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NCTPAJKVIBAIBE ITPEITPEKA 3A YK/bYUVBAIGE JEIIE
IMPVYICMJIHNX MUTPAHATA Y CUCTEM OCHOBHOT
OBPA3OBAIbA 'Y CPBUU

Caxetak: Kpos Cp6wjy je ox 2015. rommHe mmponio 1,5 MuIMoHa MUTpaHara 1 usbe-
IJINIIA, TIPU YeMy CY fella YMHIIA jefHy YeTBPTIHY OBOT Opoja. 3060r Ay>Ker 3afpKaBamba
Ha Teprropuju Cpbuje jaBuia ce, u3melhy ocrasor, morpeba ia ce OHI yK/byde y 06pasoBHI
cucrem. Lwp ucrpaxxusama 610 je yrBphusame akropa Koju JOBOAE O CTBaparba
HperpeKa 3a yK/by4rBaibe felle IPUCIIHIX MIUTPaHaTa Y OCHOBHO obpasoBatse y Cpbouju,
Kao 1 TOKOM IIpoljeca 06pasoBama, a CaMyM THM ¥ KaKo ce Te TIpenpeKe Mpesasuaase y
npaxcu. Kpos nmonycTpykrypupane nHTepBjye IPUKYIUbEHM Cy TIOfJally O ICKYCTBY pajia
y HacTaBM Ca JIeLlOM IPUCIIHUM Murpantuma y OCHOBHOj Ko/ ,,/bymde Ilnanan” y
Benoj ITamanun. YdecHuIje MCTpaXkuBarba Ousie Cy yIUTE/bIIIE OBE HIKOIE KOje CY IIKOTI-
cke 2018/19. nmarte 1o mpBU IIyT MCKYCTBO y Pajy Ca IeIloM IPUCHIHIM MUTPaHTVIMA.
Pesynrary ncTpakuBarma Cy OKasasmi a je ToTpe6Ha Beha cucreMcKa IOpIIKa 3a yKIbY-
4MBabe fielje MPUCIJIHIX MUTPaHaTa y 00pasoBarbe, IIpI 4eMy ce Kao jegHa off Hajsehux
IpelpeKa M3JBaja jesndka bapujepa — y KOMYHUKALM)I Ca JELIOM, ATV ¥ POAUTE/bIIMA.

KbydHe peun: ienia IpMCH/IHY MUTPAHTH, OCHOBHO 00pa3oBarbe, 00pa3OBHI CHCTEM,
Penry6rmuka Cp6uja.

YBOJI

Murpanuje mogpasyMeBajy IoMepame CTAHOBHUILTBA Ca jeJHOT MecTa Ha JpyTo
y OKBUPY UCTe, IBE UM BUIIE PA3ININTUX ApKaBa. Murpanmuje Mory 61ty 5o6poBosb-
He OHJa KaJla Cy MOfICTAaKHYTe XKe/bOM 3a 60/b1MM 00pa3oBameM MU IPUCTYIIOM 607beM
3IPaBCTBEHOM CHUCTEMY, a/I)1 HEPETKO CY JbYAU IPUMOpPAHI fja 300T PaTHUX CyK06a, K-
MAaTCKUX [IPOMeHa WV IPUPONHNX KaTacTpoda HAIyCTe 3eM/by IIOPEKIa, U Taja je ped
o npunynHnM murpanujama (Katipoglu & Simsek & Giindiiz, 2018, str. 27; Lee, 1966, str.
52). Y KOHTEKCTy OBOT paja KopuctuheMo AeMHUIINjY MUTPaHTa KOjy iajy YjenumeHe
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Hallyje, a 10 K0jOj je MUTPaHT 0coba Koja y CTPAHOj 3eM/bIL WM 3eM/baMa IIPOBefe BIUIIe
Off TOVIHY [laHa, He3aBUCHO Off pasjiora — J06POBO/BHO WV IPUHYLHO, KAO U HAYMHA —
perymapso mmu uperynapso (IOM, 2011, str. 62). Y Cp6uju foMUHIpPajy UpeTyIapHU 1
OpUHyAHN MUTPaHTH, a CpbMja je TpaHSUTHA 3eM/ba Ha BUXOBOM IIyTY. Y KaTeropuju
MurpaHara noceOHo pamyBa rpyna cy gena. Yianom 1 KonBenuuje o npaBuma erera,
II0f] IeTeTOM Ce IofjpasyMeBa cBako >kuBo 61he ucroy 18 rofuHa, 0cCuM aKo ce, 110 3aKOHY
KOj! Cce IpUMemYje Ha fieTe, NyHomeTcTBO He cTude paHuje (UNICEE 1989). [lena npu-
CIUTHV MUTPAHTH MOTY OMTH Jelia ca IIpaTimboM, HerpaheHa fielja u ofjBojeHa fera. era ca
IPaTHOM CY flella Koja Cy 3eM/bY ITOpeK/Ia HaIlyCTH/IA ca POUTE/bIMA U Ca BbUMA ITYTYjY,
IOK cy HerpaheHa Jiella OHa Koja Iy Tyjy 6es IIpaTbe pofjuTe/ba UM IPYTUX CPOJHUKA KOjI
6u 10 3aKOHY WM 06M4ajuMa Tpebaso fa ce cTapajy o muma. OfBojeHa fiera cy Aela Koja
CY OIBOjeHa Of POfIUTEbA, a7IX CY TOKOM ITyTa y IpaTby OJPACINX, TYHOJETHUX CPOJHMKA
(IOM, 2011, str. 16).

Maxo je 3akoH o asuny Ha cHasu of, 2008. ropnHe, IBOje Helje TPakMola a3na je
IPBY NYT YIMCAHO Y 0CHOBHY 1Koy y Cpbuju mxomcke 2012/13. rogusne. Bpoj ce us
ropuHe y ropmHy nosehasao, ma je 2014. roguHe ymmcaHo ceaMopo zgette, 2015. Tpupece-
TOPO Helte, a 2017. roguue 101 fete, mok je 2018. ropuue 503 yyeHnka HacTaBy noxabhano
y WIKOMM, a 83 y4yeHMKa y KOJIEKTMBHUM IieHTpuMa. Vnak, yIpKoc 0BaKBOM HaIIPETKY,
Be/MKM 6pOj fIelie je M30CTaB/beH 13 00pa3oBHOT Ipolieca, Kako 300T KPaTKOT 3apyKaBama
Ha Teputopuju Peny6inke Cpbuje, Tako 1 360r 6pOjHIUX IIperpeka Koje ca coboM HOCK
yK/ByUMBalbe felie MurpaHara y obpasosame (Jovanovié, 2019, str. 11). Ilopen mpucty-
IIa KBA/IUTETHOM 006pa3oBamy, Jelyl MUTPAaHTUMA je oTpebHo 06e36eant u momoh y
yUemY je3UKa, alu U 3HaTHY COLMO-eKOHOMCKY HOoApIIKY. Takobe, BUXOBO yK/byUMBambe
y 06pasoBame 3aXTeBa 11 IIpy>Karbe IOMONM y ajanTaliyjy Ha HOBO IIKOJICKO ¥ SKUBOTHO
okpyxeme (European Commission, 2019, str. 13). Ha Tom 1y Ty, mopex nelie, HaCTaBHULIY
Hanmmase Ha 6pojHe Ipempexe.

Vaumajyhnu y 063up Benuxu 6poj ferie, agonecrenara u miaagux Meby momymanujom
NPUCUIHUX MUTPaHaTa, Koju npema noganyuma YHWITE®-a unne jefHy 4eTBPTUHY OF
YKyIHOT 6poja IPUCUTHNX MUTPAaHATa, 00pa3oBarbe MpefiCTaB/ba K/bYUHN e/IEMEHT Hil-
XOBe CTPYKTYpajHe MHTerpanyje, u To u3 Hekonuko pasmora (UNICEE 2016). IIpe cBera,
IpaBo Ha 0OpasoBambe je YHIBEP3ATHO JbY/CKO IIPABO, I1a CBa Jlelfa M MJIa/iyi MOpPajy IMaTH
HPUCTYI 06Pa3OBHOM CHCTeMy 6e3 0631pa Ha 3eM/bY TTIOPEKIA U CTATYC IPXKaB/baHCTBA.
Jarmpe, o6pasoBame mpencTaB/ba K/byd colyo-ekoHoMckor Hanperka (Koehler & Schneider,
2019, str. 2). YKOIMKO felja MUTPAHTI HeMajy MOTYRHOCT fja HacTaBe 0Opa3oBarbe 11 Ha-
Ipefyjy Ha SPYLITBEHO] IECTBULM Y 3€M/bM Y KOjy CY EMUIPUPAJIa, IOCTaB/ba Ce IUTalbe
Koja je Oua cBpxa BUXOBOT Ofi/TacKa U3 3eM/be OPEKJIa, YKOIMKO y3MeMO Y 063up fa
Beh1Ha fierie U3 MUTpaHTCKe IOMy/IalMje HeMa MOTYRHOCT a y cB0joj 3eMsby fo0Ouje mim
HacTaBu obpasoBame, HUTY 006e36enm cebu 6oibe ycmose 3a >kuBoT. [locnenme, anu He
U HajMambe BaKHO, jecTe yora Kojy 06pasoBame JMa y 3a/0BO/bEY COIVjaTHNIX U eMO-
L[MOHA/IHUX ITOTpeba Jielle Koja Cy MPOIIIa KPO3 UCKYCTBO M PeryTlapHNUX MUTpalyja u
MHUTpalyja yoIIIITe.

YK/bydeHOCT y 06pa3oBHU CUCTEM CMalbyje PU3MKe Koje ca COOOM HOCH MUTPAHT-
CKM MU M36EITIMYKY CTATyC HOIYT TPrOBUHE /byAUMa VIV HIPUHYAHOT paja (Save the
Children, 2018, str. 7, Eres, 2016, str. 65). O6pasoBaie 06e36ebyje mpasuman passoj e,
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yCnnocCcTaB/ba KOHTMHYUTET U PyTUHY Y CBAKOJHEBHOM JXMBOTY, aIl 1 0MoryhaBa 1 O/TaK-
IIaBa MHTErpaLyjy y 3ajeqHully sempbe gomahnHa. Vnak, ynpkoc 3Ha4ajy Koju uma, Ha
IyTy ;0 06pa3oBama fielje MUTPAHATa CTOje 6pOojHe IpeTpeke.

IIpenpeke 3a yk/byunBambe elie MUrpaHaTa
y 06pa3oBHM cUCTEM

Ha npBom MecTy, a 6u 611 ykbydeHa y 00pasoBHY CUCTEM, fiella MUTPAHTU MOPAjy
CaBNafiaT! agmuHucilipaitiuene u ipasue fipeipexe. OHe ce pasnuUKyjy off 3eM/be [0 3eM/be
¥ 3aBJICe Off IIPABHOT CTAaTYyCa Jielie MUTPaHaTa MM TPEHYTHOT CTaTyca y IPOLieCy TpaXKerba
asma. [Toce6HO je oTexaH ynuc y KOy fielie Koja HUCY yomuTe moxahana HacTaBy y
3eM/bJi IOpeK/Ia. Y TaKBUM CIIy4ajeBMMa ped je O fleli KOjy, IIpeMa CTeIeHy IIPeTXOJHOT
3Hama, Tpeba yIycaTn y IpBI paspef NaKo Cy HeKafa 1 3HaTHO CTapljer KaleHAapCKOT
yspacra. Takobe, HeffocTaTak JOKyMeHaTa O IIPETXOHO CTEYEHOM 06pa3oBamy Kao Ipo-
671eM MCTIYY U YYUTe/bU ¥ HACTABHULIM KOjU Cy PafiyIu ca fierioM MurpanTtuma y Cpbuju
(Pordevi¢ & Santi¢ & Zivkovié, 2018, str. 86).

Y HajBeheM pusKKy off MCK/bY4€HOCTH 13 0OPa3OBHOT CHCTeMa CY fiella KOja HICY Tpa-
JKMOLM a31JIa U Jielja Koja He TIoceflyjy MMyHa jokyMeHTa. CaMo ceflaM 3eMasba EBporcke
yuuje (benruja, byrapcka, ®uncka, Mranuja, Xonanauja, lllnanuja n lllBencka) geny ca
HepelIeHNM CTaTyCOM [03B0/baBajy IPUCTYI 0OPa3OBHOM CUCTEMY, JOK CY TPM 3eMIbe
(Mabapcka, Jletonnja 1 JInTBaHuja) eKCIVIMLIMTHO VICK/bYUIIe VIV OTPaHIYNIIE IPABO
Ha 00pasoBarbe oBe rpye fewe. Kana je ped o geny Tpaknonuma asua, ibuMa je IpaBHO
omoryheH mpuctyn 06pasoBHOM cucTeMy 3eM/be foMahnHa ¢ TMM LITO ce caM Tpoljec
06pasoBarba y HEKMM C/Ty4ajeBiMa MOXKe OfiBJjaTI Y OKBUPY a3M/IHMX LEHTapa yMeCcTO
y perymapuum mkonama (UNHCR & UNICEF & IOM, 20109, str. 4; Save the Children,
2018, str. 27; Ingleby & Merry, 2013, str. 33). Y Cpbuju je yK/byunBame jielje MUTpaHaTa y
06pa3oBHN cHCTeM 611710 IPOMOBICAHO U IOPYKAHO Off CTPaHe 3BaHNYHUX MHCTUTYILN]A,
amy u 6pojHMX HeBMAIMHNX 1 MehyHapOZHUX OpraHusanuja, a MOApasyMeBao je, Kako
yK/byuMBame y popMarHo 06pa3oBarbe, Tako 1 0be3behnBame HeopMamHOT 06pasoBama
y oKBUpY npuxBaTHuX 1 a3mnHux nenrapa (UNICEE 2018, str. 4).

Benuku npo6em 3a 06pasoBase fielie MPUCHIHIX MUTPAHATa IPEICTaB/ba U Hego-
Cilaiilax pygckux u punancujckux pecypca. HemoBorbHO je MecTa y MIKO/IaMa, HeIOBO/BHO
je MoryhHOCTM 3a [ip>Karbe HOMYHCKMUX YacoBa, OYIIeTI Cy OTpaHMYeHH, HEIOCTajy 0Oyke
3a paf ca IeL0M MUTPaHTIMAa 33 HACTABHIKE VI YYNTe/be, a HAPOUNTO ¥ 0O/IacTuMa paja
ca yU4eHMI[MMa KOjuMa je moTpebHa [OIaTHA IICUXOJIOIIKA MMOPIIKa U momoh y yuemwy
jesuka (UNHCR & UNICEF & IOM, 2019, str. 9). YecTo ce 3acTyma cTaB fa 61 MIKoJe
Koje npuMajy sehn 6poj murpanara rpebano ga gobujy u sehu dunancujcKy mogpuky
Kako 61 ce JaKiie caBnafiaie 6apujepe Ha Koje ce HaMIa3! y Iporiecy obpasoBama jielje
murpanara. MebyTim, oBa mpenopyka ce 4ecTo He CIIPOBOAM y IIPAKCH, Ia IIKOJIe U Ha-
CTaBHMIM pajie ca pecypcuMa KojuMa 1 MHade PacHoIaXy U KOjy HUCY HOBO/BHU HUTH
aJleKBaTHM 3a paj ca JeljoM MUrpanTuma. Vcrpaxmpame crposefieHo y [pukoj, a uujn
Y30paK Cy YMHWIN HACTAaBHUIM KOjU Pajie ca IeljoM MUTPaHTIMa, II0Ka3aJIo je ja paj ca
BIMa [OoipasyMeBa I MHOTO MMITPOBU3allje jep afieKBaTHUX 1 IpuIaroheHnx yioeHmnka
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u HacTaByx MaTepujaia Hema (Katipoglu & Simsek & Gunduz, 2018, str. 28; Papapostolou
& Manoli & Mouti, 2020, str. 13).

Jlenn koja cy mpolia Kpo3 UCKYCTBO MUTpAIIMja 4eCTO je HEeOIXOHA JogailiHa iicu-
Xonowka flogpuika, Ipe cBera 360T CTpeca ¥ TpayMe Koje Cy JOXKMBE/a Y 3eMJbJ TOPEKIIa,
TOKOM IIyTa, a1 y 3eM/bJ IeCTUHALMje. 3a Jely Yuji Cy 5KMBOTY OVJIN IPOMEbeHN yCTIer
IIPUHYAHUX U WIETQJTHUX MUTPallMja M paTHUX HEIPUINKA y 3eM/b) IIOPeKJIa, IIKOJIa je
IIPBO MeCTO IJie Ce IUXOBM XXMBOTK Bpahajy y HopmMary. IlIkora 3Ha4u peft, MUp, CUTYPHOCT
u npujare/beTBo (Celik, 2020, str. 84). BehnHa ferte ce ycmenHo afantupa Ha HOBe XIBOTHE
ycoBe 1 6p30 ce OIIOpaBM HAKOH IITO CY MM OCHOBHE XMBOTHE U IICUXOJIOLIKE [OTpe-
6e 3aoBosbeHe. MebyTM, 360r IpeTXOAHOT OfICYCTBA M3 IIIKOJIe 300T [YTOT Iy TOBaMba,
CTpeca TOKOM ITyTa MIU TYOMTKa CPOJHNKA U CBAaKOfHEBHE PYTHHeE, [iella MUTPAHTU MOTY
MIMaTy IpobieMa ca KOHIJeHTPaLijoM, MOTHBAIMjOM 3a yIeHbe M MO>Ke MM OUTH IOTpebHa
crienujanusoBana ncuxosonka nomoh (Koehler & Schneider, 2019, str. 10; UNHCR, 2019,
str. 28). YIpkoc mocTojamy oBe IoTpebe, 4eCTO HELOCTAjy PeCypCH 3a IIpysKambe TOJaTHe
ICUXOJIOLIKE IOJPIIKe Aely MUTPAHTIIMA.

Crpec Kof felie MUTpaHaTa MOXe OMTHU 1M3a3BaH U KyITypHUM L1oKoM. KoHijent
KY/ITYPHOT LII0OKa KOPUCTH Ce Off, 50-MX TOAMHa ITPOLIOT BeKa fa 06jacHM CUTYALV)y Kaja
JbY[IVL lONa3e Y KOHTAKT ca IPYrauujoM KyITypOM, IJIMa CTPaHOM, 360T dera ce ocehajy
30YIbeHO U Ie30pyjeHTUCaHO. V3/Tarame HelI03HATO] KYITYpU MOXe OMTU KOPUCHO, alu
MICTO TaKo MOXKe 61ty crpecHo u mrreTHo (Maufakkir, 2013, str. 323). IlITo cy Behe pasnu-
Ke n3Mebhy kynrypa, Behu je u kynrypuu mok. Vako ce KynITypHM LIOK IPBEHCTBEHO CMa-
Tpa HeraTUBHUM CTameM, Andpen Annep (Alfred Adler) je jeman of TeopeTnuapa xoju
Cy CMaTpasu Ja OH Ipy>Ka OfINYHY IPUINKY 3a YIO3HaBame Ipyre KyIType ¥ TNIHU
pasBoj (Adler, 1975, str. 14).

Typcka, Koja je mpBe usbermie n3 Crupuje mpummna 2011. roguHe, ycroctasmbajyhn
IIOJIUTUKY ,,OTBOPEHNX Bpara’, O1JIa je MeanHa 3eM/ba 3a M30erie HopopuLie 300T JpyLITBe-
HVIX, eKOHOMCKUX U IIOJIMTUYKUX NIPWINKA, QI Y KYITYPHUX CIMYHOCTH, YUMe je KYII-
TYpHM LIOK 6110 Mamu, a MHTerpanyja ycrenranja u nakma (Gomleksiz & Aslan, 2018,
str. 46). CremeH counjanHe auctaHie nsMelhy KynType sem/be OpeK/Ia 1 KYIType 3eM/be
IecTHHAIMje, TaKoDe, yTude Ha ycrex y o6pasoBamy 1 Ipoljec afanranyje. CorujanHa
IMCTaHIIA 3aCHMBA Ce Ha pasiMKaMa 13Mely KyITypHUX BPeJHOCTH, COLMO-eKOHOMCKe
nosanyHe U GpuaNYKUX 0coOeHOCTY IpUIagHmKa pasmnauTux kynrypa (Dronkers & de
Heus, 2012, str. 8). YiipaBo 360r TOra je BaXKHO Jja Ce IIpM MHTErpaLuji elie MUrpaHara y
06pa3oBHN CUCTEM ITKEbA YCMEPU KaKO Ha CIMIHOCTY n3MeDy KyaType us koje gonase n
KYITYpe y K0joj ce cajja Hajlaze, TaKo 11 Ha KYITYPHY MHTepaKLujy Koja Oy IoppasyMeBaa
Mebyco6HO yrosHaBamwe pasIUINTUX KyITYPHUX naeHTHTeTa. HapasHo, Tpeba Harmacu-
T fia ¢y u y Typckoj mera us Cupuje Hanmasmia Ha Ipo6jeMe y poliecy o6pasoBama.
Hajseha npenpexa 61710 je HerosHaBame je3nKa, Kao 1 HeIOCTOjakbe IIKOJICKOT porpa-
Ma aJIeKBaTHOT 3a IpUCTUITY feny. IIpo6ieM je mpencras/bana M He3aMHTEPECOBAHOCT
poauTesba 3a 06pasoBame Jielle, Kao U HefloBO/bHA IPUIIPEM/beHOCT HaCTaBHMKA JIa ce
cyodue ca 6pojHIM 1M3a30BMMa Koja ca coboM Hocu paf ca ferjom murpanTuma (Gokee &
Kilig, 2018, str. 488).

VIHTepKyITYypPHUM NPUCTYIIOM ¥ 06pasoBamy fielle MUTPAHATA, ajI) U YOIIIITE Y
obpasoBamy, yMamuau 6u ce mreTHN epeKT O6POJHUX HApegpacyga u citiepeottiuiia o
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muipantiuma. Hucy peTkn ciydajeBi ja je T0KaJTHO CTAHOBHUIITBO HErOOBaIO 300r
yIlMca fielje MUTpaHaTa y peryaapHe mkose. Kaga craHOBHMIITBO HUje 00aBelITeHO 1
a/IeKBaTHO IIPUIIPEM/bEHO, MOTY Ce JIeCUTH CUTyaluje cmmdHe oHoj y llInmy?, kama cy po-
IVTE/bY 3aT€YEHM HOBOHACTAIOM CUTYaljOM M3PA3UIN CBOj PEBONT Kpo3 ImpoTecT. [lo
OBaKBIVX CHTYyallUja 10/asy Kajia IOKaTHO CTAHOBHMINTBO HeMa I0BO/bHO MHGOpMaIuja,
Kafia Hyje 06aBellTeHO Ha BpeMe, amy U 300r pasnmnanTux (fes)nHpopMalyja of cCTpaHe
MeMja U JPYLIITBEHUX MpeXKa.

Y HOBMHCKUM HacTOBMMa ce Hajuelnhe y3 ped MUTPAHT MOTY IIPOYUTATI M OIMUCH
HONYT ,arPeCUBHI U CYPOBM AMB/bALIN , ,MELITAHN Y CTPAXy , ,,JICIAMUCTIL, ,,TEPOPUCTH
»CUTIOBATe/bIL , ,eHOpMaH 6poj” 1 /1. Y BllIIe HaBpaTa M0jaB/bUBaIe Cy ce MHbopManuje
0 MacaMa MUTpaHaTa Koju 6opaBe y IPUXBATHUM LIeHTPKMA, 300T Yera JOMUI[UIHO CTa-
HOBHUIIITBO HAIYIITA CBOje JOMOBE, IIPY Y€MY Cy Ce Te MH(OPMAaIlje YBEK ICIOCTAB/basIe
Kao HeTawyHe. Y CBAaKOM TPEHYTKY ce nHpopmarmje o 6pojy MurpaHara MOry poBepuTH
Ha cajry KMIPC-a (Komecapujar 3a usbernuue n murpanyuje Perrybnuke Cp6uje), kao n
y U3BelITajuMa 6pojHNX HeBIaAnHuX 1 MehyHapogHux opranusanuja nonyt VIOM-a
(MebynapoznHa opraHusanyja sa Murpanuje). JeoHa oy Hajuemhux npegpacyna je fa cy
MUTPaHTU MJIafii MymKapiy, camuy. OBUM ce IofpyKaBa Mjeja 0 MUTPaHTUMa Kao Te-
POpUCTUMA, a IIOpe] TOTa Ce JKeHe 1 Jiella YMHe HeBWUbMBUM. TpeH | la Cy MUTPAaHTH Y
BeheM 6pojy MmymuKapuy jasba ce of 2019. romiHe, a 0 Tajja MUTPAHTe CY MAXOM YMHITIE
nopozute ns Cupuje. ¥ Hemauxoj je 2019. rogune ox 140.000 3axTeBa 3a asun 20% 6umo
IIO{HETO Off CTpaHe >keHa, 30% of cTpaHe MyliKapana, a 50% cy unania gena (Milinkov
et al., 2020, str. 42).

Jesuuika 6apujepa npencTasiba jenHy of Hajsehnx mpempeka 3a o6pasoBarbe 1 MH-
Terpaunjy fietie Murpasata. Ilpunynne Murpanuje kpehy us semasma nonyt Comanuje,
Tane, Cupuje, Eputpeje, ABrancTana u gpyrux, aGpuikmx, 1 3eM/ba LieHTpanHe A3suje.
Kao lingua franca y xomyHuKanmju MurpaHaTa ca CTAHOBHUIITBOM Y 3eM/baMa [ieCTH-
Haluje M3/iBaja ce eHINecKN jesuk. MebyTum, kako To Huje MaTepM je3UK HUjeHe Off
CTpaHa yK/bYYeHUX Y KOMYHUKAIIN)y, OHa ce yBeK ofiBuja otexkaHo (Nishanti, 2020, str.
77). Je3au1y ONYT HAIITY, Bapy, aPaIICKOL, TUTPUEbA M COMAJIMjCKOT CY je3UIIM KOjHU CY,
OCHIM y PEeTKMM CITy4YajeBMMa, HETIO3HATH Y eBPOIICKMM ApxaBama. [Tomasehm ox Tora fia ce
jesVK IOKMB/baBa Kao IpBYU ujeHTI(UKaTOp (He)IpUIIagHOCTY ofpeheHoj rpymy, jesdka
6apujepa je TelIKO IPeMOCTNBA IIPeNpeKa y KOMyHUKALUjU ca MUTPAHTIMa, HOCEOHO y
KOHTEKCTY 06pasoBama.

JonaTHa jesnyka MofpliKa ey NPUCHIHUM MUTPAHTMMA je OCKY/IHa, a/li Y MICTO
BpeMe U HeOIIXO[HA 3a [IpeBasuIaxemne oBe bapujepe. [Jerja MurpanTu Hajuenthe He 110-
3Hajy je3aUK Ha KOMe ITpaTe HACTaBY OBO/BHO JOOPO fja 61 MOI/Ia KBAIUTETHO JIa CaB/Iafiajy
TpaziuBo. JOI jeflaH Tpo6IeM je 1 Maja 3aHTEPECOBAHOCT 3a yUeHe je3VKa TPAaH3UTHNX
3emaspa oyt Cpbuje, Ipuke mnn Byrapcke, kao 1 Herocrojame yii0eHNKa 3a Aely Mu-
rpanre (UNHCR, UNICEE IOM, 7). 3a mo6o/plambe YCIENTHOCTY Y VY je3UKa, ajiu
U IIKOJICKOT yCIleXa YOIIIITe, Tpeba MOfCTUIIATH yUere je3nKa 3eM/be foMahnHa, anu y3
TO OIp)KaBaTH ¥ 3HAIbE MaTepHET je3nKa jierie MurpanaTa. Ha oBaj HaunH ce mena 6orbe
MHTErPUNLY Y HOBY KYITYDY, a Y ICTO BpeMe He 3aIl0CTaB/bajy MaTePIby je3UK U OCTajy

> https: //rs.nlinfo.com/vesti/a317284-roditelji-u-sidu-protiv-dece-migranata-u-skolama/
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6m1cKa KyITypu cBojux poputeba. OBO je moce6HO 3HauajHO 360T IOfIe/BEHOCTH KOjy fiela
MUTPAHTH KOja OfPACTajy y cTpaHoj Kynrypu ocehajy nsmehy morpebe 3a nnrerparmjom n
4eCTOT MHCUCTYIpara poiuTe/ba Ha IpUp)KaBamy IIpaBIIa Matepme Kynarype (Katipoglu
& Simsek & Gunduz, 2018, 28; Eres, 2016, str. 68).

Takobe, Berku mpo6iieM je To ITO He 3Hajy CBM HACTaBHMUIM Y IIKoaMa y Cpouju
eHIVIECKM je3MK, LIITO UM OTeXKaBa KOMYHMKALUjy ca JeljoM MUTPAHTUMa, a HajBehy 1o-
Moh decTo nobujajy on npyrux yuenuxka. Ca fipyre cTpaHe, Ty Cy I Jiella MUTPaHTH Koja
TOBOpE CaMo MaTepU jesK, na je nomoh npesopuona Heonxonua (Dordevié & Santi¢ &
Zivkovi¢, 2018, str. 86). Borbe je3nuke BeNITIHE He caMO JIa MOTY O/TAKIIATY 1 YHATIPETUTH
nporlec y4yemwa Beh 1o6ospIIaBajy 1 MaHCe Ha TP>KUIITY pajia HAKOH 3aBPIIEHOT Ipolieca
obpasosama (Whitaker, 2010, str. 4).

JemaH ox mpyMepa IIO3UTUBHE ITPpaKce Koja OJIaKIIaBa caBlajiaBabe jesndke bapujepe
jecte 1 yBoheme KyITYpHMX MefiujaTopa 11 IPEeBOAUIIALIA ¥ Ofie/berbe, YMMe Ce el OMO-
ryhasa mpaheme HacTaBe, anu 1 BUXOBA KOMYHMKAIMja 1 connjanusanuja. Tpeba nmatn
y BUJY [ja OBa IIpaKca MOXKe [IPeICTaB/baTyl M Mad ca ABe owrpuiie. IIprucycrto ocobe
ca KOjoM JieTe KOMYHMIIMPa Ha MaTe€PHEeM je3UKY y YIMOHMUIIY MOXKe YCIIOPUTY HEeTrOBY
VHTETPALIN)Y Y 3ajelHNILY, YMambUTY ITOJCTUIIAj [Ja CAMO KOMYHUIIMPA Ca HACTaBHUIIMIMA
U [PYTYM YYeHNUIIMMA U YIMHUTH Fa 3aBUCHYM Off Apyre ocobe. Y3 To Tpeba HalIOMeHY T
Ia OBa yCIIyTa HuUje yBeK U CByAa HocTyIHa fgern. Behuna nene koja cy moxabana HacTaBy
y Cpbuju ncTakIa cy Kao ojakiIaBajyhy oKoIHOCT TO IITO Cy VIM YYUTE/bY U HACTaBHM-
LM TPafiMBO IIpefiCTaB/ball KpO3 KOHKpETHe IIpuMepe 1 y3 Kopulthemwe pasanmuuTix
HacTaBHUX MeTopa. Ha Taj HaumH cy He camo akie caBiafjaBai jesuk Beh u crumamm
CBaKOJIHeBHa, MpaKkTW4Ha 3Hama (Dordevi¢ & Santi¢ & Zivkovié, 2018, str. 88).

Y okBupY jesudke 6apujepe MoXe ce M3IBOJUTH jOII jefjaH IIPobIIeM, a TO je KOMYHU-
Kayuja ca poguitierbuma fielie IPUCHTHUX MUrpaHaTa. HeoBo/bHa koMyHuKatyja usMeby
HaCcTaBHMKA U POAMTe/ba IIPeCcTaB/ba MPobIeM KOju Huje 3aHeMapJbuB, a YMjU Y3POK
MO>Ke OUTM HelO3HaBama je3NKa off CTpaHe POAMTe/ba, ami ¥ GUHAHCUjCKU TIpO6IeMM
pozuTeba, He3aMHTEPECOBAHOCT 3a 0Opas3oBame fielle 1 IIaHMpabe HaCTaBKa IyTa y
mwpany 3emspy (Eres, 2016, 68). Vmak, yk/bydeHOCT pofuTeba y 06pasoBame felie nma
MO3UTUBAH 3HAaYaj ¥ YTUIIAj Ha IbUXOB IIKOJICKM YCIIeX I afjanTanujy. Beoma je BaxxHo fa
capafima 6yae obocTpaHa 1 fja HOfpa3yMeBa 3aMHTEPECOBAHOCT POAUTE/bA 32 HIKOJICKe
aKTMBHOCTH Jlelle, a/li ¥ OTBOPEHOCT HACTAaBHMKA I IIKOJIE 3a CApa/iiby Ca POJUTE/bIMA.

Hlenia MurpanTy Ge/leke MHOTO M30CTaHAKa M3 LIKOJIE, ¥ TO ITOCeOHO Kajia je ped o
HernpaheHoj e Koja cy 6e3 Hafi3opa popuTesba M ofpacior cpoguuka (Ennab, 2017,
str. 4). YripaBo 360r Tora je BaXKHO, OHJIa KaJja Cy fielja Y IIPaTk POANTe/ba WX CPOIHIKA,
YCIIOCTAaBUTH JOOPY Capajiiby ca BYMa Y UICKOPUCTUTY OBY IIPEIHOCT jep YK/bYYeHOCT I10-
ponuIie y obpasoBame felle M BeHa MOfpIIKa JOTPUHOCe MOTVBAIIVY Vi TIOICTUYY YCIIeX
yJeHuKa. Pogurerbu ierje MurpaHaTa 4ecTo MMajy Majo 3Hama 0 MOTyhHOCTMMa 3a o6pa-
30Barbe CBOje Jielle, HITO yMalbyje LIIaHCe 33 YCIIENTHO yCMepaBarbe fielle Y IPaBIy CTUIamba
06pasoBarba, KaKO Y TPAaH3UTHUM 3eM/baMa, TaKo I y 3emsblt fiecTuHanje (Dronkers & de
Heus, 2012, str. 3). ¥ cny4ajeBuma HenpaheHe fietie, Tpeba paguTy ca IeljoM U yKa3aTu UM
Ha 3Hayaj Kojit 06pasoBare MMa 3a IBIXOB Ja/bJ )KMBOT U YCIIEX 1 Ha Taj HauyH mopcrahn
IbJIXOBO MHTEPECOBAILE 32 LIKOIY.
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Benmuky npenpexy y 06pasoBamy fielie MUTpaHaTa [IPefiCTaB/ba U I0KAUUja PpUuxeait-
HUX yeHillapa y KojuMa 6opase, a Koju ce Hajuelhe Hajase y pypaHUM CpefiiHaMa, IITO
y BEJIMKOj Mepy OTeXKaBa IPUCTYH 00pa3oOBHMM MHCTUTYLMjaMa. Y CIy4dajeBlMa yhasbe-
HOCTY TIPUXBAaTHUX LIEHTapa Off IIKOJIe, eI U pOAUTe/bYIMA OTpebHa je noluciiiuuxa
flogpwika y BUAy IpeBo3a fielie U3 MPUXBATHOT LIeHTpa /10 LIKojIe 1 Hasaz. IIpobieM je u
"ecilio fipece/verve gele TOKOM IOCTYIIKA 0OMjarba a3uIa U3 jefHOT IPYXBATHOT LieHTpa
Y ApYyTH, Kao u ycpencpeheHOCT Ha ImaHMparbe HacTaBKa ITyTa.

METOIOJIOTUJA VICTPAJKMBAIHA

Ha 0cHOBY peTXOfHIX TEOPHjCKIX pasMaTrpara MOTY ce u3aBojutu crefehe mpemnpe-
Ke 32 00pa3oBarbe IPUCUITHUX MUTPAHATA, AgMUHUCTApaTiU6He U UpasHe Tipeiipexe 3a yiuc
geve MUIpanamia y WKomny, Hegociaimax bygckux u pUHAHCUJCKUX pecypca 3a ciiposoherve
agexeaiite Haciliase, Hociliojarve oitipebe U marvax moiyhHocitiu 3a Upyicareem UcUxosno-
wike fiogpuike, ipegpacyqge u ciliepeoifiuiiy 0 MUIPAHTIICKO] HoTynauuju u jesuuxa 6apujepa.
Llnm ucTpakusama 6uiI0 je yrBphuBame Gakropa Koju JOBOJE IO CTBapama IIperpeKa
3a yK/by4UBambe Jelle IPUCHIHNX MUTPAHATa Y OCHOBHO o6pasoBame y Cpbuju 1 TOKoM
nporjeca 06pa3oBama, Kao ¥ KaKo ce Te IIpeNpeke peBasuase y Mpakcu. VIcTpaxknsame
je ob6aBbeHo centeMbpa 2021. TofyHe, a ¢ 063MPOM Ha TO JIa je y TOKY ITaHJeMuje KOpOHa
BUpYCa JOIIIO /10 IPOMeHa y 06pasOBHOM CHCTEMY, BaXKHO je HAaIJTaCUTI Ja Ce UCTPaXKu-
Barbe OJJHOCH Ha IIepUOf IIpe moueTKa maHxeMmuje. OCHOBHa IKo/Ia ,,/bymue llmanary”
Hajasy ce Ha Teputopuju onmtyHe bema ITamanka y unjoj 6msnHm ce, y ceny JluBrbaHa,
HaJIa3y [IpUXBaTHM LIeHTpa ,,[JuB/pana” y koMe cy 2017/18. rogyHe 60paBuie MUTpaHTCKe
nopopuie 13 Apranucrana u Vpaxka. ¥ mkony je 29. centem6pa 2017. ropyHe KpeHyro 23
Jielie 13 MIPUXBATHOT LIEHTPa, Off Tora 13 yueHuKa y Hyoke paspefe (ox 1. o 4. paspena ) u
10 yyennka y Buie paspepe (of 5. 5o 8. paspena). O pamy LIKOJIe ca IeLOM M3 MUTPAHTCKe
nonynanyuje nHPopMaIyje Cy IpUKyI/beHe Ha OCHOBY NONTYCTPYKTYPHMPAHNUX MHTEPBjya
ca TpM y4uTe/bMIle U JOKYMEHTaIVje fob6yjeHe Ha YBUJ, Off CTpaHe IMPEKTOPKe MIKOTIe,
a BesaHe 3a paf ca jietloM MurpaHTuMa. CBe MHTEepBjyuCcaHe yIUTe/bUIE MMajy BUILE OFf
25 rofMHa MUCKYCTBa Y pajly Y HaCTaBU, Ko M y pajly ca [ielloM U3 COLMjaTHO OCET/bUBUX
rpymna. Y MHTEpBjyuMa Cy TOBOPMJIE O MCKYCTBY Pajia ca Ie[JOM NPUCUIHUM MUTPaHTIMa
Ca KOjUM Cy ce IIpBU Iy T cycpesie y mKkojckoj 2018/19. rogunu. Kako je peu o Temu koja
je oceT/pVBa M peaTMBHO HOBA, & CAMU UCIUTAHMIV HICY TaKO JOCTYIHM, KopuinheHa
je KkBanmuTaTMBHA MeTofosnoruja. O6aB/beHN Cy HOMYCTPYKTYPUPAHU NUHTEPBjyU KOjU CY
omoryhuu fa ce fobujy nadopmanmje o mpernpexkama 3a o6pasoBare Aelle IPUCHIHNX
MITPAHATAa, a/IM IpyTa ¥ BaKHa MCKYCTBA U JJOKMBJ/baj/l BE3AHN 32 OBY TEMY y4eCHUKA
ucrpaxusama. Ogabpana je popMa NOTYCTPYKTYPUPAHOT UHTEPBjya jep OHa oMmoryhaBa
Jla ce pasTOBOp BOAM ITPeMa yHaNpes KOHIMIIMPAaHOM IIO[CETHIKY Ca TeMaMa 3a pasToBOp,
aJ 0CTaB/ba MOTYRHOCT 3a IpOMeHY pefloc/ielia MITakba WM II0CTaB/bakbe MNTamka Koja
Ce He HaJ/la3e y IOJICETHIKY 3a Pa3roBOP y 3aBMCHOCTH Off TOKa pasroBopa. O6aB/beHM NH-
TEPBjyu O/ Cy TOMYCTPYKTYpUpPaHy ca POKyCOM Ha rope u3fiBojeHe K/byJHe AYMeH3Mje
3a YK/by4nBame fierie MurpaHara. [Ipeko copTeepa 3a aHammM3y KBaaMTaTUBHIX ITOflaTaKa,
QDA Miner, HaKOH TpaHCKp1OOBamba MIPUKYIUbEeHUX IIOiaTaKa 00aB/bEeHO je IBUXOBO KO-
Iupame IpeMa yTBpheHNM TeMaMa pasroBopa, a 3aTUM 1 aHajM3a MofjaTakKa.
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PE3YJIITATU NCTPAJKMBAIbA

Ha ocHOBYy flokymeHTaIMje o6MjeHe Ha YBI, CTAPOCHA, TTOTHA VM eTHINYKA CTPYKTYpa
Zelie Koja cy noxahana HacTaBy 61na je cenieha, ymmcaHo je feBeT yueHMIIa U YeTPHAECT
Y4eHIKa, off Tora 4YeTVpM y4eHMULle 1 ieBeT y4eHIKa y Hipke paspefe (of 1. fo 4. paspepa)
U TIeT y4eHUIIa 1 TIeT y4eHNKa y Bulle paspefie (of 5. o 8. paspena). [Topexnom us Mpaxa
Cy Oute iBe y4eHMIIe 1 TPY YUEeHNUKa, a CeflaM yueHMIIA 11 jelaHaeCT y4eHMKa 61Io je mope-
K70M u3 ABranmucrana. llIkosna je nspagniaa AKIIMOHY IUIAH 3a IPUXBAT Jelie MUTPaHara,
paspefHe cTapellHe ¥ HACTAaBHMULIM KOjM Pajie ca /IelloM MUTPAHTMMa Cy Ha MeCEYHOM
HMBOY JOCTaB/ba/I) HapaTVMBHe M3BeEIlITaje O HAIIPETKY Jielle, a BoheHa je 1 eBMueHIIMja
0 6pOjHNM aKTMBHOCTMMA Y KOje Cy Jielia 61/1a yK/bydeHa, a 0 YeMy CBeflode HapaTUBHM
usBewTaju n pororpaduje. 3a CBaKko AeTe OTBOPEH je mocebaH MopTonmo y Kome cy
yuMTe/bILe OfyIarae IIKoJCcKe 1 foMahe pajjoBe ferie MUrpaHara.

Maxo je 3a mpuctyn o6pasoBarmy HEOIIXOJHO HajIIpe CaBlafjaTyi IpaBHe U aMUHMU-
CTpaTMBHe NpenpeKe, y OCHOBHOj Komu y bemoj Ilanannu gena murpanTu cy 29. cen-
TeMbpa KpeHy/Ia y mkony 6e3 Behux mporenypantux noremxoha. Tpeba Harmacutu fja ce
OBJie PaJIyIo O Iel Koja Cy Ouia y paTbyi pOAUTe/ba U YUjH je IPETXONHNU HIBO 3Haba
OZIrOBapao y3pacTy, IITO Cy GaKTOPU KOjU 3HATHO OJIAKIIABAjy HUXOBO YK/bYUMBalbe
y obpasoBHu cucrtem. [IpeMa n3BerTajy KOOpfitHaTOpa 3a paj ca eljOM MUTPAaHTNMa
U3BPILIEH je IPeMeLITaj CaMo jefJHOT ieTeTa y HIDKHU paspef 360r rmoTernkoha y canafaBarmby
TpajiBa 1 y3 CaIJlaCHOCT POJMTEbA.

YecTo ce Kao jefaH off BaXKHUjUX MpobaeMa cTude 0f60jHOCT TOKATHOT CTa-
HOBHUIITBA [IpeMa MUTPaHTCKOj momymanuju. Y benoj [Tamanun Huje 6110 MHIMAEHATA,
a/IM MHTEPBjyucaHe YYUTe/bNUIE YKa3yjy Ha TO I Ce IO MOHAIIAY Jielle MOrao BUETH
craB poauteba. Takobe, HuKaga Huje 6MIO IPUTICAKA HA JIELY IO MUTakY MPUXBaTamba
Jele MUTPaHara.

»POIMTE/bCKM CaCcTaHAK je 6110 3aKa3aH, MU CMO IIpe TOTa CasHa/IM Ja OHM JO/Ia-
3€ U Ha TOM POANTE/bCKOM CACTAHKY Cy pouTe/by 61 yryheHn fja ferja IpucTinKy.
O6jacHnmm cMo fia ¢y fielia cMenrteHa y J{uB/baHu, fia je CBe y pefy, CBe je CIPEMHO U cafia
je Ha HaMa [ja MX MM IIPMXBAaTHUMO KaKo Tpeba 11 Off Hac 3aBMCH KakaB he ofHOC 1 aTMOC-
depa 6utn y yunonnim. Tako fja Cy pOfuUTe/bl T€HEePAJTHO JIENI0 IPUXBATIIN, HUKAaKBUX
npobnema Huje 6110. HopManHo, nMa Jierie Koja ce 6all Tpy/ie OKO IIX U OHe Koja Cy
Oua oHaKo, HesanHTepecoBaHa. HapaBHO, HMKOra He IPUTUCKALI jep U TO uzie o Kyhe
U TY MIMAII JbYfe Koju 6e3 0031pa LITO Cy CarlacHM 3allpaBo MMajy OpojHe mpenpacype.”
(Bupana, 30 rogyHa paJHOT MCKYCTBA Y HacTaBmu)

O oprOCnMa n3Mel)y melie y yUMOHUIIN, Y jeTHOM Off, CBOjUX M3BEIITaja, MHTEPBjyM-
CaHa yYMTe/bulla MAILIE,

»JJVIPEKTOPKa LIKOJIE je OBeNa JBOJUILY Jledaka KOjy Cy Jiella CpAiauHo joueKaa
y3 HecebuuHO HyDemwe cobogHMx MecTa y Knynama. buma caMm 3aloBo/bHa Kajja Cy ce
YUeHMIY caMM HOHYANIN Jia OyAy Mapembak-1oMOh CBOjUM HOBUM IPYroBMMa Kako 61 ux
mTO 60/be YIO3HAM Ca IPOCTOPYUjaMa Hallle IIKOJIe ¥ pajly Ha CaMOM 4acy.

* Tlomauy o y4eCHUIIMMA VICTPAXKMBabha 00jaB/beH CY Y3 IUXOBY CaIJTACHOCT.
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ITpeTxX0oHO MCKYCTBO y pajly ca [JeljoM MUTPaHTHMa HUje MMAaO HUKO Off 3aIl0-
CTIEHMX Yy IIKOJIM, Q/I¥ Ce U3 OATOBOPA YUMTE/bUIIA HA MUTAE KAKO CY Ce IPUIpemMarne u
KaKo Cy uaryieziazie obyke 3a paj| ca IelloM MUTPAHTUMA CTIYE YTUCAK 1A CE Y IBUXOBO
YK/by4MBatbe Y 00pa3oBHM CHCTeM KPeHY/Io He caMo 6e3 IIpeTXOofHOr 1ckycTa Beh u 6e3
KOHKDETHOT II/IaHa — CBY CYy Ce HallUIX Ha Herlo3HaToM TepeHy. OBuM ce norephyje 1 Tesa
Jia HeJOCTATAK JbYACKUX PeCypca IIpeficTaB/ba jefHy off Hajsehux mpenpexa sa o6pasosame
[ene MurpaHara. HpeMa I/ISBCIHTajI/IMa KOOpAMHaTopa 3a pajg ca MUTPAHTVIMA, YINTEbI
1 HacTaBHMIM Cy Behy feo 0OyKa 3a paji ca Ie1loM U3 MUTPAHTCKe NoIy/anuje moxaham
yIIOpesio ca BUXOBUM IHoxabhameM HacTase.

»O0YyKe cy 61ie BuKeHoM 1 nmana cam ocehaj na Hiko Huje 3Hao Huita. Huko
HIje HIf MMao UCKycTBa. IIpBo cama jesndxa 6apujepa [...] Tu cemmuapu cy Buiie 6unn
pasMeHe HallleT MCKYCTBA [ja BUAMMO KaKo Ce y KOM KaMIy paji, Kako y ZPyIUM IIKO-
mama. Of Hac ce TPAXIIIO f1a TOCTAB/hAMO M3BEIITaje O CBEMY IITO PafMO U YMHN MU
Ce Jia Cy TU CeMMHApM CIY)KIIN fia Ce KPO3 Hallla MCKYCTBA CK/IOMM C/IUKA O HIIMA, jep
HUKO HIje 3Hao LITa U Kako fa pagu.” (brpana, 30 roguHa pafHOTr UCKYCTBA Y HACTABI)

»HapaBHO Jja H1caM MMajia HUKaKBO MCKYCTBO Y pajy ca ierioM Murpantima. OHu
CY KOJi Hac [JOLIN KpajeM cenTeMOpa, HUKaja paHyje HICMO UMM [iel[y MUTPAHTe.
Vimanu cMo jefaH pasroBop ca AUPEKTOPKOM, OHA HaC je IIPUIIpEMIJIa, VI THIIa HAC Y
TO LT HAC OYeKyje, JOOMIM CMO OCHOBHe MH(pOpMaIiuje 0 el 1 oM CMO caBeT Aa
npunpemnmo u hake 1 pogmrerse 3a wuxos gonasak.” (Hema, 30 roguHa pagHOT NCKyCTBA
y HacTaBM)

YdauTespniie fielfy Koja Cy HacTaBy Ioxahasa y lBUXOBUM Ofie/bebIMa OIUCYjy Kao
Becery, BpeIHY, IOCTYIIHY ¥ APY>Ke/byONBY. YKa3yjy Ha TO [ia Cy MMaJe CBeCT O TOMe IITa
CY CBe Jlelja MOIJIa Jia I0KMBe TOKOM ITyTOBaha, ajli Ia Y IOHAIIAY Y MHTepaKIuju y
Ofie’berby HIICY TTOKasyBasa MoTpeby 3a JOoJaTHOM IICUXOIOIIKOM MOAPIIKOM, 11a Y CKIafy
ca TMM, HI OHe HIUCY ITpeBuIIle OKpeTajie IpUYy 0 UCKYCTBY Murpanuje. Ofie/bera cy Io-
cehyBamy 1 IICKX07I031 HEBTA/IVHYX OPTaHNU3AIMja KOj/ Cy PAJIVIIN Ca IeLIOM MUTPAaHTUMA.

»ilednIia cy 61a Becena, GyHa, 63 MKaKBUX Ipob/IeMa. YOIIIITe ce Huje BUAENO0
fa cy mpoiuia To mTo jecy. IIITo ce Tde THX MCKyCTaBa HICAM HU IMTasIa IIyHO, jep
HIICaM 3Ha/a KOJIMKO 61X TUM IIMTambyMa KOIIajIa 110 ICuxy Te fete. Tpe6a ux mycrutu
Za mpuyajy konuko xohe o Tome, ako xohe. Onu cy 6aur 6unu Becena peua.” (bupaHa,
30 rouHa paHOr UCKYCTBA Y HACTABH)

Jesuuka 6apujepa IpefcTaB/ba IPBU IPOO/IeM Ha KOjHU YKa3yjy YUUTe/bILie, KaKO Y
KOMYHMKAIIVj! Ca JIEIIOM, TaKO ¥ Y KOMYHMKaIlMj! Ca IbJMXOBUM popiuTe/byMa. HemoBobHO
1o6po ITO3HABabE EHITIECKOT je3UKa Off CTpaHe YUMTe/bNIIA I JIelle, Kao U HelTO3HaBambe
aparickor/dapcu jesuka off CTpaHe yInTe/bIIla OTeXXaBaso je paf ca ferjom. Hajmaxre je
6uno pagutu Maremaruky, mehytum, xox Ilpupone u fpyiuTBa, Koja 3a objalimemne 3a-
XTeBa II03HaBalbe je3MKa Ha BYIIEM HIBOY, yUelbe je 61110 OTeXXaHo. JeffHa Off yUnTe/bUIIa
ucTUYe fia je, ¢ 063MpoOM Ha TO Jia Cy ApyTa Aella U3 Ofie/berba MPETXOJHO YUIIa eHITIeCKN
4eTUpY FOAMHe, BeMUKY noMoh y criopasyMeBamy fobujana ynpaso ofi sux. O YKYIIHO
23 yueHuKa Koja cy moxabana HacraBy y OcHOBHOj 1ikonu ,,Jbyndye Illnanan’, metopo
Jielie TOBOPMJIO je apallCKM je3MK, a 0OCAMHAeCT MepCUjcKy ¢apcu. YUnuTe/buIie Cy y pagy
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ca JIeljoM MUTPaHTMMa KOPUCTUIE METOJ] JEMOHCTpaluje, CIMKOBHE METOJIE M METO
IpamMarusanyje pagy 60/ber cropasyMeBama I caBlaaBamba IpajuBa.

,»Ja eHIVIECKN HICaM y4iIa y Ko/, VI oHzja cTBapHO Oy/ie TEIlKo. Ja 3HaM Te OCHO-
BHe Heke (pase 1 ja caf; xohy a 1M 06jacHIM KaKo jja ypasie IIOJIUIOH KaJia CMO MMaJIl,
1ITa Tpeba fja ce pajy 1 ja MX IMOCTABMM Ja I7Iefajy 1 KaXkeM UM Ja I7Iefajy LITa 1 KaKo
Tpeba, jep He yMeM Jja UM 00jacHMM Ha eHIJIecKoM. Jlelja cy MM JoCTa IoMarana, jep cy
Tafa Beh 4 rofyHe yunam eHIJIeCKY, IUTyC Cy Ty Urpuije u upTtanu ¢puimosn.” (Bumana,
30 rogmHa pafHOT UCKYCTBA y HACTABM)

»32 KOMYHMKALJjy CMO Ce CHAaJIa3I/IV, MaJIO eHITIECKH, MaJIO PyKaMa, TAHTOMUMOM.”
(Janmjena, 28 rofyHa paJHOT MCKYCTBA Y HACTABY)

VIHTepBjyncana y4nTe/b1Iia y CBOM U3BELITAjy O pajy ca JeljoM MUTPAHTUMA U CII0-
pasyMeBarmy ca IbIMa IIIIIe,

»HeBeIITo cMo cBU TOMUIN je3uKe OKO M3TOBOPA MMeHa, Ha 00e CTpaHe, CIopa-
3yMeBaJIi Ce I Ha CPIICKOM U Ha €HIJIECKOM je3UKY, Ka0 I FeCTUKY/IALNjOM, MIMUKOM.

Komynnmkanuja ca pogure/srma Oua je Ha 3aoBo/baBajyheM HUBOY ¢ 0031poM Ha
[OCTOjarbe 3HaYajHe je3ndke bapujepe, ay mpe cBera yunTe/buiie Ka0 MHOTO BOXKHU)Y
HaI/IalllaBajy MOPIIKY KOjy CY Y Ipoliecy obpasoBama IPy>Kamy cBojoj aeun. Vctuay n
fla Cy CBaKOJ{HEBHO Oule y KOHTAaKTY ca 3anocineHnma y Komecapujary 3a usbermmue un
murpanyje Perry6nuke Cp6uje Koju cy pafuiy y IpUXBaTHOM LIEHTPY U ca KOjuMa Cy MMajie
usyseTHy capajmby. OBuM ce, n3Mehy octasor, nctide 1 BaXXHOCT Hobpe capapmbe nsMeby
CBMX aKTepa YK/by4eHMX V paj ca JeljoM MUTPAaHTHMa Kako 61 mporjec ob6pasoBama 3a
BIX 6110 TIO3UTUBHO U YCIEITHO UCKycTBO. OBaKBY MCKa3y YKasyjy Ha 3Ha4aj IOJPIIKe
popuTerba flelle MUTPpaHaTa 3a BJIXOBO YK/byUnBame y 00pasoBame, a/y 1 3Ha4aj o6pe
capajitbe ¥ KOMYHUKalMje Ha pelalyjyl yYuTeb — PpOSUTEND.

»PouTersu cy 61mu noppiika, Oy Cy capaybUBH, ajli M caMa Jielja Cy 6ua usy-
3eTHa. MM CMO KOHKPETHO MMaJIi Taj OIILITY POAMUTELCKM CACTaHAK I7ie Cy OHM OVIN
U IJie CMO MIMa/IM IpeBopyona. Ty cMo ce yIIo3Hamy 1 pa3MeHUIM MULbera Y3 HoMoh
npesopmona. [Tocye Tora ce Ta KOMyHMUKalja ofBMjana npeko byau 3 Komecapujara.
Axo menu Hemto danu, ako Tpeba [ja ce ue Herje MM HellITO CIMYHO, M/IA je HEKO
6onecraH - ca lbUMa cMo KoMyHunupam. HapaBHo, oHM IIpeHOCe o] poiuTe/ba HaMa 1
oy Hac popure/buMa. Mopara caM ia MX o6aBelITaBaM 1 I7ie ia JOBe3y Jielly aKo MMaMO
HaCTaBy y IPMPOJY MU aKO MJIeMO Ha IIpupey0e, BAHHACTABHE aKTUBHOCTIL... 32 CBe Cy
O Ty, 4aK caM CUTYpHa Jia Cy MM IToMarasu 1 oko gomahux samaraxa” (Bupana, 30
TOfIMHA PA/JHOT MICKYCTBA Yy HACTaBM)

»IJOHeKIIe CMO OU/IM IIPeIYILITeHV CaMy ceOM, ajiu ca Ipyre CTpaHe MM CMO CBa-
KopHeBHY noMoh BomoHTepa u omoh /byy 13 KaMIIa, Koju ¢y pagum 3a Komecapujar.
buna je, cTBapHO, HeoxofHa oMoh. MeHn je moce6Ho 611a norpe6Ha nomoh jep cam
nMaja Hajmmahu yspacr, o ¢y 6mm npsany’ (Hera, 30 roguHa pajfHOT ICKYCTBA y HACTaBM)

Kao BakaH cermeHT YCIIEIIHOI YK/by4MBaba I€ll€ MUT'paHaTa'y o6pa30m—m CUCTEM
3€EMJ/bE ,[[OMahI/IHa 9€CTO C€ MOMMNIbE MHTEPKYIATYPHN NIPUCTYII KaO N3Y3€THO ITPOAYKTMBAH.
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JenHa o yunTesbuiia HaBony npuMepe MehycoOHor yrosHaBamwa KynTypa usmeby nene us
Aspranucrana n gene us Cp6uje. Victide u fja je oBakaB IIPUCTYII IIpe CBETa IO3UTIBHO
YTHUIIA0 Ha Jielly MUTPaHTe jep Cy Kpo3 MOIyRHOCT Jja CBOj je3VK U Ky/ITypy IIpeficTaBe
mpyruMa 6uma MOTMBIUCAHNjA 33 yIeHe 1 3a[J0BO/bHIja 6OpaBKOM y IIKO/I, a Takobe u
IIOACTAKHYTHja [a yde CpICcKy jesuk. Ha oBaj HaumMH mena cy nmasa IpUIMKe fa Hayde
o xyntypu Cp6uje, anu u fa peficTaBe CBOjy KyITypy Apyrapuma us paspepa, ITo je
YMAamIIO HETaTMBHE aCIeKTe KyATYPHUX Pa3/iMKa M OaKIIa/I0 NHTETPALN]jy fele Mu-
rpaHara y CpefyHy y K0joj 6opase.

»Ha Ipumep, mucaay cMO pedy ¥ OHfIa MUIIEMO Ha CPIICKOM I1a Ha eHITIECKOM
I1a OHM OHJja HAaINIIy Ha papcujy. VI mwumMa je u To 6110 3aHUM/BUBO jep ¥ MM YIUMO
opi wyx. OHu cy 6unu 4. paspern u taj ce yuu IIpupoza u fpyImTBo ¥ OHA CMO LipTajn
CBOjy U BUXOBY 3aCTaBy, IO, CIyIIa/IM BHIXOBY U HAIly XMMHY... ITa oHIa cMo uMamu y
YYMOHMIIM U BUXOBY 1 Hally 3acTaBy. Of BbMX CaM TPa>KIJIa fla HaIMIIYy ,,J00pofomym”
U1 Ha eHIJIECKOM M Ha CPIICKOM 1 Ha IaiuTy u papcujy. To 1 maH faHac cToju y yanoHumm.”
(Bupana, 30 rofuHa paHOT MCKYCTBA Y HACTABN)

»OHU Cy OpraHU30Ba/IN jefHY Ipupendy y KaMIIy 3a Hac, OM/IU CMO HJIXOBI FOCTIL.
U 10 je 3a MeHe O6u10 heHOMEHATHO U eMOTUBHO UCKYCTBO. IbixoBa Ky/nTypa, BIXoBe
urpe, a OHu €y 6yy mpecpehHm MTO Cy HaM MPeACTABI/IN HEIITO CBOje U MU CMO Y)KIBa-
mu. VIManu cMo cafia HeKy pyradujy y/Iory, Hucy onu 6umm Hamm bany, seh cy onu Hac
y4uam o cBojoj Kyntypu. Ty cMo MMayu IpuIuKe fja ce APY>KMMO BaH LIKOJe, a Takobe
cMmo 6w roctyt Kamia u 3a bajpam.” (Bupana, 30 rogmHa pafHOT MCKYCTBA Y HACTABM).

3AK/bYYAK

Jelja MUrpaHTH, HIKOJICKOT Y3pacTa, MMajy 3Ha4yajaH yieo y MOMyIaliujy Mperyaap-
HIX MIUTPAHATa, [1a je IIPaBo Ha 0OpasoBambe jeflHO Off IpaBa Ha YujeM OCTBAPUBAY Ce
MHTEH3UBHO pajiuio u papu. IIpaBo Ha o6pasoBame He IIPefiCTaB/ba CaMOo je[fHO Off YHU-
BEP3a/HIX JbYACKUX IIpaBa Beh je M K/bY4HM e/IEMEHT CTPYKTypa/lHe MHTerpanyje neue
U3 MUTPaHTCKe nomynanyje. Y Cpouju cy npsa felia MUTPaHTH YIIVCAHA Y IIKOJTY LIKOJI-
cxe 2012/13. ropuHe, 1 TO CaMo BX ABOje, Aa 61 Ce y HapeIHUM TOfMHAMA BIXOB 6Poj
KOHTMHYMpaHO noBehaBao. YK/byunBame Jielie MUTpaHaTa y 00pasoBHU CHCTEM je BeoMa
KOMIUIEKCAH IIPOLieC KOjii ITOCTaB/ba GpOjHe Imperpeke, KaKO UCIIPEN fielle MUTPAHATa, TAKO
U VICTIpeJ], IbMXOBUX HACTaBHMKA. AJIMMHMCTPATUBHE 1 ITPaBHe IIpeTIpeKe Cy IIpBe ca KojuMa
ce feja cycpehy Ha myTy 1o cTuiama o6pasosarma. OHe ce pasiNKyjy Of 3eM/be [JO 3eM/be
U 3aBUCe Off CTAaTyca JeTeTa y Ipolecy Tpaxemwa asmna. Y Cpouju je yKpyuusame jere
NPUCMIHNX MUTPaHaTa 'y 06pa30BaH>e TIOTP>KaHO Off CTpaHE 3BAHNYIHMX I/[HCTI/ITyIH/Ij a, aIn
" 6pOjHUX HeBNaAVHYMX ¥ MehyHapofHUX opraHu3alja, To je y BeIMKOj MepH OTAKIIa/Io
BJIXOB IIPYUCTYII MKOJICTBY. HepocTaTak by AcKIX 11 GMHAHCUjCKUX pecypca oIlefia e, Impe
CBera, y He[lOCTAaTKy yYUTe/ba 1 HACTABHMKA afIeKBaTHO IPUIIPeM/beHNX 3a paJj Ca [elioM
U3 JPyTor KYITYPHOT I je3U4KOr ofiHe6/ba. Kako je MUrpaHTCKa HOIy/Ialyja U3y3eTHO
XeTeporeHa, HeMa CTaHJap/130BaHNUX yIIOeHNKa Ha je3MIMIMa 3eMajba ITOPEKIIa MIM eHTIe-
CKOM je31KY, @ y4UTe/bJ VI HaCTABHUIIV CAMOCTA/IHO IIpyIarohasajy HacTaBHe MaTepujajie
U cajip>kaje KOpMUCTehn ce leMOHCTpaTMBHUM, CIMKOBHMM U MeTOflaMa JpaMarusanuje.
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Takole, mprcycTBO Here MUrpaHara HacTaBy ycKmahyje ce ca pUTMOM >KMBOTA Y KOJIEK-
TUBHIUM LIEHTPUMA, YMja JIOKaIMja 9eCTO 3aXTeBa TOTUCTUYKY IOJPLIKY aKTepa KOju pajie
Ha TepeHy Kako 61 fierra moxahasna HactaBy. Pasnosu 3a JogaTHY ICHXOJOIIKY HOAPIIKY
ey Koja Cy IPOIIa KPO3 MCKYCTBO IIPUHYAHNMX MUTPaLija MOTY OUTHU PasIudUTH, Of
CTpeca U TpayMe KOjy [ielja MOTy IOKMBETHU Y 3eM/bJ ITIOPEK/IA, KAO I TOKOM IIyTa U y
3eM/bl leCTUHALIMje, I1a IO HeJ0CTaTKa KOHLIEHTPalyje U pajjHe HaBMKe 300T AyTror Iy Ta
WIN OJCYCTBA U3 1Ko/e. Hamasu uctpaxupara Cy MOKa3a/u fia iella MUTPAHTY He MCKa-
3yjy notpe0y 3a OJaTHOM ICUXO/IOIIKOM ITOfIPIIKOM, a/Ii [ia CY YUMTe/bJl UTEKaKo CBe-
CHM MCKYCTBa Kpo3 Koje ¢y fietja npouua. [lTeTHu edekty Ipespacy/a U CTepeoTHIa o
MUTPAHTCKO] IOIYIALVj/ MOTY C€ YMAabUTU MHTEPKY/ITYPHUM IIPUCTYIIOM, HETOBambheM
y3ajaMHOT yBaKaBaiba J IIOLITOBakba Of] HajpaHujer IKOJICKor y3pacrta. Hajsehn snadaj 3a
yCIIelaH IIPUXBAT IIPYCIIHE fielle MUTPaHaTa, ajli ¥ MUTPaHaTa YOIIIITe, IMa O/1aroBpe-
MeHO obaBelTaBame 1 MHGOPMIUCahe TOKATHOT CTAHOBHUINTBA O HUXOBOM JIONACKY 1
YK/by4MBalby y 00pasoBHe U pyre ycTaHOBe. Je3sndka 6apujepa 13/1BojuIa ce Kao Hajpeha
Ipenpeka 3a oOpasoBambe fielje Murpanara. OHyia Kajia fiella MUTPaHTI TOBOPE eHITIeCKI
MOXKe Ce NeCUTH [ja yIUTe/b) He TOBOPE OBaj je3NK, a OHJA KaJja [iella TOBOPe CaMO Ma-
TepLM je3UK HeONXO/Ha je ToMoh mpeBopmoria. OBa mpernpekxa mpepasnnasy ce GoKycoM
Ha WIyCTPaTUBHE METOJe Pajia, IPaKTUYHIM paZioM 1 y3 HoMoh y4eHNuKa Koju ToBope
eHI/IecKN je3suk. KoMyHMKaIja ca poguTe/bMa, Koji IpefcTaB/bajy HajBehy mogpuiky
y obpasoBamy fielie, Takobe je oTexxaHa 360r jesndke 6apujepe. MehyTum, ona ce makiue
Moxke npesasyhiu y3 momoh mpesonuona 1 6pojHUX PYIMX aKTepa yK/bYYeHUX Y paj; Ha
TepeHy ca MUTPAaHTCKOM IOIynanujoM. Vako je IpucyTHa, YMHM Ce Jla CCTeMCKa MOfIpIIKa
jOlI yBeK HMje afieKBaTHa 3a KBA/IMTETHO YK/by4YMBabe y CCTeM OCHOBHOTI 00pa3oBara
melle IPUCUIHUX MUTPaHaTa. XeTepOreHOCT OBe MOIyIallje OTe)KaBa IPOHaTaKemhe
aJIEKBAaTHOT pellerba 3a CBE je3NdKe, eTHIYKE U KY/ITYPOJIOIIKE IPYIIe, IPU YeMyY je3MIKa
Gapujepa npeynicras/ba Hajehn 13a30B 3a ey, poauTe/be ¥ HACTaBHUKE.
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Abstract: Since 2015, as many as 1.5 million migrants and refugees have passed
through Serbia, whereas children account for one quarter of that number. Due to their
longer stay in the territory of Serbia, a need has arisen, among other things, to include them
in the education system. This research was aimed at determining factors that lead to the
creation of obstacles in the inclusion of forced migrant children in primary education in
Serbia, as well as during the process of education and, thus, how to overcome those obstacles
in practice. Through semi-structured interviews, data were collected about the experience
in teaching work with forced migrant children in Primary School “Ljupée Spanac” in Bela
Palanka. The participants of the research were the teachers of this school who during the
academic 2018/19 year for the first time gained experience in working with forced migrant
children. The research results show that greater system support is necessary for including
forced migrant children in education, while an outstanding obstacle is the language barrier
- in communication with children, but also with parents.

Keywords: forced migrant children, primary education, education system, Republic
of Serbia.

INTRODUCTION

Migrations imply the movement of population from one place to another within one,
two or several different countries. Migrations may be voluntary when they are encouraged
by the desire for better education of access to a better healthcare system, but people are
often forced to leave their country of origin due to war conflicts, climate change or natural
disasters, and those are forced migrations (Katipoglu & Simsek & Giindiiz, 2018, p. 27; Lee,
1966, p. 52). In the context of this paper, we will use the definition of a migrant provided
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by the United Nations - that a migrant is any person who spends more than one year in a
foreign country/foreign countries, regardless of the whether the movement is voluntary or
involuntary, or what the causes for the movement are — regular or irregular (IOM, 2011,
p. 62). In Serbia, the dominant ones are irregular and forced migrants, while Serbia is a
transit country on their way. In the migrant category, children are a particularly vulnerable
group. According to Article 1 of the Convention on the Rights of the Child, a child means
“every human being below the age of eighteen years unless under the law applicable to
the child, majority is attained earlier” (UNICEE, 1989). Forced migrant children can be
accompanied children, unaccompanied children and separated children. Accompanied
children are those who left their country of origin with their parents and travel with them,
while unaccompanied children are those travelling without parents or other relatives who
should look after them according to the law or customs. Separated children are those who
have been separated from their parents, but travel in the company of their adult relatives
(I0M, 2011, p. 16).

Although the Law on Asylum and Temporary Protection has been in force since
2008, two children asylum seekers were enrolled for the first time in a primary school in
Serbia during the academic 2012/13 year. The number increased from year to year, so that
seven children were enrolled in 2014, thirty in 2015, and 101 children in 2017, while 503
children attended classes at school in 2018 and 83 in collective centres. However, despite
this progress, a large number of children have been excluded from the education process
both due to their short stay in the territory of the Republic of Serbia and numerous ob-
stacles accompanying the inclusion of migrant children in education (Jovanovic, 2019, p.
11). Apart from access to high-quality education, migrant children should also be provided
with the aid in language learning, as well as with substantial socio-economic support. In
addition, their inclusion in education also requires the provision of help in adapting to the
new school and living environment (European Commission, 2019, p. 13). In that respect,
apart from children, teachers also encounter numerous obstacles.

With a large number of children, adolescents and young among the population of
forced migrants who, according to UNICEF data, account for one quarter of the total number
of forced migrants, education is the key element of their structural integration for several
reasons (UNICEE, 2016). First of all, the right to education is a universal human right, and
all children and youth must have access to the education system regardless of their country
of origin and citizenship status. Moreover, education is the key to socio-economic progress
(Koehler & Schneider, 2019, p. 2). If migrant children have no opportunity to continue their
education and progress on the social ladder in the country they migrated to, a question arises
about the purpose of their departure from the country of origin if we take into account that
the majority of children from migrant population have no opportunity to receive or contin-
ue education in their own countries or to provide better living conditions for themselves.
Last, but not least, is the role of education in the fulfilment of social and emotional needs of
children who have had the experience of both regular migrations and migrations in general.

Inclusion in the education system reduces the risks posed by the migrant or refugee
status, such as human trafficking or forced labour (Save the Children, 2018, p. 7; Eres,
2016, p. 65). Education ensures the children’s proper development, establishes continuity
and routine in everyday life, but also ensures and facilitates integration in the community
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of the host country. Still, despite its importance, migrant children encounter numerous
obstacles on their way to education.

Obstacles in including migrant children
in the education system

First of all, in order to be included in the education system, migrant children must
overcome administrative and legal obstacles. They vary from country to country and de-
pend on the legal status of migrant children or their current status in the asylum seeking
process. It is particularly difficult to enrol those children who have not attended school at
all in the country of origin. Those are the children who, based on the degree of their pre-
vious knowledge, should be enrolled in the first grade although they are sometimes much
older than the enrolment age. In addition, the absence of documents about the previously
acquired education is emphasized by teachers and educators who have worked with migrant
children in Serbia (Dordevi¢ & Santi¢ & Zivkovié, 2018, p. 86).

The greatest risk from exclusion from the education system it posed to those children
who are not asylum seekers or do not possess personal documents. Only seven European
Union member-states (Belgium, Bulgaria, Finland, Italy, the Netherlands, Spain and
Sweden) allow access to the education system to children with the unresolved status, while
three countries (Hungary, Latvia and Lithuania) have explicitly excluded or limited the right
to education for this group of children. Speaking of children asylum seekers, they have been
legally given access to the education system of the host country, whereas in some cases
the education process itself can proceed inside asylum centres instead of regular schools
(UNHCR & UNICEF & IOM, 2019, p. 4; Save the Children, 2018, p. 27; Ingleby & Merry,
2013, p. 33). In Serbia, the inclusion of migrant children in the education system has been
promoted and supported by official institutions, as well as numerous non-governmental and
international organizations, whereas it implied both inclusion in the formal education and
the provision of informal education within private and asylum centres (UNICEEF, 2018, p. 4).

A great problem in the education of forced migrant children is also posed by the lack
of human and financial resources. There are not enough places in schools or opportunities
for additional classes; the budgets are limited and there is no teacher and educator training
for working with migrant children, particularly in the areas of work with students who need
additional psychological support and aid in language learning (UNHCR & UNICEF & IOM,
2019, p. 9). A frequently advocated attitude is that schools receiving a larger number of mi-
grants should receive larger financial support in order to overcome more easily the barriers
encountered in the education process of migrant children. However, this recommendation
is often not implemented in practice, and schools and teachers work with the resources
that are generally available to them, but neither insufficient nor adequate for working with
migrant children. The research conducted in Greece, where the sample was made up of
the teachers working with migrant children, shows that this work also implies plenty of
improvisation because there are no adequate and adapted textbooks and teaching materials
(Katipoglu & Simsek & Gunduz, 2018, p. 28; Papapostolou & Manoli & Mouti, 2020, p. 13).

The children undergoing the migration experience often need additional psycho-
logical support, primarily because of the stress and trauma they suffered in the country
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of origin, while travelling as well as in the country of their destination. To the children
whose lives have been changed due to forced and illegal migrations and war conflicts in the
country of origin, school is the first place where their lives will return to normal. School
means order, peace, safety and friendship (Celik, 2020, p. 84). Most children successfully
adapt to new living conditions and recovers quickly after having their essential living and
psychological needs were fulfilled. However, due to the previous absence from school be-
cause of long travel and stress during it or the loss of relatives and everyday routine, migrant
children may have problems with concentration, motivation for learning and therefore
need specialized psychological help (Koehler & Schneider, 2019, p. 10; UNHCR, 2019, p.
28). Despite the existence of such need, the resources are often insufficient for providing
additional psychological support to migrant children.

Stress among migrant children may also be caused by the cultural shock. The cultural
shock concept has been used since 1950s to explain the situation when people are exposed
to a different culture, foreign to them, and feel confused and disoriented. Exposure to a
foreign culture can be useful, but also stressful and harmful (Maufakkir, 2013, p. 323). The
greater the differences between cultures, the greater the cultural shock will be. Although
the cultural shock is primarily considered negative, Alfred Adler is one of the theoreticians
who find it an excellent opportunity for getting to know other cultures and for personal
development (Adler, 1975, p. 14).

Turkey received the first refugees from Syria in 2011, establishing the “open door”
policy, so it was an ideal country for refugee families because of social, economic and po-
litical circumstances, but also because of cultural similarities, which reduced the cultural
shock and enabled easier and more successful integration (Gomleksiz & Aslan, 2018, p.
46). The degree of social distance between the culture of the country of origin and that
of the country of destination also affects education accomplishments and the adaptation
process. Social distance is founded on the differences between cultural values, socio-eco-
nomic background and physical features of members of different cultures (Dronkers &
de Heus, 2012, p. 8). It is exactly why, in the integration of migrant children in the edu-
cation system, it is important to direct attention towards similarities between the culture
they come from and the culture they are now in, as well as the cultural interaction that
would imply mutual familiarization with different cultural identities. Naturally, it should
be emphasized that in Turkey the children from Syria also encountered problems in the
education process. The biggest obstacle was the unfamiliar language, as well as the absence
of the school curriculum adequate for the newly arriving children. Moreover, the problem
was also posed by the parents’ lack of interest in their children’s education, but also the
insufficient preparedness of teachers to face a number of challenges brought by the work
with migrant children (Gokce & Kilig, 2018, p. 488).

An intercultural approach in the education of migrant children, as well as in edu-
cation in general, would reduce harmful effects of numerous prejudice and stereotypes
about migrants. It is not rare that the local population protests because of the enrolment of
migrant children in regular schools. When the population is not informed and adequately
prepared, there may be situations like the one in Sid?, when the parents were taken aback
by the new situation and showed their disagreement by protesting. These situations arise

> https: //rs.nlinfo.com/vesti/a317284-roditelji-u-sidu-protiv-dece-migranata-u-skolama/
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when local population has no sufficient information, when it is not duly informed, as well
as due to various (dis)information by the media and social networks.
Newspaper headlines most frequently mention the word “migrant” along with the

» < » «

descriptions such as “aggressive and cruel barbarians’, “locals in fear”, “Islamists”, “terrorists”,
“rapists’, “an enormous number of them” etc. On many occasions, there has been informa-
tion about many migrants staying in reception centres, which makes domicile population
leave their homes, but such information always proves to be false. The information about
the number of migrants can at all times be checked up on the website of the Commissariat
for Refugees and Migration of the Republic of Serbia, as well as in the reports of numerous
non-governmental and international organizations such as the International Organization
for Migration (IOM). One of the most common biases is that migrants are young single
men. This supports the idea of migrants as terrorist, and that is why women and children
seem to be invisible. The trend that there are more male migrants began in 2019, while
until then migrants had been mostly families from Syria. In 2019, out of 140,000 asylum
applications in Germany, 20% were filed by women, 30% by men, while children accounted
for 50% (Milinkov et al., 2020, p. 42).

Language barrier constitutes one of the biggest obstacles to education and integration
of migrant children. Forced migrations start in countries like Somalia, Ghana, Syria, Eritrea,
Afghanistan and other African or Central Asian countries. English stands out as lingua
franca in the migrants’ communication with the population in their countries of destination.
However, since it is not the native language of either involved party, the communication
always proceeds with difficulty (Nishanti, 2020, p. 77). Languages such as Pashto, Dari,
Arabic, Tigrinya and Somali are, except for some rare cases, unfamiliar in the European
countries. Starting from the fact that a language is perceived as the first identifier of (non)
belonging to a certain group, the language barrier is an almost insurmountable obstacle in
the communication with migrants, particularly within the context of education.

Additional language support to forced migrant children is scarce, but at the same time
indispensable for overcoming this barrier. Migrant children most often do not know the
language used at school well enough to learn the subject content. Another problem is low
interest in learning the languages of transit countries such as Serbia, Greece or Bulgaria,
as well as the absence of textbooks for migrant children (UNHCR, UNICEE IOM, p. 7). In
order to improve success in language learning, but also of school accomplishment on the
whole, it is necessary to encourage learning the host country language, while simultaneously
keeping up the use of the native language among migrant children. In this manner, children
integrate better in the new culture, while at the same time they do not neglect their native
language and remain close to their parents culture. This is of particular importance because
of the ambivalence felt by migrant children who grow up in a foreign culture between the
need for integration and frequent insistence of their parents on observing the rules of the
native culture (Katipoglu & Simsek & Gunduz, 2018, p. 28; Eres, 2016, p. 68).

Furthermore, a huge problem is that not all teachers in Serbian schools can speak
English, which complicates their communication with migrant children, so they often get
the greatest help from other students. On the other hand, there are also migrant children
who speak only their native language, so the interpreter’s help is necessary (Pordevi¢ &
Santi¢ & Zivkovi¢, 2018, p. 86). Better language skills can not only facilitate and improve
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the learning process, but also increase the opportunities in the labour market after the
completed education process (Whitaker, 2010, p. 4).

One of the examples of positive practice that facilitates overcoming the language
barrier is also the introduction of cultural mediators and interpreters in the classroom, thus
enabling the children’s learning process, as well as their communication and socialization.
It should be taken into account that such practice may be a two-edged sword. The presence
of a person with whom a child communicates in the native language in the classroom can
slow down his/her integration in the community, reduce the encouragement to communi-
cate with teachers and other participants on his/her own, and make him/her dependent on
another person. Moreover, it should be noted that the service is not always and everywhere
available to children. Most children who have attended school in Serbia emphasize the
mitigating circumstance that their teachers and educators presented the subject content
through concrete examples and using different teaching methods. In that manner, they
not only mastered the language more easily, but also gained everyday practical knowledge
(Dordevi¢ & Santi¢ & Zivkovi¢, 2018, p. 88).

As regards the language barrier, another problem can be singled out - communication
with parents of forced migrant children. Insufficient communication between teachers and
parents is a problem that should not be neglected, and whose cause may be parents’ unfa-
miliarity with the language, but also parents’ financial problems, disinterest in children’s
education and planning to continue their journey to the target country (Eres, 2016, p. 68).
Nevertheless, parents’ inclusion in their children’s education has positive importance and
effect on their school success and adaptation. It is very important that the cooperation
should be mutual and that it implies parents’ interest in their children’s school activities,
but also the openness of teachers and the school for cooperating with parents.

Migrant children are often absent from school, and that is mostly the case with un-
accompanied children who are not supervised by parents or adult relatives (Ennab, 2017,
p- 4). That is exactly why it is important, when it comes to children accompanied by their
parents or relatives, to establish a good cooperation with them and use this advantage,
because the family’s involvement in children’s education and its support contribute to stu-
dents’ motivation and encourage their success. Parents of migrant children often have little
knowledge of the opportunities for their children’s behaviour, which reduces the chances for
successful guidance of children towards acquiring education, both in transit countries and
in the country of destination (Dronkers & de Heus, 2012, p. 3). Speaking of unaccompanied
children, it is necessary to work with children and point out the relevance of education for
their further life and success, thus encouraging their interest in school.

A huge obstacle to education of migrant children is also the location of reception
centres they stay in, which are most often located in rural areas, thus largely making access
to education institutions harder. When those reception centres are far from the school, chil-
dren and parents need logistic support in the form of transport from the reception centre to
school and back. Another problem is that children frequently move during the procedure
of getting the asylum from one reception centre to another, as well as concentration on
planning the rest of the journey.
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RESEARCH METHODOLOGY

According to previous theoretical considerations, the following obstacles in edu-
cation of forced migrants can be distinguished, administrative and legal obstacles in en-
rolment of migrant children in school, the absence of human and financial resources for the
implementation of an adequate teaching process, the need and the lack of opportunities for
providing psychological support, prejudice and stereotypes about migrant population and the
language barrier. The research was aimed at determining factors that lead to the creation
of obstacles in including forced migrant children in the primary education in Serbia and
during the education process, as well as how to overcome such obstacles in practice. The
research was conducted in September 2021 and, having in mind that due to the current
Coronavirus pandemic there have been changes in the education system, it is important to
stress that the research refers to the period prior to the outbreak of the pandemic. Primary
School “Ljupce Spanac” is located in the territory of the Municipality of Bela Palanka. In
its vicinity, in the village of Divljana, there is a reception centre “Divljana” where migrant
families from Afghanistan and Iraq stayed in 2017/18. On 29 September 2017, the school
enrolled 23 children from the reception centre — 13 children were in grades 1 to 4 and 10
children in grades 5 to 8. Information about the school work with the children from mi-
grant population was collected by the semi-structured interview with three teachers and
from the documentation provided by the school principal about the work with migrant
children. All the interviewed teachers have over 25 years of teaching experience, as well as
of working with children from socially vulnerable groups. In their interviews they spoke
about the experience of working with forced migrant children they met for the first time
in academic 2018/19. Since this is a sensitive and relatively new topic, and the respondents
are not easily available, qualitative methodology was applied. Semi-structured interviews
were conducted, which enabled obtaining information about the obstacles in education of
forced migrant children, as well as other relevant experiences and insights of the research
participants regarding this topic. The semi-structured interview form was chosen because
it ensures a conversation by the previously defined reminder, with the conversation top-
ics, but it also gives an opportunity for changing the order of the questions or for asking
questions outside the conversation reminder, depending on the course of the conversation.
The conducted interviews were semi-structured, with the focus on the above-listed key
dimensions for the inclusion of migrant children. With the aid of the software for qualitative
data analysis (QDA Miner), after the transcription, the collected data were coded by the
defined conversation topics, and then the data analysis was performed.

RESEARCH RESULTS

According to the provided documentation, the age, gender and ethnic structure of
the children attending school was as follows, nine girls and fourteen boys were enrolled
— four girls and nine boys in grades 1 to 4 and five girls and five boys in grades 5 to 8.
Two girls and three boys came from Iraq, while seven girls and eleven boys were from
Afghanistan. The school made the Action plan for accepting migrant children; class
teachers and other teachers working with migrant children filed monthly narrative reports
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on the children’s progress, and the records were kept of numerous activities the children
were included in, as proved by the narrative reports and photographs. For each child a
separate portfolio was made where the teachers kept both schoolwork and homework
of migrant children.

Although for access to education it is first necessary to overcome legal and admin-
istrative obstacles, in Bela Palanka migrant children started attending primary school on
29 September without major procedural difficulties. It should be noted that those were
the children accompanied by their parents, with the previous level of knowledge corre-
sponding to their age, which are the factors that substantially facilitate their inclusion in
the education system. According to the report of the coordinator for the work with migrant
children, only one child was transferred to a lower grade due to the difficulties in learning
the subject content and with the parents’ consent.

One of frequently emphasized major problems is the animosity of the local population
towards migrant population. There were no incidents in Bela Palanka, but the interviewed
teachers indicate that the parents’ attitude could be seen from the children’s behaviour. In
addition, there were never pressures exerted on the children in relation to the acceptance
of migrant children.

“The parents’ meeting was called and we had found out beforehand that they were
coming and at that meeting the parents were informed about the migrant children’s arrival.
We explained that the children were accommodated in Divljana, that everything was fine,
and that it was up to us to accept them properly and that the relations and atmosphere
in the classroom would depend on us. The parents generally accepted it in good faith
and there were no problems at all. Of course, there are children who are trying hard to
socialize with the migrant children and those who were a little uninterested. We never
pressurized anyone because that also comes from home - there are people who, despite
their consent, actually have plenty of prejudice.” (Biljana, 30 years of teaching experience)?

This is what the interviewed teacher writes in one of her reports about the relations
between the children in the classroom,

“The school principal brought two boys who were cordially welcomed by the chil-
dren - they immediately offered them where to sit. I was pleased when the children offered
help so that their new friends could find their way around the school and in the class work”

No school employees had any previous experience of working with migrant children,
but from the teachers’ answers to the question as to how they prepared and what the training
for working with migrant children was like, it can be seen that the migrant children’s inclu-
sion in the education system started not only with no previous experience but also with no
specific plan — everyone was on unfamiliar terrain. This also confirms the thesis that the
lack of human resources is one of the greatest obstacles in education of migrant children.
According to the report of the coordinator for the work with migrants, the teachers and
educators attended the greatest part of their training for the work with the children from
migrant population simultaneously with teaching those children in class.

> The data about the research participants were published with their consent.
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“The training sessions took place at weekends and I had the feeling that no one knew
anything. No one had any experience. First, the very language barrier [...] The seminars
were more like exchanging our experiences in order to see how other refugee camps or
other schools functioned. We were asked to file reports about everything we did and I
think that the seminars served to get a complete picture about them through our experi-
ences, because no one knew what to do and how”” (Biljana, 30 years of teaching experience)

“Of course I had no experience in working with migrant children. They came to
our school at the end of September and we had never had any migrant children at school
before. In a conversation with the school principal, we were prepared and instructed
about what to expect. We got the basic information about the children and advice as to
how to prepare both the students and their parents for the new arrivals” (Nela, 30 years
of teaching experience)

The teachers describe the migrant children attending their classes as cheerful,
hard-working, obedient and friendly. They point out that they were aware of what these
children could have experienced during their journey, but that in their behaviour and inter-
action in class they did not show any need for additional psychological support. Accordingly,
these teachers did not initiate the conversation about the migration experience. The school
was also visited by the psychologist from non-governmental organizations who worked
with migrant children.

“The children were cheerful and nice, with no problems. You couldn’t see what
they had been through. As for those experiences, I didn’t ask them too many questions
because I didn't know how much I would actually delve into the children’s psyche by them.
They should be allowed to speak about it if they are willing to. They were really cheerful”
(Biljana, 30 years of teaching experience)

The language barrier was the first problem pointed out by the teachers, both in the
communication with the children and with their parents. Insufficiently good knowledge of
English among the teachers and children, as well as no knowledge of Arabic/Farsi among the
teachers made the work with those children harder. The easiest subject to teach was Maths,
while teaching Nature and Society, which requires the advanced language knowledge, was
rather difficult. One of the teachers stresses that, having in mind that other children in class
have already learned English for four years, so they were the ones who actually helped the
migrant children most. Out of the total of 23 migrant children attending Primary School
“Ljupée Spanac”, five of them spoke Arabic, and eighteen of them Farsi. In their work with
migrant children, the teachers used the demonstration method, visual method and dram-
atization method for the purpose of better understanding and learning the subject content.

“I didn’t learn English at school. That is what made things rather difficult. I know
only a few basic phrases and now I want to explain to them how to do something in
maths, e.g. the polygon. So I told them just to sit and watch because I couldn’t explain it
in English. Other children helped me a lot because they had already learned English for 4
years. They also picked up a lot of English from computer games and cartoons.” (Biljana,
30 years of teaching experience)
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“We somehow managed to communicate — speaking a little English, but also making
signs and gestures.” (Danijela, 28 years of teaching experience)

The interviewed teacher writes the following in her report about the work and com-
munication with migrant children,

“We had great difficulty in pronouncing one another’s names. We communicated
in Serbian and in English and with a lot of gesturing and mimics”

The communication with the parents was at the satisfactory level taking into ac-
count the existence of a significant language barrier, but, first of all, the teachers emphasize
that the support given by the parents to their children in the education process is much
more important. They also stress that they contacted on a daily basis the employees in
the Commissariat for Refugees and Migration of the Republic of Serbia. These employees
worked in the reception centre and the teachers had an excellent cooperation with them.
This, among other things, also emphasizes the importance of good cooperation among all
actors included in the work with migrant children in order to make the education process
a positive and successful experience for them. These statements point to the relevance of
support of the parents of migrant children for their inclusion in education, as well as the
relevance of good cooperation and communication between teachers and parents.

“The parents were supportive and ready to cooperate, but the children were excep-
tional as well. Namely, we held that general parents’ meeting where the migrant parents
came and had the interpreter’s help. We met and exchanged our opinions. Afterwards, the
communication proceeded through the people from the Commissariat. If the children
needed something or had to go somewhere or something like that, or if they were sick —
we communicated with the Commissariat. Of course, they told us what the parents said
and the other way round. I had to inform them where to bring the children in case we
were outside the school or going to some performances or extracurricular activities...
They were always there for everything. I am sure that they helped their children with
homework”” (Biljana, 30 years of teaching experience)

“We were somewhat left to our own means, but, on the other hand, we had everyday
help of the volunteers and the people from the camp who worked for the Commissariat.
We really needed help. I needed special help because I worked with the youngest children,
in the first grade” (Nela, 30 years of teaching experience)

An important segment of successful inclusion of migrant children in the education
system of the host country that is often mentioned is the intercultural approach as it is
extremely productive. One of the teachers lists examples of the mutual learning about the
cultures by the children from Afghanistan and the children from Serbia. She points out
that this approach primarily had a positive effect on the migrant children because through
the opportunity of presenting their language and culture to others they became more mo-
tivated for learning and more pleased with their stay at school, and also more encouraged
to learn Serbian. In this manner, the children were able to learn something about Serbian
culture, but also to present their own culture to their classmates, which reduced negative
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aspects of cultural differences and facilitated the integration of migrant children in the
environment they are staying in.

“For example, we wrote words in Serbian, then in English, and then they would write
those words in Farsi. They found it interesting because we were also learning from them.
They were in the 4th grade, when they got the subject Nature and Society. We drew our and
their flag, coat-of-arms, and listed to our and their national anthem... Then we placed both
flags in our classroom. I asked them to write “welcome” in English, Serbian, Pashto and
Farsi. I still keep those things in the classroom,” (Biljana, 30 years of teaching experience)

“They organized a performance in the camp for us — we were their guests. And that
was a great and emotional experience for me. Their culture and dancing - they were so
happy to be able to present something of their own and we enjoyed ourselves. There we
had different roles - they were not our students, but instead they taught us something
about their culture. That was the opportunity to socialize outside the school and we also
visited the camp for Bairam.” (Biljana, 30 years of teaching experience).

CONCLUSION

School-age migrant children have a substantial share in the population of irregular
migrants, and that is why the right to education is one of the rights the exercise of which
was and is intensively worked on. The right to education is not only one of universal human
rights, but also the key element in the structural integration of children from migrant popu-
lation. In Serbia, the first migrant children were enrolled in school in academic 2012/13 year
- only two of them, but their number constantly increased in the following years. Including
migrant children in the education system is a rather complex process that poses numerous
obstacles both to migrant children and to their teachers. Administrative and legal obstacles
are the first ones encountered by children on their way to acquiring education. They vary
from country to country and depend on the child’s status in the asylum seeking process.
In Serbia, inclusion of forced migrant children in education has been supported by ofticial
institutions, as well as numerous non-governmental and international organizations, which
largely facilitated their access to schooling. The lack of human and financial resources is
primarily reflected in the lack of teachers and educators adequately prepared for working
with children from a different cultural and language region. Since migrant population is
quite heterogeneous, there are no standardized textbooks in the languages of countries of
origin or in English, while teachers and educators adapt teaching materials and contents
on their own, applying demonstration, visual and dramatization methods. In addition, the
school attendance of migrant children is adjusted to the pace of life in collective centres,
whose location often requires logistic support of the actors working in the field so as to
enable children to attend school. The reasons for additional psychological support to the
children who have experienced forced migrations may be different, from the stress and
trauma potentially experienced by the children in their country of origin, as well as while
travelling and in the country of destination, to the lack of concentration and work habits
due to the long journey or absence from school. The research findings show that migrant
children do not express the need for additional psychological support, but that teachers
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are definitely aware of what children have experienced. Harmful effects of prejudice and
stereotypes about migrant population may be reduced by taking an intercultural approach,
cherishing mutual appreciation and respect from the earliest school stage. Of greatest rele-
vance for successful acceptance of forced migrant children, as well as migrants in general,
is timely notification and information of local population about the arrival of migrants
and their inclusion in educational and other institutions. The language barrier stands out
as the biggest obstacle to education of migrant children. When migrant children speak
English, it may happen that teachers do not speak it, and when children speak only their
native language, the interpreter’s help is necessary. This obstacle is overcome by focusing on
illustrative work methods, practical work and with the help of students who speak English.
The communication with parents, who are the greatest support in children’s education, is
also made difficulty due to the language barrier. However, it is easier to overcome with the
help of the interpreter and many other actors involved in fieldwork with migrant popula-
tion. Although the system support is present, it still seems to be inadequate for high-quality
inclusion of forced migrant children in the primary education system. Heterogeneity of
this population makes it difficult to find an adequate solution to all language, ethnic and
cultural groups, whereas the language barrier constitutes the greatest challenge to children,
parents and teachers.
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