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TPAH3UIINJA 1 JAPOBUTHU- USMEDBY UTEHTUOUKAILINJE
M HEITPEIIO3HABAbA®

Caxerak: Llmwp pajja je ckpeTame IakKme CTPYYHOj U HAYYHOj jaBHOCTY HA 3HAYA]
HOAPIIKe U ITIOMONM JApOBUTUM YUEHUIIMMA Y IIPOLIeCy BaCIUTamba U 06pa3oBarma, Kao
7 Ha Ba)KHOCT OPraHM30Barba HAaCTaBe 3aCHOBaHEe Ha NPUHUUITY MHAMBUAYaNu3aLyje.
Papom HacTojuMO Jja yKa)KeMO Ha 3Hadaj paHe MpeHTUMKALMje TapOBUTUX YYCHUKA U
Ha yJIOTy PYIITBA KOj€ MOACTUYE PA3BO]j JAPOBUTOCTH.

IlocraBrpa ce nmurTame M fa 1M APYHITBA y TPAH3ULMjU NIPENO3HAjy [a je JapOBU-
TOCT JIMYHM, IOPOJVYHN ¥ JPYIITBEHNM MOTEHIMjal U IPefy3UMajy MM aJleKBaTHE Mepe
3a [ja/by Pa3Boj 1 ONTUMaAH IPOLieC BacIuTama 1 00pasoBama, Koju 611 pe3yaTupao
aKTyenM3anujoM JapOBUTOCTY U CMalbuoHeycnex. [IpenusHmjnu ogroBopu 3axreBajy cu-
CTeMATCKI ¥ KOHTUHYMPAH Pajj CBUX OFTOBOPHUX 0C00a, alu 11 CIIPOBOherbe OImcexHOr
UCTpaKMBama Koje 61 MoKasano TPeHYTHO CTambe y HallleM IITKOJICKOM CUCTEMY.

KipyuHe peun: JapoBOTOCT, MAeHTU(UAKIMja, HEYCIIeX, TPaH3MIIMja

YBopg

»lIkoma, mKomoBame M 00pasoBHa MONMMUTVKA He MOTY fa ce IOCMarpajy BaH
APYLITBEHOT KOHTEKCTa y KojeM 00pa3oBHa MHCTUTYLMja (YHKLMOHNIIE U Memwa ce”
(Velisek- Brasko, 2015, str. 95). [TpennsHuje, IKONA je Leo FPYLITBEHOT CUCTEMa, a IIPO-
Ijec 0O6pa3oBama MOCKCTEM OPTraHM30BaH Y beroBuM oksupuma (Parli¢-Bozovi¢, 2013).
ITporecoMm obpasoBama M BacHUTarba IIOjeMHAL] Ce COLVjanu3yje U CTBapa Ce HheroB
UJICHTUTET, IIpY YeMy BacIlTarbe OfroBapa ApylTeBHUM mnorpebama (Durkheim, 1981
str. 44).

CaBpeMeHM IW/beB) BacINTamba OJHOCE Ce Ha CBeCTpaH, LIJIOBUT M ayTeHTUYaH
pasBoj feTeTa y CKIaAy ca IMOTeHLMjamiMa Koje mocenyje (Jovanovi¢, 2011). CaBpeme-
Ha IIKOJIa Tpeba 6T OKpeHyTa HOjefMHILY U HbeTOBUM CIIOCOOHOCTUMA, Y3 HEOIIXOTHY
noppuiky u nopctunaj (Pukié, Permanov, Kosanovié, 2012), jep ce sHame Koje ojeayHal;
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2 Pap je HacTao y okBupy mpojexra VIV 47023 ,,KocoBo u Metoxuja usmely HaumonamHor npes-
THUTETa J eBPO MHTerpanuja’ Koju ¢pruHaHcupa MUHUCTAPCTBO IPOCBETe, HayKe U TeXHOMOLIKOT
pasBoja Perry6muke Cp6uje.

1155


http://dx.doi.org/10.5937%2Fsocpreg53-22980

Jenena Jb. Muunh, Tpansuyuja u gaposuitiu — usmehy ugeniiuguxayuje u Heiipeilo3Hasarwa

CTMYe TOKOM CBOT 00pa3oBama CMaTpa BaXXHIM KOTHUTUBHIM U3BOPOM 3Apasba (Minid,
2015), a MIKOJICKN yCIIeX MCXO/IOM IIpeBJIaZiaBamba CTPecopa KOji CY Y Be3! Ca yUeeM I
mkosoM (Bozin, 2003).

Ha 3Hauaj o6pasoBama 3a pa3Boj U HaIpefakK APYLITBA y Lie/IMHU YKa3aHO je U y
noxyMenTy Hannonanuor npocseTHor caBeta Peny6nuke Cpouje y koM cy fedyHucanm
IpaBLM pasBoja 0O0pasoBarba M BacIKTama y Haioj sembn of 2010. o 2020. ropnue
(NPS, 2011). Y moMmeHyTOM HOKYMEHTY ce, u3Meby ocrasor, HaBofu Aa je 06pasoBare
M3Y3eTHO BaXKaH pecypc AyropodHor passoja CpOuje, ma moamsarme KBaluTeTa
obpasoBama caMo 10 ce61 JOIPUHOCHU OIIIITeM Pas3Bojy 3eM/be (IIPUBPETHOM Pa3Bojy,
3alollUbaBamy, CMambemby CTOIE CHPOMAIITBA, IOAV3abYy OIIITEr KYJATYPHOT HMBOOA
CTAQHOBHUIITBA UTH.), ja 00pa3oBambe MOXe Jja CTBapa HOBe BPEIHOCTHU y CBUM cepama
APYIITBA KPO3 MIHOBAIMj€ U CTBAPA/IALITBO UT.

»TpaHsuuuja je mporec Koju ce ofBuja y ofpehenom 6pojy apyurraBa, Ha orpa-
HIYEHO] TePUTOPHjIL, Y AeduHucanoM (y HMOITIERY MOYeTKa [Ipolieca) BPEMEHCKOM IIe-
puopny” (Suvakovi¢, 2015, str. 7). Hanme, Tpansuuuja o6yxsata KBaIMTaTUBHY TIPOMEHY
CHCTeMa U APYLITBEHOT ypehera, IpoMeHy MOpaa 1 CXBaTamwa, IPOMEHY APYIITBEHNX
BPENHOCTN U KYITYpHUX oOpa3alia, 03Ha4aBa KOHKPETAH IIOJIMTUYKIU IIEPUOJ U CBEO-
6yxsaran mpotec npomena (Suvakovié, 2015). IIpomene obyxBatajy pasnudute coe-
pe OpYLITBa, I1a TaKo ¥ OO/IACT BacIuTama 1 obpasoBama fere 1 Mrafux (Stojanovié,
Radovi¢, 2019), mro ca co6oM HOCHU AyIeMe Y OPraHM30Balby HajalleKBaTHMjer HacTaB-
HOT IIpoIleca.

BaxHo je ;a ce 06pasoBHM CHCTeM aleKBAaTHO GaBM U IIKO/IOBAKEM JAPOBUTHX yUe-
HIKa U TIIPaBIIHUM CIIpoBohemeM Impoleca naeHTHdUKALH]e, jep pasBoj AapOBUTOCTH
Kao MOTeHIWja/la HIje VICK/bY4MBa OATOBOPHOCT JApOBUTOT y4eHMKa, Beh 1 ponurepa,
HACTaBHOI Kajpa, CTpy4Hux capagHumka (Grandi¢, Leti¢, 2008). Ilopen popmurerpa,
opnyuyjyhy ymory y rpaHchopManujy IprpogHoOr IOTeHIjama y 3y3eTHa IIoCTUrHyha
nma mxona (Feldhusen, 2005). M3yseran moTeHumjam He MOpa yBeK fia ce pas3Buje 1
UCIOJ/BY Y BUJIY M3y3€THE KOMIIETEHTHOCTH M/IV CTBAPA/IAIITBA ¥ HeKoj obmactu (Altaras,
2006), yrpaBo 360r OfICYCTBA HEKOT Off BOXKHMX YMHIIAIA 32 PA3BOj JAPOBUTOCTI, Iie
craja u mKosa. Behu 6poj ncrpaxupara mIokasyje fia je JapOBUTOCT 3Ha4ajHO CBOjCTBO
JIMYHOCTH, /I Ia HHUje JOBOJBHO CaMo 10 ce61 KaKo 611 ce IIOCTUITIN 3HAYajHU Pe3yNITaTu
y yuewy, papy u kuBorty (Stojakovi¢, 2013).

,»IIpobmemarika HOACTUIAkA, MOTUBALj€ U HAIIPEeIOBambe IocTojehnx faposutux
HOTeHIIMjaIa fielie yKasyje ce He caMo Kao YCKO OPOIMYHY MIIN IIefarolky pobyiem, seh
¥ K0 jefiaH off OMTHUjUX ApyiBeHyx npobdmema’ (Prtljaga, 2008, str. 543). OpHoc fpymIT-
Ba IIpeMa JApOBUTHUM YUEHUINMA, BIXOBUM IIOCTUTHYhMMa, HAYMHNMMA LIKOTIOBAmkha U
HIBOJMA IOJPIIKe TOKOM BaCIUTamba 11 00pasoBama MoKasyje Aa au oppebenu apyurr-
BEHI CUCTEM, BberoBo ypeherme 11 HaunH QyHKIMOHNCa A IPE03Haje /A je ZaPOBUT ydUe-
HIK 3Ha4ajaH pecypc, He caMo MHAVBUAYaIHN U HOPOANYHMY, Beh pecypc yxe u mmpe
3ajefHIIIe U APYLITBA V Le/MMHN. AfleKBaTHa O6puUra o JApOBUTUM YUEHNIMIMA je yIarame
y 6ynyhHOCT U pa3Boj ApyIITBa y LeMUHI, jep CY SAPOBUTH HOjeAMHIM HAIVOH/IAHN
pecycp (Maksi¢, 2003), a ,,mofpIIKa ¥ MOACTHLAbe KPeaTMBHOCTY y HepasBUjeHNM U
APYILITBMMA y Pa3BOjy je, YMHM Ce, APYLUITBEHN MMIIEPATUB 1 6a3M9IHO CPENCTBO 3a U3-
Jla3ak M3 3auapaHor Kpyra cupomamrsa’ (Pavlovi¢, Maksi¢, 2009, str. 426). Vimajyhnu y
BUJY [a je ZapOBUTOCT C/IOKEH [PYIITBEHN (PEeHOMEH, a HEeHO IOACTNIAlbe 3aXTeBaH
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mpotjec u KoMmIuiekcaH 3aaraxk (Prtljaga, 2008; Cvetkovi¢-Lay, Sekuli¢ Majurec, 1998) u
3a pasBlijeHe 3eM/be CBETa, INTamba APYLITBEeHe OpIre 0 JapOBUTIIMA Y 3eMaba y Pa3Bojy
4yHY ce oOujajy Ha cBe BeheM 3HaYajy ¥ aKTYeTHOCTH.

Y CBaKOJHEBHOM TOBOPY C€ YeCTO IIOjMOBM JAPOBUTOCT, Ta/IeHAT U KPEaTUBHOCT
u3jeHavaBajy, mako Mehy myma nmocroje pasnuke. [ame (Gagné, 1985) cmarpa fa je ma-
POBMTOCT M3pa3nuTa HATIPOCEYHA KOMIIETEHTHOCT Y je[JHOj M/IM BHUIIE CIIOCOOHOCTH, a
TajleHaT M3pas|uTa HATIPOCEYHOCT y jeHOj WM Bulle 00IacTy /bY[CKUX aKTMBHOCTM.
JapoBuTy mojeguHUM MOKa3yjy MOTEHIMjal 32 M3Y3€THY YCIIEIIHOCT y PasIMIuTUM
TOZIPYYMjIMa CBOT JIeIOBaKa, a TA/JIEHTOBAHM NOTEHIMjal 3a M3Y3€THY YCHEITHOCT Y
jemnom noapyyjy (George, 2004). HaBemeHo 3Hauu fia je JapOBUTOCT IIVMPH T10jaM U HOJ-
pasymeBa crenuduyaH CKIom ocobuHa (y3 HAaTIPOCEYHY OIIUTY MHTEIEKTyaaHy CIIO-
COOHOCT), [IOK Ce TajleHaT OJHOCK Ha HATIIPOCeYHe CIIOCOOHOCTM Yy OKBUPY ofpebene
obmacTu (Ha IpyMep: Ta/lleHAT 3a MY3UKY, IIIeC, jesuke). KpeaTuBHOCT ofpasyMaBa opu-
TUMHATHOCT, TIPOHA/AKehe jeTHUCTBEHNX Pelllerha M MTHOBATUBHOCT, MOJKe Ce CHCTeMart-
CKIt pasBUjaTy ¥ NOACTULATY O HajpaHujer y3pacta (Pordevi¢, Pordevié, 2016; Maksic,
Mirkov, 2007; Stojakovi¢, 2000; Maksi¢, 1998a), irTo Mo>Ke MMATH YUTAB HU3 IO3UTUBHUX
edekaTa Ha pasBoj U Hampenak ofpebenor gpymrsa. Hanme, ,,KpeaTHBHOCT je jefaH Of
K/bYYHUX (aKkTOpa IOACTHULAba U yOp3ama Ipolieca APYLITBEHOr pa3Boja 1 3a 3eM/be
KOje Cy Marbe eKoHOMCKu passujeHe” (Pavlovi¢, Maksi¢, 2009, str.426).

Kpo3 kapaxTepycTHKe JapOBUTHUX YUEHVKA M HaUVHe IITKO/I0Baha HaCTOjMMO fa yKa-
»eMo Ha ofipe)eHe criernUIHOCTY JApOBUTIX, aJIU U Ha 3HAYA]j IbUXOBOT IIPEII03HaBatba
360T a/leKBaTHOT OPraHM30Bamba BACIUTHO-06Pa30OBHOr Mpolleca, Kako 61 ce u3bremu
WM yOmaxmiy npo6yeMy JapoOBUTHX KOjit, MaKO Ce MPEKTO TUYY JapOBUTOT MOjefMHIIA
U 1eTOBOT HETIOCPETHOT OKPY>KeHa, MOTy MMaTH U IMpe APYIITBeHe moceantie. Y pagy
HACTOjMMO JIa KPO3 Iperiefi CaBpeMeHNX KOHIIEeMNIINja JapOBUTOCTY CKPeHeMO MaXXky Ha
3Ha4aj IPYLITBEHOT KOHTEKCTA y MOJCTUILIAKY U aKyTeIU3alyj/ JapOBUTOCTH, KOja je y
HBJIMa HeIBOCMICTIEHO MCTaKHyTa. [IMTama 3a YujuM ce OrOBOpPMMA Tpara y OBOM pajy
cy: Vima mut mkoncku cucteM y CpOuju ajiekBaTHe Mepe 3a BaCIIMTHO- 06Pa3oBHU paji ca
mapoBuTuM ydeHunuMa? IllTa kaxxy pesynTaTy MCTpaXMBama O pajy ca JapOBUTUMAa?
Mory nu mpymTBa y TpaH3uMUMju, HOpel OpojHUX M3a30Ba ¢ KojuMa ce cycpehy, agek-
BaTHO Jla O/ITOBOPE V1 Ha M3a30Be MAeHTU(UKAIMje U ITKOMOBaka JAPOBUTHX yUeHMKa?

KapaKTepI/ICTI/IKe AAapOBUTHUX YI€HMKA

Haposutu nmMajy onpebete kapaktepucTiKe TMYHOCTH KOje CY KOJ IbVX pasBljeHje y
OJIHOCY Ha JIPYTY AelLly U TO y JOMEeHY: HTepecoBama (Ha IpMMep: TeXXba Ka UCIUTUBAY
KaKo CTBapy 1 mpeaMeTyt QYHKI[VOHMIITY, JKe/ba 32 MICKa3MBambeM U PeannsalijoM CBoje
JIUYHOCTH), CIIOCOOHOCTY (Ha IPMMep: BUCOK CTelleH OPUTMHAIHOCTY, nakoha u 6ps3uHa
ydema I CXBaTama) 1 coljujanusanyje (Ha mpuMep: paHo IIOKasyjy MHTepecoBabe 3a cebe 1
OKOJIMHY, CAMOKPUTMYHM CY 11 camornoy3znaun) (Stojakovi¢, 2013). [lapoBurtoct mogpasyme-
Ba U ,,0MICTPUHY, U3Y3€THOCT, CYIIePMOPHOCT, OPM/INjaHTHOCT, CIIOCOOHOCT JTaKOT, 6p30T U
ycnenrHor yuerwa” (Pordevi¢, 1990, str. 219). Y nmureparypu ce Mory nponahm u Tpu mmpe
K/Iace 0COOMHa KOje JapOBUTe Pas/MKYyjy Off IPOCEYHNX U TO: MHTEH3MBHA MOTUBALYja, He-
3aBUCHOCT 1 (1mmpe) oceT/buBOCT (Altaras, 2006). Crepubepr u 3anrosa (Sternberg, Zhang,
1995) y IeHTaroHa/IHOj MMIUIMIIMTHO] TEOPYj! JAPOBUTOCTY HABOJE IeT KpUTepyjyMa 1o
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KOjIMa Ce JapOBUTHU PA3/MKY]y Off CBOjUX BPILUIbaKa M TO KPUTEPUjyMe: USBPCHOCTH, PET-
KOCTH, JOMOHCTPaOMTHOCTH, IPOAYKTUBHOCTH M1 BPEIHOCTI.

Bopbesuh (Pordevi¢, 1979) HaBopu Tpy 3HauajHe KapaKTepPUCTUKE JAPOBUTHUX, HA
OCHOBY KOjUX MX HaCTaBHMLIM U3JBajajy y OGHOCY Ha ocTaje ydeHuke. Haume, maposu-
Te y4eHMKe KapaKTepuIle TO ITO: IPeIIaXKy HajBUIIE UJi€ja, MMajy HajOPUTMHATHUjE U
HajHeoOMYHMje uyeje 1 Hajuenrhe nMpoHasase HOBe M Pa3/IMYNTe HAYMHE pelllaBarba 3a-
paraka. PogmTerbu mapoBuTe fielie, Takohe HaBofle HU3 KapaKTepUCTUKa MCTHYyhu: MeH-
TanHy ¥ GUSMYKY aKTMBHOCT, PafjO3HATIOCT, CMICAO 32 XyMOD, UMUTHMHAPHY UTPY U WC-
TpaXXMBaYKM AyX cBoje gene (Torrance, 1962 npema Stojakovié, 2013).

Y nmutepaTypu ce 4ecTO HaBOAY A JAPOBUTU MMajy HocebHe (crenuduune) obpa-
30BHe IIOTpebe Koje ce pasnKyjy of HoTpeba HUXOBUX BpIIkaKa. JapoBUTH UMajy IO-
TpeOy 3a 3alalIMa KOju Cy CJIOKEHMjH, KOj) Hyfie BUILe M3a30Ba I IIPY>Kajy IPWINKY 3a
camocranaH paj (Middleton, Littlefield, Lehrer, 1992 npema Altaras, 2006). Creruduy-
He noTpebe mapoBuTHX 06yxBaTajy u: HoTpeby 3a HesaBuCHOLINY y yuewmy, moTpeby 3a
M3a30BUMa ¥ OTPe6Y fla yIeCTBYjy Y MIMPOKMM TIPOTPaMUMa KOjyi CTUMY/INIIY HUXOB
uenokynHu passoj (Risti¢, Radovanovi¢, 2013). Vimajyhu y Buny HaBenieHo, Ipenopy4yjy
ce rexcubMIHM M 06U yUera U pajia K TO KPO3 UHAMBUAYAIN30BaHY, AudepeHn-
paHy, MEHTOPCKY 1 mpobieMcky HactaBy (Milutinovié¢, Zukovi¢, 2009), anu n npumena
IPOjeKT MeTOfie U IPOjeKTHNX aKTUBHOCTH, MOJieNia BuilleppOHTATHE ¥ MHTEPaKTUBHE
HacTaBe I KPeaTMBHOT y4ema. [IpoMeHe y3poKkoBaHe HayYHIM U TeXHOJIOIIKVIM Pa3BojeM
omoryhaBajy u spyraunje HauMHe IIKOJIOBaba JAPOBUTUX YIEHUKA, a/li ¥ KOHCTAaHTHO
IpeNCIUTUBAKE M BePUPNKAINjy IPUMEHheHNX HaulHa IIKO/TOBamba.

IlapoBuTHU HpefCcTaB/bajy Ha HeK) Ha4MH BYIHepaOWIHY (OCeT/bVBY WM PAIbUBY)
ApPYLITBEHY IPyIly 1 IIOTpebHA MM je JofaTHa moMoh U HOJpIIKa Y IPOLeCy OfpacTaiba,
BacIuTama 1 obpasosama (Mini¢, 2019), KOHTHHYMpaHA ITOAPIIKA yXKe I IINpe TPYIIT-
BeHe cpepuHe u uHcTuTyyja (Maksié¢, 1998b). IToctap/ba ce mUTambe 3aIITO je TO TaKo?
Hexu op moryhux pasmora Hanase ce y 6pojH1M ofipeheruMa 1 KOHIeIIMjaMa JapOBUTO-
CTH, Pa3/IMYUTIIM TUIIOBMMA Y HUBOVIMA JAPOBUTOCTH, HEIIPEIIO3HABAIbY CIeLUIHIX
06pasoBHMX nOTpeda HapOBUTHX, KOMIUIEKCHOIIhy mporeca npeHTnuKaLmje, mpobie-
MMMa ca KojuMa ce cycpehy frapoBnty yueHnmm (a Kojy MOTy fia pe3y/aTupajy HeyCIIeXoM,
npo6neMyMa y MOHAIIaby 1 ICUXOIATONOMKIM MaHudecTaljaMa), HeloBO/bHO] efly-
KOBaHOCTY HaCTAaBHOT KaJjpa y IIPeNO3HaBaby 1 NeHTU(IKOBaY JaPOBUTUX YICHNUKA,
QM ¥ HM3y MEeTONONIOLIKUX HpobieMa y uctpaxusamy gaposuroctu (Gojkov, 2008a).
TlapoBute ydyeHuke mpare u ogpebeHe mpenpacye, cafp>kaHe y CXBaTamy Ja UM He Tpe-
6a momoh 1 moppuIKa y mporecy BacnuTamwa jep he ,,camm Hayunrn” (Stojakovié, 2013;
Vaughn, Bos, Schumm, 2009; George, 2003).

JlapoBUTM yYeHMIM Kao WHTErpaaHM J[le0 JATOT JPYIITBEHOT CUCTeMa ,Jiefie
pasBojHe TpobmeMe ca CBOjOM TeHEPAIjOM Y OKBUPY JAPYIITBEHOT KOHTEKCTa Y
kojeM onpactajy” (Maksi¢, 2019, str.74). Takobe, BakHO je HarIacuTH Ja pesyaTaTy
UCTPaXKUBakkba MIOKA3yjy [a Iela Koja Cy IMPEIo3HaTa Kao JapOBMUTa Cy OHa Jiella Koja Cy
MMaJIa IIYHO IPWINKA [ja PasBUjajy CBOje CIIOCOOHOCTY 1 Ta/IEHTe jOLI Off HajpaHujer y3-
pacta (McDevit & Ormrod 2002). Crojakosuh (2013) HaBoAM fa HeafeKBaTaH BAaCIIUT-
HO 00pa3soBHMU paji MOXKe JOBECTH [0 II0jaBe arpeCUBHOCTI KOJ JaPOBUTUX YYEHUKa,
TBP/IOT/IABOCTY ¥ CTU//BMBOCTH, IITO MOXe Pe3yITHpaTy IoTemKkohaMa y CBaKOfHEB-
HOM >XIBOTY I TIpuIarohaBamy.
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JemaH op decTux mpobneMa ZapOBUTUX YUEHMKA, KOjU Ce HABOJE y JUTEpaTy-
pu, je Heycrex. Heycriex gapoBuTux ydeHuka (y ICUXOJIOLIKOj INTEPTYPU O3HAUCH
Kao mopbanuBare) Hajuenthe ce oxpebyje kao guckpemanua nan packopak usmehy
CIIOCOOGHOCTH TOjeAMHIIA U BeTOBUX OCTBAPEHNUX pe3ynraTa,Tj. mocturuyha (Altaras,
2006). Y nureparypu ce ce Mory npoHahy 6pojHu YMHMOLN KOjU JOBOJE O HEyCIIe-
Xa IapOBUTMX y4YeHMKa U TO: (MHTpa)lepcoHaNHN (IICMXOCOLjalHa IpuIarohenoct
U LpTe IMYHOCTH), counjanuu (IIOPOANUIA U BPLUIBkALN), IcuxogeMorpadceku (mom u
yspacT) 1 mKosna (mKonackyu KoHTekct) (Altaras, 2006). JapoBuTy y4eHuIu cy He-
YCIIeIIHN y WKO/IM, u3Meby ocTrasor, jep UM HefoCTajy M3a30BH, 3aTO IITO Ce IPOMO-
BIIIIe eKCTPMH3MYKa (cro/pallmba) MoTuBanuja (Altaras, 2006), IKOICKU cagpxKaju
CY HE€3aHMMJ/bVMIBM, IIKOJICKA CpeAMHA HeCTI/IMYIIaTI/IBHa, a BACIIMTHO- O6pa3OBHI/I pan
OpraHN30BaH Ha HAUMH KOjU He 3aJ0BO/baBa HUXOBe crenudpuiHe oOpasoBHe IO-
Tpebe.

CaBpeMeHe KOHIIeNLMje JapOBUTOCTU

Kapa je y muramy 1apoBUTOCT y MuTepaTypu ce Mory nponahu pasmuante fedu-
HUIIMje ¥ KOHLeNMje, aly U JMMEH3Mje O KOjuMa Ce Y HayYHUM JUCKYypcuMa II0/IeMMU-
IIe felieHnjaMa yHasag. Anrapac (Altaras, 2006) faje mperien fuMeHsNja y pasnuduTUM
KOHIIENIIjaMa JapOBUTOCTY 1 TO: JAPOBUTOCT KO JATOCT MM KA0 HELITO LITO CE PasByja
Y3 HEOIIXO/IHY TIOAPIIKY CPe/iJiHe; JAPOBUTOCT KO jef[Ha OIIIITA MHTENIeKTyalHa CIIoco6-
HOCT W/IJ KA0 CIIOCOOHOCT Y PasIMIUTUM TOMEHMMa; JAPOBUTOCT K0 BUCOKA CIOCO0-
HOCT WIM KaoO CJIOXKaj IICUMXOJIONIKMX IPEAMCIIO3NIIja 3a BICOKO ocTUrHyhe; naposu-
TOCT Ka0 CBOjCTBO IIOjeMHIIA M/ Ka0 I10jaBa KOja HacTaje y MHTePaKLMj! [IOjefHIA U
cpenuHe uTE (B. Altaras, 2006, str. 25-32).

Panmje medpuHMIMje TAPOBUTOCTU TIPETEXXHO Cy O1jIe ycMepeHe Ha BICOKe MHTe-
JIeKTyaJiHe CIIOCOOHOCTH, a JAPOBUTOCT Ce M3jefHayaBasa ca BUCOKMM IIKOICKMM IIO-
cTurHyhnma y3 ZOMMHAHTHO HAaTMBUCTMYKO cxBarambe. Kopen (Koren, 1989) maposu-
tocT oppebyje nmpeko mocturayha ocobe u gedunmIIe je Ka0 CKION 0COOMHA Ha OCHOBY
KOjUX je 0coba y jeZHOM VIV BUIIIE TOAPYYja /bYACKUX AeTATHOCTHU CIOCOOHA [a TPajHO
IIOCTIKE M3PA3UTO BUCOKE M HaTIpOCeyHe pesynTare. JJapoBUTOCT KapaKTepulle 1 He-
0OMYHO WM M3y3€THO IIOHAIIabe Koje ce OITIefia y KBaINTeTHIjeM, 60/beM, 3HauajHIjeM
pesynTary Wi IPOAYKTY HEro MITO HOCTVDKY OCTalN IOjefiIUHIN KOjU MMajy CIMYHe Ka-
paktepuctuke (Cudina-Obradovi¢, 1991).

Y caBpeMeHUM KOHIeTIIMjaMa HaIlyIlITa Ce CXBaTambe /1 je 3a JAPOBUTOCT UCK/bYdM-
Bo 3acmyxHa rederuka (Cudina-Obradovi¢, 1991), ykbyuyjyhu y pasmarparme He3ao6m-
JNa3Hy y/IOTy cpefyHe (IOpPOANIle, MIKOIE, APYIITBA) Yy aKyTeMU3ALUjU JAPOBUTOCTA U
pasBUjamy MOYETHOT NMOTeHIMjaa. [laHac ce cMarpa fia je JapOBUTOCT JieNloM ypobeHa,
a JIe7IoM HaydeHa KpO3 CBaKOJHEBHE MHTepaKIjyje IojefMHIla ca ocobama 1 cTBapuMa
u3 HerocpegHor okpyskemwa (Galbraith, 2007). Pesynratu uctpaxuBarba [0OKasyjy fa ce
Ha pas3Boj ypoheHMx mucnosunmja Moxke yTUIIATH TOKOM OffpacTarma Kpo3 PasHOBpPCHE
nopcTuiajue aktuBHocTH (Sekuli¢- Majurec, 1995) u ycmoBe Koju mogpasymeBajy 6pojHe
mporpame Koje MOry 6uTi y GyHKIMjU IIpero3HaBama, Pa3Bujama 1 MCIO/baBamba CIIO-
COOHOCTH yUeHNKa U Bb1XOBe apoButocTn (Arsi¢, 2019). V caBpeMeHMM KOHIIeMIMjaMa
UCTHUYE Ce JIa je PasBOj HAPOBUTOCTU IIPOLIEC HA KOjU Ceé MOXKE YTULIATY KPO3 KOHTHU-
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HYMpaH, CUCTEMATCKM 1 AMHAMMYAH IIPOLeC IOAPILIKe ¥ IIOMOhN TOKOM OfpacTama,
BacIuTama 1 o0pasoBama.

ITo PensynmjeBoM TPOCTENEHOM MOJENY HAPOBUTOCT je IPOU3BOJ, MHTEPAKIMje U
MebysaBuCHOCTI Tpu eleMeHTa: HATIPOCEeYHe CIOCOOHOCTI MOjeiNHIA, MOTUBALIMje U
kpeartusHocTH (Stojakovié, 2013; Renzulli, 2003; Altaras, 2006; Cudina-Obradovié, 1991).
Pensynu (Renzulli, 2003) ncTnde ga cy cBa Tpu (akTopa jefHAKO BaXKHa Kof ofpehuBarma
[ApOBUTOCTH, P Y€MY Cy CIIOCOOHOCTM HajMame IIOAJI0XKHEe IIPOMEHN, AOK Ce Kpea-
TUBHOCT I MOTHBALIJja MeHbajy 107 yTuIiajeM okomuHe. Tanen6aym (Tannenbaum, 1986)
(opMyuIIIe ICUXOCOLMjaTHY IPUCTYI JAPOBUTOCTI MCTUIyhM fja je TOpen TocTojarba
BIUCOKOT IIOTeHIMjana (IOTeHIMjalHe HapOBUTOCTY), 3a pa3Boj MaHM(peCTHe HapOBU-
TOCT) HEOIIXOf[HA MHTepaKIVja BMIIe ICUXONOLIKUX U couujanHux Qakropa (mopo-
Aule, BPIIbaKa, IIKOMIe, 3ajefHILe, PA3ININTIX MHCTUTYLMjA), I/ U IOACTULIAbE U
HarpabhuBame Off CTpaHe OPYIITBEHOT CUCTeMa KOM IOjeiuHalLl IIpUIafia. Y KOHLeILjI
Ha3BaHOj COLMKY/ITYPHA IPUPOJia Ta/lIeHTa MCTAKHYTje 3HA4Yaj KyIType, Baxkehux Bpep-
HOCTH U aKTYeJTHUX KPUTEPUjyMa YCIIELUIHOCTU Y OKBUPY ofpeheHor ApylTBeHor cucTe-
Ma. JJapoBUTOCT cey 0BOj KOHIeNIMju ofpebyje kKao pe3yaTaT OPYIITBEHNX OYeKMBaIba
U CIIOCOOHOCTM KOje IOjeAMHal] IMocenyje, mpu deMy, UMKCeHTMUXa/bIjeB U CapagHu-
mu (Csikszentmihalyi, Rathunde, Whalen, 1993 npema Altaras, 2006) cMmarpajy fa axo
ozpebeno apymTBO IofpKaBa AaTy FAPOBUTOCT (TajleHar), oH/a he ce oHa 11 aKTyenuso-
BaTyU U OOPHYTO.

Vpentnduxanmja fapoBUTUX yIEHUKA

YecTo ce mocTaB/ba MUTakbe Ja JIN [eTe CIPEeMHO 3a II0/1asakK y LIKOMY, Tj. fia /N je
CIIPEeMHO 3a yCBajame 3a[aTor HaCTaBHOT WM APYTor caapkaja. [TocraBrba ce muTame
fia M je JeTe CIPeMHO Aa GyJe YCIIeIIHO Y T3B. TUIMYHOM IIKOJICKOM OKPY>KemY, [ /I
je 3pero fja pasMUIIIba, YUU U pasyMeTUIINYHe IIKOJICKe CafipXKaje Koju cy fedpuHmcaHm
HacTaBHMM I1aHoM u nporpamoM (Tovilovié, Baucal, 2007). Muoro pebe ce mocrasipa
HMTame fIa /M je IIKOJIA CIPeMHa 3a fieTe? YIIPaBo MOCTaB/balbeM OBAKBOT IMXOTOMHOT
nurama Tosunosnh 1 Baynan (2007) ckpehy nmaxmy Ha peraliuoHy OHOC U1 Ha OATOBOP-
HOCT 3a He (ycCIIex) IIIKOJICKOT U IPYLITBEHOT CUCTeMa, a He CaMO KOHKPeTHOT feTeTa.

Kako 6u ce y OKBUPY HIKOJCKOT CHCTeMa afjleKBaTHO NPUCTYIUIO 0OPasOBHOM
IpOLeCy JAApOBUTHUX YUEHNKA, Yy IM/bY 3a[0BO/bEHa CIENMPUIHNX OOPAa3OBHUX IIO-
Tpeba, HEONIXOIHO VX je Ipe cBera uaeHTH(UKOBaTH. VijeHTUMKALMja WM CTPYIHO
yTBphuBame je BakaH 00/IMK aHra)KOBAHOCTU OKO/IMHE Y TPOLICHIBAIY f1a /I CY OIIaXKe-
HVI 3HAIIM IAPOBUTOCTY jaCHM TIOKasaTe/by uspaxene crnocobuoctu (Cudina-Obradovid,
1991) mn cmarpa ce K/byYHMM 3a IIperno3HaBaibe mapoBuror yuenmka (Maksi¢, 1993).
YTBphuBame AapoBUTOCTH je mpoljec Koju obyxBara Mepeme CIIOCOOHOCTH, 0COOMHA,
MHTepecoBamba, MOCTUrHyha 1 KOMIeTeHIIMja IojeANHIIa, C IWbeM YTBphuBamwa Tua u
HIMBOOA Pa3BUjeHOCTM JAPOBUTOCTHU. Y Ipoliecy upeHTUUKALMje 3HAUQjHN Cy Pasyn-
9UTY U3BOPU MHGOPMaIMja, Tj. IPOIlleHe POANTe/ba, HACTABHIKA, BpIImaka (Stojakovid,
2013), camompolieHa y4eHuKa, MIKOJICKe oneHe, (Altaras, 2006), TecToBu ormuTe (MHTe-
JIEKTya/He) U CIELMjaTHUX CIIOCOOHOCTHU, TECTOBY NTMYHOCTH, TECTOBM KPEaTBHOCTU
n nocturayha (Ili¢, Nikoli¢, Jovanovi¢, 2012), kao u KBanuTeT ofpeheHnx npomssona
netera (George, 2005). Vigentuduxaiuja je TUMCKM, KOMITJIEKCAaH, CCTEMATCKM, BUIIIe-
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(asHM, KOHTUHYMPAH U FUHAMUYKI IIPOLieC KOjI Ce MOpa CIIPOBeCTH afeKBaTHO. Jak
U Kajja ce Tpoliec neHTnUKaIje OpraHusyje afieKBaTHoO, 3 KBA/UTETHE MOCTYIIKE I
MHCTPYMeHTe, OfipeheHn mpoleHar JapoBUTHUX yueHNKa He Oye upeHTupNKOBaH 1 00-
pryTO (Stojakovi¢, 2013).

ITcuxo0mo3n 1 megaro3n Kao WIAHOBY CTPYIHUX THMOBA y LIKOTIaMa, Tpeba ga 6ymy
VHNIVJATOPU ¥ OPraHM3aTOPY Mpoljeca neHTNUKALMje U IIKO/I0Bamka fapoBuTux. Oc-
HOBa pajja IICUXOJIOrA Y IIKOMN je ,,IPUMeHA ICUXOJIOMKNX (TeOPUjCKUX 1 IIPAKTUIHIX)
3Hama Kako 011 ce, IIpe CBera, MOACTUI[A0 PACT U Pas3Boj fielje, OCTBAPIIO, A/IU U YHAIIpe-
Iuo BacnuTHO-06pasoBHM pax” (Minié, 2019, str.157). Y pagy ca fapoBUTIMA yIOTa IICK-
xo7I0Ta Ce orena, u3Mehy ocrasor, ,,u y opraHnsoBamy HacTase Koja he gapoBuroct kao
HnoTeHuujan gabe pasujatn” (Minié, 2019, str.158). VI co1nonosu, Kao WIaHOBU CTPYU-
HIX THMOBA, MOTY MMATH 3HAYajy Y/IOTY Y OPraHU30BakhY, peannsaunjyu 1 HafrIefamby
aKTMBHOCTH Be3aHNX 3a PasBOj JAPOBUTOCTH Y IIKOIAMA U MOTY OMTV Ba)KaH CETMEHT
HOfIpIIKe JApOBUTUM U TaJICHTOBAaHNM y4eHnIuma (Zogleva, 2016).

Hauwnnam mkomoBama AapOBUTHUX YIE€HMKA

[TpunuKoM IIKONIOBama JAPOBUTBUX YYEHMKA Y APYLITBMMA Koja Cy y TPaH3ULIMjU
,»HEOIIXOIHO je 00e30emnTn ycnoBe y KojuMa je Moryha mporpecmBHa MHTerpalyja
HOTeHIMja/la U IIOCTUrHyha ca XyMaHMM MCXOf¥IMa 1 Ha MHAUBUAYATHOM U Ha APYLIT-
BeHoM IiaHy (Stojanovi¢, Radovi¢, 2018, str.102). Pajg ca gapoBUTMM y4eHMIMMa
opraHmsyje ce fieljeHrjaMa yHa3aJ, Ha HeKOJIMKO HadlMHa 1 To Hajuenrhe Kpos: xoMmore-
HO Tpymycame (YU4eHUIM Ce TPYNMUINY IpeMa ONIITUM CIIOCOOHOCTMMA), AeMMMUIIHO
U JOIYHCKO XOMOTEHO Tpymucame (IpyIcame Yy OKBUPY MCTOT Ofie/belba WM JIOIIyH-
CKM O6MMIM TpymMCcama y3 pefoBaH pap), oboraheHe mporpame y OKBMPY HacTase,
IIKOJICKY akcienepaunjy (Pordevié, 1979) wmu nspagy MHAMBUAYATHOT IIaHA paja U
HampefoBama, T3B. VIOII-a 3.

Axkcuenepanuja i ybpsaHu pas3Boj moppasyMepa mnosehame OpsuHe KojoM
IojefiyHal IIPo/Iasy KpO3 Pa3BojHe CTaMjyMe I0CTM3ala HEKOT HMBOOA Pa3Boja IIpe HETro
mTo je ouekusaHo (Jerkovié, Zotovié, 2017). ITop MIKOICKOM aKcIjeNeparijoM 03HadaBa
ce jeflaH Off Ha4YMHA LIKOJIOBaba JAapOBUTE Jelie U MOApasyMeBa yOp3aHO IIKONOBambe,
KOjUM ce oMoryhaBa JapoBUTHM ydenIuMa fia 6pye HaIpeyjy Kpo3 IIKOJICKYU CUCTEM U
¢dbopmanHe HUBOe 1KoNOBawka (Minié, 2019).

ITpumpeMa 11 mpuMeHa MHAMBUYaTHOT 06pasoBHor wiaHa unu VOIl-a, 3a yueHnke
KojuMa je moTpebHa fofaTHa moMoh U MOJpIIKaA y IPOllecy BaclUTama 1 06pasoBarma
MebhyHapoziHO je mpusHaTa M y MHOTMM 3eM/baMa 3aKOHCKVIM peryIaTuBaMa 1 ofpendama
perymucana. Taxo je n y Perry6ymum Cp6ujn.’ CymriiHa MHAVBUAYaTHOT 06pa3oBHOT IUIa-
Ha je MHAMBUJyanu3anuja, Tj. mpuaarohasare HACTABHOT IIaHA M IIPOTrPaMa KOHKPETHOM
YUeHUKY, BberOBUM CIIOCOOHOCTIIMA 1 IHTEPECOBAbIIMa, Y3 yBaKaBambe PasIMuIUTOCTI
u crenndnIHNX 06pasoBHUX MOTpeba. [ICHXOMOT Y MIKOMN ,,TIPaBM MHAVBUJYa/THE TI/Ia-
HOBe pafia Koju omoryhasajy 60/p1 Hapelak JapOBUTO] U TameHTOBaHOj Aery’ (Minié,
Jaredi¢, 2014, str.6), t3B. MIOII3 y capapmy ca ZapOBUTUM YYEHUIIMMA, POSUTE/bUMA

3 3akoH 0 ocHOBaMa crcteMa obpasoBara 1 Bactutamwa (,Cnyxbenu rmacaux PC 6poj 72/2009,
52/2011 n 55/2013) u IIpaBumHMK O yC/IOBMMA M HOCTYIIKY HAIlpefioBalba y4eHMKa OCHOBHE
mkorne(,Cnyx6enu rmacauk PCY 6poj 47/1994).
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(cTapaTespiiMa), OCTIMM CTPYYHVM CapafHULNMA, HacTaBHMLMMA. OBaj ITaH y CYIITH-
HIL TIpefcTaB/ba oboraheH u mpornpeH caip)xaj BACIUTHO-06pa3OBHOT paja.

JemaH of HauMHA LIKOTIOBaka JAPOBUTHUX YUeHNKa je Pensynuje monen oborahene
CpeuHe Koju Impy»a MOTYhHOCT fa cBaka LIKOMA y CKIagy ca MoryhHocTMMa, TOKasI-
HUM pecypcrMa U ieMorpadcKoM C/IMKOM Y4eHMKa OpTaHM3yje jefMHCTBeH HaulH pajia.
Mopen o6orahene cpemune mpencraBba AeTa/baH IVIAaH KOjI MMa 32 L1b MIOOO/BIIIAbE
KBa/IMTeTa BAaCIUTHO-0OPA30BHOr pajia ca JapOBUTHM YYEHUIMMA Kpo3 (eKcubmIaH
U MHAMBU/YIAH IPUCTYI, c1060ay n3bopa Tema, MUpKHe U [yOuHe cafpKaja 1 HauMHA
ydema ofi cTpaHe yueHnka (Renzulli, 2014).

Pa,u Ca TapOBUTUM y4Y€HUIVIMA — IITA HOKaSYjY UCTpaXXBabha

Jako je mpuMeHa MHAVBMUAYATHOT 0OPa3OBHOT IJIAHA 33 HIKOJIOBAMbe AapPOBUTUX
y4eHNUKa 3aKOHCKY peryycaHa ) jaCHUM IpaBuamMa ofpehena® mocraspa ce nmrarme
KOJIMKO Ce CIIPOBOAN Y Tpakcu? PesynTaTn Hekux ucrpaxnBamway Cpouju 1 okpyxemy
ykasyjy pga ce VIOII3 HenmoBo/bHO mpuMmemsyje. Y UCTpaXkKuBamby Koje Cy CIIpOBENN
[Tonosuh, JTasosuh 1 Munocasmwesnh (Popovié, Lazovi¢, Milosavljevi¢, 2016) yrepheno
fia ce y IKoNaMa He 1nocBehyje OBOBHO MaXkibe JAPOBUTUM yueHMIMa. [Iperusunje,
oy yKynHo 30992 y4yeHMKa y 1IKo/1aMa Koje IpuIazajy Pamkom oKpyry 1o MHAMBUL YA -
HOM 06pa3sOBHOM IIIaHY IIKOJTyje Ce IIIeCHAECT yYeHMKa U TO Hajuelthe y OKBUPY jefHOT
HacTaBHOT npenMera. OHU [jaj/be 3aK/bYUYjy Aa ce U IUIAHUPaky pajia TOANIIBYM IIIa-
HOBMMa pajia IIKOJIe Ca JApOBUTUM ydeHMI[MMa He Jaje OBObHO mpocTopa. VI babuh-
Kekes n ®apbamr (Babi¢-Kekez, Farbas, 2018) omcepsupameM mpakce y OCHOBHUM
IIKO/IaMa 3aK/by4yjy /i Ce MHAVBMAYIAHM 00pa3sOBHU IUIAH 3a IAPOBUTE HEJOBOIBHO
IIpUMembYyje.

[Tonosuh, JlasoBuh n Munocasmesuh (2016) anamusupajyhu roguiime miaHoBe
pajia, mporpaMe TMMOBa 3a MIHK/Ty3MBHO 00pa3oBambe, IporpamMe CTPYIHOT yCaBpIlIaBarmba
HACTaBHMKA Y CTPYYHNX CapaJHIUKa, IPOrpaMe pajia AUPEKTOpa, CTPYYHMX CapaHIKa I
Ofle/beCKIX CTApPEIINHA 3aK/byUYjy Aa je y IIIKOo/IaMa Koje cy o6yxBaheHe nctpaxupameM
yOUeH HefJoCTaTaK IIAHCKOT He/IoBamba y CMepy IoMohy U MOpIIKe JApOBUTUM yde-
HuIMMa. 3atuM, y uctpaxkusawy Illakortuh n Muhanosuh (Sakoti¢, Mi¢anovi¢, 2016)
HoOMjeHN pesynaTaTu IOKasyjy Aa Behm Jeo HacTaBHMKa Ipoliecy MpUIpeMe M IpHU-
MeHe MHAVBUYaTHOT 00pasoBHOI ITaHA He MPUCTYIa PYKOBODEH YHYTpalImboM
MoTMBaNujoM, Beh IIpe cBera CHOJBAIIBOM, CMaTpajyhu je, mpyu ToM, afMUHUCTPATUB-
HOM o6aBe3oM. VIcTu ayTopu abe 06jallmbaBajy fa je HaBefieHO OCTeANIIa He[IOBO/bHOT
CaMoIIOy3/laha M CUTYPHOCTHU HACTABHNKA Y CBOje BEIITIHE U 3Haa y IPYMeHY NH/VIBU-
IlyasTHOT 06pasOBHOT IIaHA 3a JAPOBUTE yueHNKe. PesynTaTu ncTpaxkmBama yKasyjy aa
Ipakca MHAMBUJyaaM3alje HaCTaBHMX aKTMBHOCTHU 3axTeBa ofpebeHe mHTepBeHLUje
U Mepe MO MUTalky AUAAKTUIKO-METOINYKO OCIIOCOO/beHOCTH HacTaBHMKa (Jovanovid,
2013). I babuh-Kekes n ®apbaur (2018) mctmuy BakHocT yHampebema mporpama
CTPYYHOT ycaBplilaBarba HACTABHUKA 3a PaJ| ca AapOBUTIIMA, KOjI MMao O MMao 3a Lnb
HOfM3atbe KBaTNTeTa Halller 00pasoBHOT cuctema y nemun. Takobe, Crumuh, [pananh
n Lapuh (Stipi¢, Grandi¢, Cari¢, 2010) sax/pydyjy ma je BaCIUTHO-OOPAa3OBHU pPaf y

4 TIpaBMiHUK O GIVDKMM YIIYTCTBMMA 32 yTBphuUBarbe paBa Ha MHAMBU/YATHI 0O6PasOBHI I/IaH
IeroBy IPMMeHY U BpefHoBame (,Cnyx6enn rmacunk PCY 6poj 76/2010).
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mkonama y Cpbuju HajBuIlle yCMepeH Ha IIPOCeYHe yUeHMKe, Tj. Ha OHe YUeHUKe KOju
HOCeNyjy IpocedHe COCOOHOCTU U AapoBuTy ydenurm y CpOuju cy u ajbe Iperyu-
TEHU caM ce6u, IIpU YeMy je aHTra)KOBarbe HaCTaBHMKA BUIIE YCMEPEHO Ka yYeHUIIMMa
KOju MMajy cMeTbe y pasBojy (Nikoli¢, 2019).

3ak/byyak

IITkoncku cucrem y Cpbuju, uMa aieKBaTHe Mepe 3a BaCIUTHO- 06pasoBHM pajj ca
[apOBUTUM YYEHUI[MMA, KOje Cy 3aKOHCKU Pery/IucaHe U IPaBUIMMa jacHO AedMHUCaHe,
a7y ce He IPUMEILYjY Y BoBO/bHOj Mepu. Hanme, pesynTaTyi rope HaBefleHUX UCTPaKIBarba
II0Kas3yjy Ja ce y IKoJaMa He TocBehyje 1OBO/BHO MaXKibe JAPOBUTUM YYEHMUI[MMA, NaKO
ce 0 JapOBMUTVMMA MHTEH3UBHO MOJIEMMIIE Y HAYYHUM JUCKYPCUMA 1 Jieo Cy CBUX ob6pa-
30BHUX NONUTUKA. TakoDe, pe3ynraru ykasyjy 1 Ha HEOIIXOJHOCT CHCTEMATCKe effyKaluje
HACTAaBHOT KaJpa M KOHTMHYMPAHO MOACTHI[Albe Ia Ce CIPOBOAU MAEHTU(UKALMja U
aJieKBaTaH BaCINUTHO - 00pa3sOBHM PaJ ca JAPOBUTUM yYeHMI[MMA. AJleKBaTaH IIIKOJICKN
CHCTeM M HaCTaBHMU TIPOIieC MOpa 6T OPraHM30BaH Ha HAUMH KOjU OAroBapa 06pasos-
HVM HoTpebaMa JapOBUTHX yIeHMKaM 3aCHOBaH Ha MHAMBUAyamm3anuju. [la 6u ce ce To
HOCTUIJIO HEOIIXOJHO je, Ipe CBera, M3BPIIUTU MeHTU(DUKAIN)Y HAPOBUTUX yIEHUKA,
jep HeIlpero3HaBambe JaPOBUTHX yIEHNKA U HEIPY>Kambe afieKBaTHe oMohu u mogpiike
TOKOM IIpolleca BacluTama U obOpasoBama MOXKE Pe3yATUPATU HEYCIeXOM M APYIUM
HoTelIKohaMa y BJIXOBOM CBaKOJJHEBHOM KMBOTY U IIpuyIarohasamy.

JenHa of 030M/PHMX IOCTIEAMIIA HETIPEIIO3HABAbA U HeUIeHTU(MKOBaba NapOBU-
THX yueHuka y Penry6muiy Cp6uju je n unmeHnIa ia ,0poj MIaanx CTpydmaa 1 AUIo-
Malfa Koju Ofi/Ia3e Y MHOCTPAHCTBO je cBe Behu Ia je K/by4HO MUTame: KaKBa je APYLIT-
BeHa 6pura o maposutuma?” (Nikoli¢, 2019, str. 91). Y mpusor HaBefieHOM yKasyjy u
Hasoay Illysakosuha na cy Tpansuumonu nporecu y Cpouju mocnenmsnx AelleHnja moy-
CTHUIIaIM MUTPALIUjy BUCOKOOOPa30BaHNUX II0jeAMHala (HAPOYNTO MIAINX) Y MHOCTPAH-
crBo (Suvakovié, 2015, str. 227-228). O mpobreMuMa oCuIIamba MOjefMHaLA Ca BICOKIM
HOTEHIIMja/lIOM, HEUCIyHhaBalba OYeKMBalbha U MpobIeMMMa HEMOACTHUIajHe CpPeluHe
ykasyje y TojkoB (Gojkov, 2008b). VMako cy fapoBuUTH HEIPOLEHUB APYIITBEHN Kalu-
TaJI, OHMU jOII YBEK HeMajy OfiroBapajyhu TpeT™MaH 1 4ecTo JapOBUTOCT KA0 TIOTEHIIMjas
pasBoja jegHor ApyLITBa Oyme Ha Taj HauuH n3ry6speH (Prtljaga, 2008). OBaxsu moparu
cy sabpumaBajyhu, HapounTo umMajyhu y Buny fa je JapoBUTH IIOjeAMHAL 3HAYAjaH UH-
AMBUIYaTHN K IPYLITBEHN PeCypc U Jia je 06pasoBame AyroTpajaH Mpoliec, KOji 3aXTeBa
kopuinheme pasIMINTUX pecypca jefHe Ap>KaBe (MaTepyjamTHNX, bYACKNX, IPOCTOPHIX,
OpraHN3aLOHNUX...).

Hamehe ce murame: Tjie TpelMMO U MOXKeMO JIM Kao APYIITBO Y TPAH3ULMjI, IO-
pern 6pojHMX M3asoBa ¢ KojuMa ce cycpehemo, ajjlekBaTHO Ja OATOBOPVMO 1 Ha U3a30-
Be MaeHTU(]UKALMje ¥ IIKOTOBama JapoBUTUX ydeHMKa? Heke of ofroBopa MoxxeMo
nponahu y npuMepuma fo6pe npakce pasB1jeHNUX ip)KaBa cBeTa Koje Hapoau LIBeTkoBuh
JIaj (Cvetkovi¢-Lay, 2006), a To je ImocTojarbe MpeXxe CIelMjalTN30BaHNX OpraHusaja
U MHCTUTYIMja Koje ce GaBe MpoOIEeMAaTMKOM NapOBUTOCTH, MAeHTUUKALMjA U CH-
CTeM IOApIIKE TIOYEBIIN Of HajpaHMUjer y3pacTa, CUCTEMATCKO, Tj. PEIOBHO 1 JIOATHO
obpasoBare HACTABHOT Kafipa 3a paji ca JapoBNUTYM IOjeMHIIMA, Pa3Bujambe aTMocde-
pe na ce focturuyha odexyjy o cBe Jelle, OfiBajalbe BaCIUTamba 1 00pa3oBarmba JapoOBU-
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THX Off ielie Koja MMajy Telkohe 1 mpo6seme y pasBojy, HeroBamwe KI1Me KpeaTUBHOCTIL,
MHBEHTUBHOCTI U HOAY3€THUINTBA y APYIITBY, pa3bujame mpenpacyna mpeMa JapoBu-
TUM HOjefUHIIMA UT],

ITperusHmju OfroBOPY Ha IOCTaB/bEHA [IUTAbA C IOYETKA PaJia, 3aXTeBajy CUCTEMAT-
CKIL ¥ KOHTVMHYMPAH PaJj CBUX OITOBOPHIUX 0c06a, KaKo OU ce afileKBTaHO IPY>Kuia moMoh
U OPIIKA JAPOBUTUM YEeHULNMA, A/l ¥ CIIPOBODerbe OIICeXXHOT MCTPaKUBaha Koje Ou
[I0KAa3a/I0 TPEHYTHO CTake y HAllleM LIKOJICKOM cucTeMy. [IIaHMpaHO MCTpaKMBarbe
61 MOIVIO 1a IPY)XM M HEOIIXOJHEe MOfaTKe O CTab0CTMMA IIKOJICKOT CUCTeMa, Koje 6u
Ba/bajI0 OTK/IOHUTY, & CBE Y LIW/bY afjeKBaTHe IOPLIKe U IIOMONM IIPOIleCy BaCIUTaba I
obpasoBama JAPOBUTHX YUEHNKA U aKTyenusallyje HbIUXOBYUX OTEHIMjala 3apaj mupe
IpylITBEeHe ZO6POOUTIH.
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(Translation In Extenso)

Abstract: The goal of this paper is to call the attention of the scientific and profes-
sional communities to the importance of support and help that gifted pupils need in the
process of upbringing and education as well as to the importance of organizing a teaching
process based on the principle of individuation. The paper points out the significance of
the early identification of the gifted pupils and also the role of the society in encouraging
the development of giftedness.

The question that arises is whether the societies in transition recognize giftedness
as personal, family and social potentials and whether they take appropriate measures for
further development and optimal education and upbringing which will result in the ac-
tualization of giftedness and reduction of failure. In order to answer these questions, a
systematic and continuous work of all responsible persons is needed, as well as a broad
research which would reveal the current conditions in our school system.

Keywords: giftedness, identification, failure, transition

Introduction

“School, schooling and education policy cannot be viewed outside the social context
in which an educational institution operates and undergoes changes” (VeliSek-Brasko,
2015, p. 95). More specifically, the school is part of the social system, and the education
process is a subsystem organized within it (Parli¢-Bozovi¢, 2013). Through education and
upbringing, an individual is socialized and his/her identity is created, with the upbringing
corresponding to social needs (Durkheim, 1981, p. 44).

Modern upbringing goals relate to children’s versatile, comprehensive and authen-
tic development in accordance with their potentials (Jovanovi¢, 2011). A modern school
should be oriented towards the individual and his/her abilities, with the necessary support

1 jelena.minic@pr.ac.rs

2 The paper was created under Project II1 47023 “Kosovo and Metohija between National Identity
and Euro-Integrations” funded by the Ministry of Education, Science and Technological Devel-
opment of the Republic of Serbia.
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and encouragement (Puki¢, Permanov, Kosanovi¢, 2012), because the knowledge that an
individual acquires during his/her education is considered an important cognitive source
of health (Mini¢, 2015), and school success is the result of overcoming stressors related to
learning and school (Bozin, 2003).

The importance of education for the development and advancement of society as a
whole is also indicated in the document of the National Education Council of the Republic
of Serbia, which defines the directions of development of education and upbringing in
our country from 2010 to 2020 (NPS, 2011). The aforementioned document states, among
other things, that education is an extremely important resource for the long-term devel-
opment of Serbia, that raising the quality of education in itself contributes to the general
development of the country (economic development, employment, poverty reduction,
raising the general cultural level of the population, etc.), that education can create new
values in all spheres of society through innovation and creativity, etc.

“Transition is a process that takes place certain societies, in a limited territory, for a
defined period of time” (Suvakovi¢, 2015, p. 7). Namely, the transition involves a qualita-
tive change of the system and the social order, the change of morals and understanding,
the change of social values and cultural patterns, it signifies a concrete political period and
a comprehensive process of change (Suvakovi¢, 2015). Changes cover different spheres
of society, including the field of education and upbringing of children and young people
(Stojanovi¢, Radovi¢, 2019), which carries dilemmas about organizing the most appropri-
ate teaching process.

It is important that the education system adequately addresses both the education
of gifted students and the proper implementation of the process of identification, since
the development of giftedness as a potential is not the sole responsibility of the gifted stu-
dents, but also of the parents, teachers and professional associates (Grandi¢, Leti¢, 2008).
In addition to parents, school plays a decisive role in transforming natural potential into
extraordinary achievement (Feldhusen, 2005). Extraordinary potential does not always
have to be developed and manifested in the form of exceptional competence or creativity
in an area (Altaras, 2006), precisely because of the absence of some important factors for
the development of giftedness, which include school. A great deal of research shows that
giftedness is a significant attribute of personality, but that it is not in itself sufficient to
achieve significant results in learning, work and life (Stojakovi¢, 2013).

“The problem of encouragement, motivation and advancement of the existing poten-
tial of gifted children is identified not only as a narrow family or pedagogical problem, but
also as one of the most important social problems” (Prtljaga, 2008, p. 543). The attitude
of society towards gifted students, their achievements, modes of education and levels of
support during upbringing and education shows whether a particular social system, its
organization and mode of functioning, recognize that the gifted students are a significant
resource, not only an individual and family one, but a resource of the narrower and wider
community and society as a whole. Adequate care for gifted students is an investment in
the future and development of society as a whole, since gifted individuals are a national
resource (Maksi¢, 2003), and, “supporting and stimulating creativity in underdeveloped
and developing societies seems to be a social imperative and a basic tool to get out of
the vicious circle of poverty “ (Pavlovi¢, Maksi¢, 2009, p. 426). Given that giftedness is a
complex social phenomenon and its fostering is a demanding process and a complex task
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(Prtljaga, 2008; Cvetkovic¢-Lay, Sekuli¢ Majurec, 1998) even for developed countries of the
world, the issues of social concern for gifted people in developing countries seem to be
getting higher importance and topicality.

In everyday speech, the concepts of giftedness, talent and creativity are often equated,
although there are differences between them. Gagné (Gagné, 1985) believes that gifted-
ness is a distinct above-average competence in one or more abilities, and talent is a distinct
above-averageness in one or more areas of human activity. Gifted individuals show the
potential for exceptional performance in different areas of their activity, and the talented
show the potential for exceptional performance in one area (George, 2004). This means
that giftedness is a broader term and implies a specific set of traits (with above-average
general intellectual ability), while talent refers to above-average abilities within a particu-
lar area (for example: talent for music, dance, languages). Creativity involves originality,
finding unique solutions and innovations, can be systematically developed and encour-
aged from an early age (Pordevi¢, Pordevi¢, 2016; Maksi¢, Mirkov, 2007; Stojakovic,
2000; Maksi¢, 1998a), which can have a number of positive effects on the development
and progress of a particular society. Specifically, ‘creativity is one of the key factors in
stimulating and accelerating the process of social development for countries that are less
economically developed’ (Pavlovi¢, Maksi¢, 2009, p.426).

Through the characteristics of gifted students and ways of education, we strive to
point out the specific characteristics of the gifted, but also the importance of identifying
them in order to adequately organize the educational process, to avoid or alleviate the
problems of the gifted, which, although directly affecting the gifted individual and his/
her immediate environment, may also have broader social consequences. In this paper,
through the review of modern conceptions of giftedness, we try to draw attention to the
importance of the social context in stimulating and actualizing giftedness. The questions
that are answered in this paper are: Does the school system in Serbia provide adequate
measures for educational work with gifted students? What do the results of the research
on working with the gifted say? In addition to the many challenges they face, can transi-
tion societies adequately address the challenges of identifying and educating gifted stu-
dents?

The characteristics of gifted students

Gifted individuals have certain personality characteristics that are more developed
compared to other children, in the domain of: interests (for example: the desire to exam-
ine how things and objects work, the desire to express and realize their personality), abili-
ties (for example: a high degree originality, ease and speed of learning and comprehension)
and socialization (for example: showing early interest in themselves and their environment,
they are self-critical and self-reliant) (Stojakovi¢, 2013). Giftedness also includes “clarity,
exceptionalism, superiority, brilliance, the ability to learn easily, quickly and successfully”
(Pordevi¢, 1990, p. 219). In the literature there are also three broad classes of characteristics
that distinguish the gifted from the average, namely: intense motivation, independence and
(over)sensitivity (Altaras, 2006). In the pentagonal implicit theory of giftedness, Sternberg
and Zhang (Sternberg and Zhang, 1995) state five criteria by which the gifted differ from
their peers, namely the criteria of excellence, rarity, demonstrability, productivity, and value.
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DPordevi¢ (Pordevi¢, 1979) lists three significant characteristics of the gifted, on the
basis of which teachers set them apart from other students. Namely, gifted students are
characterized by the fact that they: propose the most ideas, have the most original and
unusual ideas and most often find new and different ways of solving problems. Parents
of gifted children also cite a number of characteristics, emphasizing: mental and physical
activity, curiosity, a sense of humor, an imaginative play, and the exploratory spirit of their
children (Torrance, 1962 according to Stojakovi¢, 2013).

Literature often states that gifted people have special (specific) educational needs
that are different from the needs of their peers. Gifted people need tasks that are more
complex, that offer more challenges and provide the opportunity to work independently
(Middleton, Littlefield, & Lehrer, 1992 according to Altaras, 2006). The specific needs of
the gifted include: the need for independence in learning, the need for challenges and the
need to participate in broad programs that stimulate their overall development (Risti¢,
Radovanovi¢, 2013). With this in mind, more flexible forms of learning and work are
recommended, through individualized, differentiated, mentored and problem-oriented
teaching (Milutinovi¢, Zukovi¢, 2009), but also the application of project methods and
project activities, models of multi-frontal and interactive teaching and creative learning.
Changes caused by scientific and technological development also allow different ways of
educating gifted students, as well as constant review and verification of applied educa-
tional methods.

The gifted represent a vulnerable (sensitive) social group in some way and need ad-
ditional help and support in the process of growing up, upbringing and education (Mini¢,
2019), continuous support of the narrower and wider social environment and institutions
(Maksi¢, 1998b). The question is why this is so. Some of the possible reasons are in many
definitions and conceptions of giftedness, different types and levels of giftedness, failure
to recognize the specific educational needs of the gifted, the complexity of the identi-
fication process, the problems encountered by the gifted students (which can result in
failure, behavioral problems and psychopathological manifestations), insufficient educa-
tion of the teachers for recognizing and identifying gifted students, but also a number of
methodological problems in researching giftedness (Gojkov, 2008a). Gifted students are
also accompanied by certain prejudices, contained in the understanding that they do not
need help and support in the upbringing process because they will ‘learn on their own’
(Stojakovi¢, 2013; Vaughn, Bos, & Schumm, 2009; George, 2003).

Gifted students, as an integral part of a given social system, “share developmental
problems with their generation within the social context in which they grow up” (Maksic¢,
2019, p.74). Also, it is important to emphasize that research results show that children
who are recognized as gifted are the children who have had many opportunities to de-
velop their abilities and talents from an early age (McDevit & Ormrod 2002). Stojakovi¢
(Stojakovi¢, 2013) states that with gifted students inadequate educational work can lead
to aggression, stubbornness and shyness, which can result in difficulties in daily life and
adjustment.

One of the common problems of gifted students, cited in the literature, is failure. The
failure of gifted students (referred to in the psychological literature as underachievement)
is usually defined as a discrepancy between an individual’s ability and his or her achieved
results, i.e. achievements (Altaras, 2006). Numerous factors can be found in the literature
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that lead to the failure of gifted students: (intra) personal (psychosocial adjustment and
personality traits), social (family and peers), psycho-demographic (gender and age) and
school factors (school context) (Altaras, 2006). Gifted students are unsuccessful at school,
among other things, because they lack challenges, because extrinsic (external) motivation
is promoted (Altaras, 2006), school facilities are uninteresting, the school environment is
unstimulative, and the educational work is organized in a way that does not satisfy their
specific educational needs.

Contemporary conceptions of giftedness

When it comes to giftedness, different definitions and concepts can be found in the
literature, as well as dimensions that have been controversial in scientific discourses for
decades. Altaras (Altaras, 2006) gives an overview of dimensions in different conceptions
of giftedness, namely: giftedness as something given or as something that develops with
the necessary support of the environment; giftedness as one general intellectual ability or
as an ability in different domains; giftedness as a high ability or as a combination of psy-
chological predispositions for high achievement; giftedness as a trait of an individual or
as a phenomenon that arises in the interaction of the individual and the environment, etc.
(see Altaras, 2006, pp. 25-32).

Earlier definitions of giftedness were predominantly aimed at high intellectual ability,
and giftedness equated to high school achievement with a dominant nativist understand-
ing. Koren (Koren, 1989) defines giftedness through a person’s achievement and defines
it as a set of characteristics on the basis of which a person is able to permanently achieve
extremely high and above-average results in one or more areas of human activity. Gifted-
ness is also characterized by unusual or extraordinary behavior, which is reflected in a
higher quality, better, more significant results or products compared to that achieved by
other individuals with similar characteristics (Cudina-Obradovi¢, 1991).

Contemporary conceptions abandon the understanding that genetics is solely re-
sponsible for giftedness (Cudina-Obradovi¢, 1991), including the consideration of the in-
dispensable role of the environment (families, schools, societies) for acceleration of gifted-
ness and the development of initial potential. Nowadays, it is considered that giftedness is
partly innate and partly learned through the day-to-day interactions of the individual with
persons and things from the immediate environment (Galbraith, 2007). The results of the
research show that the development of innate dispositions can be influenced through a
variety of stimulating activities (Sekuli¢-Majurec, 1995) and conditions that imply nu-
merous programs that can function to recognize, develop and show students’ abilities and
their giftedness (Arsi¢, 2019). Contemporary concepts emphasize that the development
of giftedness is a process that can be influenced through a continuous, systematic and
dynamic process of support and assistance during adulthood, upbringing and education.

According to Renzulli’s Three-Ring Model, giftedness is the product of interaction and
interdependence of three elements: the above-average individual’s abilities, motivation and
creativity (Stojakovi¢, 2013; Renzulli, 2003; Altaras, 2006; Cudina-Obradovi¢, 1991). Ren-
zulli (Renzulli, 2003) points out that all three factors are equally important in determining
giftedness, with abilities being least susceptible to change, while creativity and motivation
change under the influence of the environment. Tannenbaum (Tannenbaum, 1986) formu-
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lates a psychosocial approach to giftedness, emphasizing that, in addition to the existence
of high potential (potential giftedness), the development of manifest giftedness requires the
interaction of multiple psychological and social factors (family, peers, school, community,
various institutions), but also the encouragement and reward by the social system to which
the individual belongs. The concept referred to as the sociocultural nature of talent empha-
sizes the importance of culture, values, and current performance criteria within a particular
social system. In this concept, giftedness is defined as the result of social expectations and
abilities that an individual possesses, whereby, Csikszentmihalyi and associates (Csikszent-
mihalyi, Rathunde, & Whalen, 1993 according to Altaras, 2006) consider that if a given
society supports a given gift (talent), then it will be actualized and vice versa.

Identification of gifted students

The question often arises as to whether the child is ready to go to school, i.e. wheth-
er it is ready to adopt the given teaching or other content. The question is whether the
child is ready to be successful in the so-called typical school environment, whether it is
ready to think, learn and understand the typical school contents defined by the curricula
(Tovilovi¢, Baucal, 2007). Much less often, the question is- is the school ready for the
child? It is precisely by asking such a dichotomous question that Tovilovi¢ and Baucal
(Tovilovi¢, Baucal, 2007) draw attention to the relationship and to the responsibility for
(non) success of the school and social system, not just of a particular child.

To adequately approach the educational process of gifted students within the school
system, in order to meet specific educational needs, it is necessary to identify them first.
Recognition or professional identification is an important form of environment’s engage-
ment in assessing whether the observed signs of giftedness are clear indicators of ex-
pressed ability (Cudina-Obradovi¢, 1991) and is considered key to identifying gifted stu-
dents (Maksi¢, 1993). The identification of giftedness is a process that involves measuring
an individual’s abilities, traits, interests, achievements and competencies, with the aim of
determining the type and level of development of giftedness. In the identification process,
different sources of information are significant, i.e. assessments of parents, teachers, peers
(Stojakovi¢, 2013), students’ self-assessment, school grades (Altaras, 2006), tests of general
(intellectual) and special abilities, personality tests, tests of creativity and achievement
(Ili¢, Nikoli¢, Jovanovi¢, 2012), as well as the quality of certain student products (George,
2005). Identification is a team, complex, systematic, multiphase, continuous and dynamic
process that must be carried out adequately. Even when the identification process is orga-
nized adequately, with quality procedures and instruments, a certain percentage of gifted
students are not identified and vice versa (Stojakovi¢, 2013).

Psychologists and educators, as members of professional teams in schools, should be
the initiators and organizers of the process of identifying and educating gifted people. The
basis of the work of psychologists in schools is “the application of psychological (theo-
retical and practical) knowledge to, first of all, encourage the growth and development of
children, and to both achieve, and improve the educational work” (Mini¢, 2019, p. 157). In
dealing with the gifted, the role of psychologists is reflected, inter alia, “in organizing the
teaching process that will further develop the giftedness” (Mini¢, 2019, p. 158). Sociolo-
gists, as members of professional teams, can play an important role in organizing, imple-
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menting and overseeing activities related to the development of giftedness in schools and
can be an important segment of supporting gifted and talented students (Zogleva, 2016).

Ways to educate gifted students

When educating gifted students in transition societies, “it is necessary to provide
conditions in which progressive integration of potentials and achievements with humane
outcomes is possible, both at individual and social planes” (Stojanovi¢, Radovi¢, 2018,
p.102). Work with gifted students has been organized for decades in several ways, most of-
ten through: homogeneous grouping (students group according to general abilities), par-
tial and additional homogeneous grouping (grouping within the same class or additional
forms of grouping with regular work), enriched programs within the teaching process,
school acceleration (Pordevi¢, 1979) or the development of an individualized education
plan, the so-called IEP 3.

Acceleration or accelerated development implies an increase in the speed at which
an individual goes through the development stages, reaching some level of development
earlier than expected (Jerkovi¢, Zotovi¢, 2017). School acceleration refers to one way of
educating gifted children and implies accelerated education, which enables gifted students
to progress through the school system and formal levels of education faster (Mini¢, 2019).

The preparation and implementation of an individualized education plan or IEP for
students in need of additional assistance and support in the upbringing and education
process is internationally recognized and regulated in many countries. The same is true in
the Republic of Serbia®. The essence of the individualized education plan is individualiza-
tion, i.e. adapting the curriculum to a particular student, his/her abilities and interests,
while respecting diversity and specific educational needs. A psychologist at school “cre-
ates individualized education plans that enable better advancement of gifted and talented
children” (Mini¢, Jaredié, 2014, p. 6), so-called IEP3, in cooperation with gifted students,
parents (guardians), other professional associates, teachers. This plan essentially repre-
sents the enriched and expanded content of the educational work.

One way to educate gifted students is to use Renzulli’s Schoolwide Enrichment Mod-
el, which allows each school to organize a unique way of working according to the stu-
dents’ capabilities, local resources and demographic picture. The Schoolwide Enrichment
Model is a detailed plan that aims to improve the quality of educational work with gifted
students through a flexible and individual approach, freedom to choose topics, breadth
and depth of content and ways of learning (Renzulli, 2014).

Working with gifted students - what the research shows

Although the implementation of individualized education plans for the education of
gifted students is regulated by law and clear rules are set*, the question is how much they are

3 Law on the Basics of the Education and Upbringing System (“Sluzbeni glasnik RS, No. 72/2009,
52/2011, and 55/2013) and Rulebook on Conditions and Procedure for Advancement of Primary
School Students (“Sluzbeni glasnik RS”, No. 47/1994).

4 Rulebook on detailed instructions for determining the right to an individualized education plan,
its implementation and evaluation (“Sluzbeni glasnik RS”, No. 76/2010).
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implemented in practice? The results of some research in Serbia and the surrounding area
indicate that IEP3 is under-implemented. A survey conducted by Popovi¢, Lazovi¢, and
Milosavljevi¢ (Popovi¢, Lazovi¢, Milosavljevi¢, 2016) found that schools do not pay suf-
ficient attention to gifted students. More specifically, out of a total of thirty thousand nine
hundred ninety-two students in schools belonging to the Raska District, sixteen students
are educated according to an individualized education plan, usually within the framework
of one school subject. They further conclude that the planning in the annual work plans of
schools does not dedicate enough space for work with gifted students. Both Babi¢-Kekez
and Farba$ (Babi¢-Kekez, Farbas, 2018), by observing the practice in primary schools, con-
clude that individualized education plans for the gifted are under-implemented.

Popovi¢, Lazovi¢ and Milosavljevi¢ (Popovi¢, Lazovi¢, Milosavljevi¢, 2016), analyzing
the annual work plans and programs of teams for inclusive education, programs of profes-
sional development of teachers and associates, programs of work of principals, expert asso-
ciates and class teachers, concluded that there was a lack of planned action geared towards
helping and supporting gifted students in the schools covered by the research. Then, in the
research by Sakoti¢ and Mic¢anovi¢ (Sakoti¢, Mi¢anovi¢, 2016), the obtained results show
that the majority of teachers do not approach the process of preparation and implementa-
tion of individualized education plans guided by internal motivation, but primarily by ex-
ternal, considering it as an administrative obligation. The same authors further explain that
the aforementioned is a consequence of the teachers’ lack of confidence in their skills and
knowledge in implementing individualized education plans for gifted students. The results
of the research indicate that the practice of individualizing teaching activities requires cer-
tain interventions and measures regarding the didactic and methodological competence of
teachers (Jovanovié, 2013). Both Babié-Kekez and Farba$ (Babi¢-Kekez and Farbas, 2018)
emphasize the importance of enhancing the teacher training program for work with gifted
students in order to improve the quality of our education system as a whole. Also, Stipi¢,
Grandi¢ and Cari¢ (Stipi¢, Grandi¢, Carié, 2010) conclude that the educational work in
schools in Serbia is mostly aimed at the average students, i.e. those students who have av-
erage abilities, while the gifted students in Serbia are still left to themselves, with teacher
engagement being more geared towards students with disabilities (Nikoli¢, 2019).

Conclusion

The school system in Serbia has adequate measures for educational work with gifted
students, regulated by law and clearly defined in the rules, but not sufficiently implement-
ed. Namely, the results of the studies listed above show that insufficient attention is paid
to gifted students in schools, although giftedness is heavily debated in scientific discourses
and is part of all educational policies. Also, the results indicate the need for a systematic
education of teachers and continuous encouragement to carry out identification and ad-
equate educational work with gifted students. An adequate school system and teaching
process must be organized in a way that meets the educational needs of gifted students
based on individualization. In order to achieve this, it is necessary, first of all, to identify
the gifted students, because not identifying gifted students and not providing adequate
help and support during the process of education and training can result in failure and
other difficulties in their daily life and adjustment.
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One of the serious consequences of not recognizing and identifying gifted students
in the Republic of Serbia is the fact that “the number of young professionals and gradu-
ates who go abroad is increasing, so the key question is: what is the social care of the
gifted like?” (Nikoli¢, 2019, p. 91). In support of the above, Suvakovi¢’s statements indicate
that the transition processes in Serbia in recent decades has encouraged the migration of
highly educated individuals (especially young people) abroad (Suvakovi¢, 2015, pp. 227-
228). Gojkov (Gojkov, 2008b) points out the problems of the dropout of high-potential
individuals, failure to meet expectations, and the problems of a supportive environment.
Although the gifted are an invaluable social capital, they still do not have the proper treat-
ment and giftedness as a potential for the development of a society is thus lost (Prtljaga,
2008). This kind of data is worrying, especially given that the gifted individual is a signifi-
cant individual and social resource and that education is a lengthy process, requiring the
use of different resources of one state (material, human, spatial, organizational ...).

The question arises: where did we go wrong and can we, as a society in transition,
adequately address the challenges of identifying and educating gifted students in addition
to the many challenges we face? Some of the answers can be found in the examples of
good practices of developed countries of the world cited by Cvetkovi¢-Lay (Cvetkovi¢-
Lay, 2006), namely the existence of a network of specialized organizations and institutions
dealing with the problem of giftedness, identification and support system from the earli-
est age, systematical, i.e. regular and additional education of teachers to work with gifted
individuals, development of an atmosphere that achievement is expected of all children,
separation of education and upbringing of gifted children from that of children with dif-
ficulties and problems in development, fostering a climate of creativity, inventiveness and
entrepreneurship in society, breaking prejudices against gifted individuals, etc.

More precise answers to the questions asked at the beginning of the paper require the
systematic and continuous work of all responsible persons in order to adequately provide
assistance and support to gifted students, as well as extensive research which would show
the current situation in our school system. The planned research could also provide the
necessary data on the weaknesses of the school system, which should be addressed in or-
der to adequately support and assist the process of educating gifted students and actualize
their potential for the wider social wellbeing.
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