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IIKOJIE Y CEOCKOJ CPEIVIHU
N VMTHKJTY3BHO OBPA3OBAIBE - CTAIBE I MOTYRHOCTI®

Casxcettiak: Y pany ce pasMaTpa KOHTEKCT LIKOJIE y CEOCKOj CPeAHU U CTarbe U
moryhHocTu MHK/Iy3MBHOT 0dpasoBama y 1oj. OdyxBar cBe fierie u MOryhHOCT BUXOBOT
IIKO/IOBaba je 0daBe3a U 3aKOHCKN je perymcana y Penrydmuiy Cpduju, 1mto mogpasymesa,
usMelyy octasior, MHK/IY3MBHO 0dpasoBarbe, Py YeMy LIKO/IA MOPa Pa3BUjaTy CONCTBEHN
KOHCTPYKT KOjJ OTOBapa JPYIITBEHVM ¥ KY/ITYPHIM OKOJTHOCTMMA I PA3ININTOCTIIMA
ydeHMKa. Y pagy ce IpUCYTHOCT MHKITY3MBHUX KapaKTepPUCTUKA IIKOIe U MoryhHoCTH
yHarnpeberma HHK/TY3MBHOT 0dpa3oBara HCTPaKyje 13 YI7Ia HACTABHIIKA, Ha Y30PKY off 160
HACTaBHIKA 13 25 MIKOJIA Y cenuma 37aTndopcKor okpyra. [IpuMerseHa je JeCKpUITHBHA
METOfja U TEXHMKA aHKETUPAlba,  KA0 MHCTPYMEHT KOopuillheH je YIIMTHIUK 3a HACTABHIKE,
HaIpaB/beH 3a MoTpede 0BOr paja. PesynraTu mokasyjy fa HacTaBHULM Beh1HY ofnKa
MHKJIY3MBHOT 00pa3oBatba y IIKO/IaMa Y KOjuMa pajie IPOLieYjy Kao IPUCYTHE, OCUM IIpH-
CycTBa IpuIaroheHnx HaCTaBHUX CPeJICTaBa M ACUCTUBHIX TexHomoruja. Kao HajBaxHUjy
MmoryhHocT 3a yHanpeberbe oBor mporieca Brzie y 0de3dehuBarmy npodecnonante nogpuixe
¥ JOATHOM ycaBplIaBarby 32 Paj ca yYeHMIMMA KOj/IMa je IOTpedHa JoaTHA MOAPIIKA.

Kmyune peun: MHKIIy3UBHO 0dpasoBambe, CeOCKa CpefiiiHa, Ce0CKa IIKOJIa, fella
KojuMa je HoTpedHa JofaTHa IIOApIIKa

YBOJI

YOpsaH ApyWITBEHN pasBoj ¥ pa3Boj rpafioBa HOIPUHENMN CY IIPOMEHaMa Y CEOCKUM
cpefMHaMa y MHOTHM actiekTiMa. Heke off oceniiia ce youaBajy Kpo3 MapriHaIn3atujy
CTaHOBHMKA Ca CEOCKIX IOZPYYja Y OFHOCY Ha IPafICKO CTAHOBHMIITBO y MoryhHOCTIIMa
HPUCTYIa HEKMM yCTyrama, YKbydyjyhu u odpasoBatbe, (eroBy HOCTYIIHOCT, jeIHAKOCT
u xarurer (Sljuki¢, 2021; Suvakovi¢, 2021). Y cprickum cenmmma je IpUCyTHA CTaTHA
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MUTpalyja CTAHOBHVIKA U3 CEOCKNUX CpeflfHa y Behe cpeliHe, a TO, Ka0 BaKaH APYLITBe-
HI [IpoLiec, HoCK OpojHe MOCIeNnIle, CMambyje ce dpoj CTAaHOBHMUIITBA Y TOPORANIHUX
3ajefHMIA Ha CeJIy Te JOJIasl 1O CMamberha Opoja yIeHMKa Y CEOCKUM IIKO/IaMa, a Herfe
ce mkoste u race (Stoj$in, 2021). 3a MHOre CpOMAIIIHE CEOCKe CpefiHe [IPeBasuIaKehe
npodieMa CMPOMAIITBA VIV HEOCTYITHOCTY LIKOJIE, TIOPOAIUIE PellaBajy cenmuadoM Ka
OOMIKIBYIM TPaJICKUM CpeflHaMa VN flajbe, Tpakely mepcrieKTHBY 3a cede U CBOjy Ay
(Mitrovi¢, 2015). Murparuje cy IpuCyTHe ¥ Kafia Cy y TUTakby IPOCBETHM Ka[pOBY KOjI
nodujajy 1mocao y 1IKojaMa CeoCKUX HOApYyYja, alu ce KPaTKO 3a[pKaBajy y miMa, Tpa-
xxehn mocao y Behum cpegunama. OBaxBa cuTyanuja CBakako yTude Ha IpodieM Mpexe
mkona y Cpduju kao u Ha peanusanujy odpasoBHe MOMUTYUKE U HAIIMOHAIHE CTpaTeruje
Cpduje y TexXmM Jja ce ofpsKe IIKOJIE Y CEOCKOj CPeAVHY U Ja ce Y Bb1Ma 0de3defu mTo
KBa/UTeTHMje o0pasoBame. [IpodmeM Murpanmje mpocBeTHOT Kaipa M3 CEOCKNX CpefiHa
HIIje CaMO IIPUCYTaH KOJ} HaC, HeKM PajloBM yKa3yjy Ha HeloCTaTaK HaCTaBHMKA Y CEOCKUM
IIKO/IaMa, OCTAHAK Yy CIy>kdM, Kao ¥ OfiCYyCTBO MOTHMBaIUje 3a paj y ceny, y AycTpanuju,
Jyxuoj Adpurn, Heknm genosuma Amepuke, Punckoj, [llkorckoj (Cuervo & Acquaro,
2018; Smit, Hyry-Beihammer, Raggal, 2015).

Ceocka IIKO/Ia 110 CBOjUM CIIelM(PUYHOCTIIMA He MOXKe Je/IOBATH Kao U3[jBOjeHa
caMoCTa/THa MHCTUTYIIMja, de3 TOBe3aHOCTHU ca CPEIVIHOM Y Ko0joj ce Hamasu. OHa yTude
Ha cBe cdepe )KUBOTA CPEAVHE Y K0joj je IO3NI[IOHNPaHa 11 4eCTO Jeyje Kao HOCHIAI] pa-
3B0ja IeHOT CTAHOBHUIITBA. YCIENTHO 00pa3oBame YUeHMKa y CeOCKO]j KOV BaYKHO je He
caMo 300r BVXOBOT JIMYHOT pa3Boja Beh 1 300r uMmbeHNIIe 1a CBAKO [e/I0OBambe Ha yYeHIKe
jecre IMOCPEIHO JieTIoBambe M Ha CeocKy cpenuHy. llIkoma je menTap XMBOTA Y 3ajeIHALIN
U TIpeJiCTaB/ba MeCTO I7ie MIaiy CTUYY 3Halba, MCKYCTBO, A/l je M MECTO IJie Ce CIIO3Haje
HY)XHOCT, IPeSHOCT, BAXHOCT U IjeHa >XMBoTa y 3ajesuuun (Zukorli¢ i Nikoli¢, 2022).
PesynTaTn HeKMX CTpaHUX UCTPaXKMBamba IMOTBPhYjy UnMmbEHNITY 1a CeOCKe MIKOMIe MMajy
3Ha4aj 3a JIOKaJTHy CpelHY, jep OHe HICY CaMO MeCTa 3a yuerbe Beh U IeHTpY APpYITBEeHOT
xmBoTa cena (Autti & Hyry-Beihammer, 2014; Chepel, Aubakirova, & Kulevtsova, 2016).

[ITxorme Ha cemy yrmaBHOM QYHKLIMOHMIIY Kao Masie IIKOJIe MU TIOAPYYHA Offe/berha
TPAfICKMX LIKOJIA. AKO je ped o IOAPYIHNM Ofie/bebUMa, OHa Cy To Maabu paspenn, of
IPBOT [0 YeTBPTOL, I7ie Ce YICHUIM PasINIUTUX Y3pacTa KOMOVHY]Y V jefHOM Ofie/berby
(xomOuHOBaHa Ofie/berba), a HOPMATVBHA peryaTuBa ofpebyje SpojHOCT THX oferberba 0
15 yuyenuka. Mebytum, y MHOIMM ceocknM cpepgyHaMa y Cpduju, HICY CBa felia YK/by4eHa
y odpasoBare I 9eCTO I'a, U3 Pa3TUINTHUX Pas3yiora, IpepaHo HamymTajy. [lesrnh Ocrojuh
u 3ydosuh, Manmpajyhu cTame odpasoBama y pypaTHUM HOAPYYjIMa y 86 CEOCKIUX Hace/ba
y Cpduju, HaBOfie [1a je Y CeOCKMM CpeiMHaMa HajBlIle IIOKPUBEHO OCHOBHO 00pa3oBa-
e, a []a HellITo Buile of 10% momynanuje fere Hanyurra odpasoame (Dezgi¢ Ostojic i
Zubovi¢, 2018). Hajuerrhm pasnosu Hamyuitamba OCHOBHOT 00pa3oBaka, IpeMa HaBOAIMa
ponuteba 0dyxBaheHNX OBUM MCTPaXXMBabeM, jeCy MaTepyjaTHM TPOLIKOBY, TPOodieMu
mere y mpahemy rpafiuBa, HeKV OOMUIV CMETHM JleTeTa y Pa3Bojy MM dOJeCT, Kao 1
¢usuuka goctynHocT mkoje. OBaKBY pasnos3n 3adpumaBajy ¢ 003MpoM Ha 00aBe3HOCT
OCHOBHOT odpa3oBama y Penydmum Cpduju, mpasa feTera Ha odpasoBame, yIBpheHor
KoHBeHI[1joM 0 ITpaByMa fieTeTa Kao 1 3aKOHCKUM OKBYPOM MHK/TY3UBHOT 0dpasoBama.

KsanuretHo odpasoBatbe, y KOjeM CBY MOTY ST aKTMBHY YIECHULIU 11 KOje 3a71asy y
IVCKYPC pasiiKe M pasIMIUTOCTU Kao BPEHOCTI a He Ae(UINTa, OCHOBHA je OfpefHMIIa
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UHKIy3uje y odpasosamy (Armstrong, Armstrong & Spandagou, 2011; Krischler, Powell, &
Pit-Ten Cate, 2019; Zgaga, 2019). Kao guHaM14yaH 1 TpaHCIapeHTaH IPOLeC MHKIY3MBHO
odpasoBame ce 0C/Iarba Ha OCHOBHE IIpeMIICe NHKITY3Hje Kao COLMjalHOT KOHCTPYyKTa:
MHKIIY3Ujy Kao /bYCKO IIPaBO, MHK/IY31jy Ka0 HAYMH IOCTN3aiba 00pa3OBHE 11 COLM-
jasiHe paBHOIPABHOCTM Kao0 U IIPaBO CBAKOTa fja ce odpasyje ca CBOjUM BpIIbaluMa y
COLIMja/THOM U KYITYPHOM OKPY)KelbY Y KoMe )XKMBH. JIpylITBO MOpa rapaHTOBATH CBa
mpaBa feTeTa, Majyhu y Busiy 0daBesy mberoBor yK/by4nBama y pejoBaH MIKOICKU CHi-
cteM (Ainscow, Booth & Dyson, 2006; Ainscow & Miles, 2008). 38or Tora je onpasgaHo
MOCMAaTPaTy MHK/IY3Mjy y IIKOJIAMa Y CEOCKOj CPeAVHM, OFHOCHO KOTMKO CeOCKe IIKOJIe Ca
CBOjUM CIelpUIHOCTHMA OArOBapajy nmorpedama mpoljeca MHKIy3Huje 1 ILITa je TO LITO
OTe)XXaBa BbeHO cIpoBoheme.

JlvHaMIYHA IPUPOJiA MHKTY3MBHOT 00pa3oBatba 3HauM Jja CBaKa IIKOJIA, Y 3aBIUCHOCTI
OfI KOHTEKCTa Y KojeM (yHKIMoHuIIe (YypdaHM UIu pypanHu), pa3Buja COICTBEHM odpa-
30BHI OKBIP KOjU OATOBapa APYLITBEHO-KY/ITYPHOj CTBAPHOCT U Pa3INIUTOCTI YICHUKA
(Moreno, Jan, Navo & Moreno, 2015). Caka IIIK0/Ia KOja TeXH Jia dy/ie MHKIy3MBHA MOpa
3a7j0BO/BUTH Offpel)eHe KpuTeprjyme y mpucTymy MHKIysUBHOM odpasoBamy. Hekn ox trx
KpUTepujyMa Cy: IpUXBaTamkbe PasINInTOCTH Kao HoBe peanHocTu (Booth and Ainscow,
2002; Ferguson, 2008); nmpujatHa u ofroapajyha mcuxocornujanta KInMa y Ofe/beny;
odesdehen mprcTyn sHamMMa, BenTHaMa 1 nHpopManujama (Ferguson, Desjarlais, Meyer,
2001; Hitchcock & Stahl, 2003); mapuBupyanso npuiarohero ydeme (Hessler & Konrad,
2008; Nikoli¢, Kora¢ i Lazarevi¢, 2020); oprann3oBaHu KOaTHYU ¥ peXadMInTalMOHN
nporpamu nogpiuke (Ferguson, 2008); Tumcku pap, (Mulholland & O’Connor, 2016); pa-
3BUjeHM MApTHepCKY ofiHocK ca nopoxuiioM (Pavlovi¢ i Sari¢, 2012; Velisek-Brasko, 2013);
ode3dehena npucrynaynocr mkose (Cheryan, Ziegler, Plaut, & Meltzoff, 2014). Ouekyje
ce fa he opakaB IPMUCTYN UMaTV O3UTUBHE epeKTe HAa eMOLMOHATHY, COLUjaTHU VTN
KOTHUTUBHM PasBoj felle M YYeHMKa KOjy IPUIIA/IAjy PasINIUTIM APYLITBEHO OCET/bMBUM
Tpylama, Kao I Ha IIaHy YK/by4MBama, CeH3MOMM3anuje 1 nosehamwy KOMIIETEeHTHOCTI
HACTaBHUKA, TUIIMYHIX BPILIkAKa U CBUX OHUX KOjJ CY Ha MOCPelaH WM HeIOCpeaH
HAYMH YK/bY4eHU Y 0Baj mporec (Mittler, 2012).

MoruBrcaHa MehyHapogHIM feKnapanujamMa 1 KOHBEeHIIMjaMa Y1jI je IIOTINCHUK,
Perrydnunka Cpduja je, foHomIeeM 3aKOHa 0 OCHOBaMa CHcTeMa 00pa3oBatba I BaCIUTamba
2009. ropuHe, 0de3denia MpaBHU OKBUP MHKIY3MBHOM 00pa3oBamby YMMe je YKUHYTa
YIIICHA TIONMUTUKA KOja je AMCKPUMMMHIICANIA U CIIpedaBasa jefHaKo odpasoBarme 3a CBe
(Vuckovi¢, Ivkov-Dzigurski, Bibi¢, Jovanov i Stojsi¢, 2019). AKTyeHM 3aKOHM 1 IOJ3aKOH-
cka akTa y Perrydmuny Cpduju npernosHajy fenly KojuMa je morpedHa HOIaTHA IOIPIIKA
U HyJie MOZieJIe Y OKBUPY jeAMHCTBEHOT CHCTeMa BacluTama 1 odpasosama (Gutvajn i
Kora¢, 2015; Maksimovi¢ i Stamatovi¢ 2021). VictoBpemeno, Cpduja Kao 1 Heke ipyre
esporicke 3embe (Benrnja, llIBajiapcka, Xomanauja), Ipuaga Mofeny 3eMaba ca ,1Ba
KOJIOCeKa y c1cTeMy 00pa3oBaba, OHOCHO pasBlija U IOfp)KaBa PeJOBHO I CIIeI1jaTHO
odpasosame. CrenyjaaHe IIKOJIE Ce Y TOM CUCTEMY, OCHM CBOje OCHOBHe (yHKIUje (Ba-
cIIUTame 1 0dpasoBatbe fielie ca CMeTHhaMa y PasBojy), TpaHCGOPMIUILY Y peCypCHe IieHTpe
U KPO3 Pas/INyNTe CepBUCE IPYKajy IMOAPLIKY PeOBHIM 00pa3OBHIUM MHCTUTYIMjaMa 1
ponpuHoce yHanpehewy nnknysuje y odpasosamwy (Ferguson, 2008; Maksimovi¢, 2017).
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Y He Tako Be/IMKOM Opojy pajioBa 0 mpodieMuMa CeOCKMX MIKosa GOKyC ce cTaBjba
Ha OpraHNU3alnjy HacTaBe y KOMOMHOBAaHNM Ofie/bebliMa, IpodieMe y mputarohaBamy
HaCTaBHNUX IUIAHOBA U IIPOTpaMa, IIoTpede yueHNKa Koju ce 0dpasyjy y BUIIepaspesHUM
Ofie/bEeMMA, MIPYIMYHO JIONTY MHPPACTPYKTYPY U ONIPEM/bEHOCT IIIKOJIA ITO CBe JOfJATHO
OTeX<aBa IIpoliec MHKITY3MBHOT 0dpa3oBara y oBUM cpemyiHaMa (Bogojevi, Ivi¢ i Karapandza,
2003; Petrovi¢, 2019; Rajcevié, 2014; Vuckovié i dr., 2019). M3 papjoBa koju ce daBe ceocknm
mKonama y EBporm 1 cBeTy, casHajeMo Ja ce 1 ApyTe 3eM/be CyodaBajy ca OBMM Impodire-
muma. Hexu o mpodiema cy: CTpyKTypa 11 pyHKLIMOHMCAbE LIKOTIE Y PYPAIHO] CPeUHI
(Khumalo & Mji, 2014; Smit, Hyry-Beihammer & Raggl, 2015), kao 1 opranusaruja uH-
K1ysuBHOT odpasoBama (Chepel, Aubakirova & Kulevtsova, 2016; Deng, 2008; Greenough
& Nelson, 2015; Huan Li & Xiangyu Li, 2020; Moreno, Jan, Navo & Moreno, 2015; Themane
& Thobejane, 2019; Vigo Arrazola & Bozalongo, 2014). AyTopu Koju cy pasMarpaiiy IpoLec
HacTaBe U yJyera y CeOCKMM IIKOTaMa HeKIX 3eMasba Epore, oxf lllmanmje, ienTpanHe
Esporme no CxkanpnHaByje, yKa3amm Cy Ha TO [a je OpraHM3alija HacTaBe U ydema Y ceo-
CKIM IIIKOJIaMa YIJIABHOM Be3aHa 3a BUIIEpaspeiHa Ofle/betba Ca MAbUM OPOojeM yUeHNKa
(Smit, Hyry-Beihammer & Raggl, 2015), mTo je 500po 3a paj ca yueHnIjuMa Kojuma
Tpeda mpyxutu mogpiky (Bustos, 2010). Ananusupajyhy opraHusanmjy Manmux ceocKux
mkona y PUHCKOj IOIIIO ce /10 3aK/by4Ka Jia ce dojbe paju Kaja je Mamy Opoj ydeHMKa,
jep je nakiie CIipOBeCTM MHAMBYU/YaIaH IPUCTYII YYEY U HalIpeoBaby, KOMyHKALIjy
Y BPIIHAYKVM IPyIIaMa paslTuIiTorT y3pacTa M CIOCOSHOCTH, M J1a Cy Y TAKBUM YCIOBMMaA
PeTKM FUCHMITINHCKY Ipodiemy, a (riekcudnnaoct y Hactasu Beha (Kalaoja & Pietarinen,
2009). CHa)xaH JOIPMHOC pa3Bojy MHKIY3MBHOT 0dpa3oBaba je 1 10dpa KOMyHMKaluja
KOjy IIKOJIE Y CEOCKVM CpefyHaMa uMajy ca mopoaumoM (Durston, 2002) kao 1 ca TIOKaTHOM
cpenunoM (Barley & Beesley, 2007; Chepel, Aubakirova, & Kulevtsova, 2016).

VicTpaxkuBama 1 pasMuII/baiba O IIKOJAMa y CEOCKOj CPeIMHN yKa3yjy Ha joIll HeKe
KapaKTepUCTHKe Koje TIOfipyKaBajy KOHILIENT MHK/Ty3UBHOT 0dpa3oBama 1 Koje pousiase
13 caMe ITPUPOJie OBYX IITIKO/IA Kao IITO je odpa capajikha MalnX HaCTaBHUIKIX TUMOBA
Ha I7IaHy OpTaHN30Bama 1 Mpahema Impoljeca MHKTY3SMBHOT odpasoBama. To Moxe dutn
3HauajaH pakTop yHanpebera osor mporeca (Vigo, Arrazola, & Bozalongo, 2014). MebyTum,
HaBOJIe Ce VI HeKJ HeTOCTALM 1 TIperpeKe Koje OTeXXaBajy paji y OBUM IIKOIaMa, Kao IITO
Cy: HeIPMK/IaJjaH HaCTaBHM IUIaH 1 IIPOTPaM 3a BUILEpaspeiHy HaCTaBy, (aKTop BpeMeHa y
OpTaHM3aIMj/ aKTYBHOCTY, HeOBO/BHO HACTABHIX CPENICTaBa U HeIOBOJ/bHA MOZIPIIIKA YN~
Te/bMMa Koju pajie y ceocknm mkonama (Huan Li & Xiangyu Li, 2020; Kalaoja & Pietarinen,
2009). "'y Penrydnmyum Cpduju ncTpaskuBama II0Kas3yjy ia ce Kao IpelpeKa y IpUMeHN
MHK/Ty31je y 0dpa3oBaiby MOTY jaBITI: HeIOCTaTaK cTpy4He nopapiuke (Vuckovié i dr., 2019),
VIia/bEHOCT CIeLIja/THIX PeCYPCHIUX LieHTapa KOju IIPY>Kajy IIOAPILIKY A€l I HACTaBHUIIMA
(Maksimovi¢, 2017), ka0 1 HeZoCTaTaK HACTABHUX CPECTaBa I aCUCTUBHE TEXHOMOTNje
(Lescesen, Ivanovi¢-Bibi¢, Dragin i Balent, 2013; Vuckovi¢ u dr., 2019). Aytopu koju cy ce
daBumy oBoM npodemaTukoM y EBpormi u ceety Takobe motephyjy oBe mpodneme 1 cTame
MHKJTy3VMBHOT 0dpasoBama y ceocknM nikonama (Ryan, 2014; Themane & Thobejane, 2019).

Kaxo 81 HanpegoBamy y IpMUCTYILy pasIndnuTOCTIMA U pealn3alyji MHKIY3UBHOT
0dpasoBarma, HACTABHUIIN Y CEOCKIM CpeffuHaMa MOpajy duTu odydeHn U CIIpeMHI 3a
Taj 13a30B. HapouuTo je To BaKHO 32 HAaCTaBHMKE CEOCKMX ILKOJ/IA KOjU Ca jelHe CTPaHe
1Majy odaBesy momohu u OZpIIIKe eIy KOjuMa je TO TIOTpedHo, a ca ApyTe CTpaHe CEOCKy
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CpenyHy Koja BpJIO 4eCTO MapIriHaIu3yje Jely U MOpoAule aele Koja MMajy mpodieme y
Pa3Bojy MM MMajy HeKy dosecT. Pesynraryt HeKUX CTyIUja TOKasyjy ja HACTaBHULIY MIMajy
HO3UTUBAH CTaB IIpeMa NHKITY3nBHOM odpasoBamby (Chepel, Aubakirova & Kulevtsova, 2016;
Vuckovic¢ i dr., 2019), anmy uM 4ecTo HeOCTajy MHUILIUjaTUBE 3a Peann3alujy akTUBHOCTH
y MHKTy3uBHOM 0dpasoBamy (Jablan, Loncar, Stanimirov i Andelkovi¢, 2020; Moreno, Jan,
Navo & Moreno, 2015). To ykasyje Ha ToTpedy BUXOBOT JOJATHOT 0dpa3oBamwa 1 ycaBp-
maBama y 0Boj odmactu. OCHOBHA CBPXa OBOT Pajia je fja y OKBUPY aKTyelTHUX IIT0OATHIUX
13a30Ba y APYLITBY 1 00Pa30Batby, UCTPAKU KOHTEKCT Y KOjeM MHK/TY3MBHO 00pa3oBame
IIPeIO3Hajy U peannsyjy HaCTaBHULM Y CEOCKMM IuKonaMa y Perrydmuuu Cpduju.

METOIIOJIOTUJA

[Tpomonuja u peanusaiyja HHKIy3UBHOT 0dpasoBama je HoTpeda 1 odaBesa CBake
1mkoste de3 0d3Mpa Ha CpeIHY y K0joj ce Hamasu. MebhyTyM, y IpeTXOHOM U3/Iaramy HaBe-
JIeHV Cy PeajTHU IIPOdIeMI, A/ U TIPEHOCTH Koje IOfIpyKaBajy MHK/IY3UBHO 0dpasoBame
y IIKOTaMa CeOCKe CpefimHe. Y OBOM pajiy ce pasMarpa cTame ¥ MOryhHoOCT yHanpebema
MHKITy3MBHOT 00pa3oBama y CEOCKUM IIKO/IaMa U3 TIePCIIeKTHBe HACTABHIKA KOj! Y IbJIMa
pape. Pesynraty nctpaxmparmba MOTY KPEaTMBHO Jja TeHEPUINY HOBE MJieje U TOIIPUHECY
OCTBapMBakby BOXHUX I[VJbeBa 00pa3oBama y CEOCKUM CPEfIIHAMA, CMakberby HAITyIITamba
odpasoBama Jelle 13 CEOCKUX CPeAIHA I 0J0/bIIAKY KBAIMTETA 0OPA30BHO-BACIIUTHOT
pasia CEOCKMX MIKOJIA.

Y ncrpaxxnpamy Cy y4eCTBOBA/IM HACTAaBHUIM KOjU Peanusyjy HaCTaBy y MJa-
buMm u cTapujum paspenuma y 25 OCHOBHUX IIKOJIa VUM U3BOjEeHUX Ofie/betba y CeluMa
3maTndopckor okpyra, y onurruHama Yajetuna, Yxuie, Apube, IIpndoj u [Ipujenormpe.
Ykymnau dpoj ucnmranuka y y3opky je 160 (N=160). Y ogHocy Ha Bapujadiy yspact yde-
HIIKa KOjIIMa peajn3yjy HacTaBy, CTPYKTypa y3opka je crnemeha: 63 (39,40%) HacTaBHMKa
Koju page y Miahum paspenuma (of npsor go 4erspror) u 97 (60,60%) HacTaBHYUKA KOjU
pafie y crapujuM paspenuma (Of IeTOT 0 OCMOT).

3amorpede MCTpa>KUBarba KOHCTPYMCAH je YIIUTHMK 3a HacTaBHUKe. [IpBu o cagpxu
omite 1 emorpadcke MofaTKe 0 HacTaBHMIMMA. [[pyTu fieo ce cacToju of 18 ajrema, 1 TO
12 ajTemMa KOju Ce OJHOCE Ha KOHTEKCT I KapaKTePUCTHKe MHK/Ty3VBHE HIKOJIE, U 6 ajTeMa
o moryhHocTuMa yHanpehuBamwa MHKITY3UBHOT 0dpa3oBama y MIKOIM U BaXKHOCTHU TOT
nporeca. HacraBHMI Cy IpoLebMUBaIN IPUCYTHOCT OfIMKA MHKTY3UBHOT 0dpa3oBama
y LIKO/IM Y KOjoj pase Ha ckamy of 1 o 4 (1 - HajMama IPUCYTHOCT, 4 — IOTIIyHa IpU-
cyTHOCT) 1 MoryhHOCT 1 BayKHOCT 3a yHanpeheme (1 — HajMame BaXHO, 4 — HajBaXHIUje).

[Toyspanocrt 3a 18 ajreMa je MepeHa uspadyHaBameM BpegHocTy Cronbach’s alpha
tecta. [Jodujena Bpennoct (Cronbachs alpha 6=0,82) mokasyje 3agoBomasajyhu HUBO
IIOY3[JaHOCTH.

IIpennMuHapHO UCIUTUBAkbE HACTAaBHMKA Pean30BaHo je y jyHny 2019, a KonauHo
cripoBobeme UCIINTHBaba Ha Y30PKY HAaCTaBHYIKA CEOCKVIX LIKOJIA OCTBAPEHO je II0YeTKOM
2020. roguHe. VicnutuBarme HacTaBHMKA je duyto aHOHMMHO. [lodujeHn mogaun cy odpa-
henu npuMeHOM Mepa JeCKpUIITUBHE CTaTUCTHKE U KOPETAlIOHNX Mepa, a KopulnheH je
craructidky maket SPSS 20.
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PE3VIITATU

PesynraTu II0Ka3yjy /ja UCIIMTAHU HACTaBHULM BehUHY Of/IMKa MHKITY3MBHOT
odpasoBama y CB0jOj LIKO/Y MPOLEHYjy IPOCEYHO WIN M3HAJ IPOCeKa, LITO OKa3yjy
BpegHOCTU apuTMeTnuKe cpenune (M). Tadena 1 mokasyje mpoceyHe BPEJHOCTI IPOLieHe
HacTaBHUKa KOju paje y Miahym u y crapyujuM paspenuma, Ipy 4eMy je IpolieHa BpllleHa
y OHOCY Ha cKany o 1 1o 4 (min = 1; max = 4).

HacraBaniu koju pasie y vyahum paspenuma IpoLeHIIN Cy [a je y IIKO/IaMa Haj-
BUIIe TIPUCYTaH paj ca YUYeHUIMMa KojuMa je moTpedHa HOJaTHA MONPIIKA IPUMEHOM
MHAMBUAYaTHOT 0dpasoBHor iaHa (M = 3,716, SD = 2,616), ma oHfa CTa/IHa Capajimba ca
ponmuTe/BYIMA Ielle KojiMa je IoTpedHa gopmarHa nogpiuka (M = 3,662, SD = 1,757). OBu
HAaCTaBHMIIY CY HPOLEHNIN Jia je y IIIKOJIaMa HajMabe IPUCYTHA yHOTpeda acKCTUBHMX
TEXHOJIOTHja Koje O IOMOITIe Y pazy ca ielloM KojuMa je morpedHa nogpiuka (M = 1,210,
SD = 1,032). HacTaBHMIM KOjU pajfie Y CTApUjUM paspefyMa HajBIlle IPOLenhY]jy Ipu-
cycTBO mpuxBaTama pasmranroctu (M = 3,791, SD = 1,315), xao u Mehycoduy capagmy
3aII0CTIEHNMX Y IIKOJIN II0 MMTamkyMa pajia ca IeljoM Kojoj je MoTpedHa JofaTHa MOAPIIKa
(M = 3,690, SD = 1,300). M oBa rpymna HacTaBHUKA je TIPOIIEHNIA JIa je HajMakbe y IIKOo/IaMa
IPUCYTHA IpUMeHa aCUCTUBHUX TexHomoruja (M = 1,040, SD = 1,063).

Ynopebyjyhnu mpoljeHe oBe iBe rpyIe HaCTaBHMKA, CTATUCTUYKM 3HAYajHA pas/nKa
IIOCTOj CaMO Yy IIPOLIEHM OfIIMKe KOja ce OTHOCK Ha KOHTMHYVPAHY Capajiiby ca pofuTe-
/bUMa Jielie Kojoj je moTpedHa noparHa nmoppuika (F = 5,323, p < 0,01). HacraBHumm xoju
paze y mmabum paspenuma cy To Bucoko npouernmu (M = 3,662, SD = 1,757), y ogHOCy
Ha HaCTaBHUKe KOju pafie y crapujuM paspepuma (M = 2,411, SD = 0,825), wro ykasyje
Z1a je capajiiba MHTEH3UBHIja ¥ IIPUCYTHNUjA Kafja Cy yIeHNI MIahu.

HacraBanim koju cy dum y y30pKy Halller UCTPaKUBaba, a Pajie Y Ce0CKOj CPeIHI,
IPOLIeHMBAIY CY LITA je TO LITO je BaXKHO Aa ce yHanpehyje, a JonpuHeno 1 KBauTeTHOM
MHKTy3MBHOM 0dpasoBamy. [Iporiena BayxHOCTH je Takobe BpieHa Ha ckanu of 1 o 4 (min
= 1; max = 4). Ha ocHOBY ImpoceyHe BpeJHOCTI paHTOBaHa je MoryhHoCT yHanpehemwa us
yrna HactaBHuka (Tadema 2).

HacraBHunm cMarpajy fa je 3a yHanpeherme MHKTy3MBHOT 0dpa3oBama HajBaKHIje
odesdehnBame npodecnonante nogpiuke (paur I u IT). Crenehn panr saysuma morpeda
HacTaBHMKA 3a JONATHVM yCaBplaBabeM 3a pajl ca yYeHMIMIMa KOjuMa je HOTpedHa JofaTHa
nozpiuka (paHr III). YeTBpTu paHr 3aysyMa B&XXHOCT IIPOMOBICAba MHKTY3UBHIUX BPEIHO-
CTH Y IIKOJIV ¥ JIOKAJTHOj 3ajeTHUIIN, TIOK TIeT! PaHT 3ay3uMa odesdehuparme MaTepmjanHe
TIOZIPIIIKE 32 33/J0BOJbEIbE 0OPA3OBHIIX U IPYTHX NOTpeda ydyeHnKa y mkoyu. Ha mocrenmem
MecTy je MoryhHOCT yBODeme HOBIX 00pa3OBHUX caipykaja Be3aHMX 3a IIPUXBaTakbe Pasin-
YUTOCTY ¥ MHK/TY3MBHYX BPEIHOCTH Y HACTABHE U IpyTre LIKOJICKe aKTUBHOCTY (paHr VI).

IVICKYCHUJA

Hanasu Hamre cTyauje ykasyjy Ha TO /ja Cy HACTaBHUIM Koju pajie y mmahum pa-
3pefyMa Kao HajIpUCyTHUjY OIJIMKY MHKIY3MBHOCTU y LIKOJIY IPOLEHN/IN CUTYaLUjy
pajia ca yueHuIMMa KojuMa je noTpedHa IofpiIka 1o VHAuByUayaIHOM 08pa3oBHOM
wiany (MIOII) 3a pasnuky off HaCTaBHUKA KOji pajie y CTapMjUM paspeanMa Koju ¢y Kao
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HajIPUCYTHHUje IPOLICHIIN YBaXKaBambe pasInInTocTu. Vcrpaxupama dpojHIX ayTopa
nokxa3yjy fia je VIOIT ocHoBHM 0d/MK NOJpIIKe Y MHKTY3uBHO] ko (Ferguson, 2008;
Bhroin & King, 2020) u fa ce Mopa fabe yHanpebusatu u paspabusaru. ¥ mpotekioj
ieLieHMj M, CBe je BULLIe JOKasa Koju cyrepuiuy ga ukose y Penydmui Cpduju npeysumajy
MHULMjaTUBY y pa3Bojy VIOII-a nako ca Bapujadunnowhy u HegocnenHomhy y npakcu
(Maksimovi¢, 2017). MiaguBupyannu odpasoBHU IUIAH je IPENO3HAT Ka0 OCHOBHY OO/IMK
HOZIPIIKE U1 IberoBa IIPVMeEHa je e(MHUCaHa Y 3aKOHCKO]j U IOfI3aKOHCKO] PeryIaTUBU
Penrydmuke Cpduje (Nikoli¢, Koraé i Lazarevi¢, 2020). VicrpakuBarba II0Kasyjy fia Cy Ha-
CTaBHMIM KOju pafie y Mabum paspefyMa Kpos MHUIIMjaTHO 0dpasoBame U pasandnTe
odyke BuIIIe 0dpa3oBaHN 3a Kpenpamwe, IpuMeHy u BpegHoBame VOII-a, a fa mocroju
HeJl0BO/baH 0dyXBaT HACTABHMKA CTapUjuX paspesia 3a oBy BpcTy odyke (Tati¢ Janevski i
Macura Milovanovi¢, 2014; Vujaci¢, Gutvajn i Stanisi¢, 2018), 4yuMe MOXXeMO TyMa4nUTy U
Hallle pe3y/ITaTe KOjy II0Ka3yjy ia Cy HaCTaBHYILIM KOjU Pajie y CTapUjUM pa3penuMa HIDKe
mpoueHmm npucycTso papa mo VIOII-y. Anu je 3Ha4ajaH IOKasaTeb fa je y cTapujeM
y3pacTy IPUCYTHO yBa)kKaBarbe PasaMInTOCTH, MMajyhn y BUAY Aa je Y CEOCKUM Cpenu-
HaMa 4eCTO IPUCYCTHO MAapIVMHAIN30Babe CBEra IITO je PAa3INdNTO I IITO Ce He yK/Iana
y cpenuny. VicroBpeMeHo, 3HaJajaH IoKa3aTe/b KOjy TOBOPHU O NPUCYCTBY MHKITY3MBHUX
KapaKTepMCTHUKA Y MCIUTAHMM CEOCKMM IIKO/IaMa je Taj ja Cy HaCTaBHUIIM KOji pajie ca
yYeHMIMIMA CTapyjeT y3pacTa IPOLeHIIN Jia je IPUXBaTabe M yBaXkKaBarbe Pa3IMIuTOCTI
3HAYajHO IPUCYTHO Y HBIXOBO]j LMIKOINU, LITO 0Xpadpyje jep MOCTOju MUI/belbe f1a je ¥
CEeOCKIM CpefiHaMa 4eCTO IPUCYTHO MapriHaIM30Babe CBeTa IITO je pas/IIyuTo 1 LITO
ce He YK/IaIla y CPefliHY.

HacraBHuiu koju page y Mnahum paspennma BICOKO NPOLEHYjy IPUCYTHOCT Ca-
pajiibe ca pOIUTE/bIMA YICHUKA KOj/IMa je TToTpedHa JOoJaTHA IOfIPIIKA, LITO TOKas3Yyjy 1
npyra uctpaxnbama (Themane & Thobejane, 2019). Mebytum, y Hauem uctpaxusamy,
II0 OBOM IIMTamby, IIOCTOje CTATUCTIYKY 3HaUajHe pas/iKe y IIPOLeHY HacTaBHMKA KOjI
paje y MiabuM 1 y crapujuM paspenyma. UumeHnIa je 1a HaCTaBHUIY KOjU pajie Y MIa-
bum paspenuma, Kafa y CBOM Ofie/betby UMAjy YIeHIKA KOMe je IToTpedHa MOfpILIKa, pajie
ca BYM YeTUPM TOfMHE U 4eCTO Ce ca POAUTe/bIMA YCIOCTaB/bajy [oOpu moppxkasajyhn
opHocu. HactaBHMIM KOju pajie y CTapujuM paspedyma HeMajy yBeK MOTyhHOCT Takse
KOHTMHYVPaHe capajiibe ca yUeHUI[MMa jep HICY CBaKM JiaH ca mbuMa Beh caMo HeKonmko
JacoBa Hefle/bHO. MOX/Ia ce MOKe TIOCTaBUTY IIMTakbe Jja JIM Maba capajiiba ca poiuTe-
JbMIMa Jielle KOja MMajy IpodieMe, IIOCTaje MOTUB WIM Pas3JIor ja TaKBa fiella HAIyIITajy
IIKOJIY, jep ce TeIIKO YKaJIalajy y KOJIEKTUB W/IM Majy BelliKe Tellkohe y caBafaBamy
rpajyBa I HaIpeJoBabYy.

HacraBHuru xoju pajie y crapujuM paspennma BICOKO Ipolemnyjy Mehycodny
capajiiby 3aII0C/IeHMX Y IIKO/IM IO CBUM IUTabMMa Be3aHMM 3a paj ca JelloM Kojoj je
norpedHa fofaTHa noApika. JIpyra ncTpakupama Takohe mokasyjy #a je capajma ca
KoJIeTaMa jaKo 3Ha4YajHa ¥ Jja CYLITMHCKM jada KaIlallUTeT HaCTaBHMKA 3a MHKIIY3UjY,
oxpadpyjyhu u onakmasajyhy npormec npodecroHanTHOr pasBoja Kpo3 Op>K/B IIPUCTYII
u pasMeny 3Hama 1 crpygrocty (Mulholland, & O’Connor, 2016). [lokasu ncTpaxuBama
Cy MOTBPAWIN BPEAHOCT KONAadOPATHBHUX HACTABHMX MPAKCH U TUMCKOT pajia Kako o ce
110d0/b1I1a/I0 00Pa30BHO MCKYCTBO YYeHNKA y MHKITY3MBHOM 00pa3oBamy (Sharma, Loreman
& Forlin, 2012; Themane, & Thobejane, 2019) npu deMy 3ajefHi4Ka cBecT o puosodujama,
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BeIITHMHAMA Vi TPAKCH ¥ B3N ca TOCeOHMM MOoTpedama U MHKTY31jOM IIOCTaje HEeOIIXOfHa
npeaMdyia 3a BUXOBY ycremHy capanmwpy (Mulholland & O’Connor, 2016).

HacraBHu1u 0de rpyme nporemnyjy ia je Kao of/IMKa MHKITY3UBHE IIKOJIe HajMabe
IpUCYTHA yrnoTpeda IMpunaroheHnx HacCTaBHMUX CpefiCTaBa y HacTaBu (yIOCHUIN Ha
bpajeBom mucmy, ayAuTUBHY 3aIMCH, CIMKOBHY MaTepujasl, pasanduTy IpeAMeT U
CMYHO) ¥ YyIOTpeda acUCTUBHUX TexHonmoruja. VMajyhu y Bumy fia ce pajiyr o ceockum
IIKO/IaMa KOje Cy IPMIMYHO JIOIIE OIPeM/beHE CPECTBUMA 3a Pafl, OYEKMBAHO je U Jja
HeMajy JOBO/bHO CIIel(UIHMX pecypca Koji yIeHNIIMMA OTaKIIIaBajy MIPYCTYI M3BOPpMMa
3Hama. ClImuHe pesy/aTaTe Cy Makasana u Apyra uctpaxusama (Themane & Thobejane,
2019). VicToBpeMeHO MCIIMTAHUIIY Y HAllleM MCTpaKuBamwy ode3debuBarme Marepujante
TOJIpIIIKe 32 3a/]0BO/berbe 00Pa3OBHMX U APYTUX MOTpeda ydeHnKa y mKonu (mpunaroba-
Bame IPOCTOPa, HadaBKa NpumaroheHNx HaCTaBHUX CPeICTaBa, ACUCTYBHIX TEXHOIOTHja
¥ CTMYHO) He BUJe Kao IIPMOPUTET 3a yHanpehBame MHKTysuBHOT 00pa3oBama. Moxa
je OBaKaB pesynTaT MOC/IEANIA TOTA IITO Cy HACTABHUIM Y CEOCKMM IIKO/TaMa HaBUK/IN [
Ce CHajlase y pas/IMIMTIM CUTYallMjaMa, Ia caMil TpoHasIase 1 mpuiarahosajy marepujase
HEOIIXOJIHe 3a HACTABHM IIPOLIeC 11 HeMajy CasHarbe O BpefHOCTIMA 1 MoryhHOCTUMA Koje
IPY>Kajy caBpeMeHM a/laTi Y peNu3alyji MHK/Ty3MBHE HACTaBHe ITPaKce.

Pesynraru ykasyjy 1 Ha TO ja HACTAaBHMLIM y CEOCKMM ILIKOZIaMa BUCOKO TIPOLIEIbYjy
IPYCYCTBO TeME/bHMX XyMaHUCTIYKMX BPEIHOCTH Kao MTOKa3aTe/ba MHKITY3MBHOT 00pa-
30Bamba y CBOjUM LIKO/IaMa (pasBUjeHa eMIIaTlja IIpeMa CBaKOM II0je[iVHITY, HeIOCTOjatbe
collMjajiHe JUCTHIIE IIpeMa PasIM4UTUM Ky/ITypaMa, €TUYKO]j IIPUIAJHOCTH, COLMjaTHOM
crarycy, pasBujeHocT ocehaja 3a coryjanty IpaBry Kof 3alI0C/IEHNUX Y IIIKOMN, TIPUXBaTakbe
pasnumuntocTtin). Byjaunh u gp. (2018) Takobhe ykasyjy Ha To a ce K/by4He acouyjaryje
HacTaBHVKA OCHOBHUX 1ikonia y Cpduju Ha MHKITY3MBHO 0dpasoBarbe OfHOCE Ha OBE BPef-
HOCTH (jefHAKOCT, paBHOIIPABHOCT, IPMXBATakbe PasTUINTOCTH, IPY>Karbe IOfPIIKE I CIL.).

Y yBOIHOM JieNTy pajia je MCTaKHYTO Ja Cy CeocKe CpefiiHe crernyduaHe ¢ 0d3upom
Ha To #a ce BehnHa cTaHOBHUKa MehycoOHO 103Haje, ja Cy yCMepeHU jefHM Ha ipyTe U ja
HacTaBHMIM ocehajy 1ojadany colyjaIHy KOHTPOTY TOKOM HpOdeCHOHaNHIX aKTUBHO-
ctu (Chepel, Aubakirova & Kulevtsova, 2016) ma je moryhe na Ta moBesaHoOCT U capafimba
y HIKOJICKOM aMOMjeHTY yTIde U Ha CHAXKHU)jU JOXNB/baj 0BUX BpenHoctu. [Tanuh n
®rnopujan (2015) cy oTKpuIu fa Kafa HaCTaBHULIM Y GOKYCY MMajy mocBeheHoCT Temern-
HJMM XyMaHUCTWYKMM BPEJHOCTHMA MHKIY3MBHOT 00pa3oBama TO IPEICTaB/ba CHAKHY
OCHOBY 3a Pa3B0j OCTA/INX OJINKA MHKTY3MBHOT 0dpa3oBama.

AHanusupajyhy nporeHy HacTaBHMKa 0 MOryhHocTHMa yHaIpeherwa MHKITy3MBHOT
odpasoBarba JOLUIM CMO JI0 pe3ynTaTa ja HacTaBHu Hajeehy BaskHoct (I II panr) majy
modujamy npodecruoHa He MOAPIIKe U ITOMODY Of CTpaHe CTPYUmaKa KOjit IpUIIafiajy
crierjaTHOM odpasoBamy. OBO MOXKEMO ITOBE3aTH Ca 3allaXKambyMa fla Cy HAaCTaBHUIIM Ca
jellHe cTpaHe OfITOBOPHM 3a MOCTUTHYha yueHNKa y MHKITy3MBHOM 00pasoBamby, a fja ca IpyTre
CTpaHe HeMajy I0BO/bHO KBAJIMTETHY CTPY4HY HOJPIIKY Off yIIpaBe, CTPYYHMX CapaJHIKa
medekrosora 1 negaromkux acucrenara (Jablan i Maksimovi¢, 2020). Cnuuse Haase fajy
u fpyra ucrpaxnsama (Chinere & Cardona, 2013; Loreman, Forlin, Chambers, Sharma &
Deppeler, 2014). Telfer u Howley (2014) 3anaxxajy na ofpeheHe kapakreprcTike Ce0CKmx
IIIKOJIA YKa3yjy Ha TO Jja OU CeoCKe IIIKOJIe MOIVIe IMATH BUIIIE TOTelIKoha off IpUrpagckmx
VIV TPAJICKVIX IIIKOJIA Y CMaFbelby jasa y MOCTUTHYhMMa yueHMKa ca cMeTaMa Y pasBojy y
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OIHOCY Ha TUIIYHe y4eHMKe. CeocKe MIKOJIE Ce YeCTO CyO4YaBajy ca M3a30BMMa Y pafly ca
y9eHMIMMA KOjiMa je IToTpedHa JOfaTHA IOPIIKA I CMATPA Ce /ja Cy OBY M3a30BI PE3Y/ITAT
HelocTaTKa KBaIM(UKOBaHNX HaCTaBHMKA y ceocknuM 1ikonama (Telfer & Howley, 2014).
OBo ce MOXke 08jacCHNUTI U 4eCTOM IIPOMEHOM HacTaBHUKa YCIIef, MUTpaliyja U oTpede 3a
IIPOMEHOM CpefJiHe Y K0joj pajie, TeXba Ka IIKo/IaMa y ypOaH!M cpenHaMa. Tako fja 4ecto
Y CEOCKMM IIKO/IaMa pajie HaCTABHUIM-IPUIIPABHIIIN KOj/I HEMajy JOBO/BHO UCKYCTBA,
HApOYIITO Ca YIEHNUI[MMA Y Ma/IUM CEOCKIM IIKO/IaMa Ca CBYUM CBOjJIM CIIeLM(pUIHOCTIMA.
YnmbeHNIa je 1a y CeOCKMM IIKOIaMa Hajuyenrhe HeMa CTPYYHUX CapaJHVKa, VU VX je Heflo-
BOJBHO, a dpoj 1Kosa Koje mocehyje crieniujanHy HacTaBHUK je Beoma Manu (Jablan, Loncar,
Stanimirov i Andelkovi¢, 2020). Ca apyre cTpaHe BaKHO je HAaIJIaCUTH Jja CBaKa OJIyKa O
od/IMKy U campiKajy capajjibe HaCTABHUKA Ca CTPYYhal[IMa 13 HOAPYYNja CIIeI[UjaTHOT
odpasoBarma Mopa duTK K0dpo NpOMUILIbeba U ofMepeHa. [lofpiika yyeHnMa us oce-
T/BUBMX JIPYIITBEHVX IPyIIa Pe3y/ITAaT je KONerujarHe capajiibe, aHTaK0oBakba I yBaXKaBamba
npodecronante cTpydHocTy cBux HactaBHuka (Mulhollanda & O’Connorb, 2016).

Y MHOruMM cTyamjamMa u ucTpaxkusamwuma y Perrydmuun Cpduju yrpbeHo je na Ha-
CTaBHULIM IIPOLEY)Y [a HICY JOBO/BHO OCIIOCOd/bEHN 3a paj] Y MHKITY3VIBHOM 09pa3oBamy
(Jablan, Loncar, Stanimirov & Andelkovi¢, 2020; KnezZevi¢ Flori¢, Ninkovi¢ & Tancié, 2018;
Vujaci¢, Gutvajn & Stanisi¢, 2018) u ga uM HefocTajy moTpedHe KOMIIETeHIMje 3a Paf ¥
MHKTY3uBHMM HKonama (Jablan i Maksimovié, 2020). Husax fo>XuB/baj COICTBEHUX KOM-
HeTeHIMja KOfj HACTAaBHIUKA 3a Pajl y MHKIY3MBHIM IIKO/IAMa [TOKA3Yjy pe3yaTaTu UCTpa-
XMBama MHOTHX ayTopa (Bouillet, Domovi¢ i Ivancevi¢, 2017; McCrimmon, 2015; Sharma,
Loreman, & Forlin, 2012; Symeonidou, 2017). Y HaleM KCTpaXMBarwby HACTABHUIY BUCOKO
paHrupajy norpedy 3a IMYHUM ycaBpIIaBameM 3a pajl ca yIeHNUIIMMa KOj/Ma je HoTpedHa
mopmarHa mogpiuka (111 par) u TuMe OKa3yjy fa je MOTpedHO Te KOMIIETEHIje pa3BIjaTI.

Yranpebere nHKIy3nBHOT 00pazoBama Kpo3 yBohere HOBIX 00pasoOBHIUX cafpiKaja
Be3aHNX 32 [IPUXBATalbe PasINIUTOCTH U MHK/ITY3UBHIX BPEJHOCTY Y HACTABHE I ApYyTe
IIKOJICKE aKTUBHOCTH ¥ IIPOMOBJCatbe MHKIY3MBHIX BPEJHOCTH Y IIKOIN 1 JIOKA/THO]
3ajeHNUIIM HACTaBHUIIM HIICY OLIeHWIN Kao BakHe 3a yHanpeberme (VIiIV panr). C 0d-
3MPOM Ha TO fla Cy HACTABHUIIM BUCOKO MPOL[EHIIN IIPUCYTHOCT XYMaHUCTUYKUX BpPef-
HOCTH MHK/Iy3MBHOT 00pa30Batba y BIIXOBUM LIKOTAMA, OHU IIPELHOCT KOJ yHarpehema
MHKTy3MBHOT 00pa3oBama 1ajy ode3dehuBamy noapiuke u IMYHOM yCaBplIaBaiby, a He
PasBMjamby XyMaHUCTUYKUX BPETHOCTH.

3AK/bYYAK

BaxkHocT 0dpasoBama U LIKOJIE 3a CEJIO je BeIMKa, a OCHOBHA moTpeda je odpaso-
Bambe [IpIIaroheHo morpedama ceocke cpeayHe U HbEHUX CTAHOBHMKA. YecTo ce crame y
CeOCKNM cpefuHaMa pedJIeKTyje 1 Ha OpraHM3alujy 1 Ae/0Barbe UIKOJA Y TUM IIPOCTO-
puma. KBanuter 0dpasoBara 1 HeCTajame MalnX CEOCKMX LIKO/Ia CY, n3Mehy ocraror,
nocneaniia MUrpaliiOHNX MIponeca KaKo CTAaHOBHIMIITBA, TAKO 1 3aIIOC/ICHNX y IIKOJ/IaMa.
CurypHOCT 1 Bepa 3ajefHuLie y 00pa3oBame MO)Ke IPeCTaB/baTy jefjaH Off IIPefycIoBa
3a yHanpebheme 1 ouyBame odpazoBama y ceockuM cpenmHama. Komnko odpasosame y
CeOCKVM CpefiiHaMa OfroBapa Ha 3aKOHCKe OKBIpe Mel)yHapOHOT 1 HAaLVOHATHOT HUBOA
[OKAa3yjy pe3y/aTaTy MHOIUX IIpy4aBarba Koji anocTpodupajy HEMOTIYH 0dyXBaT fierie
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odaBe3HNM 0dpa3oBambeM, HEIOCTYITHOCT 0dpa3oBarmba M Heje[HaKe YCIoBe 0dpasoBama
3a CBYy felly. 300r Tora je BayKHO [IpOy4aBaTU CTama, moTpede n MoryhHocTy odpasosa-
1a Y CEOCKOj CPEMVHI Ca pas/IN4UTIX acleKaTa M TpaKUTY Moryhe HadyHe U ITyTeBe 3a
OfIp>Karbe HerOBOT KBA/INTETA.

Y oBOM pajry mOKyIIaj je d1o fa ce 0dpasoBame Y CEOCKVM IIKOTaMa caryiefia 13 yria
peann3oBama MHKITY3MBHOT 0dpa3oBama. Perrydmka Cpdnja je npkaBa Koja je pellaTUBHO
KacHO Y OfHOCY Ha ipyTe EBpoIicKe 3eM/be 3aKOHCKH PeTy/ucana yBoheme NHKTY3MBHOT
odpasoBama y pefloBHe IKoJIe. Y 0BOM MCTPaXMBAbY Ce MOIIIO Off YMbeHMIE 1A CY TT0-
Hyl')eH)a penewma 'y OKBUPY IpUMEHE MHK/ITY3UBHUX CTpaTeera U Ja’b€ HOBVMHA 3a MHOTI€
HacTaBHIUKe y Perrydmuu Cpduju, Kao U fa y pa3IMauTM 0dpa3soBHIM OKpY>KeblMa
(pypanHa 1 rpajicka IIIKOJIa) OCTOje U ofpeheHe KapaKTepUCTHKe Koje ImpaTte IpoLec
I/IM]'UICMCHTaI_U/Ije MHK/ITY3BHOT 06pa30BaH>a Yy OBUM CpeAnHaMa.

HacraBHUIM CeOCKMX IIKOMA KOju pafie y Miaabum paspennma Kao HajsHAUjHU]jY
KapaKTepUCTHUKY MHKIY3MBHOT 00pa3oBama BpeqHYjy KOHpeTHe 0OJIMKe IIOCpeiHe 1
HeIocpefHe Nofpuike (paj [0 MHANBUYaTHOM 0dpa30oBHOM IUIAHY ca Jel[oM K0joj je TO
HOTPedHO M Capfiha ca POSUTE/bUMA), 3 PA3/IUKY Off HACTABHUKA KOji pajie y CTapyjuM
paspenyma Koju Kao HajJlOMIMHAHTHI)jY KapaKTEPUCTHUKY MHKIY3MBHOCTY IIPEMO3HAjy XY-
MaHUCTNYKE BPEMTHOCTV THKITy3VIBHOT oSpasoBaH)a (HOHITOBaH)e PasIMInTOCTN ) I TUMCKI
pan y mxomt. OHO LITO je cTame Koje Ou Tpedasio yHapehuBaTy ofHOCH ce Ha YMbEHNITY
7la ce capajiimba ca POANTE/bIMA CMambyje Ca y3pacToM fleTeTa MaKo Ce OBJie PAfiut O Jely
K0joj je moTpedHa moapuika. Poguressn crapuje geue pebe capabhyjy ca nacraBnijuma,
yZia/baBajy ce Off LIKOJIe, IITO MOXKe fia ce pedIeKTyje Ha IIocTurHyhe 1 passoj Te gele.

VHK1y3uBHO 00pa3oBarbe je JMHAMITIaH IPOLieC KOji 3aKTeBa CTa/IHO yHanpehusame.
HacraBHMIM ceOCKMX IIKO/IA y HAllleM MCTPAXUBaKbY Kao BaXHY H0Tpedy yHanpehemwa
Bufie mpodecroHaNHY MOAPIIKY U TOMOh Off CTpaHe CTPy4ibaKa KOju IIPUIANIAjy CIIe-
I_U/IjaIIHOM 06pasoBaH>y, Kao 'y IMIHOM yCaBpllaBalby 3a pajl 'y yCIOBMIMaA MHKITy3MIBHE
HIKOJIE ¥ CEOCKOj CPEVHIL.

HYSH)I/I IIOIVIEN Ha INTalba Kao LITO CY: CTabe U MOI‘thOCTI/[ CTPYYHOTI yCaBpIllaBaiba
HACTaBHIKA y PyPaIHIM IIKOJIaMa; YCIIOCTaB/babe IIPAKCe TYMCKOT pajia y MaJIiM LIKO/IaMa;
Kopmmhe}be I/IH(l)OpMaI_H/IOHO-KOMYHI/IK&LH/IOHI/IX M ACUCTUBHUX TeXHOHOFI/Ija Yy ycdiioBuMa
OrpaHMYEHNX pecypca; adpupMmannja Snnuckux ogHoca rpabana y pypanHoj cpepuum y
by pasBoja 1 IIpOMOBIICatba MHKITY3BHUX BPETHOCTV; aHI'A)KOBahe€ CTPYIHE MOAPIIKE
Y yCIOBMMa BeMKe yHa/beHOCTH MIKOTIe Off CHIeIjanu30BaHNX PeCypCHNUX LleHTapa 3a
MOAPUIKY U CJI., 3HAYajHO O jonprHeo carjefaBamwy u yHaHpel')eH,y MHK/Ty3MBHOT odpa-
30Baiba 'y OBUM Cpe€AHaMa. HpaKTI/I‘IHO penIaBame OBYIX INTAaba 3aXTEBA KBa}II/ITeTHI/Ije
IporpaMe CTPy4YHOT ycaBpllaBara HACTaBHUKA 113 0OIACTY MHKIY3MBHOT 08pa3oBama I
Behe anraxoBame 0KaIHe 3ajenHuIie y 0desdehnBamy HeONXOHNUX pecypca 3a MHKITY-
3MBHO 00pa3oBame y CEOCKMM IITKOIaMa.

Jaua moppIIKa pasBojy CEOCKMX IITKO/IA, YCTIOBMMA ¥ KBA/UTETy 00pasoBama y ce-
OCKIM cpenyHaMa Tpedayo Ou ja dyfie 3Ha4ajaH 3afjaTaK y HALMOHAIHNM CTpaTerujaMa
PasBoja 0dpa3oBama, ITO 01 HEMIOCPEFHO I MOCPENHO YTUIIATIO Ha PasBoj 1 0dpasoBame
CEeOCKOT CTAHOBHUIITBA Y jadarbe CeOCKUX CpeHa.
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(Translation In Extenso)

Abstrakt: The paper discusses the context of rural schools, and the current state and
possibilities for the development of inclusive education in them. The law of the Republic
of Serbia stipulates that all children must have access to and complete primary education,
which implies, among other things, inclusive education, whereby each school must develop
its own construct that matches the social and cultural circumstances in which the school
operates, and the different needs of its students. The paper examines the presence of inclusive
characteristics of education and the possibilities for improving inclusive education from the
standpoint of teachers, on the sample of 160 teachers from 25 rural schools in Zlatibor district.
A descriptive method and a survey method were applied. A special questionnaire for teachers,
created for the purposes of this research, was used as the instrument. The results show that
teachers estimate most of the characteristics of inclusive education as being present in their
school, with the exception of inclusive teaching resources and assistive technologies. They see
providing professional support and additional training for working with students who need
support as the most important opportunity for improving the process of inclusive education.

Keywords: inclusive education, rural environment, rural schools, children who need
additional support

INTRODUCTION

Rapid social and urban development has contributed to changes in rural areas in many
aspects. Some of the changes can be seen in the marginalization of the rural population
in relation to their urban counterparts, especially in terms of access to certain services,
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including education, its accessibility, equity and quality (Sljuki¢, 2021; Suvakovi¢, 2021).
Serbian rural areas have long suffered from a constant migration of residents toward larger
settlements, and this, as a major social process, has numerous consequences - population
and the number of families in rural areas decrease, which in turn causes a decline in the
number of students in rural schools, and in some cases, even their closure (Stojsin, 2021).
In many underdeveloped and poor rural areas, families solve the problem of poverty or
inaccessibility of education by moving to nearby urban settlements or further, seeking
better opportunities for themselves and their children (Mitrovi¢), 2015). Migrations are
also present among teachers who get jobs in rural schools, but never remain there for long,
seeking employment in larger towns and cities instead. This situation certainly affects the
school network in Serbia, as well as the implementation of its educational policies and
national strategies aimed at maintaining and preserving rural schools, and providing them
with the highest possible quality of education. Serbia is not the only country that struggles
with the problem of teacher migration from rural to urban schools. On the contrary, some
studies indicate that there is a lack of teachers in rural schools, lack of desire to remain in the
teaching profession, as well as the lack of motivation to work in rural schools in Australia,
South Africa, some parts of the USA, Finland and Scotland (Joyce T M, 2014; Heeralal,
2014; Smit, Hyry-Beihammer, Raggal, 2015; Cuervo & Acquaro, 2018).

Due to their particular characteristics, rural schools cannot act as independent in-
stitutions, autonomous from their environment. Rural schools influence all areas of life in
their environment, and often drive the development of rural population. The successful
education of students in rural schools is not only important for their personal development,
but also for the fact that any influence exerted on the students will also indirectly influence
the rural environment. School is the social hub in the rural community, and a place where
young people gain knowledge and experience, and where they also learn about the necessity,
advantages, importance and price of life in the community (Zukorli¢ and Nikoli¢, 2022).
Moreover, the results of some international research confirm the fact that rural schools are
very important for the local community, not only as places of learning, but also as social
hubs of the community (Autti & Hyry, 2014; Chepel, Aubakirova, & Kulevtsova, 2016).

Schools in rural areas generally function as small schools, or country outposts of larger,
urban schools. If they operate as country outposts or satellite units, they provide education
for junior grades (st to 4th grade), where students of different grade levels attend the same
class (combined classes), and the regulations define that such classes cannot hold more
than 15 students. However, not all children are included in education in many rural areas in
Serbia, and many drop out prematurely for various reasons. Mapping the state of education
in 86 rural areas in Serbia, Dezgi¢ Ostoji¢ and Zubovi¢ notice that primary education is
the most commonly represented form of education in rural areas, as well as that slightly
more than 10% of the children drop out without even completing primary school (Dezgi¢
Ostoji¢ and Zubovi¢, 2018). The following are cited by parents as the main reasons for their
children’s failure to complete primary education: financial reasons, children struggling
to follow the learning material, some form of disability or illness, and finally, remoteness
or inaccessibility of the school building. Such reasons should be cause concern, because
primary education is compulsory in the Republic of Serbia, as well as because of the child’s
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right to education established by the Convention on the Rights of the Child, and the legal
framework regarding inclusive education.

Quality education, in which everyone can be an active participant, and which ap-
proaches the issue of diversity and otherness as a strength, instead of deficiency, is the basic
determinant of inclusion in education (Armstrong, Armstrong & Spandagou, 2011; Krischler,
Powell, & Pit-Ten Cate, 2019; Zgaga, 2019). As a dynamic and transparent process, inclusive
education is built around the basic premise of inclusion as a social construct: inclusion as
a human right, inclusion as a way of achieving educational and social equity and equality,
as well as the right of every child to be educated with their peers in the social and cultural
environment in which they live. Society must guarantee all the rights of the child, due to
the obligation to include all children in regular education (Ainscow, Booth, Dyson, 2006;
Ainscow & Miles, 2008). Therefore, it is justified to observe inclusion in rural schools, i.e.
the extent to which rural schools with their peculiarities meet the needs of the inclusion
process, as well as what the difficulties that hinder its implementation are.

The dynamic nature of inclusive education means that every school, depending
on the context in which it operates (rural or urban), should develop its own educational
framework that matches the socio-cultural reality and diversity of the student population
(Moreno, Jan, Navo & Moreno, 2015). Any school that aspires to be inclusive must meet
certain criteria in the approach to inclusive education. Some of these criteria are: acceptance
of diversity as a new reality (Booth and Ainscow, 2002; Ferguson, 2008 ); appropriate and
pleasant psychosocial climate in the classroom; providing access to knowledge, skills and
information (Ferguson, Desjarlais, Meyer, 2001; Hitchcock, Stahl, 2003); individualized
learning (Hessler, Konrad, 2008; Nikoli¢, Kora¢, & Lazarevi¢, 2020), organizing additional
and rehabilitation support programs (Ferguson, 2008); teamwork (Mulholland & O’Connor,
2016); developed partnership relations with the family (Velisek Brasko, 2013; Pavlovic,
Sari¢, 2012); and ensuring school accessibility (Cheryan, Ziegler, Plaut, & Meltzoff, 2014).
This approach is expected to have positive effects on the emotional, social and cognitive
development of children and students from different socially sensitive groups, as well as on
the inclusion, sensitization and competence development of teachers, typical peers, and all
those who are directly or indirectly involved in this process (Mittler, 2012).

By passing the Law on the Fundamentals of the Education System in 2009, and moti-
vated by international declarations and conventions to which it is a signatory, the Republic
of Serbia provided a legal framework for inclusive education, thus abolishing the discrim-
inatory enrollment policy that had previously stood in the path of equal education for all
(Vuckovi¢, Ivkov-Dzigurski, Bibi¢, Jovanov, Stojsi¢, 2019). The current laws and by-laws in
Serbia recognize children who need additional support and offer models within a unified
education system (Gutvain and Kora¢, 2015; Maksimovi¢, Stamatovi¢ 2021). At the same
time, Serbia, like some other European countries (Belgium, Switzerland, The Netherlands)
implements the so-called dual-track model of education, i.e. developing and supporting
both regular and special education at the same time. In such systems, special needs schools,
apart from their basic function (providing education to children with disabilities), are trans-
formed into resource centers, which provide support to regular educational institutions by
providing various services, thus contributing to the improvement of inclusion in education
(Maksimovi¢, 2017; Ferguson, 2008).
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A not so large body of works dedicated to the problems of rural schools is focused on
the organization of teaching in combined classrooms, problems in adapting the curricula
to the needs of students in combined classrooms, and rather poor infrastructure and lack
of equipment in such schools, which further complicates the process of inclusive education
in these environments (Bogojevi¢, Ivi¢ & Karapandza, 2003; Vuckovi¢, Ivkov-Dzigurski,
Bibi¢, Jovanov, Stojsi¢, 2019; Petrovié, 2019; Rajcevi¢, 2014). When it comes to papers
dealing with rural schools in Europe and beyond, numerous similarities can be drawn
with the situation in Serbia. Some of the problems include: structure and functioning of
schools in rural areas (Smith, Hyry-Beihammer & Raggl, 2015; Khumalo, & Mji, 2014),
as well as the organization of inclusive education (Chepel, Aubakirova & Kulevtsova,
2016; Greenough & Nelson, 2015 ; Deng, 2008 ; Themane, & Thobejane, 2019; Moreno,
Jan, Navo, & Moreno, 2015; Huan Li & Xiangyu Li ,2020; Vigo Arrazola, B., & Bozalongo,
2014). The authors who examined the teaching and learning process in rural schools in
some European countries, from Spain, through Central Europe, to Scandinavia, indicated
that the organization of learning and teaching in rural schools is largely associated with
smaller, multi-grade classrooms (Smit, Hyry-Beihammer & Raggl, 2015; Trianes et al., 2003),
which can be beneficial when working with students who need support (Bustos, 2010).
Analysis of the organization of small rural schools in Finland emphasized the advantages,
such as improved performance in smaller classrooms, individualized approach to learning
and progress, communication in peer groups of different ages and abilities, disciplinary
problems, and flexibility in teaching (Kalaoja & Pietarinen, 2009). The fact that schools in
rural areas usually have a very good communication with the family (Durston, 2002) and
the local community (Chepel, Aubakirova, & Kulevtsova, 2016; Barley & Beesley, 2007)
can also contribute to the development of inclusive education.

Research and considerations about schools in rural areas indicate other characteristics
that support the concept of inclusive education, and which arise from the very nature of these
schools - good cooperation of small teaching teams in terms of organizing and monitoring
the process of inclusive education. It can be an important factor in the development of said
process (Vigo Arrazola & Bozalongo, 2014). However, there are also certain shortcomings
and obstacles that hinder the implementation of inclusive education in such schools, e.g.
inappropriate curricula for multi-grade classrooms, the time factor in activity organization,
insufficient teaching resources, and lack of support for teachers working in rural schools
(Kalaoja & Pietarinen, 2009; Huan Li & Xiangyu Li, 2020 ). Research conducted in Serbia
also shows that the most common obstacles to the implementation of inclusive education
are the lack of professional support (Vuckovié, Ivkov-Dzigurski, Bibi¢,Jovanov, Stojsic,
2019), remoteness of specialized resource centers equipped for providing support to teachers
and students (Maksimovi¢, 2017), as well as the lack of teaching resources and assistive
technology (Vuckovi¢ et al, 2019; Les¢eSen, Ivanovi¢-Bibi¢, Dragin, Balent, 2013). Authors
across Europe and the world who studied this issue also confirm these problems, and the
state of inclusive education in rural schools (Ryan, 2014; Themane & Thobejane, 2019 ).

In order to advance their approach to diversity and the implementation of inclusive
education, teachers in rural schools must be adequately trained and prepared for this chal-
lenge. This especially applies to teachers in rural schools who, on the one hand, have the
obligation to help and provide support to children who need it, and on the other, have to
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interact with the rural community which often marginalizes children with developmental
challenges and disabilities, and their families. The results of some studies show that teach-
ers, as a rule, have a positive attitude toward inclusive education (Chepel, Aubakirova, &
Kulevtsova, 2016; Vuckovié, Ivkov-Dzigurski, Bibi¢,Jovanov, Stojsi¢, 2019), but often lack
the initiative needed to implement activities in inclusive education (Moreno, Jan, Navo,
& Moreno, 2015; Jablan, Loncar, Stanimirov & Andelkovi¢, 2020). This indicates the need
for additional teacher training and education in this area. The main aim of this paper is
to investigate the context in which inclusive education is recognized and implemented by
teachers in rural schools in Serbia, within the framework of current global challenges in
society and education.

METODOLOGY

The promotion and implementation of inclusive education is a need and duty of every
school, regardless of the environment in which it operates. However, actual problems and
advantages that inclusive education is faced with in rural schools were listed above. The
paper discusses the current status and possibilities for improvement of inclusive education
in rural schools from the standpoint of teachers who work there. Results of the research
can be used creatively to generate new ideas and help achieve significant educational goals
in rural environments, reducing the dropout education of children from rural areas and
improving the quality of educational work of rural schools.

The survey included teachers who teach in junior and senior grades of 25 primary rural
schools or country outposts of urban schools in the Zlatibor district in the municipalies of
Cajetina, Uzice, Arilje, Priboj and Prijepolje. The sample comprised a total of 160 teachers
(N=160). With regard to the variable student age, the sample structure is the following: 63
(39.40%) teachers who teach in junior grades (1st to 4th), and 97 (60.60%) teachers who
teach in senior grades (5th to 8th).

For the purposes of the survey, a questionnaire for teachers was constructed. The first
part comprises general and demographic data on the teachers. The second part comprises
18 items, where 12 items refer to the context and characteristics of inclusive school and 6
items refer to the importance and possibilities for improving inclusive education in school.
Teachers assessed the presence of the characteristics of inclusive education in their schools
on a 4-point scale (1 - least distinct, 4 — most distinct), and the importance and possibilities
for improvement (1 - least important, 4 - most important).

The reliability of 18 items was measured by calculating Cronbach’s alpha. The obtained
value (Cronbach’s alpha 6= 0.82) shows a satisfactory level of reliability.

The preliminary examination of teachers was carried out in June 2019, and the final
survey on the sample of teachers of rural schools was conducted in late 2019. The inter-
views with teachers were anonymous. The obtained data were processed using descriptive
statistics and correlation measures, as well as the statistical package SPSS 20.
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RESULTS

The results show that teachers-respondents assessed most characteristics of inclusive
education in their school as being average or above average, which is illustrated by the
values of the arithmetic mean (M). Table 1 shows the average values of junior and senior
teacher assessment, whereby the assessment was performed with regard to the 4-point
scale (min=1; max=4).

Teachers in junior grades estimated that the most prevalent form of inclusion in
school involves teaching students who require additional support according to an individ-
ualized education plan (M=3.716, SD=2.616), followed by constant communication and
cooperation with parents of children who need additional support (M=3.662, SD=1.757).
The same teachers assessed that the use of assistive technologies (M=1.210, SD=1.032) is
the least pronounced characteristic of inclusion. Teachers in senior grades assessed that the
most common form of inclusion is acceptance of diversity (M=3.791, SD=1.315), as well as
mutual cooperation of school employees when it comes to children who require additional
support (M=3.690, SD=1.300). This group of teachers also stated that the least present
form of inclusion is the implementation of assistive technologies (M=1.040, SD=1.063).

Comparing the assessments of these two teacher groups, the only observed statistical
difference refers to the ranking of the item which involves constant cooperation with the
parents of children who require additional support (F=5.323, p <0.01). Teachers who teach
in junior grades ranked this item much higher (M=3.662, SD=1.757) than their colleagues
who teach in senior grades (M=2.411, SD=0.825), which indicates a more intense and
prompt cooperation in junior grades of primary school.

Teachers who participated in our research sample, and who work in rural schools, also
listed important things that should be changed in order to improve the quality of inclusive
education. Teachers ranked the importance of their proposals on a 4-point scale (min=1;
max=4). The possibility for improvement of inclusive education was ranked based on the
average value of teacher assessment (Table 2).

Teachers view the possibility of providing professional support as the most important
possibility for improving inclusive education (ranking it in the 1st and 2nd place). The next
item is the need for additional training for teachers who work with students who require
additional support (3rd place). The fourth place belongs to importance of promoting in-
clusive values in school and the local community, whereas providing material support to
meet educational and other student needs was ranked fifth. The possibility of introducing
new educational content related to acceptance of diversity and inclusive values in teaching
and other school activities was ranked last (6th place).

DISCUSSIONS

Our research findings indicate that teachers who teach in junior grades assess working
with students who need support in the form of an IEP (individualized education plan) as
the most prevalent characteristic of inclusivity, unlike teachers who teach in senior grades,
and who assess the respect for diversity as the most prevalent element of inclusivity.
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Research of numerous authors indicate that IEP is the basic form of support to
inclusive education (Ferguson, 2008; Bhroina & King, 2020), and that it has to be further
developed and improved as such. There is increasing evidence that schools in Serbia have
taken the initiative in the development of IEP in the past decade, although its implemen-
tation in practice is still riddled with variability and inconsistency (Maksimovi¢, 2017).
The individualized education plan is recognized as the basic form of support, and its
implementation is defined by law and bylaws of the Republic of Serbia (Nikoli¢, Koraé, &
Lazarevi¢, 2020). Research shows that teachers working in junior grades of primary school
are better educated for the creation, implementation and assessment of IEP through initial
teacher education and various training programs, as well as that an insufficient number
of teachers of senior grades attended such training (Vujaci¢, Gutvajn, & Stanisi¢, 2018;
Tati¢ Janevski & Macura Milovanovi¢, 2014), which explains our results, i.e. the fact that
teachers in senior grades ranked instruction according to IEP lower than their colleagues
who teach in junior grades.

The respect for diversity is a significant indicator, given that rural communities are
prone to marginalizing everything and everyone who is different, and does not conform
to the generally accepted community standards. Coincidentally, another significant in-
dicator that confirms the presence of inclusivity in the examined rural schools is the fact
that teachers who teach in senior grades estimate that the respect and acceptance of diver-
sity is at a high level in their school. This is encouraging, due to the general opinion that
everything and everyone who is different and does not conform to community standards
is marginalized in rural areas.

Teachers who teach in junior grades ranked cooperation with parents of students who
require additional support very highly, as shown by other research (Themane, & Thobejane,
2019). However, our survey shows statistically significant differences regarding this issue
between teachers working in junior grades and those working in senior grades of primary
school. The fact is that class teachers who have students in need of additional support in
their class are able to work with them for four years. Teachers who teach in senior grades
do not always have the possibility of such continuous student-teacher cooperation, because
they only spend a few hours a week with their students, instead of giving lessons to the same
students every day, like class teachers. The question is — whether insufficient cooperation
and support to parents of children in need of support becomes a motive, or a reason for
such children to drop out, because they have difficulties to fit into their peer group, follow
the learning material, and make progress.

Teachers working in senior grades ranked mutual cooperation of all school employ-
ees regarding children who require additional support very highly. Other research shows
that cooperation with fellow teachers is very important, because it inherently strengthens
a teacher’s capacity for inclusion, facilitating and encouraging the process of professional
development through a sustainable approach and exchange of knowledge and expertise
(Mulholland & O’Connor, 2016). Research evidence has confirmed the value of collaborative
teaching practices and teamwork in improving student educational experience in inclusive
education (Sharma, Loreman & Forlin, 2012; Themane, & Thobejane, 2019), whereby the
shared awareness of philosophies, skills and practices related to special needs and inclusion
becomes a requirement of successful collaboration (Mulholland & O’Connor, 2016).
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Teachers of both groups estimate that the least represented characteristic of inclusive
education is the use of inclusive teaching resources (textbooks in Braille, audio material,
pictorial material, different objects, etc.), and the use of assistive technologies. Given the
fact that rural schools are rather poorly equipped with teaching resources and aids, it is not
surprising that they lack inclusive and adjusted resources to facilitate access to sources of
knowledge for students. Other researchers obtained similar results (Themane & Thobejane,
2019). On the other hand, respondents in our survey do not see providing material support
to meet educational and other needs of students (classroom adaptation, acquisition of in-
clusive teaching resources, assistive technologies, etc.) as a priority in improving inclusive
education. Perhaps these results are a consequence of the fact that teachers in rural schools
are able to make do in different situations, capable of improvisation, finding and adapting
the materials necessary for the teaching process, and unaware of the possibilities and values
provided by modern tools in the implementation of inclusive education.

The results of our research indicate that teachers in rural environments estimate that
the fundamental humanist values as indicators of inclusive education are present in their
schools to a great extent (developed empathy toward each individual, lack of social distance
toward individuals of different culture, ethnicity and social status, developed sense of social
justice among school employees, acceptance of diversity). Vujaci¢, Gutvajn and Stanisi¢
(2018) also indicate that these values (equality, equity, acceptance of diversity, providing
support, etc.) are the first thing that most primary school teachers in Serbia associate with
inclusive education.

In the introductory section of the paper, it was pointed out that rural environments
are unique in the sense that most of their inhabitants know each other well, and are focused
on each other, so teachers in such environments are subjected to increased social control
during their professional activities (Chepel, Aubakirova, & Kulevtsova, 2016). Therefore, it
is possible that this closeness and cooperation in the school environment leads to a stronger
experience of these values. Panti¢ & Florian (2015) found out that when teachers are fully
committed to the fundamental humanist values of inclusive education, it represents a strong
foundation for developing other characteristics of inclusive education as well.

Analyzing teachers’ assessment of the possibilities for improving inclusive education,
we came to the conclusion that teachers value professional support and assistance of special
education experts (1st and 2nd place) most highly. This can be correlated with the obser-
vation that teachers, on the one hand, are responsible for student achievement in inclusive
education, while on the other, they lack quality professional support from the school man-
agement, expert associates, special education teachers, and educational assistants (Jablan &
Maksimovi¢, 2020). Similar findings were obtained by other studies (Chinere & Cardona,
2013; Loreman et al., 2014). Telfer and Howley, (2014) note that certain characteristics of
rural schools indicate that they may have more difficulties than suburban or urban schools
in reducing the achievement gap between students with disabilities and typical students.
Rural schools often face challenges when dealing with students who need additional sup-
port. These challenges are thought to be the result of a lack of qualified teachers in rural
schools (Telfer & Howley, 2014). This can be attributed to the high teacher turnover rate.
Teachers frequently leave rural schools wanting to change their environment, and migrate
toward schools in urban areas. In consequence, rural schools are often forced to employ
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trainee teachers who lack experience, especially the experience needed to teach in small
rural schools with all their peculiarities. It is a fact that there are no expert associates to
be found in rural schools, or their numbers are too few, as well as the number of special
education teachers (Jablan, Loncar, Stanimirov & Andelkovi¢, 2020). On the other hand, it
is important to note that any decision about the form and content of cooperation between
teachers and special education experts has to be well-thought-out and measured. Support
for students from vulnerable social groups is the result of collegiality, engagement and
respect for professional expertise of all teachers (Mulhollanda & O’Connor, 2016).

Many studies conducted in Serbia have established that teachers believe they are not
sufficiently trained for inclusive education (Vujaci¢, Gutvajn & Stanisi¢, 2018; Jablan, Loncar,
Stanimirov & Andelkovi¢, 2020; Knezevi¢ Flori¢, Ninkovi¢ & Tanci¢, 2018), and that they
lack the necessary competencies for teaching in inclusive schools (Jablan & Maksimovi¢,
2020). The negative opinion of one’s own competencies for working in inclusive schools
is shown by research of other authors as well (Bouillet, Domovi¢ & Ivani$evi¢, 2017;
McCrimmon, 2015; Sharma, Loreman, & Forlin, 2012; Symeonidou, 2017). In our survey,
teachers ranked the need for professional development in order to be able to teach students
who required additional support very highly (3rd place on the ranking list), thus showing
that it is necessary to develop these competencies.

Improving inclusive education through the introduction of new content related to
acceptance of diversity and inclusive values into teaching and other school activities, and
promoting inclusive values in school and the local community was not assessed as important
for the development of inclusive education by teachers (6th and 4th place on the ranking
list). Given the fact that teachers agreed that fundamental humanist values of inclusive
education are present in their schools to a great extent, they gave priority to providing
support and personal development in the development of inclusive education, rather than
the development of humanist values.

CONCLUSION

Education is very important in rural areas, especially education adapted to the needs of
the rural environment and its inhabitants. The general situation in rural areas is often reflected
in the organization and operation of schools in these areas. The poor quality of education and
disappearance of small rural schools are, among other things, a consequence of migrations,
both among the general population, and among the teacher population. Community safety
and faith in education can be one of the pillars for maintaining and improving education in
rural areas. The extent to which education in rural areas is harmonized with the legal frame-
work at national and international level is best shown by the results of numerous reports that
apostrophize the insufficient inclusion of children in compulsory education, inaccessibility
of education, and inequity (some children being more privileged than others). Therefore, it
is important to examine the state, needs and possibilities of education in rural areas from
different aspects, and look for possible ways to maintain and improve its quality.

In this paper, an attempt was made to view education in rural areas from the standpoint
of inclusive education and its implementation. Serbia is a country that passed legislation
regarding the introduction of inclusive education in regular schools relatively late compared
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to other European countries. This research takes the fact that the solutions offered in the
framework of inclusive strategies are still a novelty for many teachers in Serbia into con-
sideration, as well as the fact that in different educational environments (rural and urban
schools), there are certain characteristics which are integral to the process of implementation
of inclusive education in these environments.

Teachers in rural schools who teach in junior grades estimate the specific forms of
direct and indirect support (working according to an individualized education plan with
children who need support, and cooperation with parents) as the most important char-
acteristic of inclusive education, unlike their colleagues who teach in senior grades, and
who recognize humanist values of inclusive education (respect for diversity) and teamwork
in school as the most dominant characteristics of inclusivity. The element that should be
improved refers to the fact that cooperation with parents decreases as children get older,
despite that fact that these are children who need support. Parents of older children are
detached and seldom willing to cooperate with teachers, which can be reflected on the
development and academic achievement of their children.

Inclusive education is a dynamic process that requires continuous improvement. The
teachers in rural schools covered in our research recognize professional support and help
from special education experts as an important improvement requirement, as well as personal
development and training that enable one to teach in the environment of inclusive rural schools.

A deeper look at issues, such as: state and opportunities for professional teacher devel-
opment in rural schools; establishing the practice of teamwork in rural schools; using ICT
and assistive technologies in environments with limited resources; strengthening interper-
sonal relations between citizens in rural environments with the aim of promoting inclusive
values; hiring professional support in cases when schools are far-removed from specialized
resource centers for support, etc. would significantly contribute to the understanding and
improvement of inclusive education in these environments. Devising a more practical and
permanent solution to these issues requires better professional teacher training programs
in the field of inclusive education, as well as greater involvement of the local community
in providing the necessary resources for inclusive education in rural schools.

Stronger support to the development of rural schools, and improving the quality of
education and learning conditions in rural schools should be among the most important goals
of national education development strategies, which would directly and indirectly impact the
development and education of the rural population, and the promotion of rural communities.
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APPENDIX / ITPMJIOT

Tadena 1. IIpoyena HaciiasHuka o IpUCyBHOCTHY 0GUKA UHKIY3UBHOT 00pas3osarea
y wixonu [ Table 1. Teacher assessment of the presence of characteristics of inclusive
education in their school
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Pa3BujeHa emnaTuja npema cBakom nojeanHLy/
Developed empathy toward each individual
HenocTojatbe coumjanHe guctaHue npema
pasnnuUTUM KynTypama, eTMUYKOj NPUnagHoCTy,
- HA3AL couymjanHom cTatycy/Lack of social distance 3,383|1,025|3,34110,775| 0,276 | 0,713
toward individuals of different culture, ethnicity
and social status

@ BACK Pa3BujeHocT ocehaja 3a counjanHy npasay Ko
3anocneHux y wkonu/Developed sense of social 2,891|2,813 /3,471 /3,125 |-1,211| 0,181
justice among school employees

MprixBaTare PasnUuMToOCTU (KynTypHUX,
je3nuKmx, counjanHnx, eTMUKnX, BepcKkmx, y
cnocobHocTuma)/Acceptance of diversity (cultural,
linguistic, social, ethnical, religious, ability)
3anocneHu y wkonu mehHycobHo fobpo capahyjy
Mo CBMM NUTakbUMa Be3aHVM 3a paf ca JeLoMm
Kojuma je noTpebHa AofaTHa noapLuka/
Employees in school cooperate well with each
other when it comes to children who require
additional support

Pap HacTaBHMKa ca yuyeHMLMMa KojMa

je notpebHa fodaTHa noApLuKa npema
nHansuayanHom obpasosHom nnaHy/ Teachers 3,716 2,616 |3,320(1,472| 0,570 | 0,542
work with children who require additional support
according to an individualized education plan

3,411/1,1893,339/0,920 | 0,402 | 0,603

3,421|1,362 3,791 1,315/ 0,084 | 0,912

3,56 1,201 (3,690 1,300 |-0,626 | 0,452
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YnoTpeba npunaroheHnx HacTaBHUX CpeacTaBa
y HacTasu (yL6eHunumn Ha bpajeBom nucmy,
ayaWTVBHM 3anncu, CIMKOBHU MaTtepujarn,
paznuuunt npeagmeTy 1 cnnyHo)/ Use of inclusive
teaching resources (textbooks in Braille, audio
material, pictorial material, different objects, etc.)

2421 1,23 11,821|1,217| 1,160 | 0,192

YnoTpeba acMCTUBHUX TEXHOOrWja (pavyHap
npunaroheHe TacTaType, eKpaH OCeT/bMB Ha
JOLVP, KOMYHMKaLMoHa Tabna u cnmyHo)/ Use of
assistive technologies (computers with custom
keyboards, touch screens, communication board,
etc.)

1,210 1,032 1,040 | 1,063 | 0,347 | 0,689

AHra>koBame nnua Koju npy»ajy AoaaTHy
NOAPLUKY YYEeHMLMMA KOj/Ma je OHa noTpebHa

y WwKonu (MeaarowKm acucTeHT, AepeKTosor,
neparor, NCMXonor, coumnjanHu pagHuk)/ Hiring
employees to provide additional support to
students who need it (educational assistant,
special education teacher, counselor, psychologist,
social worker)

3,319/1,057 2,531 ]0,952| 1,638 | 0,132

CranHa capagta ca pogutesbmMa Aele Kojuma
je notTpe6bHa gogaTtHa nofpuuka/ Constant
communication and cooperation with parents of
children who require additional support

3,662 (1,757 |2,411|0,825| 5,323 | 0,000*

YnpaBa wWKose 1 3anoc/ieHn HacToje Ja yKIoHe
npenpeke Kako 61 CBY y4eHMLM MoK Aa
YUecTBYjy Y WKOSICKAM aKTUBHOCTUMA Y CKNagy
ca cBojum moryhHoctuma/ School board and 3,464 1,426 3,189 |1,562| 0,805 | 0,254
employees strive to eliminate all obstacles so that
all students could participate in school activities
according to their abilities

*p <0.01
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Tadena 2. ITpoyena moiyhrocitiu u 8axcHoctiiu yHapehera unkmy3ueHoi odpasosarba
y ceockum wixonama / Table 2. Assessment of importance and possibility for improving

inclusive education in rural schools

M

SD

PaHr

O6e3behrBare npodecrmoHanHe NoApLIKe HaCTaBHULMMA Y pagy
ca poauTe/buMa fele KojMa je notpebHa fJopaTtHa nogpLuka/
Providing professional support to teachers in communication with
parents of children who require additional support

3,712

1,432

O6e3behrBare npodecrmoHanHe NOAPLIKE HaCTaBHNULIMMA KOju
pagje ca ieL|oM 13 OCET/bUBKIX rpyna (capaatba ca fedeKTonorom,
noronefomM, MCUXOMOroMm, crneymnjanHum egykatopom)/ Providing
professional support to teachers who teach children from
vulnerable groups (cooperation with a special education teacher,
speech therapist, psychologist, special educator)

3,706

1,523

[lofaTHO ycaBplLuaBakbe HaCTaBHMKA 3a Paj ca yYeHnUrMa KojumMa
je notpebHa fopdaTtHa noapka/ Additional training for teachers
who work with students who need additional support

3,625

1,411

MpomoBMcare NHKIY3VBHUX BPEAHOCTU Y LUKOJIN U NOKANHOj
3ajepgHuuwn/ Promoting inclusive values in school and local
community

3,551

1,252

Ob6e36ehrBarbe MaTepujanHe NoAPLIKE 3a 3a40BOSbEHE
06pa3oBHUX 1 Jpyrnx notpeba yueHrKa y LWKOm
(npunarohaBahe NpocTopa, HabasKa NpunaroheHrx HacTaBHUX
cpefcTaBa, aCUCTUBHYX TeXHonoruja u cnmnyHo)/ Providing
material support to meet educational and other student needs
(classroom adaptation, acquisition of inclusive teaching resources,
assistive technologies, etc.)

3,462

1,325

YBobhere HOBUX 06Pa30BHUX CafipKaja Be3aHX 3a MpuxBaTame
PazNMUMTOCTW N UHKNY3UBHWX BPELHOCTW Y HAaCTaBHE 1 Apyre
wKoscke aktTnBHoctw/ Introducing new educational content
related to acceptance of diversity and inclusive values in teaching
and other school activities

3,200

0,970

Vi
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