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CTABOBU ITPEMA BUIIEJE3SMYHOCTU N IIO3HABAILY
JESVIKA 3AJEJHUIIE KAO EIEMEHTY OBPA3OBHE
IMOJINTUKE HA KOCOBY I METOXUJIN1?

Caxerak: Y pafly ce mOIasy of] yCBOjeHe eBPOIICKe KOHI[eIIIMje BUILeje3IHOCTHI
U HaBOJIe pe3y/ITaT! IeHe IIpuMeHe Y je3nukoj nomrunu Cpb6uje. [Ipencrasibajy ce pe-
3YITATH MICTPXMBama CTABOBA CTY/IeHATa Ha MOIPY4jy AyToHOMHe oKpajuHe KocoBo n
Metoxuja npemMa y4erby CTPaHUX je3UKa, a/li U IO3HABakby I y4erby je3VKa Jpyre eTHIUYKe
3ajeguulie. VctpaxmBame je cipoBenieHo KpajeM 2016. u mogetkom 2017. rofyHe Ha cTpa-
TU(UKOBaHOM KBOTHOM y30pKy Meby crynenTnMa y Kocosckoj Murposuum u IpumtyHy,
IIPMMEHOM TEeXHVKe TepeHCKOT aHKeTMpama. Ha 0CHOBY BIX ce 3aKk/bydyje /ja Koff 0be
IIONy/Ialjyje IIOCTOjI CBECT O IOTPebU yuerba jefHOT (eHITIeCKOT KOj! je JOMUHAHTAH) VI
BIIIIE CTPAHUX je3VKa, UMje ce II03HaBabe PEeaTyBHO J0OPO caMoeBaIynpa, anu fia Hije
pasBIMjeHa CBeCT O TTOTpeOy MMO3HABAMA je3NKa APyTe eTHUUKE 3ajeHNUIIE, Te /ja TIOCTOjI
N3Pa3NTO IIPOTUBJbEHE IhETOBOM yBobeH)y Y HIKOJICKM CUCTEM.

Kibyune peun: eBpoIiCcKa IIOJIUTYKA BUIIEje3UIHOCTH, YUebe CTPAHNX je3NKa, yuerbe
jesuKka pyre eTHuuKe 3ajennuie, Cpbuja, KocoBo 1 Meroxmja 2016/2017.

YBop

Jesnuka pasHoBpcHOCT EBporte, 61710 fia je ped 0 3BaHMYHUM je3uiuma y EBporickoj
YHUjU UK He, IPefiCTaB/ba 6OraTCTBO a/lu 1 M3a30B 3a Kpearope 06pasoBHO-je3IuKe
nonutuke. Caset EBporre je jour 2002. rofnHe 03Bao 3eM/be WIAHKIIE Ia OTIOYHY ca
yBoDhemeM 13MeHa y 0BOM 00pPa3OBHOM CHCTEMY C IIM/beM CTBaparma MOryhHOCTH yuera
IBa CTpaHa jesuKa ofi paHor yspacTa. IIpeMa nocnenmeM npeceKy Koju je HalpaB/beH
2014. ropuHe, 83,9% yueHuka y o6pasosHoM cuctemy EY yum 6ap jeman cTpanu jesux,
mITo je 3a 16,5% Buie y ogHocy Ha npecek u3 2005 ropuue, IOK ApyTy CTPAHM jE3UK YU

! aleksandra.suvakovic@filum.kg.ac.rs
2 Pap je pesynTaT peanusanuje HayYHO-MCTPAXKMBAYKe ieaTHOCTU DHUIIONIOIIKO-YMEeTHUYKOT
daxynrera Yausepsureta y Kparyjesuy kojy duHaHcHpa MMHICTapCTBO IIPOCBETeE, HAyKe U

TEXHOJIOIIKOT pa3Boja Perry6ke Cpouje.
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cxopo 60% yuennka. ¥ 97,3% mpBu CTpaHM je3uK CBUX MIahix yueHKa je eHITIECKH, ClIefie
(dpaHIycKY Koju yuu y IpoceKy 29% cBux ydeHnka EY, Hemauku ca 26% ¥ IIITaHCKY ca
16%. Cee mp>kaBe 4lIaHuUIlE IIPOMICae Cy 06aBe3aH MOYeTaK yuera IPBOT CTPAHOT je3nKa
nameby mecrte u ocme roguae xuBoTa (Key Date, 2017, str. 9-11).

ITpuxsaramem bonomckor mporeca, Cpbuja ce ompeeniia 3a MHTepHAIMOHATN3A-
111jy 06pa3oBarba, a/ly y UCTY Max U 3a YBODerbe ydera BUIIe je3UKa Y IIKOJICKI CUCTEM.
MebyTum, jennako xao u y EY, u' y Cpbuju je yuerme caMo je[HOT U TO €HITIECKOT je3MKa
Kao IIPBOT CTPAHOT je3uKa y pAHOM y3pacTy 3acTYIUbEHO Y TOTOBO CBUM Of€/berbIMa y
npBoM 00pa3oBHOM 1MKIycy. [Ta mn he oBakBa je3anuka IOMMTHKA JOIPMHETH 30/IVKa-
Bamby 1 KY/ITYPHO] pasMeHM yHyTap EBpolicKe yHMje jefjHO je off mUTamba Koja ce Hamehy
UCTPXMBAYMMA U3 OBe OOIACTIL.

3a Hall paji je M0ce6HO Ba>kaH peHOMEH BUILEje3NYHOCTI YHYTAP [iBe €THUYKM jaCHO
mudepeHIpaHe CTyfleHTCKe Tomynalje Ha noppy4jy Kocosa u Meroxuje (KuM)®. [la mn
je ceaM flelleHMja KacHMje, Y OHOCY Ha Iepuof 1ocre Jpyror ceTckor pata, KuM ycneno
Jia ce pa3Blje Off IOApy4Yja ca HajBehuM y/Ie/oM HeIlliCMeHOT CTAHOBHMIITBA Y HeKaJalliboj
COIMjaMmICTIIKOj JyrocmaBmju’ 1o MOApYydja Ha KOMe je CTYAieHTMIMa OMOTyheHO yK/bydere
y CTaHfap/ie eBPOIICKe MOMNTIKE BUIIIEje3NIHOCTH, IIpeMa KpuTepujymmma 6poja crpa-
HIUIX je3MKa KOje yde, y3pacTy y KOMe IIOMEHYTH IIPOollecC IIOYNIbe ¥ HUBOY 3Halba Koje ce
noctyoke? [Toganm xoje hemo mpefcTaBUTH Cy YTONMMKO 3aHMM/BMBYU YKOIMKO IMAaMO Y
BUJY APYLITBEH) KOHTEKCT IIOMEHYTOT LOApY4ja 1 opyxKaHe cyKobe ¢ kpaja XX Beka Koju
CY IOTIPUHENN €THUYKOM IUCTAaHIIMPalby M OTIOPY Jia Ce Hay4M U CaBjlajia je3UK Hapoyia
C KOjUM Ce Jie/iM >XMBOTHU ITpocTop. ITpu cBeMy ToMe ce MOpa MMaTH y BULLY U ITOCTOjarbe
JieK/IapaTuBHe (3aIIpaBo: IeKpeToBaHe, Off CTpaHe T3B. Mel)yHapopHe 3ajefHMmIIe) onperierbe-
HOCTM Ka M3TPa/Iib¥ MYATUKY/ITYPaHOT APYIITBA OBE CPIICKE Ay TOHOMHE ITOKPajifHe’, ITO

* HacTaBHUM IUTaHOM 11 ITporpaMoM 13 1950. rofyHe 614710 je IPONUCAHO Ydekbe jeTHOT Of YeTUPH
CTpaHa je3NKa, a Y HOKYMEHTY Cy HaBefjeH! QPaHIYCKH, HeMadK, PyCKH U eHrnecku. [Ipsu
CTpaHI je3NK ce Kao 00aBe3HU IpefMeT Te TOAHE YBOAM Y HIDKOj TMMHasuju (Of IeToT paspefa),
TIOK Ce y BUILIOj TMMHA3Mj} YYEHUIM ONpeNierbyjy 3a APYTY cTpany jesuk. CTyfleHTCKa omy/alyja
y3 IIOMEHYTe je3JiKe MOXe jOII fa 6upa u3Mehy UTannjaHCKOT U IIMaHCKOL. VcTpakuBama cy
IoKasaja 1 fia je K. 1955/56. yak 73% HacTaBHIUKA KOju IIpefajy CTpaHe jesrke 6uao GpopmanHo
Heo6Opa30BaHO 3a Taj 0cao. Vicre mKkosicke ropyte Ha noppydjy AIl Kocosa n Metoxuje papu 140
OCHOBHIX IIIKOJIA, @ 4aK y 76 HIKO/Ia HeMa OPTaHM30BaHe HACTaBe CTPAHNX je3NKa. Y UeHNI[uMa
ce yckpahyje MoryhHOCT fa yue HeK1 Off CTpaHMX je31Ka, LITO je JUPEKTHO ¥ CYIIPOTHOCTI ca
Hacinasenum iinarnom u ipoipamom. Y mpeocTane 64 1IKose CTpaHe jesVKe Ipefiajy HaCTaBHULY,
o1 kKojux je 80% HecTpyuHu Kagap (Puri¢, 2016, str. 161, 187-188).

JpymITBeHO-eKOHOMCKA ¥ KY/ITYPHA 3a0CTAIOCT, Ky/ITYPHA a1 1 €KOHOMCKA 00eCIIPaB/beHOCT
MTOCTABV/IN CY IIKOJIICTBO BEOMA YCKO U HEJOCTIDKHO 3a cBY omnaauHy Ha KuM rze je yzmeo
HeNuCMeHnx foctusao npexo 80% cranosuuirtsa (Pavlovi¢, 2003, str. 294).

Ba)kHO je younTy pasiyKy usMehy MyITUKYITYpaTHOCTI Kao PeaHoOr CTamwa de facto KynTypHOT
IUTypaju3Ma ,,IITO je jeHO Off OCHOBHIUX ¥ TPAjHNUX 00e/Ie)kja CBAKOT IPYIITBA” M MYITUKYITY-
panmje Koja je poliec 3aCHOBaH Ha ,JJieaTy O TOIEPAaHTHOM, PAaBHOIIPABHOM, XapMOHIYHOM,
npoxxuMajyheM (ca)ogHocy U 3ajeTHIYKOM (CY)>KMBOTY PasIMUUTUX KYITYpa U HOTKY/ITypa y
OKBIPY jefHOT y>Ker win mmper conmjansor npocropa” (Tripkovié, 2005, str. 90). MebyTum, uneanu
ce off M/beBa U Pas/uKyjy IO TOMe LITO KOJ| IbJX HeKaJja IIOCTOj|U I ,MambaK ONPee/beHOCTI 3a
AKTUBHOCTY 3apajl BUXOBOT IpeTBapama y b koju Tpeba octeaputy” (Suvakovi¢ U, 2004, str. 55).
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61 Kpo3 IpoleCc MYITUKYITYpaLuje Tpebaso Aa ce CIPOBOAM HA HAYMH ,,TOTBphuUBama
cebe 11 IIpUXBaTama APYror Ka0 PaBHOIIPABHOL, MIAKO PA3/IMIUTOL, OGHOCHO HOTBphuBame
Apyror u npuxBarame cebe xao pasmuuanror’ (Tripkovié, 2005, str. 91).

Jesnuka nomutuka Cpbuje y HOCTeHbIX YeTBPT BeKa
c moce6HMM ocproMm Ha KocoBo 1 Metoxujy

Je3udka monuTUKA y ofipeh)eHOM MCTOPMjCKOM TPEHYTKY IIPaBM je BeCHUK IOJIN-
TU4KKX gorabaja aym 1 HaMeTama UAEOIOTH)ja, U TO OUIIO fia je ped o je3auKy ob6pasoBarma
MabVHA VIN yBol')eI-by u oua61/1py CTpaHMX je3VKa, CXOJHO IbMX0BOj TPEHYTHO] MIONOOHOCTU
ozHOCHO HenopobuocTu (Purié, 2016, str. 154). Ioctoje Tpu gerepmuuumryha gakropa
y OHOCY Ha (He)y4ere ¥ Offlabup CTPAaHUX je3NKa y MHCTUTYLVIOHATHUM OKBMpPJMA: II0-
JINTVYKA OpYjeHTalllja Ip>KaBe y ofpeheHOM TpeHyTKY, Koja je YC/IoB/beHa €KOHOMCKIM
" APYLWITBEHO KY/ITYPHUM aKTMBHOCTVIMA; KOMIIETEHTAaH HAaCTaBHM KaJap, HEMOCPETHO
OKpy)Kekbe yueHMKa Koje Oypa 1am 6MTHO yTide Ha 0fabup CTPaHOT je3yKa — YKOIMKO
M360PHOCT IIOCTO]jH, aJIi M1 BJIACTHU KOje JIe/yjy IPeKo LIKOICKMX YIIpaBa.

ITpema nmopauyma MuHuctapcrsa npocsete Pery6nuke Cp6uje us 1996. ropute, y
ATI KocoBo 1 MeToxuja cTpaHM je3MK Kao u3bopHu tipegmeiii® o Tpeher paspena oCHOBHe
IIKOJIE Ce Y4 y TeK 37% Off YKyIHOT 6poja MIKo/Ia, a AUCTpubyuja jesuka je crnegeha:
€HITIECKM je3VK Y 13,19% OCHOBHMX IIIKO/IA, HEMAYKOT je3/Ka HeMa y ITOHYNIM, PYCKM je3UK
y 12,5% mkona, a ppannycku ek y 4,86% (Ignjacevié, 2006, str. 201). Ta mu je Hu3aK
IpolleHaT Kopuurhema 3aKOHCKe MOTYNHOCTH yJera CTPAHOT je3NKa y IIPBOM 06pa3oB-
HOM IMKJTYCy IIPOM3BOJ, HEIOCTATKA KaJjpa M/ je peY O HEKOM JIPYTOM Pa3jIory Ha OBOM
TIOAIPYYjy HUje HajjacHuje. Y OCTammM Jie/IOBVIMa 3eM/be Y TOM TPeHYTKY Taj yzieo ce Kpehe
0KO 46,50% y uenrtpantoj Cpbuju u 65% y AIl BojoguHa, ¢ TVIM IITO je Ty 3aCTYI/bEHO
U y4ere HeMadKor jesuka (Isto).

Y uctom nepuopy y AIl KocoBo 1 MeToxuja HajsacTyIUbeHUjU CTPAHM je3UK Kao
06asesHu tipegmeii y LpyroM 06pa3soBHOM LIUKIIYCY je PYCKM je3VK Koju je yumo 58,33%
Y4eHNKa, CTIef eHI/IecKY ca 39,58% u ¢paHuyckn ca 2,08%; HeMadKor je3uKa 1 Jajbe HeMa
y nonypu (Purié, 2016, str. 282). Jesuuka cnuka y octanum fenosrma Cpbuje pasimnkyje ce
y ogrocy Ha AIT KuM o ofabupy eHImeckor jesnka Kao 06aBe3HOr IIpeMeTa I Taj yAeo
ce kpehe oko 56%, ceny pycKu ca IpOCeYHOM 3acTyIbeHolhy ox 44%. Y LieHTpaHoj
Cpbujn ce xao Tpehnu jesux 1o 3acTymmpeHOCTH jaBba ppanunycky, a y AII Bojsoguna
HeMauky. Haxon 1996/1997. HeMa pacnonoXXMBYX MOAATAKa O YIEHhY CTPAHMX je3nKa y
ATII KuM.

Y nepuoxy 2000-2003. y Cpbuju ce gemrasa moxyiuaj pedopme 06pasoBHOT CICTEMa,
a jemHa o peopMu oI7efiana ce y paHOM ydemy IIPBOT CTPAHOT je3nKa, Off IPBOT pas-
pena, ysohemy o6aBe3HOr y4yera ApYror CTpaHOr je3nKa Of Y4eTBPTOT pa3pefa I HaBarby
¢daxynratusHe MoryhHocTu yuemwa Tpeher y npyrom o6pasosHoM nukiycy (Vuco, 2006,

HacraBHu nylaHoBu 1 TpOrpaMu €y TOKOM Nociefmbe feriennje XX Beka, a cee 1o 2003. rofune,
npezBubanu yuerwe CTpaHOT je3Ka Kao 06ase3Hol lipegmeiiia TEK Of TIETOT paspefia OCHOBHE
IIKOJIe Ha TEPUTOPUjU YUTaBe AP>KaBe, JOK je MICTOBPEMEHO JPYTH CTPaHM je3UK XPOHOJIOMIKM
IpBUY, jep ce off Tpeher paspena yuu Kao u3bopHu ipegmeii.
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41-54). ITomeHy T IIpoLeC HUje 3aKuBeo, amu ce y CpOuju MIIaK Aecuo MOMaK Y je3UUIKOj
nommTuLy, jep Ilnan n nporpam us 2003. mpomnucyje 06aBe3HO yuerbe Ba CTPaHa je3nKa
y ocHoBHOj ko (npsu u metn paspen) (Filipovi¢, Vuco, PBurié, 2006, str. 119-120).
[eo momenyTH mpouec nupie y Kopak ca eBpOIICKOM je3SMYKOM ITOJIUTUKOM I HaCTOjarmheM
Jla ce OCTBapy CTpaTellky b 1o 2010. rofuHe, OFHOCHO Jja Ce yYerbe jBa CTPaHa je3NKa
Y PaHOM y3pacTy yBefie Kao obaBe3Ho y cBe oOpasoBHe cucreme EV. Tume 61 ce, cynehn
10 TekcTy JIncaboHCKe eK/Iapalyje, OCUTypao eKOHOMCKY Hallpefiak, 6o/ba pajiHa MecTa
anmy ¥ ApymTBeHa Koxesuja’. Curyaryja je 2009. rofguHe y IoTefy yuema CTPaHNX je3VKa
y ocHOBHMM 11KoaMa y Cp6uju 61na creneha®: enrnecku jesux kao CJ1 'y mpBoM 06pa3os-
HOM LUKIyCy yuu 89,8% yueHnka; Hemauky jesuk kKao CJ1 4,3%; dpaniryckn 3,6%; pyckn
jesuk 2%; ntammjancku jesuk 0,12% u mmanck jesuk 0,007% (Suvakovi¢ A., 2018, str. 108).
ITpumehyjemo fa ce yermesa CTpaHKX je3MKa KOjIt Ce MOTY 13a0paTH y IIKOJICKOM CUCTEMY
IpOIINPIIA Y OFHOCY Ha Kpaj XX Beka. MebyTum, 111xoBa 3aCTYI/beHOCT y 06pas0OBHOM
HPOILeCy je HUCKa, I1a 611 ce IIpe MOITIO 3aK/by4nTy fa ce Cpbuja yMecTo IpOKIaMoBaHe
BIILIEje3MYHOCTH OIIPEie/IIIa 3 eHITIECKH Kao HeIPMKOCHOBEHM IIPBY CTPaHM je3MK 11 00a-
BE3HI IIpefiMeT y paHOM y3pacTy. C TUM y Be3u ce OCHOBaHO HaMmehe nmurame fpyuITBeHe
Koxeslje cTaHOBHMKa EBpore (He camo EY) mmyTem caMo jemHOT je3nka, Kao U YIO3HaBambe
U TIpMXBaTame PasmIauTOCTH M3Mehy Haposia Koju HICY M3BOPHI TOBOPHMUIIV €HITIECKOT.

JenHO O IPBMX UCTpaXKUBama BuIleje3naHOCTH Ha KuM nocte opyxaHux cyko6a
criposefieHo je mk. 2008/2009. VicTpakuBarbe je 00yXBaTHIO AMCTPUOYLINjY CTPAHUX
jesuKa, BUXOBY 3aCTYI/LEHOCT Y YYEHIMIKO] TIOMyIaluju 1 KBamiduKaIije HacCTaBHMKa
y 4eTupu off yKymHo met okpyra’ Kocosa 1 MeToxuje, y OCHOBHUM ¥ CPE/IEbJM IIKOTIA-
Ma y CPIICKOM 06pa3oBHOM cucTeMy. [IpBu 06pasoBHM LUKIIYC ¥ IIOMEHYTUM OKPY3MMa
noxabaro je 4193 ydenuka, o KOjux Cy CBM YUUIM €HITIECKU KaO IPBY CTPAHN je3HK.
Melyytum, ananmsa pesynrara MCTpaXKMBama Off IIeTOT IO OCMOT pa3pefia Hac HaBOAy Ha
3aK/by4aK [ja HEKe IIKOJIe HeMajy OpTaHM30BaHy HACTaBy APYTOT CTPAHOT je3MKa, jep ce
PYCKM Kao APYTU CTPAHU je3UK yuu y 37% mkona, ppaHirycku y 13%, HeMadKu H Y jefHO).
Tlaxte, y TpeHyTKy CIIpoBoberba CTpasKiBatba TOTOBO HIOJIOBJHA Off YKYITHOT 6pOja OCHOB-
HUX LIKOJIA Off IIETOT ;O OCMOT paspefia HeMa IPYTU CTPAHM je3UK. Y CPetbyiM IIKOTaMa
U rMMHasKjamMa 69% ydeHnKa y4y eHITIECK) Kao IPBU CTPaHM je3uK, 26% pycku u 5%
¢dpaHIycku. Jeman 6poj HaCTaBHMKA y OCHOBHUM ILIKO/IaMa 06yxBaheH ucrpaxnBameM
HeMa oTpeOHy KBamudukauujy, n To 40% HactTaBHUKA pycKor, 20% ¢panifyckor 1 25%
HACTaBHIKA eHIJIecKor je3nka'® (Vuco, Suvakovi¢ A. 2010, str. 48-52). V CpebYM LIKOTaMa
y/ieo HEIIKOJIOBaHMX HACTaBHUKA PYCKOT 11 GppaHIIyCKOT je3MKa je MCTU Kao Y OCHOBHUM
IIKOJIaMa, IOK je Taj IPOLeHAT Y C/Iy4ajy HaCTaBHMKA SHITIeCKOT je3VKa 3HadajHO Behn
u ns3Hocu 4ak 40% kazipa y momenyToM tpehem o6pasosHoM umkiycy. Ilpencrasbenn
HOJAIM HaM yKa3yjy Ha HeIuTo 60/by CUTyaLujy y OfHOCY Ha 1995/1996, anmn HeoBO/BHO

Lisbon European Council, Presidency Conclusions, 2000, March 23rd-24th, Internet http://www.
europarl.europa.eu/summits/lis1_en.htm 05/06/2014

8 Hema nopgaraka 3a KuM

VcrpakusamweM Hitje o6yxBahen KocoBcko-TIoMOpaBCKIL OKPYT

YeTnpu roguHe KacHMje Y OFHOCY Ha OMMCAHO MCTPA)KMBakbe CIIPOBENIEHO j€ U MCTPAXKMBAKe
Meby anbaHCKMM HaCTaBHUIIMMA eHITIECKOT je3JKa Koje je IoKa3aso fja o 2892 HacTaBHMKA HIX
1266 jecte kBanuQpUKOBaH Kafiap, IITO HPefCTaB/ba HEIITO Marbe off 44% (Kasumi, 2016, str. 220).
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HOBO/BHY Kajia je ped 0 KBamudukanujama HacCTaBHMUKA U OPOjy CTPAHNUX je3MKa Koju ce
Hyzle yueHnuuMa Ha KuM. HaBezleHo ucTpakBame peficTaB/ba CBOjeBPCHM UCKOpPaK,
Oynyhu fa meueHujy u 1o Huje 610 IOJATaKa O yuelwy CTPaHUX jesrka Ha KuM, amu je
HEJJOBO/bHO Jla Ce 3a0KPY>KM CIMKa y TOM TPEHYTKY, jep HeIOCTajy IOflalji 3a IIKOJIE T3B.
,KOCOBCKOI” 06Pa30BHOT CHCTEMA.

MeTOmOMOMIKY OKBUP CIIPOBENEHOT MICTPasKMBambha

Karenpa 3a connornorujy ®unosodckor dakynrera y Kocosckoj Mutposunu 2009.
TOJIMHE OTIIOYMILE CEPU)jY UCTPAXKMBalha COLMjaTHIX CTABOBA CTY/IeHaTa, ajli CAMO OHIX
Koju cTyampajy Ha ceBepy KuM u koju cy y Hajsehem ypeny (mpubmoxuao 95%) cpricke
HaroHamHOCTH. Ofabup CTyfAeHTCKe IOMy/alyje YHyTap Koje ce BPIIM UCTPaXKUBatbe
Y3POKOBaH je TMMe Jja y30pak Oyze BasbaH, Oynyhu ga Taksa MoryhHocT Huje mocrojana y
OIIILTOj Hony}IaquM“. Ocum Tora, CTY[IEHTU Cy IIPETIIOCTAB/bEHN HOCUOLM SPYIITBEHIX
IIPOMEHA I HOBA €/I1Ta jeHOT JPYLITBA.

IToHOB/BLEHO MCTpaAXKMBaKbe CTYLEHTCKM CTaBOBa CIIPOBefleHO KpajeM 2016. u mmo-
4yeTKOM 2017. rofyHe 3Ha4ajHO Ce pa3/IMKOBAIO Off IPETXOHNUX jep Cy UCTPAKMBAIM 11O
IIPBY YT yCIIeny fa oO6yXBaTe U MOMyIANjy anbaHCKUX CTy/leHaTa ca YHUBep3NUTeTa
u3 [IpymTrHe, IITO je Off M3y3eTHe BaXKHOCTU 3a Iopebeme kafa ce 3Ha 1a je ped o AgBe
pasnmnuuTe €THUYKE TPyTalnyje CTyfeHaTa KOjyu CTyIMpajy Ha OBa iBa Pa3/IN4NTa YHUBEP-
sureTa. C TUM y Be3l, pellpe3eHTaTUBHY y30paK je noBehaH 1 npojexToBaH Ha 4ak 997
MCINTAHNKA, Off KOjUX Y CTPaTyMy CTyfleHaTa-AnbaHaria Koju cTyaupajy y Ilpumruan
595, a y OKBMpY CTpaTyMa CTy/leHaTa KOjy CTYIMPajy Ha CPIICKOM JIpYKaBHOM YHMBEP-
suteTy y KocoBckoj Mutposynu 402 nCIMTaHNKA, JOK je Pealn30BaH y30PaK 3a OBY
Oarepujy o 11 nuTama y Besl ca yuermeM je3uka Kof 06e nomynaryje oko 90%. Ysopak
je 610 cTpaTNUKOBaH, ajIi U MPOIOPILMOHAIAH KBOTHN. Ha/MnkK mpeTXofHM ncTpa-
x)uBamwyMa (Petrovi¢, 2016, str. 9-18), kBoTe cy ogpebnBaHe y ofHOCY Ha IO, TORUHY
cTynuja n pakyaTeT Ha KOjeM CTYIUPajy, P YeMy CY y OKBUPY CTpaTyMa CTyJeHaTa
Ha cesepy KuM obyxBahenu cBu daxynTetn, a y CTpaTyMy CTyieHaTa KOju CTYAMPajy
y IIpMImTvHY IpuMebeH je IBOETAITHN y30paK: IPBO je M3padyHaTo ydenrhe cTy/eHaTa
IIpeMa rpyranyjaMa'’ y yKyIHOj TIOIy/Ialuji CTyfieHaTa YHuBepsuTeTa y Ilpumrusan, a
IIOTOM Cy CTy4ajHMM Y30pKOM U3 CBaKe Of TUX Ipynanuja 61pann $pakyniTeTn Ha KojuMa
je CIIpoBefieHO UCTPaXKMBalbe, IIPY YeMY je CBaKa rpyIanuja 611/1a 3acTyI/beHa ¢ HajMarbe
mBa pasmmunta akyrrera. [IpuMmemenn MeToy 6110 je UCIIUTIBAbE, TEXHIKA AHKETH -
pama (Milosavljevi¢ i Radosavljevi¢, 2000, str. 493-522), UHCTPYMeHT aHKeTHM YIIUTHMK,
KOjI je 610 Y OCHOBU MCTH, C TUM /i je U3BpILIEHO IpriarohaBame nurama 1 je3anka
YIIUTHYKA ITpeMa cTparymmma. 3axsasbyjyhu capagmu ¢ Pumosodckum dakynrteTom 13
Kocoscke MuTposute, koju je 6110 HOCHIALl IIPOjeKTa Y OKBUPY KOTa je CIIPOBEfIEHO OBO

Ha onmiToj momymanuju Takas y3opak Huje Moryh, ¢ 0631poM Ha TO [a je IOCTeAmb Y IOINC,
penaTuBHO perynapas, 06aspeH Ha noapyyjy taga CAIT Kocoo nanexe 1981. ropuHe, a fia ce y
pesynrare nokymaja Y HXIIP us 2005/6. u y nomuc xoju ¢y usspiune IIpuspemene uucTuTynuje
JIOKa/IHe camoyInpase u3 [IpumTnte, y3 6ojkor Cpba, He MOXKe IIOy3HaTu.

JpyIITBeHO-XyMaHUCTIYKA, MEAMIIHCKA, TEXHUYKO-TEXHO/OIIKA 1 IPYPOJIHO-MaTeMaTIuKa
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UCIUTUBaIbe", ayTOPKa pajia YHe/a je y IBbUX0B CTaH[JAPAHN MHCTPYMeHT Oatepujy o 11
IUTamba Koja Cy ce OHOCHUIIA Ha y4elhe CTPAaHUX je31Ka, OHOCHO Ha y4Yee je3uKa ipyre
eTHMYKe 3ajenHuLe Ha Kocoy 1 MeToxuju (cprckor of cTpaHe AnbaHalia 1 a16aHCKOT
oxt crpane Cp6a). Behu fieo fo6ujennx pesynrara npefcTaB/beH je Y OBOM pay.

PesynraTu ncrtpakusama 1 JUCKyCuja

[TpBuM ceTOM MuUTaKka yHyTap MOMEHYTe 6aTepuje HaCTOjasIit CMO fia YTBPAUMO Koje
CTpaHe je3VKe rOBOpe CTYZieHTH! 00€e eTHIUKE 3aje[HILIe, aTu 1 6POj CTPAHIX je3NKa Koje
CMaTpajy fa IO3Hajy. AHaIM30M pe3yaTaTa yTBPAUIN CMO fia 46,2% CPICKUX CTy/leHaTa
HaBOJIM Jla TOBOPH jeflaH CTPAHM je3UK J TO eHIJIECKH Kao IIPBY CTPAHM je3nkK (y FabeM
tekcty CJ1), IOK je yzieo TOBOPHUKA €HITIECKOT Kao IIPBOT CTPAHOT je3uKa y a/lbaHCKoj I1o-
Iy/Talyjy UCIMTaHUKA 3HavajHO Behy 1 usHocu 67,9%. Pycku jesnxk xao CJ1 Kof CpIICKMX
VCIIVTAaHMKA HAaBOJY 6,7%, TOK Ce MICTY je3UK Y a/0aHCKOj IOIIy/Ialj| II0jaB/byje TeK KOf
0,2% ncrmranmka kao CJ1. C gpyre cTpane, Hemadkn je3uk ce kao CJ1 mojasbyje kof 2,1%
ambaHcKe momymanuje n Tex Kox 0,5% cpricke. Yagpusa je pasianka y yaeay CTyAeHaTa
KOjI Ce M3jalllbaBajy [Ja He FOBOPE HIUjelaH CTPAHN je3UK, KOJ| CPIICKIX CTy[leHaTa M3HOCU
Jak 8,8%, oK je Kop Anbanarna csera 0,3% (IpadukoH 1).

VictoBpemeno, 20% cprckux u 17% anb6aHcKux CTyJieHaTa HaBOJY Jja TOBOPM /1B, a
16% cprickx u 11% anbaHCKMX Yak TpU cTpaHa je3uka. Kox o6e rpyre ncnmuranmka Koje
HaBOJIe /la I03HAjy [iBa CTpaHa jesuKa eHrneckn jesuk je CJ1, mok ce kao CJ2 Kop cTyzeHa-
Ta CPIICKe IOIy/Ialje Ha IPBOM MeCTY, KOfi 9% UCIIMTAHUKA, Hala3) PYCKM; HA [PYTOM
¢dpaHIyckn 1 TO Kof 2,8% MCINUTaHMKA, C/Iefle HeMadKM M IITaHCKK Kof, 2,5%, UTaInjaH-
ckn Kof 1,3% mcnuTaHmuKa u TypcKy Kog, 1%. Y anbaHcKoj IOmyIaluji CTyfieHaTa Koju
rOBOpe IIBa CTPaHa je3nKa Kao Apyru cTpanu jesuk (CJ2) uctude ce Typckn u 1o Kop, 11,1%
VCIIUTAHMKA, IOTOM HeMa4dKy Koji 4% MCNIMTaHUKa M UTaAujaHCKu Kog, 1,3% mcnmuTaHmka.

[pyma ncnmranmuka Koja ce usjallrmbaBa [ja TOBOPY TP CTPaHa je3MKa, U TO bux 16%
y CPIICKOj IoIy/Ianyju HaBogy kao komOuHanujy: CJ1 enrmecknu, CJ2 ppaHLmycku n xao
CJ3 pycku nnm mIaHCKy, Wiy mak koM6uHanyjy enrnecku CJ1, Hemauku CJ2 u pyckn
opHocHO mmaHckn Kao CJ3. Y anbanckoj momymanuju of 11% roBopHmka Tpu cTpaHa
jesuka: enrnecku je CJ1, nemauku CJ2 u ¢ppannyckn CJ3.

Crnenehm cer muTama OJHOCKO Ce Ha CTAaBOBE CTY/leHaTa I BBIXOBO ofipebnBame
IpeMa HajKOPUCHUjeM IIPBOM, IPyroM 1 TpeheM cTpaHOM je3anKy. AHa/IM30M pesynTaTa
IoLUIA CMO Ho crepehnx moparaka: crygeHTH 06e momyanuje y mpexo 96% cMarpajy fa je
eHIIecKN je3auK HajkopycHuju CJ1, a kao pasiore HaBOJIe BETOBY PACHpOClparbeHoC, 6poj
fo8opHUKa, ylioilipebpusociil u yHusepsanHocti. Cpera 3,5% CpICKIX CTyeHaTa cMaTpa
nia je pyckn jesuk HajkopucHuju CJ1, a 1,7% AnbaHarja TaKBMM CMaTpa HEMAUKI je3NK.
Mo>xeMo fla youMMO IOTIIYHO IOK/Ialake CTaBOBA O KOPMCHOCTY €HITIECKOT je3uKa ca
HOJATKOM Jia je TO ICTOBPEMEHO I IIPBY CTPaHM je3UK KOji ce Y4 Kpo3 00pa3oBHe Lii-
KJIyce Kofj 06e Ionynanyje NCIMTaHuKa. VcTuM ncTpakuBameM MepeHa je M eTHUIKA

B VMW 47023 Kocoso u Meitioxuja usmehy HauuoHanHol ugeHiniuiiieiia u espoutitieipayuja, Koju

je duHaHCKMpano MUHMUCTAPCTBO IIPOCBETe, HayKe 1 TeXHOJIOIIKOT pa3Boja Perrybmke Cpouje
(2011-2019).
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AMCTAHIA CPIICKMX OFHOCHO aJI0AHCKUX CTYAEHAaTa Y OAHOCY Ha Haluje Koje ce U3BOPHO
CITy>Ke TOpeIIoMeHyTUM jesuuuma'* u yrepheno je fa je eTHuuka gucranna Cpba mpema
AMmepukannuma 3,86, nox je mpeMa Enrnesuma 3,49, onMax usa eTHUMYKE AMCTaHIlEe IpeMa
Hemunma xoja je 3,98 (Tabena 2). ETnuka gucrania Anbanara npema Exriesnma je 3,78
U peMa AMepuKaHIMMa 3,75 anu ce U3 IpuIoKeHe Tabene BUAY U TO [a je JUCTAHIA
Anb6anara y ogHocy Ha AMepuKaHiie 1 EHI/lese Marba HETro y OZHOCY Ha CBe OCTaJle U3BOPHE
TOBOPHIUKE je3VKa KOju ce MOMUBbY y ucTpaxknpamwy (Tabena 2).

Kapa je ped o pyrom cTpaHOM je3MKy KaO HajKOPMCHMjeM, CPIICKM CTY[eHTH ce
ompesesbyjy 3a pycK1 y HajseheM IpoIeHTY, a Kao pasjiore HaBofie Opailicili6o, capagry,
upasocnasmwe, ymuydj, CAUMHOCHL Ca CPUCKUM je3UKOM U tipegmetti Koju cy eeh umanu y
wixonu. ETHnuaka aucranna Cpba npema Pycuma je yjenHo jenna on HajHyoxux (Tabema
1). Ha spyrom MecTy, yIpKoC BICOKOj € THUYKO] AYICTAHLIM, CPIICKM VICIIMTAaHULIM HaBOJiE
HeMauKll je3uK Kao HajkopucHuju CJ2, a pasnosu cy ipecemwerve, paciipocitiparoeHocii u
KOPUCHOCHL Hpu 3atiouibasaryy. ATOGAHCKY CTYZIEHTH Ce U3 UCTHX PasjIora oIpenesbyjy 3a
HeMauKy je3uK Kao HajkopucHujem CJ2, Ioc/ie eHITIeCKOT, € TUM IITO je eTHMYKA AMCTaHIa
An6anara npema Hemunma 3,79 u criafa y peq ymepenux gucranmu (TaGena 2).

3aHUM/BMB je IOfaTaK Mehy CpICKMM McnuTaHuIyMa fa 4ak 4,5% cTyfeHaTa cMa-
Tpa [a je KMHEeCKU je3VK HajKOPUCHM)U [IOC/Ie eHIVIECKOT I [ia je ’heroBa yIoTpe6mBoCT
U KOPUCHOCT y ycItoHy. OCHOBaHO MOXEMO Jja MPETIIOCTABYMMO Jja Ha OBAKaB CTaB MIMa
yTuuaj HefaBHU bpersut, yume ce 3a OTBOPM/IO MUTAMbE JOMIHAIVje eHITIECKOT je3MKa y
EBporickoj yauju.

O6e cTymeHTCKe MOITyIIalje OLleb)BaJIe Cy 3Hame IPBOTL I JPYTOr CTPAHOT je3MKa
Ha cKaju of 1 go 5, mpu dyemy 1 rpejicraB/ba HELOBO/BHO a 5 OI/IMYHO 3HAHE HA OCHOBY
ayToeBajyalyje, ¥ aHaIM30M pe3y/ITara JJOIUIN CMO fIo cefiehyx moparaka:

CKopo feceTIHa, OfTHOCHO 9,8% cTyfeHaTa CpIICKe MOMYy/Ialyje CMaTpa Ia Hego60/bHO
3Ha eHITIECKM je3uK Koju uM je yjenHo u CJ1, 19,6% cBoje 3Hame OLielyje Kao gososbHO,
33% kao gobpo, 22,3% epno gobpo n 15,4% ognuuro. Yaeo anbaHCKUX CTyAEHATA Kafia je
ped o HegosowHom 3Hamy CJ1 je HesHaTHO Behu 1 M3HOCK 12%, 3HAYAjHO je MabU Yo y
OZITOBOPY g080/bHO TeK 3,1% (CKOpO LIeCT IIyTa Makbe Hero KO CPIICKMX CTYJieHaTa), TOK
je yieo y oiroBopy go6po roToBO MCTO HpOliebeH Kop, 06e nomynarnje u usnocu 32,7%.
Pasnuka je MOHOBO yo4bMBa Ha YeTBPTOM CTeIIeHY U IIPOLIEHM 3Hamba Kao 8ps0 goopol
u usHocn 35,4% xopx AnbaHana y ogHoCy Ha momeHyTnx 22,3% kox Cpb6a. CBoje 3Harbe
€HITIECKOT Ka0 OfIMYHO je caMOooLieHo 15,9% AnbaHara, 1 y TOM IIOI/IEAY je yheo KOx
o6e momynanuje rotoso uctu ([paduxon 2).

CaMmorporieHa 3Hama APYror CTPAHOT je3NKa ce 3HauajHo pas/ukyje Kkox Cpba u
Anb6anana. Yak 13,4% Cpba cBoje 3Hame JPyror CTPAaHOT je3lKa OlLiebyje Kao Hegos0obHO
u tex 4,8% Anbanaua; 24,3% Cpba ce omnpezepyje 3a OTOBOP JOB0/bHO, JOK Ca pyTe
CTpaHe TO YMHU TeK 4,5% AnbaHalja; BelyKe Cy pasiiKe U y ofjpehBamy sHamba Kao go-
6poi n xox Cpba je Taj yreo 32,5%, a kox, Anbanaria 58,4%; 8po go6pum cBoje 3Harbe CJ2
onemyje 18,2% Cpba u 27,8% Anbanaria u ognuanum 11,6% Cpba u Tex 4,1% Anbanara,
TOTOBO BUIIe HeTO BOCTpyKo Mame (Ipadukon 3). [lake, ¢ jemHe cTpaHe MHOTO Behn
6poj ambaHCKUX CTyeHaTa oljerbyje cBoje 3Hame CJ2 kao fo6po 1 Bp/mo 1o6po 3a pasianky

' Kao mHcTpyMeHT KopuinheHa je cTyzeHTIMa npunarohena borapaycoa ckasa conujamHe fu-

cranne (8. Suvakovi¢ U, Petrovié, 2016, str. 46).
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Off, CPIICKVIX, U1 M3PAa3NUTO Mamby Opoj aIbaHCKUX CTy/ieHaTa IIOMEHYTO 3Halbe OLielbYje Kao
He[[OBO/bHO MJIN JOBOJ/BHO Y OBHOCY Ha CPIICKY CTYAEHTCKY momynaiujy. Obe rpyre cTy-
JileHaTa MIMajy 3aKOHOM IIPOIIMCAHO yuelbe APYror CTPAHOT je3nKa Yy PYroM 06pasoBHOM
IVIKJTYCY OJTHOCHO y BUIIVM paspefyiMa OCHOBHe IIIKOJIe Ca Hefle/lbHUM (OHJIOM Off iBa
IIKOJICKA Yaca, /I Ce Taj 3aKOH IIpUMebyje caMo Ha cTyaeHTe pobene noce 1995. ropune
(Y McTpakuBamwy Cy y4ecTBOBa/IV Y MCIIUTAHUIM poheHN IIpe MOMeHyTe TOfMHE KOjI Cy
CJ2 mobujami TeK y cpefiboj LIKO U TO YKOJIMKO CY II0Xahasmi I'MMHasjy). Ydere Ipyror
CTPAHOT je3JKa MOTY [ja HACTaBe TOKOM Cpefiibe IIKOJIe ¥ (paKy/ITeTa, a/lil Ce CaMOIIPOLIeHa
3Hamba M3PA3UTO PA3NMKYje, IITO MOXKeE Jla YKadyje Ha PasAM4nTy MOTUBALIMjy M BaHHA-
craBHO noxahame KypceBa CTpaHMX je3UKa C IM/beM JIAKIIET 3aII0CTIe ha MU Ipece/berba,
IITO 6 CBaKaKo Tpebaso HOZaTHO UCTPAXKUTH.

[Tocnepmum ceTOM MUTakba HACTOja/IU CMO Jia caryefaMo Kajia Cy MCIIMTAHNUIN I10-
vermu yuemse CJ1 n CJ2, Kao u mTa CMaTpajy Tenkohama y HOMeHYTUM MPOIleCHMa.

Yaxk 40,1% Cpba nmouerno je yuewe CJ1 y nepuopy paHOr ZeTUICTBA VN Y Ipefi-
IIKOJICKMM yCTaHOBaMa MM Y IPMBATHUM HIKO/IaMa CTPAHNUX je3MKa, U3BECHO IIOf] YTH-
IjajeM pOAMTe/ba UK ONVKEr OKPY>Kera, TOK je Taj mpolieHaT Kof AnbaHaima 21,8%,
IIBOCTPYKO Mambl, aJli 3aTO Yak 54% cTyfeHaTa cpIcke monynanuje u 44,4% anbancke
TIOYNIbeE J]a Y4IM APYTY CTPAHM je3MK IIpe jeflaHaecTe TofiHe XKMBOTA OIHOCHO IIPe HETO LITO
TO IIPONICYje 3aKOHCKA PerylaTuBa y MHCTUTYLMOHA/THMM OKB/PYMa OJHOCHO OCHOBHO]
Koy, Yieo onux Koju Hucy yamm CJ2 ko Cp6a je 4,9% a xon AnbaHarja 3SHaTHO HYDKI
n usHocu 1,5%. IIpernocTaB/baMo fia je ped o TeHepalujaMa Koje cy rnoxabae cpenme
CTpYy4He IIIKOJIe y KOjuMa Hije 06aBe3HO yuerbe [PYror CTPAHOT jesNKa.

[TpubnskHO yjemHadeH cTaB obe rpyIie MCIUTAHMKA OIJIefia Ce y CTaBY Jia je oTexa-
Bajyha OKOJHOCT y yuemy CTpaHMX jesuKa manu ¢oHg uacosa u To cMarpa 31% Cpba n
37,9% Anbanara, MpUOIVKHO UCTO MUCTIE M O HE3AHUMBUBUM YUOCHUUKUM KOMIIETUUMA
Kao otexxaBajyhem daxropy 1 To ocnukasajy ogrosopu 8,2% Cpba u 7,9% Anbanana, amm
7,1% cprcKkux cTyfeHara u 9,5% anb6aHCKMX Kao y3pOK HOMMEbY ¥ HEKOMIIETeHTHOT Ha-
cTaBHUKA. BeoMa 3aHUM/BMBe Cy pasyKe y OATOBOpUMA KOje ce TUYy MoTUBauuje u (He)
3aMHTEPECOBAHOCT OKPY)Kelba Jla CTY/IEeHT! CaB/lafiajy UWbHY je3uK. CPICKM CTYIEeHTH
UCTUYY Y yAemy of, 6,5% OfroBopa Jia je He3aMHTEPECOBAHOCT CPeMIHE Y KOjOj OfpacTajy
orexxaBajyhu akrop, TOK je Kofi aIbaHCKUX CTyfieHaTa Taj yzieo 2,5%; 4ak 3,7% Cpba Huje
MoTuBucaHo Aa yau CJ u tex 0,9% Anbanana. Vcro Tako, 9,4% CpICKUX CTyAeHaTa cMaTpa
fla HeMa rroTtemnkohe y ydewy CJ, Tok je Taj mporjeHat Kon Anbanana 19,2% (Ipadukos 4).

ITpukasanu pesynTaT yKasyjy Ha TO KaKBa je CIIpEMHOCT CTy/IeHaTa [iBe HallMOHa/I-
HOCTH [Ia II03Hajy CTpaHe je3uKe U TaKo o6e36eme MOryhHOCT KOMyHUKalje ca /byyMa
KOj >KMBe Y MHOCTPAHCTBY. MehyTum, mornyno obecxpabpyjy pe3ynrTaTu NCTpaKUBaba
KOjU Ce OffHOCe Ha CIIPEMHOCT CTy/AeHaTa obe IOoIy/alyje ja Hayde je3UK Apyre eTHUIKe
3ajeJHNUIIE U IbUX jeATHO MOXKEMO TYMaduTy y K/by4y HajBUILE eTHIYKE JUCTAHILE KOje
MCKa3yjy jefHM TIpeMa ApyruMa, y nopehemy ca gpyrimM HapofyiMa Kojy XXMBe UM He )KUBe
na KuM (Suvakovi¢ A. 2019, str. 331). Yak 80% cTyneHata cpricke Monyaiuje He pasyMe
U He TOBOPM alI0aHCKY je3VK, [JOK je Taj yheo y anbanckoj nonynanuju 50% y ofHOCY Ha
CPIICKU je3MK. Yje[lHaueH je IIpolieHaT Koj 00e rpylie MCIIMTAaHMKa, a1 BP/IO HM3aK OHMX
KOju Ce U3jallliaBajy Aa JOOPO roBOpe 1 pasyMejy jesuK APYror, u To 2,4% anbaHCKuX
ucnuTanuka u 2,5% cprckux. Cneny nogarax fa 49% cpIcKux CTyfileHaTa CMaTpa Ja Hije
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KOPUCHO 3HaTy a/ibaHCKu je3uk u 38,5% AnbaHalia gen TakaB CTaB y OZHOCY Ha CPIICKM
jesux. Cera 5,8% unHnu yzeo y ogrosopuma Cpba fa je 3Hare aOaHCKOT BP/IO KOPHUCHO,
IOK je Ko AmbaHala HelTo HbKu 1 usHocu 3,2%. C THM y Be3u ce U3jalllibaBajy Aa y
OynyhHOCTH He >Kerte f1a Hay4e je3MK ApYre eTHUUKE 3ajeqHulle, u 10 53,7% Cpba 1 52,2%
An6anarna”. Mebytnm, mocroje n MCIUTaHUIM KOjJ CMATpajy ja 0¥ y TaKaB IPOLeC YIIUIN
360r CY’>KMBOTA, IIpMjaTesba 11 IIOCA, 1 Taj IpoleHat kox Cpba nsnocn 42% (of 46,3% koju
HyCy opoumy MoryhHocT fa y 6yayhHocTy Hayde anbaHcku), a kon Anbanara 44% (or
47,8% OHUX KOjU HUCY OfOMIN yuerbe cpIicKor y 6ynyhaocTn). Mehytum, ety ncnmranm-
LIV He XKeJle fia e IIOMeHyTe je3lKe KPO3 IIKO/ICKHU CUCTEM, cMaTpajyhn ux Hemorpe6HuM
npexgMeTrMa, u To 74,1% Cpba un 76,6% Anbanana.'® Ocrann ncnuranunu, u to 12,6%
Cpba, 61 anbancky yunnu ca pOHIOM Off jeHOT Jaca Hefje/bHO, TOK je Taj IPOoLjeHaT KOJ
Anbanana 7,3%. I[Ipeoctanux 13% cpricke ogHOCHO 16% anbaHcke momynaruje 6u ce
paznuje onpegenuio na ¢powy gacosa 6yzne Behn ykoanko 61 HOMeHyTH je3uuy 61 1eo
mkosickor nporpama (Suvakovié¢ A., 2019, str. 333-336).

3aK/bydaK

CornyjanHo-eKOHOMCKY U 06pa3oBHM pas3Boj noxpydja KuM mocme [Ipyror cset-
CKOT para je HeCyMIbIB, I1a je OH oMOryhuo 1 Hampeak Kajia ce pajii O y4emwy CTpaHUX
jesnka, MpeMzia ce OH OfIBUjao I fajbe CIIOpHje ¥ OTeXaHMje HETO Y SPYIMM JeTI0OBUMa
coumjanucTudke Jyrocnasuje. Vnak, y ckiony Mepa onmcMemaBamba, 0TBapajy ce HoBa
oze/bera U mKoye u omoryhyje Cpbuma, Anbannuma u TypLuMa IIKonoBame Ha Ma-
TepweM je3uKy. IlodeTHM HeocTaTaK HACTaBHOT KaJjpa M3 CBUX NIKOJICKMX IpefIMeTa, a
noceOHO M3paXKeH Kajia je ped 0 CTpaHMM je3NIMMa, Tpaje cBe 4o Kpaja XX Beka, Kajja
TeK 37% OCHOBHMX IIIKOJ/IA YIMa OPraHM30BaHy HACTABY M300PHOT CTPAHOT je3MKa y IPBOM
06pa3oBHOM I[UKITYCY.

VcTpakmBame yuema cTpaHux jesuka Ha KuM y npBoj fenjeHyju HOBOT MUJIEHM)Y-
Ma HaBOJY HAC Ha 3aK/by4aK Jja Cy IPUCYTHU UICTU CTPAHU je3UII — €HITIECKU, PYCKU U
($bpaHLYCKM — Kao U y IPeTXONHOM (COLMjamMcTUYKOM) epuony. Exrneckn ce y cBum
IIKOJIaMa Y4U Kao IIPBYU CTPaHM je3NK, alu je 3abpumaBajyh nopaTax ga HU ¢ moyeTKa
HOBOT MIICHHUjyMa Hijje IIpeBasubeHo muTame Kafpa, Ia y CKOpO I0/1a OCHOBHMX LIKOJIA
HeMa HacTaBe JJPyTor CTPAHOT je3MKa.

Kpajem 2016. n mogetkom 2017. rofivHe IPBY IYT je UCIUTAHA BULIEj€3UIHOCT, aln
U je3aM4Ka M eTHUYKA JUCTAHIA KO aT0aHCKUX CTyHeHTa y IIpUIITHHM U KO, CPIICKUX
crypenara y Kocockoj Murposuiu. IIpu cTpanu jesyk Ko 06e Ipyle UCINTAHUKA jecTe
eHIJIECKM je3MK, Koju 4ak 40% Cpba n 22% Anbanalja o4nibe ja y4u y HepUOAY paHOT

CnmyaH je offHOC npuIagHuKa BehHCKe 3ajeHMIIe ¥ TOKATHOj CPEVHY IIpeMa IIUTAby yIemha
jesMKa MabMHCKe 3ajefHuIe y BojBOIMHY, MaKO je COLyja/IHi KOHTEKCT HEYIIOPEAMBO IPyTaunji.
VcTpakuBame je BPLIEHO Ha YKYIIHOj IIOMY/IALMjI, a/li Ce JOIUIO IO 3aK/by4Ka Jia je ofoujame
ydema jesuka JIpyror HajIpuCcyTHIje KOJ| yYeHuKa u cryfeHara (. Pusi¢, 2008, str. 187-188).
ITpu Tome, Tpeba mmaTu y BUAY ja ¢y Ha noxpydjy AIl KocoBo n Metoxuja npema ,,3aKOHCKO]”
perynaTiByU paBHOIIPABHMU U Y CTy>KOEHO]j yIIOTpeOy anbaHcKu U CpIICKH jesuk. Mebytnwm, ,.ze-
K/TapaTMBHA, 3aKOHOM ITPOK/IAMOBaHa PaBHOIIPABHOCT, jaCHO, He 3HAYM U CYIITUHCKY PaBHO-
IIPAaBHOCT YaK HU Y cryx6eHoj ynorpebn” (Vuckovié, 2021, str. 100).
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meTurbCcTBa. [IpeMpa eTHMYKa iMcTaHIla TpeMa M3SBOPHMM TOBOPHMIIMMA TOT je3VKa jecTe
OUTHO pas3nu4unTa, OFAOMpP eHITIECKOT je3UKa HUje YIIUTAH 32 OKPY>KeEbe Y KOMe OfpacTajy
U KOje y ’bJIXOBO MMe Bplile Oflabup OMEHYTOT je3yKa. Pycku jesyk je HajsacTyIUbeHWjH y
CPIICKOj CTYAEHTCKO] nomrynanuju kao CJ2, IITo MO3UTUBHO KOPeMpa ca HUCKOM eTHIYIKOM
AMCTaHLIOM IIpeMa Pycuma, 1ok je y an6anckoj nonynanuju CJ2 Hemauknu. Heocropha je
YMEbeHNIA 1A CY MTAIM CXBATWIM 3HaUaj I03HaBamba CTPAHNX je3uKa, ma 20% Cpba Ha-
Boziu fia 3Ha iBa CJ, a wak 16% Tpu, JOK je Taj yaeo kox Anbanana 16% u 11%, ¢ Tum 1to
a/I6aHCKM CTYAEHTHU MMajy BUILY ayTolpolieHy nosHasama CJ1 1 CJ2 y ofHOCY Ha CpIICKe.
Y carnenaBamy Telkoha y ydemy cTpaHMX je3lKa o0e IONyalLyje ce CIaxy y Besu ca
ManuM GOH/IOM YacoBa, He3aHMM/BMBUM YIIOEHIYKIM KOMIUIETHMA ¥ HeMOTVMBUCAHUM
Kaf[poM Koju mpefaje jesuxk. IIpumerHa je Beha Mmotusanuja xog Anbanana, kao u ehn
yZieo OHMX KOju CMaTpajy fia HeMmajy Temkohe y yuemy CJ.

Kapa je ped o yuemy CTpaHMX je3/Ka Ha OBOM IIPOCTOPY MOXKEMO [1a 3aK/bydM-
MO f1a je o Ipyror CBETCKOT paTa y4uibeH 3HavajaH IoMak. VI3sBecHoO je ma amcomyTHa
IOMMHAIIMja y4erba eHITIeCKOT je3NKa KOJ CTyleHaTa 00e eTHIYKe 3ajefHIIe HUKAKO He
pesynrupa Buitejesnunouhy. C gpyre cTpaHe, II0OCTOjarbe CBECTH O 3HAYAjy 3HaHA CTpPa-
HIIX je3VKa HMje IPOM3BENIO M CBECT O 3Ha4ajy 3Harba je3MKa Jpyre eTHUYKE 3ajeIHUILIE.
Yak 80,3% CpIICKUX CTyfieHaTa He TOBOPY U He pasyMe all0aHCKM je3UK, 53,7% He xesu
HU f1a yhe y mpoliec yuerma MamIHCKOT je3MKa, JOK BIX 49% cMaTpa Aa Taj jesuk Huje
KOPJCTaH, ICTOBPEMEHO Ce M3jallmbaBajyhn a 61 Kao IpefMeT y MIKOJICKOM CUCTEMY
Cp6uje na KuM 6110 HenoTpeban. CiudHa je cuTyanmja 1 Koji al6aHCKMX CTyJeHaTa:
IIOJIOBMHA aHKETUPAHUX HUTU TOBOPY, HUTU PasyMe CPIICKM je3MK, 38,55% Jak cMaTpa ja
IIO3HABAKb€ CPIICKOT je3MKa HIfje KOPUCHO U BUIIIE Off IIOJIOBMHE HeMa JKe/by [ja Ta Haydl,
JIOK Ce BUIIIe Off 3/4 M3pMYNTO IPOTUBY YBODherY CPIICKOT jesVKa y IIKOICKM cucteM. OBn
Ol AeNMMMIYHO O6jalImbaBajy 1 pesynrare fo0ujeHe MepermeM eTHINIKe fucTaHIe. Ha
KOjJ Ha4MH Jla eTHMYKa IUCTaHIa He Oy/ie M3y3eTHO BUCOKa Kaja Huje Moryhe ycrocra-
BUTHU eeKTMBHY KOMYHMKAIIMjy HU Ha efeMeHTapHOM HuBOoy? Kopuurhemwe enrneckor
jesuka y melyco6HOj moBpeMeHOj KOMYHUKALMjI IPUITAJHIKA /{BE eTHIUYKE 3ajeffHIIIIe
He CaMo IITO je I0Ka3aTe/b KPUIITOINIOCHje M YTPOXKEHOCTU CPIICKOT Hapoga Ha KuM,
YMjy IPUIAZHULY YIOTPe6OM IIOTIIYHO CTPAHOT je3)Ka IOKYIIaBajy fa IPUKPU)Y CBOj
HALMOHA/HU UAEHTNUTET U Tako usberny moryhe mpo6neme (Relji¢, 2011), Beh yjenuo
CHA@XHO MOJICTIYeE TIpoliec pasfBajatba Cpba u Anbanana. [IBa Hapojia IPUXBATAjy jefUHO
IIOCPEeNOBaHy KOMYHMKALVjY je3MKOM KOjIM HIKOME HUje MaTePIbI, ¥ TO Y CUTyalujy Kajja
jemun (Anbaniy) MaHudeCTyjy CMMIIaTHje 3a M3BOPHe FOBOPHMKe ToT je3uka (BpuraHniie,
AMeprKaHIle) KOjI CY Y BIXOBOM jaBHOM AVCKYPCY ,,ocmoboxuonn’, nok gpyru (Cpou)
yBubajy na Bpurannu n AMeprkaHIM HacToje fia o6e3befie cTBapame HOBe albaHCKe
Ip>aBe Ha noapyyjy Peny6mke Cpbuje — AyroHomHe nokpajune Kocoso n Metoxuja,
IITO JOBOAM Y IMTakbe He CaMO HAI[OHAJIHY U Ap>KaBHM MHTepec Cpbuje, Beh n cprickn
HaIOHATHY, & CAMMUM TUM U je3UYIKI ULEHTUTET Ha OBOM IIOAPYY)Y.
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ATTITUDES TOWARDS MULTILINGUALISM AND KNOWLEDGE
OF THE LANGUAGE OF THE COMMUNITY AS AN ELEMENT
OF THE EDUCATIONAL POLICY IN KOSOVO AND METOHIJA?

(Translation In Extenso)

Abstract: The paper starts from the adopted European concept of multilingualism
and lists the results of its application in Serbia‘s language policy. The results are shown of
the research into the attitudes of the students in the territory of the Autonomous Province
of Kosovo and Metohija towards foreign language learning, as well as learning the language
of the other ethnic community. The research was conducted at the end of 2016 and the
beginning of 2017 on the stratified quota sample among the students in Kosovska Mitrovica
and Pristina, by applying the field survey technique. According to them, it can be concluded
that both populations are aware of the need to learn one (English that is dominant) or more
foreign languages, the knowledge of which is relatively well self-evaluated; however, there is
no developed awareness of the need to know the language of the other ethnic community,
so there is a pronounced opposition to its introduction in the schooling system.

Keywords: European multilingualism policy, foreign language learning, learning the
language of the other ethnic community, Serbia, Kosovo and Metohija 2016/2017

Introduction

The language diversity of Europe, whether speaking of the official languages in the
European Union or otherwise, represents the wealth, as well as a challenge to educational-lin-
guistic policy makers. As early as 2002 the Council of Europe invited the member states to start
introducing changes in their educational systems with the aim of creating the opportunity of
learning two foreign languages from an early age. According to the last cut-off data from 2014,

! aleksandra.suvakovic@filum.kg.ac.rs

2 The paper is the result of the scientific-research activity of the Faculty of Philology and Arts,
the University in Kragujevac, funded by the Ministry of Education, Science and Technological
Development of the Republic of Serbia.
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83.9% of the students in the EU educational system learn minimum one foreign language,
which is by 16.5% more than in the 2005 cut-off, while almost 60% students learn another
foreign language. In 97.3% cases, the first foreign language of all younger students is English,
followed by French among on average 29% of all EU students, German among 26% and
Spanish among 16%. All member states have prescribed the compulsory beginning of learn-
ing the first foreign language - between the age of six and eight (Key Date, 2017, pp. 9-11).

By accepting the Bologna process, Serbia opted for the internationalization of ed-
ucation, but at the same time for introducing the learning of several languages in the
schooling system. However, just as in the EU, learning only one language, namely English,
as the first foreign language at an early age in Serbia is present almost in all classes in the
first educational cycle. Whether this language policy will contribute to increasing closeness
and cultural exchange within the European Union is one of the questions imposed on the
researchers in this area.

Of particular relevance for our work is the phenomenon of multilingualism within two
ethnically clearly differentiated student populations in the territory of Kosovo and Metohija
(KiM)?. Seven decades later, as compared to the period after WW2, has KiM managed to
develop from the region with the greatest share of illiterate population in former socialist
Yugoslavia® into the region where students are enabled to be included in the standards of
European multilingualism policy, by the criteria of the number of foreign languages that
are learnt, the age when this process begins, and the achieved level of knowledge? The data
we will present here are even more interesting if we take into account the social context of
this region and the armed conflicts at the end of the 20* century that contributed to ethnic
distancing and resistance towards learning and mastering the language of the people one
shares living space with. Furthermore, we must bear in mind the existence of the declar-
ative orientation (actually, decreed by the so-called international community) towards
building a multicultural society of this Serbian autonomous province’, which through

> The 1950 curriculum envisaged learning one out of four foreign languages, and the document
lists French, German, Russian and English. That year, the first foreign language as a compulsory
subject was introduced from the fifth grade, while secondary school students had to choose another
foreign language. Together with these languages, the student population could also choose Italian
or Spanish. The research shows that in the school year 1955/56, as many as 73% of the foreign
language teachers were formally unqualified for that job. In the same school year, there were 140
primary schools in the territory of Kosovo and Metohija, but in as many as 76 of them there was
no organized foreign language learning. The students were deprived of the opportunity to learn
one of the foreign languages, which was directly contrary to the curriculum. In the remaining 64
schools, foreign languages were taught by teachers, out of whom 80% were unqualified (Puri¢,
2016, p. 161, 187-188).

*  The socio-economic and cultural underdevelopment, cultural but also economic disenfranchise-

ment have placed education as rather narrow and unattainable for all young people in Kosovo

and Metohija, where the illiteracy rate has been more than 80% of the population (Pavlovic,

2003, p. 294).

It is important to see the difference between multiculturality as the real state of de facto cultural

pluralism, “which is one of the basic and permanent features of every society’, and multicultura-

tion, which is the process based on the “ideal of tolerant, equal, harmonious, pervasive (co)rela-

tionship and common (co)life of different cultures and subcultures within a narrower or broader
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the multiculturation process should be implemented in the manner of “acknowledging
oneself and accepting the other one, although different, i.e. acknowledging the other one
and accepting oneself as different” (Tripkovi¢, 2005, p. 91).

Serbia’s language policy in the past quarter of the century,
with a special review of Kosovo and Metohija

The language policy at a certain historical moment is the true herald of political
events, as well as imposed ideologies, whether it refers to the language of schooling of
minorities or the introduction and choice of foreign languages according to their current
suitability and/or unsuitability (Puri¢, 2016, p. 154). There are three determining factors in
relation to the (non) learning and choice of foreign languages in institutional frameworks:
the country's political orientation at a given time, which is conditioned by economic and
socio-cultural activities; competent teaching staff, immediate environment of the students
that chooses or significantly influences the choice of the foreign language - in case it is
optional, as well as the authorities acting through school administrations.

According to the 1996 data of the Ministry of Education of the Republic of Serbia,
in the Autonomous Province of Kosovo and Metohija, the foreign language as an optional
subject® from the third grade of primary school was learned in only 37% out of the to-
tal number of schools, while the language distribution was as follows: English in 13.19%
primary schools; no German at all; Russian in 12.5% schools, and French only in 4.86%
(Ignjacevi¢, 2006, p. 201). It is not completely clear whether such low percentage of using the
legal opportunity of learning a foreign language in the first educational cycle is the result of
the lack of the staff, or is there another reason for it in this region. At that time, the share in
other parts of the country was about 46.50% in Central Serbia and 65% in the Autonomous
Province of Vojvodina, while German as a foreign language was also present there (Ibid.).

During the same period, in the Autonomous Province of Kosovo and Metohija, the
prevailing foreign language as a compulsory subject in the second educational cycle was
Russian, learned by 58.33% students, followed by English with 39.58% learners and French
with 2.08%; learners, while German was still not included (Puri¢, 2016, p. 282). In com-
parison to the Autonomous Province of Kosovo and Metohija, the language situation in
other parts of Serbia differs by the choice of English as a compulsory subject, with the
share of about 56%, followed by Russian, with the average 44%. In Central Serbia, French
appears as the third foreign language, while in the Autonomous Province of Vojvodina it
is German. After 1996/1997, there are no available data about foreign language learning
in the Autonomous Province of Kosovo and Metohija.

social area” (Tripkovi¢, 2005, p. 90). However, ideals differ from goals because they are sometimes
characterized by the “lack of orientation towards activities at the cost of their transformation into
a goal that should be achieved” (Suvakovi¢ UL, 2004, p. 55).

During the last decade of the 21* century until 2003, curricula envisaged learning a foreign lan-
guage as a compulsory subject only from the fifth grade of primary school in the territory of the
whole country, while at the same time, the second foreign language is chronologically the first,
because it is learnt as an optional subject from the third grade.
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In the period of 2000-2003, there was an attempt of the educational system reform in
Serbia, while one of the reforms involved early learning of the first foreign language, from
the first grade of primary school, the introduction of the compulsory learning of the second
foreign language from the fourth grade of primary school, and giving the opportunity of
learning an optional third foreign language in the second educational cycle (Vuco, 2006,
pp- 41-54). This process did not come to life, but certain progress was made in Serbia‘s
language policy, because the 2003 Curriculum envisages compulsory learning of two for-
eign languages in primary school (the first and the fifth grades) (Filipovi¢, Vuco, Puri¢,
2006, pp. 119-120). The entire process keeps up with the European language policy and
the aspiration to achieve the strategic goal by 2010, i.e. to introduce learning two foreign
languages at an early age as compulsory in all EU educational systems. Judging by the text
of the Lisbon Declaration, this would ensure economic progress, better work places, as
well as social cohesion’. In 2009, the situation in relation to foreign language learning in
primary schools in Serbia was as follows®: English as the first foreign language in the first
educational cycle was learned by 89.8% student; German as the first foreign language by
4.3% students; Grench by 3.6%; Russian by 2%, Italian by 0.12% and Spanish by 0.007%
(Suvakovi¢ A, 2018, p. 108). We notice that the range of foreign languages to be chosen in
the schooling system has expanded in comparison to the end of the 20" century. However,
their presence in the educational process is low, and it could be concluded that Serbia, in-
stead of the proclaimed multilingualism, has opted rather for English as an unrivalled first
foreign language and a compulsory subject at an early age. In that respect, a valid question
arises regarding social cohesion of the inhabitants of Europe (not only the EU) via only
one language, as well as nations becoming closer and accepting their respective diversity
even if they are not native speakers of English.

One of the first research studies of multilingualism in Kosovo and Metohija after
the armed conflicts was conducted in the school year 2008/2009. The research covered
the distribution of foreign languages, their presence in student population and teachers’
qualifications in four out of five districts’ in Kosovo and Metohija, in primary and sec-
ondary schools within the Serbian educational system. The first educational cycle in the
abovementioned districts was attended by 4,193 students, all of whom learned English
as the first foreign language. However, the research result analysis from the fifth to the
eight grade makes us conclude that some schools have no organized classes of the second
foreign language because Russian as the second foreign language is learnt in 37% schools;
French in 13%, while German is not learnt in any of these schools. Therefore, at the time
when the research was conducted, there was no second foreign language in almost half of
the total number of primary schools from the fifth to the eighth grade. In secondary and
grammar schools, 69% students learn English as the first foreign language, 26% Russian
and 5% French. A number of teachers in primary schools included in the research had
no necessary qualifications: 40% Russian teachers, 20% French teachers and 25% English

7 Lisbon European Council, Presidency Conclusions, 2000, March 23rd-24th, Internet http://www.
europarl.europa.eu/summits/lis1_en.htm 05/06/2014

¢ No data available for Kosovo and Metohija

The research did not cover Kosovo-Pomoravlje District.
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teachers'® (Vuco, Suvakovié¢ A, 2010, pp. 48-52). In secondary schools, the share of un-
qualified teachers of Russian and French is the same as in primary schools, while the
percentage of English language teachers is substantially higher and reaches as many as
40% of the staff in the third educational cycle. The presented data point to a somewhat
better situation in comparison to 1995/1996, but insufficiently favourable when speaking
of teachers’ qualifications and the number of foreign languages offered to the students in
Kosovo and Metohija. The above-mentioned research is a step forward, since there have
been no available data about foreign language learning in Kosovo in Metohija for a decade
and a half; it is still insufficient to complete the picture at that moment because there are
no data for the schools in the so-called “Kosovo” educational system.

Methodological framework of the conducted research

In 2009, the Department of Sociology of the Faculty of Philosophy in Kosovska
Mitrovica began a series of studies of the social attitudes of students, but only those studying
in the north of Kosovo and Metohija and being mostly (approximately 95%) of Serbian na-
tionality. The selection of the student population within which the research was conducted
was made so that the sample should be proper, since there was no such opportunity in the
general population''. Furthermore, the students are the supposed bearers of social changes
and the new elite of a society.

The repeated research of the students" attitudes conducted at the end of 2016 and the
beginning of 2017 differed substantially from the previous research because for the first
time the researchers succeeded in including the population of Albanian students from the
University in Pristina, which is of great significance for the comparison, having in mind that
these are two different ethnic groups of students attending these two different universities.
In that respect, the representative sample was increased and projected to as many as 997
respondents, out of whom there were 595 in the stratum of Albanian students studying
in Pristina; there were 402 respondents within the stratum of the students studying at the
Serbian state university in Kosovska Mitrovica, while the realized sample for the battery
of 11 questions about language learning among both populations was about 90%. This was
a stratified, as well as proportional quota sample. Like in the previous research (Petrovi¢,
2016, pp. 9-18), the quotas were determined by the gender, year of study and the faculty,
while within the stratum of the students in the north of Kosovo and Metohija all faculties
were included, and in the stratum of the students studying in Pristina, the two-stage sample
was applied: first the participation was calculated of the students by groups'? in the total

' Four years after the above-described research, the research was conducted among Albanian

teachers of English, which showed that 1,266 out of 2,892 teachers were qualified staff, which is
a little below 44% (Kasumi, 2016, p. 220).

This sample is impossible in the general population, since the latest census was conducted rela-
tively properly in the territory of then Federal Autonomous Province of Kosovo in 1981, while the
results of the UNHCR attempt from a 2005/6 and the census conducted by the interim institutions
of local self-government in Pristina, boycotted by Serbs, cannot be relied on.
Social-humanistic, medical, technical-technological, natural sciences-mathematics
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student population of the University in Pritina, and then, by the random sample from
each of those groups, the faculties were chosen where the research was conducted, whereas
each group was represented by minimum two different faculties. The applied method was
interviewing, survey technique (Milosavljevi¢ & Radosavljevi¢, 2000, pp. 493-522), the in-
strument was the survey questionnaire, which was essentially the same, while the questions
and the language of the questionnaire were adjusted by strata. Thanks to the cooperation
with the Faculty of Philosophy in Kosovska Mitrovica as the owner of the project within
which the research was conducted®, the author of this paper introduced the battery of 11
questions in the standard instrument. The questions referred to foreign language learning
and/or learning the language of the other ethnic community in Kosovo and Metohija (the
Serbian language by Albanians, and the Albanian language by Serbs). The greater part of
the obtained results has been presented in this paper.

Research results and discussion

In the first set of questions within the above-mentioned battery, we tried to determine
what foreign languages were spoken by the students of both ethnic communities, as well
as the number of foreign languages they thought they could speak. The result analysis es-
tablished that 46.2% Serbian students stated they spoke one foreign language, i.e. English
as the first foreign language (hereinafter FL1), while the share of the speakers of English
as the first foreign language in the Albanian population of respondents was much higher,
reaching 67.9%. Russian as FL1 is spoken by 6.7% Serbian respondents, while only 0.2%
respondents in the Albanian population reported speaking Russian as FL1. On the other
hand, German as FL1 is spoken by 2.1% of the Albanian population and by only 0.5% of
the Serbian population. There is a pronounced difference in the share of the students who
claimed not to speak any foreign languages — among Serbian students, the percentage
amounts to as many as 8.8%, but only 0.3% among Albanian students (Chart 1).

At the same time, 20% Serbian and 17% Albanian students reported speaking two,
while 16% Serbian and 11% Albanian students reported speaking as many as three foreign
languages. In both groups of the respondents that reported speaking two foreign languages,
English is FL1, while English as FL2 is in the first place among the students from the Serbian
population, while among 9% respondents it is Russian; in the second place it is French,
among 2.8% respondents, followed by German and Spanish among 2.5% respectively,
Italian among 1.3%, and Turkish among 1% respondents. In the Albanian population of
the students who speak two foreign languages, Turkish stands out as the second foreign
language (FL2) among 11.1% respondents, followed by German among 4% respondents
and Italian among 1.3% respondents.

The group of the respondents that reports speaking three foreign languages - 16%
being from the Serbian population - give the following combinations of languages: FL1
English, FL2 French and Russian or Spanish as FL3 or the combination FL1 English, FL2

3 1II 47023 Kosovo and Metohija between the national identity and Euro-integrations, which was

funded by the Ministry of Education, Science and Technological Development of the Republic
of Serbia (2011-2019).
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German, and Russian or Spanish as FL3. In the Albanian population, among 11% speakers
of three foreign languages, English is FL1, German FL2 and French FL3.

The following set of the questions referred to the students’ attitudes and their deter-
mination by the most useful first, second and third foreign language. The result analysis
provided the following data: the students from both populations in more than 96% cases
think that English is the most useful FL1 and the reasons for it are its prevalence, the number
of speakers, usefulness and universality. Only 3.5% Serbian students think that Russian is
the most useful FL1, while 1.7% Albanians rank German as the most useful FL1. We can
observe full compliance of the attitudes about the usefulness of English with the fact that
it is at the same time the first foreign language learnt through educational cycles in both
populations of the respondents. The same research also measured the ethnic distance of
the Serbian and/or Albanian students in relation to the nations that originally use the
above-mentioned languages' and it was established that the ethnic distance of Serbs to
Americans was 3.86 and 3.49 to Englishmen, immediately after the ethnic distance to
Germans being 3.98 (Table 2). The ethnic distance of Albanians to Englishmen was 3.78
and to Americans 3.75, but this Table shows that the distance of Albanians to Americans
and Englishmen is smaller than to all other native speakers of the languages mentioned
in the research (Table 2).

Speaking of the second foreign language as the most useful one, the Serbian students
opted for Russian in the highest percentage, and the listed reasons for it were brotherhood,
cooperation, Orthodox Christianity, influence, similarity with the Serbian language and the
subject that they already learnt at school. The ethnic distance of the Serbs to Russians is at
the same time among the lowest of all (Table 1). The second-ranking language, despite the
high ethnic distance, according to the Serbian respondents, is German as the most useful
FL2, and the reasons for it are relocation, prevalence and usefulness when finding employment.
It is for the same reasons that the Albanian students opt for German as the most useful FL2
after English, whereas the ethnic distance of Albanians to Germans is 3.79, thus belonging
to the rank of moderate distances (Table 2).

An interesting finding among the Serbian respondents is that as many as 4.5% stu-
dents think that Chinese is the most useful language after English and that its usability and
usefulness are increasing. We can reasonably assume that such attitude has been influenced
by the recent Brexit, which opened the question of the dominance of the English language
in the European Union.

Both student populations evaluated the knowledge of the first and second foreign lan-
guage on the scale from 1 to 5, where 1 stands for insufficient and 5 stands for excellent
knowledge on the basis of self-evaluation. In the result analysis, we reached the following data:

Almost one tenth, or 9.8% of the students from Serbian population think that their
knowledge of English as their FL1 is insufficient; 19.6% evaluate their knowledge as suffi-
cient; 33% as good; 22.3% as very good and 15.4% as excellent. When it comes to insufficient
knowledge of FL1, the share of the Albanian students is slightly bigger, or 12%; the share in
the answer sufficient is substantially smaller, i.e. only 3.1% (almost six times less than among

" The adjusted Bogardus social distance scale was used as an instrument (See Suvakovi¢ U., Petrovié,

2016, p. 46).
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the Serbian students), while the share in the answer good is evaluated almost the same in
both populations, amounting to 32.7%. The difference is again visible in the fourth degree
and the evaluation of knowledge as very good, amounting to 35.4% among the Albanians
in comparison to 22.3% among the Serbs. Knowledge of English was self-evaluated as
excellent by 15.9% Albanians and in that respect, the share in both populations is almost
the same (Chart 2).

The self-evaluation of the second foreign language knowledge differs significantly
between the Serbs and the Albanians. As many as 13.4% Serbs evaluate their knowledge of
the second foreign language as insufficient as compared to only 4.8% Albanians; 24.3% Serbs
opt for the answer sufficient, while, on the other hand, it is done by only 4.5% Albanians.
There are also large differences in the determination of their knowledge as good among the
Serbs, with the share of 32.5% and the Albanians, with the share of 58.4%; the knowledge
of FL2 as very good is evaluated by 18.2% Serbs and 27.8% Albanians, and as excellent by
11.6% Serbs and only 4.1% Albanians, almost more than twice less (Chart 3). So, on one
hand, there is a much larger number of Albanian students who evaluate their knowledge
of FL2 as good and very good, unlike the Serbian students, and an exceptionally smaller
number of the Albanian students who evaluate their knowledge as insufficient or sufficient
in comparison to the Serbian student population. Both groups of students are obliged by
the law to learn the second foreign language in the second educational cycle, i.e. in higher
grades of primary school, with two classes a week, but this law refers only to students born
after 1995 (the research also included the respondents born before 1995, who did not
learn FL2 until their secondary school, and only if they attended grammar schools). They
can continue learning the second foreign language during their secondary school and the
faculty, but knowledge self-evaluation is extremely different, which may point to different
motivation and extracurricular attending of foreign language courses for the purpose of
easier employment and relocation, but this definitely has to be researched further.

In the last set of the questions, we tried to see when the respondents had begun learn-
ing FL1 and FL2, as well as what they considered difficult in the above-mentioned processes.

As many as 40.1% Serbs began learning FL1 in the period of early childhood, either
in pre-school institutions or in private foreign language schools, definitely under the influ-
ence of their parents or immediate environment, while that percentage among Albanians
is 21.8%, or twice lower. On the other hand, as many as 54% of the students from Serbian
population and 44.4% from Albanian population begin learning the second foreign lan-
guage before the age of eleven, i.e. before it is prescribed by the legal regulations within
institutional frameworks, i.e. in primary school. The share of those who did not learn FL2 is
4.9% among Serbs, and much lower among the Albanians, only 1.5%. We assume that those
are generations that attended secondary vocational schools where it was not compulsory
to learn the second foreign language.

An approximately balanced attitude of both groups of the respondents is reflected in the
position that the aggravating circumstance in foreign language learning is the small number of
classes — this position is taken by 31% Serbs and 37.9% Albanians. Their opinion is approxi-
mately the same when it comes to uninteresting textbook sets as an aggravating factor, which
is proved by the answers of 8.2% Serbs and 7.9% Albanians; however, 7.1% Serbian students
and 9.5% Albanian students also mention incompetent teachers as the cause for the above.
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There are very interesting differences in the answers regarding motivation and (lack of) in-
terest of the environment in relation to students overcoming the target language. The Serbian
students point out in the share of 6.5% answers that the lack of interest of the environment in
which they grow up is an aggravating factor, while that share among the Albanian students
is 2.5%; as many as 3.7% Serbs are not motivated to learn a foreign language, but only 0.9%
Albanians. Furthermore, 9.4% Serbian students think that they have no difficulty learning a
foreign language, while the percentage among Albanians is 19.2% (Chart 4).

The presented results point to the willingness of the students of these two national-
ities to know foreign languages and thus ensure the opportunity of communication with
people living abroad. However, totally discouraging are the research results that refer to the
willingness of the students of both populations to learn the language of the other ethnic
community; we can interpret these results only in the key of the highest ethnic distance
expressed towards one another, in comparison to other nations living or not living in
Kosovo and Metohija (Suvakovi¢ A, 2019, p. 331). As many as 80% of the students from
Serbian population neither understand nor speak Albanian, while that share among the
Albanian population regarding the Serbian language is 50%. There is a balanced percent
in both groups of the respondents, but there is a very low percent of those who claim to
speak and understand the other language well - namely, 2.4% Albanian respondents and
2.5% Serbian respondents. The following finding is that 49% Serbian students think that
it is not useful to know the Albanian language, while 38.5% Albanians share that opinion
in relation to the Serbian language. Only 5.8% make the share in the answers of the Serbs
about the knowledge of Albanian being useful, while that share is somewhat lower among
the Albanians, amounting to 3.2%. In that respect, they say that they in the future they do
not want to learn the language of the other ethnic community, namely 53.7% Serbs and
52.2% Albanians'. Nevertheless, there are also some respondents who think that they would
enter such process because of co-habitation, friends and job, and that percentage among
the Serbs is 42% (out of 46.3% who did not reject the possibility of learning the Albanian
language in the future), and among the Albanians it accounts for 44% (out of 47.8% of those
who did not reject the possibility of learning the Serbian language in the future). However,
the same respondents do not want to learn these languages through the schooling system,
finding them unnecessary subjects —74.1% Serbs and 76.6% Albanians.'® Other respondents
would like to learn Albanian if they had one class a week - 12.6% Serbs or 7.3% Albanians.
The remaining 13% of the Serbian and 16% of the Albanian population would rather opt for
a larger number of classes in case the above-mentioned languages were part of the school
curriculum (Suvakovié, 2019, pp. 333-336).

The members of the majority community in the local environment have a similar attitude when
it comes to learning the language of the minority community in Vojvodina, although the social
context is incomparably different. The research was conducted in the overall population, but the
conclusion was reached that the refusal to learn the language of the other community is mostly
present among schoolchildren and students (See Pusi¢, 2008, pp. 187-188).

In fact, we should have in mind that, according to the “legal” regulations, Albanian and Serbian
are equal languages officially used in the territory of the Autonomous Province of Kosovo and
Metohija. However, the “declarative, legally proclaimed equality clearly does not also mean es-
sential equality, not even in the official use” (Vuc¢kovi¢, 2021, p. 100).
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Conclusion

Social-economic and educational development of the region of Kosovo and Metohija
after World War Two is indisputable, and it also ensured progress regarding foreign language
learning, although it still took place more slowly and with difficulty than in other parts of
socialist Yugoslavia. Nevertheless, within the measures regarding literacy, new classes and
schools were opened, thus enabling Serbs, Albanians and Turks to be educated in their
mother tongues. The initial lack of teaching staff from all school subjects, particularly
seen in relation to foreign languages, lasted until the very end of the 20* century, when
only 37% primary schools had organized classes of the optional foreign language in the
first educational cycle.

The research into foreign language learning in Kosovo and Metohija during the first
decade of the new millennjum leads us to the conclusion that the same foreign languages
are present — English, Russian and French - as in the former (socialist) period. English is
learnt in all schools as the first foreign language, but the concerning fact is that the question
of the staff was not overcome even the first decade of new millennium, so almost half of
primary schools have no classes of the second foreign language.

At the end of 2016 and the beginning of 2017, for the first time multilingualism, as
well as language and ethnic distance were tested among the Albanian students in Pristina
and the Serbian students in Kosovska Mitrovica. The first foreign language in both groups
of the respondents is English, which as many as 40% Serbs and 22% Albanians begin
learning in the period of early childhood. Although ethnic distance to native speakers
of that language is substantially different, the choice of English is unquestionable for the
environment in which they grow up and which choose this language on students® behalf.
Russian is mostly spread in the Serbian student population as FL2, which positively cor-
relates with low ethnic distance to Russians, while German is FL2 in the Albanian popu-
lation. It is an indisputable fact that young people understand the importance of knowing
foreign languages, so that 20% Serbs claim to know two foreign languages and 16% even
three foreign languages, while that share among the Albanians is 16% and 11% respectively,
whereas the Albanian students have a higher self-evaluation of their knowledge of FL1
and FL2 as compared to the Serbian students. When considering the difficulties in foreign
language learning, both populations agree about the small number of classes, uninteresting
textbook sets and unmotivated staff teaching foreign languages. There is evidently higher
motivation among the Albanians, as well as the bigger share of those who think they have
no difficulty learning foreign languages.

Speaking of foreign language learning in this region, we can conclude that significant
progress has been made since WW?2. It is certain that the absolute domination of English
language learning among students from both ethnic communities does not result in multi-
lingualism. On the other hand, the existing awareness of the importance of foreign language
learning has not produced the awareness of the importance of knowing the language of the
other ethnic community. As many as 80.3% Serbian students neither speak nor understand
the Albanian language; 53.7% of them do not even want to begin the process of learning the
minority language, while 49% of them do not find that language useful, at the same time
expressing the opinion that it would be an unnecessary subject in the schooling system
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of Serbia in Kosovo and Metohija. The situation is similar among the Albanian students:
half of the respondents neither speaks nor understand Serbian; 38.55% even think that the
knowledge of Serbian is not useful; more than half of them do not want to learn it, while
more than three quarters of them are expressly against the introduction of Serbian in the
schooling system. These data partly explain the results obtained by measuring ethnic dis-
tance. How is it possible to achieve ethnic distance that is not too high when it is impossible
to establish effective communication even at the elementary level? The use of the English
language in mutual sporadic communication of the members of two ethnic communities
is not only the indicator of the cryptoglossia and endangerment of the Serbian people in
Kosovo and Metohija, whose members use a completely foreign language to hide their
national identity and thus avoid potential problems (Relji¢, 2011), but it also encourages
the process of separating Serbs and Albanians. These two nations accept only the mediated
communication in the language that is not native to either of them, and in the situation
when one (Albanian) nation favours the native speakers of that language (the British,
Americans) who are “liberators” in their public discourse, while the other (Serbian) nation
realizes that the British and Americans are trying to ensure the creation of the new Albanian
state in the territory of the Republic of Serbia - the Autonomous Province of Kosovo and
Metohija. This questions not only the national and state interests of Serbia, but also Serbian
national and, therefore, language identity in this region.
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APPENDIX / ITPVJIOT

Koje cTtpaHe jeauke rosopute/What foreign
languages do you speak?

FoBOPMM TpU U BULLE CTPaHWX je3uka/l speak three or...
roBopvm aBa cTpaHa jesuka/l speak two FL
He roBopum HUTK jegaH cTpanu jesumk/I don't speak any FL
Pycku/Russian
®paHuycku/French
Hemaukun/German
EHrnecku/English

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W Cpricku cTyaeHTn/Serbian students W AnbaHcku cryaentu/Albanian students

Ipadmkon 1: uctpubyrmja sHamHA CTPAHNX je3VKa y CPIICKOj U a/I6AHCKO] CTYHAEHTCKOj
nonymanyju / Chart 1: Distribution of the foreign language knowledge in the Serbian
and Albanian student population

CamonpoueHa no3HaBarba CJ1 Ha ckanm og 1-5/Self-evaluation
of FL1 knowledge from 1to 5

OpnnuHo/Excellent _
spmo0 aoSporverygood =
nosvocood .
Dosossro/sufficient [ i—
HeaosomHo/Insufficient [ GG -
0,00% 5,00% 10,00% 15,00% 20,00% 25,00% 30,00% 35,00% 40,00%

B AnbaHckum ctygeHtv/Albanian students B Cpricku cTyaeHTn/Serbian students

Ipaduxon 2: CamonporieHa sHama CJ1 ucnuranuka y obe nomynanmje
/ Chart 2: Self-evaluation of FL1 knowledge in both populations of respondents

CamonpoueHa nosHasara CJ2/Self-evaluation of FL2 knowledge

OpnunuHo/Excellent h
Bpno fo6po/Very good -
Rotpo/ood I ——
[LlososbHo/Sufficient _
HepnoBosbHo/Insufficient h

0,00% 10,00% 20,00% 30,00% 40,00% 50,00% 60,00% 70,00%

B AnbaHcku cryaentu/Albanian students m Cpricku cTyaeHTH/Serbian students

Ipacukon 3: CamomnporieHa sHamwa CJ2 ncnuraHmka y ode momyianuje
/ Chart 3: Self-evaluation of FL2 knowledge in both populations of respondents
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MpBu KoHTaKT ca CJ1 /First contact with FL1

dakyntet/Faculty

Cpeapba wrona/Secondary school

Buwwm pas. OLW/Upper primary school

Huxu pas. OL/Lower primary school

PaHw y3pact/Early age

"

0,00% 5,00% 10,00% 15,00% 20,00% 25,00% 30,00% 35,00% 40,00% 45,00% 50,00%

W AnbaHcku ctyaenTu/Albanian students B Cpncku cTyaeHTu/Serbian students

IpadukoH 4: [Touerak ycBajama/yuerma CJ1
/ Chart 4: Beginning of adopting/learning FL1

Hajsehe Tewkohe y yuery CJ/Greatest difficulties in FL learning

Hemam Tewkoha y yuervy CJ/No difficulties in learning FL

Matbak aytomotusauuje/Lack of self-motivation

HesauHTepecosaHoCT okpykerba/Uninterested environment

HekomneTeHTHM HacTaBHUK/Incompetent teacher

Hesanumsmus yyubeHunuku matepujan/Uninteresting textbooks

Manu dpoHg yacosa/Small number of classes

lI'rr‘

0% 5% 10% 15% 20% 25% 30% 35% 40%

W AnbaHcku ctyaeHTu/Albanian students W Cpricku ctyaeHTu/Serbian students

Ipadmkon 5: uctpubyrmja ogrosopa o Teurkohama y yuewy CJ ncnuranmka
y o6e rpyme / Chart 5: Distribution of answers about difficulties in foreign language
learning in both groups of respondents
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Tabena 1. IIpoceuna eflinuuka gucilianua cplckux clilygenatia Yrnusep3uitieiia y
Hpuwmunu ca apuspemenum ceguuiitiem y Kocoscxoj Muitiposuuyu y ogHocy Ha
Anbanue, anu u 'y 0gHOCY HA U3B0PHe T060PHUKE je3UKa HOMeHYITUX Y uciipaxusarey |
Table 1. Average ethnic distance of Serbian students of the University in Pristina, with the
temporary seat in Kosovska Mitrovica, to Albanians, as well as the native speakers of the
languages mentioned in the research"’

1. An6aHuu / Albanians 4,95
4@ HA3AL 2. Hemun / Germans 3,98
3. AmepukaHum / Americans 3,86
@ BACK | 4. Enrnesu/Englishmen 349
5. ®paHuysu / Frenchmen 3,16
6. Knnesu / Chinese 3,11
7. Wtanwjanu / Italians 2,79
8. lnaHuwm / Spaniards 2,33
9. Pycu / Russians 1,07

Tabena 2. IIpoceuna eflinuuKa gucilianya anbanckux clilygenaiiia Ynueep3uitieia y
Ipuwiniunu y ogrocy Ha Cpbe, anu uy 0gHoCy HA U360pHe I080pPHUKE je3UKA HOMEHYTHUX
y ucitipaxcusaroy | Table 2. Average ethnic distance of Albanian students of the University
in Pristina to Serbs, as well as the native speakers of the languages mentioned in the
research'®

1.Cpbu / Serbs 4,59

2. Pycn / Russians 4,23

e=HA3AN 3. Knnesn / Chinese 4,03
4. Typum / Turks 3,97

@ BACK 5. WnaHuw / Spaniards 3,95
6. ®paHuy3un / Frenchmen 3,81

7.Hemum / Germans 3,79

8. Utanujanw / Italians 3,79

9. EHrnesn / Englishmen 3,79

10. AmepukaHum / Americans 3,75

7 Uspapma ayTopxke. Vssop (Suvakovi¢ U, 2019, str. 206) / Made by the author. Source: (Suvakovi¢
U., 2019, p. 206)

Uspana aytopke. Vzsop (Suvakovi¢ U, 2019, str. 207) / Made by the author. Source: (Suvakovi¢
U, 2019, p. 207)
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