opoja ydIeHMKa IIOCTOjI1 HEIIOBEPErhe 1 OIIPE3HOCT IIpeMa bYANMA ApyTe
Bepe, Kajia ce pagu o muaHuM ofgHocuMa” (Gasi¢-Pavisic i Sevkusi¢, 2011, str. 70). Ikon-
cKa mpakca u 6pojun HeraTuBHM porabaju ms akTyenHOr fpylITBEHOT XuBoTa Hamehy
NMTakbe Ha KOju HAa4MH BepCKa HacTaBa JNOIPMHOCHU APYIITBEHOj Koxesuju. UmHm ce
Ia je KoHdecroHanHa Bepcka HacTaBa Hecar/lacHa ca MOYeTHUM OIIITYM IIPYHIUIIOM
0 MHK/Ty3UBHOM 06pasoBamy Koju obehaBa commjamny xoxesujy y BacCIUTHO-06pasoB-
HoM mpouecy (Spasenovi¢ & Maksi¢, 2013). AKO MHKITYy3UBHM IPUCTYI 0OpasoBamby
Tpeba, usmeby ocrasnor, na moppxxu mMehyerHmako u MehykoHdecronaIHo pasymeBarbe
U TOJNepaHLMjy, MOXe ce IIOCTaBUTM INTame KaKo MX gocehy KoHdecroHamTHUM
PeUrmjcKuM 06pasoBarmeM.

KondecnonanHo penurujcko o6pasosarbe MPUCYTHO je y mKkomama y Cpouju myxe
O] TIETHAECT TOAVHA, IITO NPEJICTaB/ba IIOTOJHE YCIOBE 3a MCIUTUBAIE NYTOPOYHMjUX
edekara yderma OBOI HACTABHOT IIpefMeTa. YckmahuBame ommTuX nubpeBa o6pasoBarma
1 uubeBa Bepcke HacTaBe 3axTeBa Jja/by pafi OATOBOPHMX IOjeiMHALlA M MHCTUTYLMja.
OKONMHOCTM Yy KOjuMa ce caJja M3y4yaBa Bepcka HacTaBa yKasyjy Ha HeENO3HaBambe,
HepasyMeBame I HeyCKIaheHOCT 1jibeBa IVIAHNPAHNX IIPOrPAMCKIX CafipyKaja U aK-
TUBHOCTHU M3MeDy IIKoste, IPKBEHNX U BEePCKUX 3ajeffHNI[A ¥ PECOPHOI MUHNICTAPCTBA
Koje je HAJIOKHO 3a JIOHOIIeHe HACTAaBHMX IIpOrpaMa U M30op HacTaBHOr Kagpa. [la
61 penurujcko o6pasoBarme y LIKOIM JOIPUHETO Pa3Bojy KYAType MIAAUX MOTPeOHO
je 7la ce WHEroBM HACTABHM CafpyKaji ¥ MeTofie OOMMKYjy IIpeMa Mepyu YoBeKa KOju MMa
YBIJ| Y PeIUTHO3HO TyMaderhe CBeTa I )KMBOTA U IIPaBu C1060faH n360p 0 MECTY TaKBOT
TyMaderma y CBOM OfIHOCY IIpeMa CBETY U KUBOTY.

Harnasy eMmmpujckmx ncnmTuBama HeKux edekara Ipahanckor BaciuTama yrias-
HOM YyKa3yjy Ha c1aby ocTBapeHoCT fepuHmcaHyx 1ybeBa. OMIUTH LI IpeMeTa 3a,
penyMo, CBa YeTUPH paspefia Cpefiibe LIKOJIE jeCTe Ia ,YIEHUIIM CTEKHY Ca3Hamba, PasBUjy
CIIOCOOHOCTH 1 BEIITHHE U YCBOje BPEFHOCTIL KOje Cy IIPETIIOCTABKE 3a LIe/IOBUT PasBoj
JIMYHOCTY U 32 KOMIIETEHTAH, OffOBOPAH I aHTXKOBAH KMUBOT y caBpeMeHoM rpahanckom
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IPYIITBY Y Xy TOIITOBaba /bYACKMX IIPaBa I OCHOBHUX 10607, MUpa, TONepaHIyje,
PaBHOIIPaBHOCTY IIOJIOBA, pasyMeBama M IpujaTe/bcTBa Mehy Hapommma, eTHMYKNIM,
HaIMOHa/MHMM U BepckuM rpymama’ (Ministry of Education and Sport, 2002, str. 12).
YdaeHUUM Cpefmux MIKOMA U HUXOBU PORUTE/bI U3BelITaBajy o Behoj TomepantHOCTH,
HOLITOBakbY cebe 11 IPYTHX, YCIeLIHjeM pelllaBaiby KoHdmkara u 1. (Joksimovic, 2003;
Joksimovi¢ i Maksi¢, 2006; Joksimovi¢ i dr, 2004; Maksi¢, 2003). Mebytum, cBera monosu-
Ha y4eHMKa M3BeNITaBa O TAKBMM IIPOMEHAMa, IOK caMO 8% mbJX HAaBOJY JIa je Ipabancko
BacIMTame JOIPUHeNTo 060/beM II03HABahy CONCTBEHMX mpaBa u obasesa (Joksimovid,
2003). U1 gpyre cTyauje ykasyjy Ha c1abo pasyMeBambe U pasaMKOBaibe IOMUTUYKY pe-
JIEBaHTHMX II0jMOBA, IIOIYT ayTOKpaTuje, JeMOKpaTHje ¥ MOHApXMje, eTHOLIEHTPU3Ma,
kceHodobuje, ymore rpabhannna y gemoxparuju u cmano (Baucal i dr, 2009). V3y3es He-
IITO M3paKeHNje HademHe MOAPIIKe HeMOKPATCKOM THUITY BafiaBMHe, e(eKTH Ha pyre
IIPOJEMOKPATCKE OpMjeHTalyje, MOMYT IOMNTUYIKOr 3Hakha, aKTUBM3Ma 1 TOJlepaHIyje
usocrajy (Pavlovi¢, 2012).

Hajsag, cam craryc mpepmera Ipabanckor obpasoBama (6psuHa yBobema, 6e3
HPOMOLYje M CUCTeMCKe IMOfpIIKe, TOHeK/Ie KOHPPOHTMPaHO ca BepckoM HacTaBOM
UTH.), Ka0 ) MUTama OCIOCOO/BEHOCTU U KOMIIETEHTHOCTYM HACTABHOT Kafpa JOBOLU
y ImUTame OCTBapMBame 3aupTaHux mubesa (Pavlovi¢, 2012). Hegocrarak ypbennka,
HETOIITOBAabhe 3aXTeBa 3a afleKBAaTHNUM KBanudukaiyjama HacTaBHUKA (Ipefajy ra u
OHU KOjJ HUCY afieKBaTHO OOydeHI), Ka0o U YIMTHOCT IIPUXBaTama [EeMOKPATCKUX U
HapTULMIIATYBHUAX BPEJHOCTH OHMX IIOjeffHALA Koju 61 Tpebasio fa MX mpeHoce, caMo
Cy HeKM Off CYLITMHCKMX CIIOPHUX e/lleMeHara peanusanuje rpahanckor o6pasopama
(Pavlovi¢, 2012). Ipahancko o6pasoBame yui OHMM BelITHHAMA Koje ce Haj0osbe CTUIy
KpO3 IIPAKCy, Y LIKOJIM VIV LIMPOj 3ajefHNALIM, a/ly caM npeaMeT Ipahanckor o6pasoBama
peTKo usnasu ,BaH yunmonure” (Baucal i dr, 2009; Pavlovi¢, 2012). OctBapuBarme OHMX
L1/beBa KOjY Cy IOXEe/bHM Ca CTAaHOBMIITA HOTpeda jeHOr eMOKPATCKOT JpPYLITBA 1
npenBubheHNX HaCTaBHUM IVIAHOM M IPOrPaMOM MMa MaJIo IIaHCe 3a YCIIeX y MOJeNTy Ha-
CTaBe KOjU je 3aCHOBaH Ha IIPEHOLIEIhY 3Hamba.

Pecypcm 1 BpE€AHOCTH Kao YC/IOBM 3a OCTBapliBambe
O6paSOBHI/IX " BaCIIMTHUX LM/bE€BA

Hepocrarak noTpe6HMX MaTepujalHMX U JBYACKMX pecypca 3a YCIeIIHy MpuMe-
HY IUTaHMPAaHUX pedOpPMCKIX 3aXBaTa YOueH je y OpOjHUM MCTpaKuBambuMa. YBoherme
u360pHMX 006aBe3HMX IIpefMeTa U3BPILIEHO je a ja HUCY ITOCTOjalu HM HACTaBHU IIPO-
rpamMu, HUTK Cy OMmu mpunpemM/beHy HacTaBHMLM Koju he mx mpemasBatu (Joksimovic i
dr, 2004). Camu HactaBHULM rpabhaHcKor 06pasoBama NCTUYY [a MM je IPEKO MoTpebHa
momaTtHa obyka (Baucal i dr, 2009). [TpencraBe 0 cipoBefeHUM 0OpPasOBHUM IIPOMEHa-
Ma Meby HacTaBHMIVMA, POANTE/bYIMA, YUCHUIINMA, AMPEKTOPUMA IIIKOJIA, eKCIIePTUMAa
3a 06pasoBame U JOHOCHOLMMaA OfIyKa y obpasoBamy Cy y HajBehoj Mepu HeraTus-
He (Vujaci¢ i dr, 2011), u TO ce He TMYe caMO OHUX IIpefMeTa Koju Cy y GoKycy oBor
paza. Kop samocnennx y o6pasoBamy jaB/ba ce OTIOp IIpeMa IIpOMEeHaMa Kao pe3ynrTar
HeJ[0BO/bHE IIPUITPEM/bEHOCTH 32 BIXOBO CIIPOBODere 1 Hepas3BUjeHOT CUCTeMa CTPYUHe
HoppIIKe ¥ MoMohM, OZHOCHO IUIAHMPAHOT ¥ CUCTEMATCKOT OCHAXK1Barbha KalaluTeTa
HACTaBHMKA I 1IKo7a 3a pedopmckn mporec (Vujadi¢ i dr, 2011).
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W npema pesynTaTMMa HajHOBMjMX MICIIUMTHBAa, HACTABHUIM YITIABHOM OIIAXKajy
IpYLITBeHe OKOJTHOCTH Kao HEeIIOBO/bHE 3a CBOj Mpodecronanny passoj (Beara i Jerkovi¢,
2015). MoryhuocTu 3a ynanpehusare crucrema CTpy4HOT ycaBplilaBamba OllelkheHe Cy Kao
He3afjoBo/baBajyhe M3 mepcreKTVBe HAaCTaBHMKA, AMPEKTOpa M CTPYYHMX capajiHMKa
y ILIKOJIM, KO M 3allOCIeHNX y HPOCBETHOj aIMMHMUCTPALMj) U CTPyurbaKa U3 06/macTu
obpasopama (Stankovic¢ i dr, 2013; Deri¢ i dr, 2014). HacraBuuuu yxasyjy Ha norpeby
3a obesbehuBameM jacHmjer u curypHujer (pUHAHCKpPama, 3a moBehameM KBajuTeTa
nporpama o6yke, 3a yBohemeM pasHOBPCHMX OOJIMKa ycaBpllaBaiba, I 3a CTBapameM
HOBOJbHMjET CHCTEMCKOI ¥ IIKOJICKOr aMOMjeHTa 3a JMXOBO CTPYYHO yCaBpIUaBaibe.
OcTase Kateropuje MCIUTaHUKA flajie Cy IPEHOCT 60/beM YIIPaB/batby CUCTEMOM CTPYY-
HOT yCcaBpIlIaBamba HACTABHIKA HaJ| (PUHAHCHUPabeM, anu je 00e3behuBarme puHaHCHjCKMX
CpefcTaBa I APYTUX BUAOBA MOAPIIKE HA [PYTOM MECTY.

ObpasoBame je ob6macT umju je 3Hadaj y ToMe IuTO Impunpema 6yayhe Hocmorue
LpYLITBEHOT Pa3Boja, a obe3behuBarbe KBaMUTETHHUjET U ZOCTYIHNUjer 0OpasoBarma MiIa-
AuMa LWb aKkTyeaHe pedpopMe 06pa3oBara OKO KOra IIOCTOjH OIIIITU KOHCEeH3YC. A,
HOJpIIKa Pa3BOjy Ha IIKOJICKOM, TOKa/THOM U p>KaBHOM HUBOY YK/by4yje obe3b6ehupame
YC/IOBa 3a ydere y KOHTEKCTY M CUTYyallujaMa y KOjJiMa >KelMMO fia ce IIpOMeHe JJOTofie
(Fullan, 2004; 2007; @ipema: Deri¢ i Vujaci¢, 2012). Pesynratn ncTpakusama IoTsphyjy
aKTYelHOCT OIIpefie/blBalba MOBOJOM IIOTPeOHMX pecypca M3HETHX y CTpaTerujama
pasBoja obpasoBara u nmoppuike miaguma y Cpouju (Strategy for education development
in Serbia 2020, 2012). Mox/a ce MaTepyjaTHM U JbYHCKM PECYPCH KOjU Cy HEOIXOTHU
3a oxfpehene pedopmcke 3axBare Mory 06e3bequTu peanHUjuM IIAHUPameM y Kome he
6uTy npenosHaru ApyurrBenu npropurer. Cpouju je morpebHa cTparernja epukacHuje
yroTpebe CBUX pacloNOKMBUX YHYTPAIIBUX pecypca pajiu IIpeB/ajiaBata NyroTpajHe
kpuse (Bolci¢, 2015).

BpsuHa gpymITBEHNX M MOMUTUYKKUX IIPOMEHA I IUTypaans3aM HoHyheHnx ommuja
HIICY IIOTOJIOBAJIe YCTa/bUBalby IEMOKPATKIX BPEJHOCTH y CPIICKOM ApywITBY. Pesynra-
TI MCINUTUBaba Bpenuoctu rpabana Cpbuje, y okBupy Buiue Tanmaca CBeTcKe CTyAuje
BPEIHOCTH, yKasuBamyu Cy Ha Behe IprxBaTame HOBUX IIPOCHCTEMCKUX BPETHOCTIL,
MeDy KojiMa IIeHTpaTHO MeCTO MMa BpeJHOBambe JeMOKpaTHje U APYIUX CHHAPOMa Jie-
MOKPATCKMX OpMjeHTalluja, ay UX yOp3o IpeBasiase Halasy O OIafjalby IIOBepera
Y Jbyfie, BUCOKOj ayTOPUTAPHOCTY M PALIMPEHOCTH TPafULIMOHATHO-KOH3ePBATUBHIX
opujentanuja (Panti¢ i Pavlovi¢, 2007; Pavlovi¢, 2006; 2010). V mennHu, MCOUTUBabA
APYIITBEHNX BPEJHOCTHU YKa3yjy Ha KOHCTAHTHY PAalllPEHOCT ayTOPUTAPHOCTH, €THO-
LeHTPU3Ma U [APYTUX CPOJHUX TPafUIMOHATHO-KOH3€PBATUBHUX OpMjeHTAlLMja, Kao
IITO Cy 3aI/IelaHOCT Y HPOIIOCT, OTIIOP IIPOMeHaMa, KONeKTMBU3aM, ITaTpyjapXanlHocT,
3aroBapame ImocTtojeher crama, IpUXBaTambe TPASULMOHATHUX yBepewma 1M HOPMHU
noHamama (Biro i dr, 2002; Kuzmanovié, 2010; Maksi¢ i Pavlovi¢, 2013; Panti¢ i Pavlovié,
2009; Pavlovi¢, 2006; 2009; 2017; Popadic¢, 2010).

VicinTuBarbe MOMUTUYKY PelEeBaHTHIX OPMjeHTalyja CPeNbOLIKO/IAllA YKA3alIo je
Ha IPMCYCTBO MHTPUH3MYKO-IEMOKpPATCKe M YTUIMTapHO-AEMOKPATCKe OpJMjeHTaluje
KOje TOBOpe 0 aM0MBa/JIeHTHOM, KOHQIMKTHOM M C/1ab0 yTeMe/beHOM OJHOCY MIIAJUX
IIpeMa MpONArvpaHuM, IPOCUCTEMCKIM BPEIHOCTUMA Y EMXOBUM OIIIITUM BPEFHOC-
HuM yBepewuma (Pavlovi¢, 2013). Meby mnaguma u game npeosnabyjy Tpagnimonante
BpEIHOCHE OpMjeHTallije I CBOjeBPCHI HeTOJIepaHTHY BpefHOoCcHU okByp (Tomanovic i
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Stanojevi¢, 2015). IIpema pesynTaTiMa HeKMX APYTYUX UCTPAXMBAba, TPafUIMOHA/IN3AM
MJIA[VIX HajBUIIe ce Bedyje 3a mopommuy (Subadi¢ i Opaci¢, 2013). U xapa uspaxaBajy
TPaAUIMOHATHY BPETHOCTM, MIal) IIPMXBATajy ¥ CaBpeMeHe TeHJeHIuje ¥ Ky/ATypHe
obpaciie, amu je BHUXOB KYITYPHM aKTMBM3aM BeoMa HM3aK. VIcmuTusare HOTBphyje
KOH(IMKT y BpeJHOCTUMA M/IA/IVX, YKa3yjyhu Ha crabo mosHaBamwe IeMOKPATCKIUX BPef-
HocTy (Subasi¢ i Opacic, 2013).

[Inanupann edextu pedopMimcaHe LIKOIE, KaO LITO Cy AeMOKPATCKU IIOITIef, Ha
cBeT, rpahaHCcKe BPEJHOCTH M HOPME I IPYIITBEHO-IOMUTUYKY AKTUBU3aM, HEMajy MHO-
rO IIAHCE 3a YCIleX BaH ILIKOJeE, jep UX APYIITBEHO-IOMUTIYKM KOHTEKCT He MOfp>KaBa
(Maksic¢ i Pavlovi¢, 2013). Hema carmacHOCTI OKO TOTa IITa je 13BOp mpobiema. Ipema
HeKIM ay TOpUMa, IPo6jIeM MOJiepHI3alllje CPIICKOT APYIITBA 1 00pa3oBatba Hilje Tpaiu-
I[MIOHA/IM3aM HeTO IPOTMBMOJIEPHI3aM 11 OpMjeHTallMja CTPYYHe ¥ MOMUTUIKE jABHOCTHU
KOja je oIpefie/beHa 3a MOJEPHM3ALMjy HAa MCKYCTBA U 3Hamba 3alajHe LUBUIA3AL)E,
Ipy 4eMy 3aHeMapyje MOAepPHM3AIjCKo Hacmehe concrseHor Hapopa (Jovanovic, 2012).
TpaHsuLMOHe BPeJHOCTH CY jake, OMIO Ha je ped o peTpamMLMOHAIM3ALUjU VIY IPO-
TuBMoOfepHu3My. Takohe mpoxkuMajy cBe acmexTe ApyIITBeHe CTPYKTYpe U (QYHKIUje,
uyrHehy MX aIaTUYHIM 1 HeBO/BHUM Ja IIPEKMUHY ca mocTojehoM mpakcom 1 moHyze nim
3aTparke HEIITO LPYTO Off OHOTa LITO je mocrtojehe crame.

Y nenuHM, JOMUHAHTHE APYIITBEHE BPETHOCTH MIPECTaB/bajy HEIOBO/bAH JPYILIT-
BeHI KOHTEKCT 3a pedopmy obpasoBama (Maksi¢ i Pavlovi¢, 2013). IpyurrBena Kpusa
ycIopaBa MOfiepHU3anjy o6pasoBarma IIOrOpIIakbeM COLMjaTHIX YCIOBA 3a CTUIAMbe
obpasoBama M YC/IOBa HACTaBe, KA0 1M CMamemeM HerOBOI jaBHOT (MHAHCUpPaAbA
(Ivanovi¢, 2011). MapgBajama 3a IIKOJICTBO M3 OylleTa Cy HEIOBOJ/bHA, IPUBPENa Huje
HOACTUIAjHA 32 00pa3oBaHe CTPYUmAKe KOjUI eMUIPHPajy, JOK 00pasoBame Hitje OUTaH
npenycios craryca u mohu. Meby camnm rpahannma Cpbuje mpeoBnagaBajy mepieniuje
0 JeBa/BalMjii CaMoOT obpasoBama, KOje HHje OIa)KEeHO Kao 6MTaH KaHaI couyjanHe
npomouuje (Spasi¢, 2013). HoBu LuKIyc KOHTMHYMpPAaHOI Ipolieca MOAepHU3alyje
obpasoBama 3axTeBa Aa/by feLjeHTPaIN3aLjy 06pPa3OBHOT CIICTeMa I BeroBY IIefaroLl-
Ky ayroHomujy (Indi¢, 2009). O6pa3oBame MOXKe TIOAPKATH MOJEPHU3ALV)Y APYIITBA
aKo ce fobhe 10 KOHCeH3yca 0 MOfIepHM3aLIMjCKIM BPEJHOCTIIMA KOje OfTroBapajy HalleM
APYIITBY 1 aKO Ce Te BPeJHOCTY OCTIEHO ¥ MCTPAjHO MIPAKTUKY]Y.

O 6UTHMM APYLUITBEHNM MUTABUMA OFJIydyje e0 APYLITBA KOjU YMHE MPUIATHN-
LY BUIIVX [PYLITBEHVX CJI0jeBa Ha BOZENNMM WM yIpaB/badukuM MO3NLMjaMa. 3Hadaj
IpYLITBEHE e/lUTE je ¥ TOMe LITO HheHU MPUIATHULMN, H0 AeUHULN)H, 1yBajy U3pase
KY/IType U3 Koje MOTUYY U IOHOCE U CIIPOBOJie IPeCyHEe OfIIYKe Yy OTHOCY Ha CIIO/bHE
KyITypHe yrunaje (Gaji¢, 2010). PesynraTn mcnmuTuBama KapaKTepUCTUKA aKTYelHe
APYUITBEHE elUTe MOTBPAMINA Cy [a je KapaKTepuIly HeKa CBOjCTBa KOja yKasyjy Ha
meny Bozehy ymory y apymrsy u moh fa Ty yrory Bpuin, aau Te pasimKe HUCY Gute
TAaKo BeluKe HUTK KoHaucteHTHe (Maksi¢ i Pavlovi¢, 2012). Ha mpumep, mocao je 6uo
BOKHUjU TIPEACTAaBHULMMA APYIITBEHe enuTe Hero ocranuM rpabannma Cpbuje, anmu
pas/uKe y IOINIey BpPefHOBaba MHNIMjATMBE HA PaJIHOM MECTY, 3aHUM/BUBOCTM IIO-
cra u ydemrha y ogmyunBamy HUCY 6uite sHadajHe. OLieeHo je ja He3aMHTePeCOBAaHOCT
IpYLITBEHe e/UTe 3a aCIeKTe paja Koju oMoryhasajy mupepcTBo, CaMOaKTyannsanujy u
KPeaTUBHOCT [IOBOAM Y CYMIbY HeHY ay TEeHTUIHOCT ¥ MOh /ja BPIIN CBOjY APYIITBEHY

yiiory.
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YnopehnBame cTaBoBa CpIiCKe APYIITBEHE elUTE NPpeMa BACIUTAMmbY KPeaTBHUX
acrexaTa fedMje TMYHOCTM Ca CTaBOBMMA [IPYLITBEHMX €IUTa TPU TPAAUIMOHATHO
HajyTHIajHMje eBporcke sembe (Ppanmycka, Hemauka, Benuka bpurtanuja) fano je pe-
3yJ/ITaTe KOjii Cy caryacHu ca Beh HaBefleHMM KapaKTepUCTIKaMa CPIICKe IPYIITBEHe e/u-
te (Pavlovi¢ i Maksi¢, 2009). Hamasu cy ykasamm ga cpIcka ApyIITBeHa eluTa HajMame
HOfIp)KaBa BacClUTale KPEaTUMBHUX acleKara Jeduje TMIHOCTU Yy OFHOCY Ha €IUTE U3
3eMasba ca Kojuma je ymopebena. IllTaBumrte, cpricka ApyIITBeHA eNMTa je HEFOBOJHHO ITO-
JIUTUYKY AKTUBHA, IITO 3HAYY J]a CE U3 IeHUX PEOBA CIIOPA/IMYHO PErPyTYyje HOMUTUYKA
enuTa. 3aK/by4eHo je fa je, y OBaKBUM OKOIHOCTMMA, HOA[PLUIKA M/IAJUM U KPeaTUBHUM
oco6ama Koje 611 ocTajie IIOMUTHYKY TUEPH U IIOTOM, OHY CaMM IIOApKaBa/ii KpeaTus-
HOCT, I{//b KOja HeMa IIIaHCe [ja ce 0CTBapu y 6/ckoj 6yayhuocT.

ITonmutnyka enmura MMa MOTyhHOCTHM Ja ce JMPEKTHMM MepaMa, IIpefjiosuMma I
mpojextumMa 6opu 3a peanusaunujy ogpehennx uaeja. Cprcka ennra je popmmpana y Bpe-
MeHy BeJlKe IPYIITBeHe Kpu3e, Kaja je 610 Moryh yOpsaH pyurTaMm IpHUCTyIa eluTaMa
U 1po60j PeXMMCKM HOZOOHNX, LITO je JOBEIO 0 TOra fia Cy elUTe HeKOMIIeTeHTHe,
pasjenumeHe U JIOKaTHO ycMepeHe. Ilocnennita oBora je ma HallMOHA/IHA, IOMUTHYKA U
ApPYIITBEHA eIUTa MMajy HeCTaOM/IHM CacTaB U yMarbeHM KallaljUTeT fla Ba/baHO BpIIIe
¢dyHKIVje ycrenHor Bobemwa OpYyLITBa. Hajo6pasoBaHMjM MJIa/IX JbYAU HEIIPEKMUTHO Ofi-
Jlase U3 3eM/be, a OHNU KOjU 0CTajy He Mory fia Haby oxrosapajyha pagra mecta (Polovina
& Pavlov, 2011). Mmagu y CpOuju jecy fenaTHI aKTepy Y Kpeupamwy CBOjIX 06pa3oBHUX
6uorpaduja, ami cy o6paciy feoBarma aTOMU3MPaHM 300T HeHAK/IOIbeHUX MHCTUTYLIN]A,
peTKux pecypca u orpanndasajyhux Hopmu (Moji¢, 2015).

Pesynrary nCIMTHBaba O eIMTaMa yKa3yjy ja [PYLITBeHa euTa MMa HeusandepeH-
LMpaH BpeHOCHN IPOdII, IITO y KOMOMHALM)Y ca IIOMUTIYKOM HeaKTuBHouIhy, crabu
IbeHe KallalluTeTe 3a MHUIMPatbe 1 CIpoBoDerbe ApylITBeHNX mpoMeHa y 3eM/by (Maksic
i Pavlovi¢, 2012). Ako ce oBoMe [I0/1ajy KOMIIZIEKCHOCT I/IAaHMPAHMX I[1/beBa 06pasoBarma
Y HEKOXEPEHTHOCT IIPYCTYIIA Y HIXOBOj peaan3aluju, y3 OfiCYCTBO MOTPeOHNUX Bpef-
HOCHMX YIIOPUIITA KOja 611 IOApyKaja IIpoMeHe 1 TPOrpec Ha HUBOY APYLITBA, IOCTaB/ba
ce MMTame Koje PyIITBEeHe CHare MOTY Jia IOKPeHY ¥ CIPOBely IaHMpaHe pedopme.
Pesynrary ucrpaxuBama yKasyjy ia IOIUTUYKa e1UTa 1MMa Moh, a/iu je XxeTeporesa y Toj
MepH Jla Ce TEIIKO IIOCTMXKE CAIJTaCHOCT OKO IPMOPUTETHUX IIU/beBa U HAUMHA HUXOBOT
OCTBapuBamba.

3ak/byyak

Kako pame pasBmjatm obpasoBame y (YHKUMjU OCTBapuBalba HAIMOHATHUX
I1/beBa KOjyI Ce OJHOCE Ha OYyBale HAIMOHATHOT ¥ KYITYPHOT MAeHTHTeTa rpabaHa
Cpb6uje u yxpyunBame pkaBe y eBpoIcKe nHTerpanuje? Ilpema pesynrtaTiMa aHanmsu-
PaHNX UCTPaXXMBamba O OCTBAPEHOCTU 00Pa30BHMX LM/bEBA Y ydeky je3uKa BehmHckor
Hapopa u epektuMa yBohemwa Beponayke u IpahaHckor 06pasoBama y OCHOBHE U Cpefitbe
IKoste, He 61 ce Moryo pehu ma cy mpomeHe, Koje je moHena pedopma o6pasoBama Ji0-
BeJle [I0 T00o/bIlIaba KBATUTETa 3Hamba 13 CPIICKOT jesyKa HUTY 1A je KOH(eCHOHATHO
Penmurujcko u Ipabancko ob6pasoBarme gompuHeno (Bepckoj u rpahaHCcKoj) TonepaHIyju.
AHanm3se [pyIITBEHO-IIOMMTUYKOT KOHTEKCTA Y KOjeM Cy IIpoMeHe crpoBobeHe ykasyjy
7la MHOTHM Pa3Jio3) KOjy Cy OATOBOPHM 3a OBAKBO CTabe CTBApM He J0JIa3e U3 HEero N3BaH
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06pa3oBHOr cHCTeMa. YoueHe IIpelpeKke 3aXTeBajy HOJATHO aHIaKOBaibe Pas/IM4MTUX
IpYyILITBEHNX Cybjekara paju pasjalimera nocrojehe cutyanuje u n3Hamaxema HOBUX
IIyTeBa 32 1E€HO paspellerbe.

Pasmarpame 6MTHHUX acleKTa 00pa3oBama y OBOM pajly HaBOAY HAC Ha 3aK/bydaK
KOjU ce MOXXe IPMMEHUTU U Ha Apyre IMpoMeHe Koje je pedopma pgorema. Onrosop-
HO BoDeme mpolleca IpoMeHa y 00pa3oBaiby 3aXTeBa aHIKOBAIbe CBMX KaIAIMTETa,
pasyMeBarbe IIpolleca IPOMEHa, PasBoj KYAType ydemba I eBalyaliyje, yIpaB/bakbe IPo-
MeHaMa, TOJCTNIabe KOXePEHTHOCTY U IpYy>Kabe MOAPIIKe Pa3BoOjy HA CBMM HUBOM-
ma (Fullan, 2004; 2007; ipema: Peric¢ i Vujaci¢, 2012). YenemHo ynpasbatbe IpoOMeHaMa
3aI0YNbe CBPCUCXOFHOM aKIMjoM, u3rpahnBameM 1 OCHOXXVMBAbEM MHANBIYATHIX,
KOJIEKTVBHMX M OPTaHM3aIVjCKMX KallaliuTeTa. PasymeBame iHaMMKe ITpoLieca IpoMeHe
06e36ebyje mperoBapare nsmehy kpearopa monUTUKA U IPAKTHUYAPA KOjU IPEACTAB/bAjY
Haj3Ha4YajHMjU M3BOp MHpoOpMamja. Pa3Bojy KynType ydema 1 KyIType eBalyanuje y
IIKO/IU HOTOfyje CTBaparme KIuMe Koja mopctide MehycobHO yueme, pasMeHy npeja u
IIpUMeHY UJeja y IpaKCci. YIIpaBjbalbe IpoMeHaMa oMoryhaBajy sHamba 0 ToMe KaKo Ha
eduKkacaH 1 OATOBOPAH HAYMH BOAUTY IPOLieC pedopMe.
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THE EFFECTS OF SOME EDUCATIONAL CHANGES IN THE CON-
TEXT OF REFORM OF EDUCATION GOALS?

(Translation In Extenso)

Abstract: The present study deals with the changes brought about by the educational
reform since the 2001, which refer to the accomplishment of educational goals in the
courses of Serbian language, religious and civic education. The study also included the
analysis of the conditions in which the educational changes took place, the resources
needed and prevailing social values. The results of the previous relevant studies indicate
that the defined goals related to the instruction of Serbian, religious and civic education
have not been accomplished in targeted level. The analysis also shows that adequate
material and human resources for the reform implementation have not been provided, as
well as that the prevailing values do not support the planned development of the education.
It is concluded that these difficulties pose the challenges on whose overcoming the future
of educational changes depends.

Keywords: educational reform, Serbian language, Religious education, Civic educa-
tion, democratic society

Introduction

The most important goals of the reform of education, which has been implemented
in Serbia since 2001, are supporting the realization of general national interests such are
country’s transition, and its further development and inclusion in European Integration
process (Strategic framework for European cooperation in education and training “ET
20207 2010). According to program documents — the educational system represents
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3 This article represents the result of working on the projects: ,,Improving the quality and availability
of education in the processes of modernization of Serbia“ (No. 47008) and: ,,Social changes in the
process of European integrations — a multidisciplinary approach® (No. 47010), which were both
financed by the Ministry of Education, Science and Technological Development of Republic of
Serbia.
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basics for the development of the individual, society and the state based on knowledge
(Youth national strategy, 2008). It is planned that quality education should bring changes
in democratization, decentralization, diversification, and professionalization of educa-
tion (Kovac¢-Cerovi¢ and Levkov, 2002). Ensuring and improving the quality of educa-
tion should enable changes in the structure, organization, and management of the school
system (Kovac¢-Cerovi¢ and sar., 2004). This cause brought the number of changes which
dynamics and content were under the influence of political changes (Peri¢ and Vujaci¢,
2012; Vujaci¢ and sar., 2011; Stankovi¢ and sar., 2013).

The reform of education started in very inconvenient circumstances for Serbian soci-
ety and Serbia. Since the mutual country fell apart after the war in which all republics got
their independence, Serbia renewed its part, but there is still no consent of international
forces over its territorial and historical rights (such as the status of Kosovo and Meto-
hia). The country is impoverished, the economy is slowed down and blocked. (Mileti¢ and
sar., 2009; Savi¢, 2007; 2008). Although the official social values have been abandoned,
and they were based on the ideology of brotherhood, unity, collectivism, equality, and
self-management, the ones that emerged on the social scene were unofficial socialist elite
which consisted of political and business leaders of the then regime (Mitrovi¢, 2010). The
multiparty system enables the emergence of various development programs defining na-
tional educational interests. The majority of such programmes contain (more or less ex-
plicitly) the contribution of the school to the development of the national identity of the
new state citizens.

In the time that preceded education reforms in the school, the Serbian-Croatian
language was studied, and the general purpose of upbringing was the development of
a versatile personality and the construction of a socialist man who is Yugoslav-oriented
(Avramovi¢, 2005; Maksi¢, 2001; 2011). The new purpose of education and upbringing is
concentrated on: “complete intellectual, emotional, social, moral and physical develop-
ment of every child and pupil, according to its age, developmental needs and interests»
(The law on the foundations of the education system, 2009, ¢l. 4, pp. 1). The goal defined
like this points to a humanistic approach to the individual and his capacities, which means
that the educational model of individual development is offered and its boundaries are
self-determining. While the reform of education is planned, churches and religious com-
munities required that religious education is brought back to the school programme, as
it was present before the emergence of socialism. Along with religious education, civic
education was introduced as an alternative option for students.

This paper aims to examine the changes made by the reform of primary and secondary
education in relation to several subjects that are particularly relevant in this regard: Serbian
language and literature, religious education and civic education. Knowledge and use of the
Serbian language, as the language of the majority people, enables communication, mutual
understanding, and participation in the national culture. The introduction of religious edu-
cation into schools brings a different view of the world, and civic education is a preparation
to the adequate performance of the role of a democratic citizen. The achievement of the
educational and upbringing purpose of the chosen subjects is observed in order to examine
the basic difficulties and problems in their realization. The most important characteristics
of the context are the resources necessary for achieving the planned educational goals and
the current social values within which these goals should be achieved.
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The following research questions were set up:

« how the national interest in learning the Serbian language is realized, which implies
the achievement of those goals that the society has set for itself through educational
changes and reforms in the goals of education and upbringing;

« how is it conceived and what are the effects of religious education and civic education
that are taught as elective subjects during the entire primary and secondary education;

« to what extent are the material and human resources needed to implement the
planned changes available;

o whether the dominant social values in the country support the modernization of
education, which is a condition for achieving planned changes?

Answers to the questions asked are sought by insight into relevant research and anal-
ysis and the integration of their results. The selection of the research for the analysis was
made on the basis of several criteria, and the main criteria were that the results of the
research were published in scientific publications and that they were created within the
national and international scientific and research projects. Another criterion for selecting
research for inclusion in the analysis was the scientific discipline within which it was car-
ried out. Studies were conducted in which problems were posed from the perspective of
different social sciences (pedagogy, psychology, sociology, law, political sciences) in order
to consider the current state of affairs multidisciplinary and thus gain a better insight into
reality.

The text below discusses the results of selected research on the effects of changing
educational goals within the three teaching subjects and the conditions in which school
learning takes place. The analyzed examinations mostly relate to the knowledge, compe-
tencies, opinions, attitudes of participants in the educational process, students and their
parents, teachers, directors and decision makers, as well as the overall public opinion. The
research was carried out on representative and appropriate samples, and data collection
techniques used are questionnaires, interviews, focus groups, tests, and document analy-
sis. Although 30 research studies have been considered, their number and choice remain
the limit for generalizing the conclusions of this paper. Its contribution is an indication of
the key problems identified in a number of research, but they require further exploration.

Achieving educational goals in learning Serbian language,
religious education, and civic education

Language literacy and familiarity with the language of the environment where a per-
son lives are the basics, which is most important for the development of other kinds of
literacy, as well as for building his overall cultural and national identity. The Serbian lan-
guage should be a cohesive strength which supports mutual understanding and commu-
nication of its citizens in multiethnic, multicultural and multilanguage society. Language
literacy represents the basis for every type of learning because of the connection between
language and thinking, as well as its importance for communication with and understand-
ing the environment (Vigotski, 1977). Knowing the language is one of the most important
characteristics of national identity, which we understand either in ethnic or in a civic-
political sense (Anderson, 1983; Eriksen, 2002; Smith, 1991). Language represents one of
the main criteria of social categorization, differentiation between «us» and «them», and
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that way it represents the frame of a community without which the development of state-
national commitment and solidarity is disabled. By studying the language, people also
meet with the most important cultural symbols and products, and that encourages the
feeling of belonging and membership in the mutual, shared culture (Eriksen, 2002; Smith,
1991), which are also core characteristics of national identity (Eriksen, Smith). Above all,
classes of mother-tongue are one of the channels by which schools, as agents of socializa-
tion, transfers a specific vision of the world and the society, and it builds the relationship
towards the national past and alike (for example by choosing specific national literature
which is going to be thought). These are the reasons for which the Serbian language is the
focus of our analysis.

The characteristic that can mostly be related to the learning of the Serbian language
and the building of the national identity of the citizens of Serbia lies in the following objec-
tive: “development...of national identity, development of the consciousness and belonging
to Republic of Serbia, respect and tendance for Serbian language, tradition and culture of
Serbian people, national minorities and ethnical communities, of other peoples, develop-
ment of multiculturalism, respect and keeping the national and world cultural heritage”, as
well as the “development and respect...of national, cultural, language, religious...tolerance,
equality and respect for differences” (The law on the foundations of the education system,
2009: ¢l 4, st. 14 i 15). In the norms regulating the learning of the Serbian language in
elementary and secondary schools, has been recognized that education is a key factor in
the preservation and development of the national and cultural identity of the majority and
national minorities, which is the characteristic of the modern world. There is an obvious
idea of the equality of language, tradition, culture and other characteristics of all peoples
living in Serbia.

Research findings, however, reveal insufficient knowledge of the Serbian language on
different samples. For example, the results of examining the quality of written expression
of primary school students in Belgrade point to a low level of language skills: most pupils
make spelling and grammatical errors and satisfy the requirement for the basic level of
knowledge of the Serbian language (Stevanovi¢ and sar., 2009). The analysis of the texts
of high school students from several places in Serbia reveals that they use the scarce lexi-
cal fund (Stevanovi¢, 2012a; 2012b). Most students from representative national sample,
aged fifteen, solve tasks at initial levels of achievement, which means they can reproduce
what they have read; a negligible number of students is able to work with concepts that are
contrary to expectations, and none can manage to conclude comparisons and contrasts
(Pavlovi¢ Babi¢, 2013).

On the other hand, the researchers point to significant problems in the learning of the
Serbian language and the languages of minority peoples in the school that were inherited
from the previous period (Filipovi¢, 2007). Children of Serbian nationality did not have
the opportunity to learn some of the languages of regional communities within the formal
education system in multilingual environments. Having classes in the regional language
is combined with the insufficient learning of the Serbian language so that young people
achieve the low level of competence in the Serbian language, which prevents them from
continuing their education and employment outside the regional community. The scientific
framework of exclusive structuralism in the learning of the Serbian language represents
another barrier that demotivates students (Filipovi¢, 2007). Language policy and language
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learning planning should reduce or eliminate communication problems in society, but
there is still no agreement in which direction it’s going to move (Filipovi¢, 2007).

Experiences from school practice indicate that members of national minorities or
regional communities? choose education in their own or in the language of the major-
ity - Serbian people, while the children of the majority population in a negligible number
learn the languages of the regional communities in which they live. There is a noticeable
increase in students’ demands for education in their mother tongue and the study of the
language/speech of national minorities and the culture of the community or peoples to
whom they belong (Law on national councils of national minorities, 2014). In addition
to education in Albanian, Hungarian, Romanian, Bulgarian, Ruthenian and Slovak lan-
guage, there is a possibility of studying subjects that include the language and elements
of national culture in the Czech, Macedonian, Croatian, Bosniak and Roma languages, as
well as the Bunjevac speech. The final result is that communication among young people
in multiethnic environments takes place in English, which is a global trend, but does not
justify the state of affairs (Stevanovi¢, 2014). In the situation of the existence of a language
barrier among members of different ethnic groups, the achievement of goals that are out-
lined in the existing normative frameworks becomes questionable.

In order to achieve the national interest in learning the Serbian language to a greater
extent, it needs to be more precisely determined and followed by the creation of adequate
conditions for its realization. In addition to clarifying the requirements for what is and
how it is learned within the school curriculum, support for a better knowledge of the
Serbian language and greater linguistic literacy that would facilitate communication in
the wider environment must be sought in educational policy. The goals of education and
the national interest contained in them are determined at the conceptual level, but the
current education system does not provide the necessary means for achieving these goals
(Alibabi¢, 2002). Educational policy should create conditions for the realization of the de-
fined concept, strategy and system. The search for a minimum of the common educational
and upbringing goals of all the people living in the country could be the basis for building
the identity of the citizens of Serbia.

In the same year (2001) when education reform began, elementary and secondary
education was introduced to religious education as a facultative teaching subject. The in-
troduction of religious teaching was preceded by research that pointed to the interest of
parents and students in the study of religious themes, but also the risks of confessional
divisions (Gredelj, 2002; Joksimovi¢ and sar., 2002). The right to organize religious teach-
ing was given to the seven dominant churches and religious communities that existed in
Serbia. It is estimated that the return of religious education to schools can be considered
as a democratization of education, but its confessional character points to the creation
of a believer and the cultivation of faith (Joksimovi¢, 2003). Dilemmas on introducing
religious education into schools were solved by the Constitutional Court of Serbia, which
assessed that this kind of education is not incompatible with the constitutional system
of Serbia, since the pupil makes the choice of religious education according to his/her
affinities, which means that «Setting for religious instruction does not necessarily mean
expressing the religious identity of the student» Puri¢ and sar., 2014, str. 63).

4 The term recommended by the Council of Europe.
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After the first year in which religious and civic education were elected as facultative
subjects, a study was conducted which indicated that religious education was interesting
to pupils, mostly because of the content it offered, while the advantage of civic education
was seen in the use of interesting methods of work that were atypical for school learning
(Joksimovi¢, 2003). A positive view of the religious teaching of Orthodox catechism was
confirmed in the examination that was conducted after the first six years of its realization
(Gasi¢-Pavigi¢ and Sevkusi¢, 2011). According to the findings of this study, most of the
teachers were not familiar with the official program goals, but they considered that the
most important goal of religious education was to develop the religiousness of the stu-
dents. On the other hand, students were most interested in expanding their knowledge of
the religion, tradition, and culture they belong to. Most teachers stated that they did not
use regular textbooks in teaching because they considered them difficult for the students.

Teachers who teach Orthodox Cathyisis have expressed the belief that they success-
fully accomplish the development of religious tolerance as one of the goals of religious
education, but the results of testing the religious tolerance of the students themselves indi-
cated that «in a significant number of students there is distrust and caution towards peo-
ple of other faiths, when it comes to personal relationships» (Gasié-Pavisi¢ and Sevkusié,
2011, str. 70). School practice and numerous negative events from the current social life
pose the question of how religious teaching contributes to social cohesion. Confessional
religious instruction seems to be incompatible with the initial general principle of inclu-
sive education that promises social cohesion in the educational process (Spasenovi¢ &
Maksi¢, 2013). If an inclusive education approach should, inter alia, support inter-ethnic
and inter-confessional understanding and tolerance, the question may arise as to how to
reach them with confessional religious education.

Confessional religious education is present in Serbian schools for more than fifteen
years, which presents suitable conditions for examining the long-term effects of learning
this subject. Harmonizing the general goals of education and the goals of religious instruc-
tion requires further work of responsible individuals and institutions. The circumstances
in which religious education is now being taught indicate the ignorance, misunderstand-
ing or mismatch of the objectives of the planned program contents and activities between
schools, church, religious communities and the ministry responsible for curriculum de-
velopment and the choice of the teaching staff. In order for religious education in school
to contribute the development of a youth culture, it is necessary that its teaching contents
and methods are shaped according to the extent of the person’s insight into the religious
interpretation of the world and life and makes a free choice of such interpretation in his/
her relation to the world and life.

Findings of empirical examinations of some effects of civic education mostly point
to the weak achievement of the defined goals. The general objective of the course, for
example, for all four grades of secondary school is for pupils to «acquire knowledge, de-
velop abilities and skills, and adopt values that are prerequisites for the overall develop-
ment of a personality and for a competent, responsible and committed life in a modern
civil society in the spirit of respect for human rights and basic freedoms, peace, tolerance,
gender equality, understanding and friendship among peoples, ethnic, national and reli-
gious groups» (Ministry of Education and Sport, 2002, str. 12). High school students and
their parents report greater tolerance, respect for themselves and others, more successful
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conflict resolution, and more (Joksimovi¢, 2003; Joksimovi¢ and Maksi¢, 2006; Joksimovi¢
and sar., 2004; Maksi¢, 2003). However, only half of the students report such changes,
while only 8% of them state that civic education has contributed to a better knowledge
of their own rights and obligations (Joksimovi¢, 2003). Other studies also point to poor
understanding and differentiation of politically relevant concepts, such as autocracy, de-
mocracy, and monarchy, ethnocentrism, xenophobia, the role of citizens in a democracy
and the like (Baucal and sar., 2009). Apart from somewhat more prominent support for
a democratic type of government, effects on other pro-democratic orientations, such as
political knowledge, activism, and tolerance - lack (Pavlovi¢, 2012).

Finally, the status of civic education (the introduction rate, lack of promotion and
system support, a kind of confrontation with religious education, etc.), as well as the is-
sues of the teaching staff competence, question the achievement of the goals set (Pavlovi¢,
2012). The lack of textbooks, the failure to comply with the requirements for adequate
teacher qualifications (handed over by those who are not adequately trained), and the
question of accepting democratic and participatory values by those who are supposed
to convey them are just some of the essential controversial elements of the realization of
civic education (Pavlovi¢, 2012). Civic education teaches those skills that are best achieved
through practice, at school or in a wider community, but the subject of civic education
rarely goes “out of classroom” (Baucal andi sar., 2009; Pavlovi¢, 2012). The achievement of
those goals that are desirable from the point of view of democratic society needs, and that
is envisaged by the curriculum has little chance of success in a teaching model based on a
transfer of knowledge.

Resources and values as conditions for achieving educational
and upbringing goals

The lack of necessary material and human resources for the successful implementa-
tion of planned reform procedures has been observed in numerous studies. Introduction
of facultative subjects was carried out without an adequate curriculum, or professional
teaching stuft (Joksimovi¢ and sar., 2004). Civic education teachers themselves say that
they need additional training (Baucal and sar., 2009). The view on the implemented edu-
cational changes among teachers, parents, students, school directors, education experts
and decision makers in education are to a large extent negative (Vujaci¢ and sar., 2011),
and this does not concern only those subjects that are in the focus of this paper. Teach-
ing stuff resists the changes in education as a result of insufficient preparation for their
implementation and underdeveloped system of expert support and assistance, ie planned
and systematic capacity building of teachers and schools for the reform process (Vujaci¢
and sar., 2011).

And according to the latest research results, teachers generally see social circum-
stances as unfavorable for their professional development (Beara and Jerkovi¢, 2015).
Opportunities for improving the system of professional development were assessed as
unsatisfactory from the perspective of teachers, directors and professional associates in
the school, as well as staff in the education administration and education professionals
(Stankovi¢ and sar., 2013; Deri¢ and sar., 2014). Teachers point to the need to provide a
clearer and safer funding, to increase the quality of training programs, to introduce di-
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verse forms of training, and to create a more favorable systemic and school environment
for their professional development. Other categories of respondents gave priority to bet-
ter management of teachers professional development than financing, but the financial
resources and support are in second place.

Education is important in the preparation of future holders of social development,
and the provision of a better and more accessible education for young people is the goal
of the current reform of education around which there is a general consensus. But sup-
port for development on school, local and national levels involves providing conditions
for learning in the context and situations in which we want the change to happen (Fullan,
2004; 2007; prema: Peri¢ and Vujaci¢, 2012). The research results confirm the actuality of
the need for resources mentioned in the strategies for education development and support
for young Serbian people (Strategy for education development in Serbia 2020, 2012). Per-
haps the material and human resources that are necessary for certain reform activities can
be provided by more realistic planning in which social priorities will be recognized. Serbia
needs a strategy for more efficient use of all available internal resources to overcome the
long-term crisis (Bol¢i¢, 2015). The speed of social and political change and the plural-
ism of offered options did not favor the consolidation of democratic values in Serbian
society. The results of the examination of Serbian citizens’ values within the framework of
several waves of World Valuation Study indicated greater acceptance of new pro-system
values, among which central place is reserved for evaluation of democracy and other syn-
dromes of democratic orientations, but these are soon surpassed by the findings that show
a decline in trust in people, high authorianism and the spread of traditional-conservative
orientations (Panti¢ and Pavlovi¢, 2007; Pavlovi¢, 2006; 2010). On the whole, social value
research indicates a constant spread of authoritarianism, ethnocentrism, and other related
traditional-conservative orientations, such as glamor in the past, resistance to change, col-
lectivism, patriarchalism, advocacy of the current state, acceptance of traditional beliefs
and norms of behavior (Biro and sar., 2002; Kuzmanovi¢, 2010; Maksic¢ i Pavlovi¢, 2013;
Panti¢ i Pavlovi¢, 2009; Pavlovi¢, 2006; 2009; 2017; Popadi¢, 2010).

The examination of the politically relevant orientations of high school students
pointed to the presence of an intrinsically democratic and utilitarian-democratic orienta-
tion that speaks of the ambivalent, conflicting and poorly based attitude of young people
towards propagated, pro-systemical values in their common values (Pavlovi¢, 2013). Tra-
ditional value orientations and a kind of intolerant value framework continue to prevail
among young people (Tomanovi¢ and Stanojevié, 2015). According to the results of some
other studies, the traditionalism of young people is mostly related to the family (Subasi¢
and Opaci¢, 2013). And when expressing traditional values, young people also accept con-
temporary trends and cultural patterns, but their cultural activism is very low. The survey
confirms conflicted values of the young, pointing to a poor knowledge of democratic val-
ues (Subasi¢ and Opaci¢, 2013).

The planned effects of a reformed school, such as a democratic view of the world,
civic values and norms and socio-political activism, do not have much chance of succeed-
ing outside the school because the socio-political context does not support them (Maksi¢
and Pavlovi¢, 2013). There is no consensus on what is the source of the problem. Ac-
cording to some authors, the problem of modernization of Serbian society and education
is not traditionalism, but anti-modernization and orientation of the expert and political
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public, which is oriented to the modernization of Western civilization, while neglecting
the modernization inheritance of their own people (Jovanovi¢, 2012). Transitional values,
whether we consider re-radicalization or counter-modernization, are strong, permeating
all aspects of social structure and function, making them apathetic and reluctant to break
with existing practice and offer or demand something other than what is existing.

On the whole, the dominant social values represent an unfavorable social context
for education reform (Maksi¢ and Pavlovié, 2013). Social crisis slows modernization of
education by deterioration of social conditions for education and teaching, as well as by
reducing its public funding (Ivanovi¢, 2011). Budget allocations for education are insuf-
ficient, the economy is not the incentive for educated emigrants, while education is not a
prerequisite for status and power. Among the very citizens of Serbia, prevailing percep-
tions about the devaluation of the education itself, which is not seen as an important
channel of social promotion (Spasi¢, 2013). A new cycle of a continuous modernizing of
education requires a further decentralization of the education system and its pedagogical
autonomy (Indi¢, 2009). Education can support the modernization of society if there is a
consensus on the modernization values that suit that same society, and if these values are
consistently and persistently practiced.

Important social issues are decided by members of the higher social strata that are
in leading or managerial positions. The significance of the social elite is that its members,
by definition, preserve the expressions of culture from which they descend, and make
decisive decisions in relation to external cultural influences (Gaji¢, 2010). The results of
examining the characteristics of the current social elite have confirmed its leading role in
society and the power to perform that role, but differences were not so large or consistent
(Maksi¢ and Pavlovi¢, 2012). For example, the job was more important to representatives
of the social elite than to other citizens of Serbia, but the differences in evaluating the
initiative at the workplace, the interest of work and participation in decision-making were
not significant. It is estimated that the social elite lack of interest for the aspects of work
that enable leadership, self-actualization, and creativity, raises doubts about its authentic-
ity and the power to perform its social role.

Comparison of Serbian elite’s attitudes toward directing creative aspects of children
personalities to the attitudes of social elites of three traditionally most influential Europen
countries (France, Germany, Great Britain) gave the results which are compatible to al-
ready mentioned characteristics of Serbian elite (Pavlovi¢ and Maksi¢, 2009). The findings
have shown that Serbian elite supports directing creative aspects of children personalities
less in comparison to the elites from the countries to which it was compared. Neverthe-
less, the Serbian elite is not sufficiently politically active, which means that political elites
are sporadically recruited from its ranks. The conclusion is that in these circumstances
- supporting young and creative people that would become political leaders, and then
themselves become supporters of creativity, is a goal with no chance to be achieved in the
near future.

The political elite has the opportunity to fight for the realization of certain ideas by
direct measures, proposals, and projects. Serbian elite was formed in the period of great
social crisis when access to elites was quick as well as the ascent of those approved by the
regime, which led to the elites being incompetent, dissociated and locally oriented. The
result of this is that national, political and social elites have an unstable composition and
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a diminished capacity to properly perform the functions of successful society leadership.
The most educated young people are constantly leaving the country, and those who stay
cannot find suitable jobs (Polovina & Pavlov, 2011). Young people in Serbia are active
actors in the creation of their educational biographies, but the patterns of action are atom-
ized due to non-inclined institutions, rare resources and restrictive norms (Moji¢, 2015).

The results of research on elite indicate that they have undifferentiated value profile,
which in combination with political inactivity weakens its capacity to initiate and imple-
ment social change in the country (Maksi¢ and Pavlovi¢, 2012). Adding to this the com-
plexity of the planned educational goals and the incoherent approach to their realization,
with the absence of the necessary value benchmarks to support change and progress at
the level of society, the question arises which social forces can initiate and implement the
planned reforms. The results of the research indicate that the political elite has the power,
but it is heterogeneous to the extent that it is difficult to achieve agreement on the priority
goals and the way of their actualization.

Conclusion

How to further develop education that can achieve national goals related to the pres-
ervation of the national and cultural identity of citizens of Serbia and the inclusion of
the state in the process of European integration? According to the results of analysed re-
searches on actualization of educational goals in learning the language of the majority and
the effects of implemented religious and civic education into elementary and secondary
schools, it is impossible to say that the changes brought by the reform of education led to
better quality of Serbian language literacy, nor that the confessional religious and civic
education contributed to the (religious and civic) tolerance. The analysis of the socio-
political context in which the changes have been made indicates that many of the reasons
that are responsible for this state of affairs do not come from inside, but the outside of the
educational system. The perceived obstacles require the additional engagement of various
social entities in order to clarify the existing situation and find new ways for its resolution.

Considering the essential aspects of education in this paper leads us to a conclu-
sion that can be applied to other changes brought about by the reform. Responsible man-
agement of the changing process in education requires the engagement of all capacities,
understanding of the changing process, development of learning culture and evalua-
tion, change management, fostering coherence and supporting development at all lev-
els (Fullan, 2004; 2007; prema: Peri¢ and Vujaci¢, 2012). Successful change management
begins with purposeful action, building, and strengthening of individual, collective and
organizational capacities. Understanding the dynamics of the changing process provides
negotiation between policymakers and practitioners who are the most important source
of information. Developing a culture of learning and a culture of evaluation at school
helps to create a climate that encourages mutual learning, the exchange of ideas and the
application of ideas in practice. Change management provides knowledge about how to
guide the reform process in an efficient and responsible manner.
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