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CONCEPTUALIZING HOMO SENSUS ACADEMICUS MOBILIS:
TOWARDS A PARADIGM SHIFT IN UNDERSTANDING
CONTEMPORARY GLOBAL ACADEMIC MOBILITY?

Abstract: Academic mobility is a historical practice that has morphed into a Westernized
emblem of our times in the mixture of post-modernity and neoliberal capitalism. Higher
education institutions, now bastions of internationalization, have seen exponential growth in
academic mobility beyond national and regional limits. This paper challenges and examines
the prevalent theoretical views on the subject through a semi-structured literature review
and a critical comparative theoretical analysis of current paradigms of academic mobility. It
argues their reductionist approaches, which largely disregard academic mobility’s emotional,
cultural, socio-economic, and neoliberal aspects. As a response, this paper proposes Homo
Sensus Academicus Mobilis, a novel tripartite conceptual assemblage of Homo Academicus,
Academic Capitalism, and Emotions on the Move. This experimental framework situates the
participants of academic mobility at its core, mapping main elements that shape their lived
experience of academic mobility, from micro to macro level. Homo Sensus Academicus Mobilis’s
contribution lies in broadening the interdisciplinary vista, embracing a cosmopolitan per-
spective, and acknowledging emotional work in academic structures and power hierarchies.

Keywords: academic mobility, academic capitalism, Higher Education Institutions,
Homo Sensus Academicus Mobilis, emotions on the move
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2 The idea about this paper stems from my graduate studies at Erasmus Mundus Programme
EMMIR and my personal academic mobility experience. Later on, fragments of that idea developed
into a short graduate paper that was partially presented at the “Western Balkans Youth Conference:
We Share the European Goals and Values (WBYS'21)” 2021 in Sarajevo, Bosnia and Herzegovina.
The conference paper was titled: “From Banjaluka to Stavanger - a poetic gaze into a Bosnia ‘Homo
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INTRODUCTION

A sedentary lifestyle is not the natural state of humans; to be on the move is (Deleuze
& Guattari, 1988). Actually, “there is nothing we know of that is not in motion” (Nail, 2022,
p. 11).> The same applies to countless curious minds who travelled great distances driven by
the desire for knowledge, like the Greek sophists centuries ago (Ehrenberg, 2010). However,
post-modernity has brought tectonic changes to mobility, making it a trademark of today’s
era (Bauman, 1996). Mobility in academia is not an exception.

Higher education institutions (HEIs) became significantly internationalized in the
latter half of the 20th century, and the start of the 21 century, under the effects of neoliberal
capitalism (Kwiek, 2011; King, Marginson, and Naidoo, 2011). However, some initiatives,
like the European Union’s Erasmus scheme had as its primary goal cultural exchange within
HEI. Still, there is definitely a considerable growth in the mobility of academics in recent
decades, becoming a global phenomenon (Gibbons, 2003), predominantly from periphery
and semi-periphery to the countries of the so-called West (Deutschmann, 2017).

The abovementioned rise, which will continue in years to come, has been sparking
scholarly interest, leading to diverse theoretical models on the topic. However, they failed to
offer a holistic framework that would follow contemporary developments in international
academic mobility flows, especially personal and emotional changes during a mobility ex-
perience (Czerska Shaw & Krzaklewska, 2021), which are often neglected by the dominant
theoretical models (Metcalfe, 2017; Richardson & Ziki¢, 2007). Current transnational higher
education is facing multiple challenges both theoretically and methodologically (Tran et
al., 2023). A new conceptual framework is needed.

This paper proposes one such framework, titled Homo Sensus Academicus Mobilis
(HSAM). It derived from qualitative, semi-structured literature review (Snyder, 2019),
mapping the main theories, whereas a comparative critical analysis (Lucas & Szatrowski,
2014) compared academic mobility from multiple perspectives and exposed the limitations
of previous theories. Aiming to broaden the theoretical scope of what academic mobility
incorporates, HSAM, an assemblage of the concepts of Homo Academicus, academic cap-
italism, and emotions on the move, is put forward. Finally, the theoretical analysis applied
to the new model examined its core elements.

This research contributes to the current theory on academic mobility on two levels:
first, it pinpoints the shortcomings of the current paradigms; and second, it proposes a
new framework of analysis. However, the conceptual framework offered in this paper has
its own limitations. First, its main focus is on international academic mobility. Second, it
provides but a glimpse into some of the previously applied theories. Third and last, HSAM
should be understood as a conceptual experiment, a signpost pointing to new dimensions
in academic mobility, rather than a rigid structure not to be criticized or challenged.

> Emphasis in italics by the referenced author.
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A CRITICAL OVERVIEW OF ACADEMIC
MOBILITY THEORETICAL PERSPECTIVES

Academic mobility is a challenging concept to define clearly (Sakhieva et al., 2015).
However, although defining international academic mobility remains partly fragmented
and context-dependent (Kim, 2017), certain scholarly agreements do exist. For instance,
one commonly accepted but relatively broad view states that academic mobility is “the
crossing of national borders to study or teach in higher education or engaging in research
abroad” (Lanzendorf & Kehm, 2010, p. 559). It includes the mobility of various partici-
pants within HEISs, such as students, lecturers, teachers, coordinators, and administrative
staff (Pereira Ramos, 2014). Nevertheless, academic mobility is analyzed via numerous
theoretical frameworks, from which several paradigms have emerged as the leading ones.

The push-pull paradigm emerges as a leading framework. In the 1960s, Everett S. Lee
(1966), proposed that people migrate for a combination of reasons, such as being pushed
from their home due to factors like social instability and economic hardships, as well as
being pulled toward a new destination with better economic opportunities and political
stability. This framework primarily focuses on comprehending the dual, here vs. there
views, that drive mobility motives and choices (Li & Bray, 2007), including academic ones
(e.g., Nikou & Luukkonen, 2023). Despite its utilitarian nature, the push-pull paradigm,
holding a theoretical pedestal in the migration and mobility fields, greatly opened spaces
for upcoming specialized perspectives such as the human capital theory. Likewise, though
it might seem to focus predominantly on rational calculations, it is implicit that cultural
and emotional factors play a role in the decision-making process.

The human capital theory presents a model characterized by the personal develop-
ment of mobility participants. This theory emphasizes individual investments in education
and training aimed at enhancing productivity and profit-oriented outcomes. As a result,
this paradigm delves into ideas like brain transfer and knowledge circulation (Blachford
& Zhang, 2014), which were neglected in the push-pull perspective. This paradigm is an-
alytically connected and commonly associated with concepts such as brain gain or brain
drain, which are widely implemented in investigating global (Djaji¢ et al., 2018), as well as
regional mobility (e.g., in places like the Western Balkans and Eastern Europe), as in the
study of Hornstein Tomic¢ (2020).

Linked and theoretically influenced by the human capital model, the social capital
model is a paradigm that emphasizes the importance of relational dynamics for those on the
move. Based on Pierre Bourdieu’s Forms of Capital (1986), social capital involves building
personal networks that affect the socio-political position of individuals in a specific social
environment. This can and is applied to the practices of academic mobility. The hypoth-
esis suggests that students with social networks in host countries are more likely to thrive
abroad due to greater access to information, support, and opportunities. The social capital
perspective also sheds light on the web of interactions established during mobility experi-
ences (Bauder, 2020), while also examining the intricacies of academic interrelationships
(Momeni et al., 2022). Social capital theory was further refined by integrating the model
of technological human capital.
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The theoretical perspective that blends human and social capital paradigms is the
so-called model of scientific and technological human capital. It explores the relationship
between researchers and their scholarly connections on multiple levels, stressing out the
effects of mobility on cross-border movement that enhances technological knowledge,
innovation, and economic development (Jacob & Meek, 2013). For instance, this frame-
work was applied to explain the economic success of highly skilled immigrants in the U.S.,
which, compared to other countries, achieved more in industry and business-oriented
endeavours (World Bank, 2017). As seen, knowledge production and mobility dynamics
are contextualized in global political, and economic development, being an analytical step
forward. Nevertheless, the technological human capital model is still criticized by scholars
of sociocultural paradigms.

Socio-cultural perspective frameworks help make sense of the process of blending
cultures, identities, and the dynamics of cross-cultural movements (Smith & Khawaja,
2011). As mobility participants navigate plural socio-cultural contexts, this model becomes
an essential tool for analyzing the broader socio-political landscapes and cultural changes
in which mobility occurs. This approach goes beyond mere observation; it deconstructs
cultural interactions and entrenched social systems that mould academic mobility.

Among the frameworks examining worldwide HEI mobility, each one provides a
unique perspective. All the aforementioned theories inherently consider the intersection of
political, economic, cultural, and emotional elements, yet on different level and with different
level of importance. However, besides their contributions to developing academic thought
on the topic, each of the above-mentioned frameworks also has its share of limitations.

The socio-cultural framework, while effective in describing processes such as accul-
turation and identity synthesis, runs the risk of oversimplifying and essentializing cultures
- which is the main drawback of cultural pluralism (Kymlicka, 2014). In addition, it may
overemphasize the effects of culture while overlooking other potentially significant fac-
tors (i.e., the economics of mobility). The push-pull paradigm simplifies decision-making
factors into mere ‘push’ and ‘pull’ forces. For the scholars of this paradigm, there are no
in-between spaces in decision-making but only pure rational calculations that create a bi-
nary perspective. Further, the human capital model primarily views individuals as capital
units in the global HEI market, potentially reducing migration to simplistic categories like
brain outflow and gain, thus sidelining the personal and cultural complexities (Fahey and
Konwey, 2010). However, concepts like brain drain and brain gain embedded in this theory
do implicitly consider the emotional aspects, especially given the significant importance of
emotions for returning migrants. Still, a more explicit recognition of the lived experiences of
academic mobility participants - a subjective, individual empirical process of experiencing
the livelihood of everyday intersections of social, political, cultural and economic context
in which that experience occurs (Ellis, 1992) - could strengthen this theory further. On the
other hand, the social capital model emphasizes network interconnectedness, which might
overshadow individual motivations and agency. Lastly, the technological human capital
model, with its wide-ranging scope, risks neglecting the individual nuances of academic
journeys and may miss details in its effort to interlink various global mobility elements.

When examining frameworks for academic mobility, each possesses inherent limitations
despite its insights. Yet, it is focal to emphasize that the personal journey and real-world
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experiences of migrants constitute an underlying dimension of these theories, even if not
overtly stated. Still, they are not at the core, or considered as a highly relevant variable of
abovementioned theories. The push-pull paradigm, for instance, centres around motives
and choices but misses out on personal development aspects which the human capital
theory addresses. However, this latter model tends to overlook important elements like the
personal networks emphasized in the social capital theory. Meanwhile, the technological
human capital model broadens the scope but still lacks considerations of sociocultural
paradigms. Collectively, these models often neglect some of the vital facets of academic
life—relationships among academia members, HEI hierarchies, the pressures of ‘publish
or perish;, and the complexities of academic cultures, among others. Certainly, these fac-
es apply to any member of academia. Yet, for academic mobility participants, it is more
demanding, as there are nuanced academic cultural barriers, or language barriers, highly
relevant in the anglophone “publish or perish” system. Likewise, while academic migrants
are often perceived as privileged, which remains true to a certain point, many academic
migrants work on short-term contracts with restricted visa regulations, or postdoctoral
positions with limited job security, usually being paid the state-minimum salaries, making
long-term planning difficult. Additionally, broader societal factors like capitalism effects,
class dynamics, and power hierarchies—pointed out by Bourdieu and Wacquant (2001) -
remain sidelined. While these factors are endemic to the dominant capitalist system, their
implications manifest distinctly for academic migrants. These individuals grapple with
these challenges at an intensified intersection, navigating not just a new country cultural
landscape, but also the sublayer of cultural dynamics, hierarchies, and systemic structures
of academia in the host country. Hence, it becomes imperative for the HSAM model to
emphasize these academic-specific manifestations.

TOWARDS A NEW PARADIGM: UNPACKING
THE HOMO SENSUS ACADEMICUS MOBILIS

Developing a conceptual outline that would enable comprehensive research into
participants of academic mobility is an ambitious endeavour. A narrow approach to such
a demanding task invariably neglects the forces that mould their experience. Based on the
brief scholarship review on the topic, this section proposes a more holistic, though still
experimental, conceptual approach to academic mobility — the Homo Sensus Academicus
Mobilis (HSAM).

HSAM is an interdisciplinary concept that comes from a post-disciplinary learning
perspective (Smith, 1998). HSAM perceives academic mobility participants as carriers of
scientific agency and emotional changes accompanying mobility. They are trapped in a
perpetual balancing of power relations in academia, which is burdened by the capitalist
goal of generating profits. In view of this, HSAM needs to incorporate the concepts of
Homo Academicus, academic capitalism, and emotions on the move. If perceived through
the lenses of a single framework, specific characteristics are bound to be neglected (e.g.,
agency, emotions, power relations, mobility). Nevertheless, a clear theoretical position on
HSAM has yet to be explored.
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The origin of this idea is the concept of Homo Academicus, which was introduced in
1984 by the French sociologist Pierre Bourdieu. In his view, Homo Academicus is not just
a subject of academic life but an object of analysis of the academic world. Bourdieu (1988)
deconstructs internal complexities in academic micro-cosmoses by insisting that Homo
Academicus is trapped among the hierarchies of power relations that shape knowledge
production. Drawing upon Foucault (1990) and contextualizing with Bourdieu (1988), it
is posited that while universities operate within established academic hierarchies—com-
prising college chairs, department heads, and other significant roles—these structures do
not inherently limit students’ efforts. Instead, they delineate the framework within which
academic progress occurs. Each university holds its distinct academic field. It means that
the Homo Academicus operates within the boundaries and rules set by the evolving power
structures of the field. These rules, being a constant stake in the struggles of the field,
change as power dynamics shift. Consequently, members of academia, while participating
within these structures, inevitably engage those shift as well as with prevailing ideologies.

HSAM assumes that every academic mobility participant is a Homo Academicus,
trapped within the complex academic hierarchies. Based on Bourdieu’s ideas, should Homo
Academicus passively accept such obstruction? Obviously not. Therefore, HSAM calls for the
analytical exposure of power structures that confine mobility participants and their academic
progress. However, there are further questions to consider. For instance, why, besides climbing
the academic ladders of power, or as Cook (2022) calls it, “the prestige structures”, do these
power dynamics emerge in academia, and do their characteristics only apply to Bourdieu’s
French academic world or transcend national and regional borders? Or, to simplify — in what
socioeconomic context does the contemporary Homo Academicus operate?

One of the answers to these questions is academic capitalism. This hybrid concept
“deals with market and market-like behaviours on universities and faculty” (Slaughter &
Leslie, 2001, p. 154). Academic capitalism features profit-oriented research, hyper-production
and reproduction of knowledge, and industry partnerships, among others. In short, the
traditional divide between universities and businesses is blurred, as both become increasingly
involved in the production and dissemination of knowledge (Miinch, 2014). Consequently,
contemporary education has become an economic venture where knowledge is a form of
economic capital. Such knowledge market is internationalized, and the buyers are usually
young university students. Moreover, as countries of the so-called West or Centre abound
in resources and are able to invest more in HEI, academic mobility is oriented towards those
countries (Adu, 2019; Van der Wende, 2015). Therefore, incorporating academic capitalism
in HSAM calls for rethinking the status and role of academia globally (Passi, 2015).

Emotions are the final component of HSAM. Emotions are a vital part of any human
ideology or construct (Illouz, 2007). Despite the fact that emotions substantially alter stu-
dents’ experiences and accomplishments in academia (Valiente et al., 2012), they are also
often ignored in migration research (Gray, 2008). Boccagni and Baldassar (2015) stress out
their importance by arguing that “as people move away from home - or indeed, between
‘homes’ - emotions themselves are on the move. They evolve and are negotiated across
novel settings, life circumstances and points of reference” (p. 74). Therefore, “the process
of migration may result in the transformation of emotional life through hybrid and con-
trapuntal cultures of emotion or emotional trajectories brought about by emotions on the
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move and out of place” (Boccagni & Baldassar, 2015, p. 74). Hence, emotions on the move
can be comprehended as the dynamic, evolving emotional experiences and practices of
migrants, nomads and mobile people as they navigate the challenges and opportunities of
living across borders, influenced by memories of home, relationships maintained from a
distance, and new connections formed in host countries. These emotions on the move affect
one’s entire being. In other words, transnational ways of living come with a unique set of
emotional experiences and consequences that shape the overall trajectory of life (Skrbis,
2008). By including the emotions on the move idea in HSAM, one escapes the traps of
economization and Weberian rationalization of mobility, opening a vista that allows fusing
the external, macro, and internal, micro dimensions of mobility. However, it is crucial to
understand the contextual nature of emotions, as well as cultural conditioning that affects
subjective interpretation of emotions.

Based on the above, I identify six key elements of HSAM:

1. Academic culture: Building upon Bourdieu’s concept of the academic field, aca-
demic culture encompasses the unspoken norms, prestige hierarchies, and social
structures that define behaviour, interactions, and expectations within Higher
Education Institutions (HEISs).

2. Individual Agency: This refers to the capacity of individuals within the academic
setting to contest and navigate the established power hierarchies and social norms,
thereby exerting influence over their own academic paths.

3. Emotional transformations: This element focuses on the emotional transitions,
refers to the shift or change in one’s emotional state or feelings in response to life
events or experiences, and psychological shifts that individuals undergo when they
engage in academic mobility, such as relocating for a research project or accepting
a position at a different institution. For instance, a student changing the university
would undergo a process of emotional transformations (see Christie, 2009).

4. Power relations: This involves the dynamics of power that exist between various
stakeholders in the academic environment, including the relationships between
individuals and their mentors, institutions, and even governing bodies like the state.

5. Mobility: This signifies the physical movement of academics, either short-term
or long-term across regional or international borders, which often comes with
challenges related to citizenship, integration, and acculturation.

6. Capitalist dynamics of knowledge production: This examines how market forces
and economic considerations increasingly shape research conducted, funded, and
ultimately disseminated in academic settings.

These elements demand a multidimensional analysis that recognizes academic mo-
bility participants as not only rational actors in capitalist enterprises of HEI, but also as
emotional beings navigating complex power relations and cultures. Hence, HSAM might be
conceived as a “liminal figure” in the academic archipelago—a spectral presence oscillating
between the rigidity of institutional structures and the liquidity of emotional flows. This
concept focuses on the academic subjects who must push through capitalist academia,
while realizing that reason and emotions, power and vulnerability, congeal into a-hybrid
identity of an academic mobility participant.
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THE CONCEPTUAL PERKS OF HSAM

Academic mobility entails a comprehensive theoretical framework that encompass-
es many variables. The emergence of HSAM integrates conventional academic mobility
paradigms with the complexities of contemporary global academia. This chapter explores
the unique benefits of this conceptual framework, shedding light on its multidisciplinary
nature, its range, the value of emotions, the influence of capitalism on mobility in HEISs,
and the interaction between power and agency.

HSAM is more than an interdisciplinary concept that connects numerous perspectives
and fields. Initially, it amalgamates mobility and migration studies with HEI studies. It en-
ables examination of academic mobility through the lenses of both psychology and social
psychology, especially by including emotions of the move. Further, academic capitalism in
HSAM allows us to focus on academic mobility through political sciences and political
economy. Simultaneously, HSAM introduces decolonial ideas that have been ignored in
previous theoretical frameworks. For example, there is a tremendous rise in academic
mobility figures in the Global North countries (Bilecen & Van Mol, 2017). Likewise, the
number of students from the Global South, predominantly Asia and Africa, who study in
the OECD countries is growing exponentially (Adu, 2019). These “uneven flows” resulted
in a vast accumulation of minds in Europe (Van Der Wende, 2015, p. S79). Such trend
represents an ongoing legacy of Western imperialism, which turned countries of the West
into bastions of elite global academia, creating what Bernal and Vilalpando (2010) termed
the apartheid of knowledge, i.e., the systematic exclusion and delegitimization of colonial
knowledge, epistemologies, and cultural resources. HSAM also includes knowledge from
the Critical Race Theory and the World Systems Theory by supporting Favell’s (2014) call
to make migration frameworks more post-disciplinary. In view of this, the presence of
liminal spaces and hybridity in the lives of those who are continually on the move (Bhabha,
2012), in this case, transnational scholars, exchange students and staff, is the underlying
principle of HSAM.

Beyond these transnational paradigms, HSAM includes a wider, global view of mobility
and cosmopolitanism. Transnationalism has been in a conceptual stalemate almost since
its introduction in the 1990s (De Jong & Dannacker, 2018). It has garnered criticism due to
its overarching and ambiguous nature, as well as its failure to address power dynamics and
state influence (Portes et al., 2017). Furthermore, transnationalism overlooks the local levels
of academic cultures (Chan & Dimmock, 2008). As a step forward, HSAM leans toward a
global perspective while acknowledging both local, national, and transnational dimensions.
In addition, cosmopolitanism assumes all-inclusiveness, encapsulating a myriad of expe-
riences, values, and cultures (Beck, 2006). The academic mobility is not straightforward;
rather, it is a nexus of diverse places in a worldwide matrix, which highlights the need to
comprehend the complexities of such global connectedness.

HSAM unravels the emotional work involved in academic mobility as emotions
hold a central place in the entire education system (Greene & Boler, 2004). Here, I initially
follow Hochschild (1983), who, relying of feminist and Marxist ideas, initially described
“emotional labour” as interactions and practices where employees regulate their emo-
tions to induce specific emotional responses in others, adhering to strict standards set
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by employers. Emotional labour includes the vast spectrum of feelings that international
students or researchers experience as a part of academic mobility; from initial loneliness
and cultural shock to exhilaration and personal growth. The concept of emotions on the
move is precisely applied as a conceptual tool to uncover the emotional status and stages
through which international students go (cf. He & Zhang, 2023). Further, there is a clear
intersection of emotions with gender, race, and other sociocultural aspects within aca-
demic institutions (Ahmed, 2004). Therefore, a notable advantage of HSAM is that it lays
considerable emphasis on the emotional aspect of academic mobility and academia in an
intersectional context.

Next, HSAM demystifies the capitalistic underpinnings of contemporary international
HEIs mobility. Through a fusion of academic capitalism and personal experiences, it exposes
the capitalist influences that govern contemporary academia. For a researcher in a capital-
ist-driven institution, these influences extend beyond just the academic field. There is a
consistent, looming pressure from market stakeholders to monetize outcomes and commodify
knowledge (Slaughter & Rhoades, 2004). Understanding these influences is paramount, as
they both shape research trajectories and disrupt academic freedom and integrity.

Lastly, HSAM emphasizes the delicate balance between power relations in academia
and the agency of academic mobility participants. By drawing attention to this connection,
HSAM questions preexisting standards and hierarchies. Drawing from Foucault’s (1982)
ideas on power relations, one can discern that while power dynamics in academia can be
restrictive, they also create spaces for negotiation and resistance. Consider the journey
of an international doctoral student navigating the rigorous academic world; while they
operate within the parameters set by the established academic norms, their unique back-
grounds and perspectives empower them to challenge and even reshape these norms. The
juxtaposition of power and agency thus becomes a central theme in academic mobility.
As a result, contemporary research has the potential to encourage further investigation of
intellectual, class, gender, and cultural resistance, which is among the main challenges in
the educational “arena” of Europe (Lopez-Duarte, Maley, and Vidal-Suarez, 2021).

CONCLUSION

The current paradigms for academic mobility lack a holistic approach. They neglect
unique academic cultures at HEIs, power and prestige structures in academia, capital-
ist-oriented knowledge production, academic mobility participants’ inner development
and well-being, and most importantly, emotions. For this reason, the study of academic
mobility would significantly benefit from a framework such as HSAM.

HSAM is an innovative, experimental paradigm aiming to offer a more compre-
hensive, academic mobility participant-centred perspective. It bridges Pierre Bourdieu’s
Homo Academicus, which explicates the hierarchical and sociopolitical constrictions that
bind academic agents, with the contemporary model of academic capitalism, highlighting
the market-driven nature of modern HEIs. Simultaneously, it enriches these ideas by
incorporating emotions on the move, which emphasizes mobility not just as a physical or
economic act but as a deeply subjective, emotional experience. The main elements are:
academic culture, individual agency emotional transformations, power relations, mobility,
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and capitalist dynamics of knowledge production. As a result, HSAM emerges as a liminal
figure in the academic landscape, navigating the tension between institutional constraints
and emotional fluidity, while synthesizing reason and emotions, power and vulnerability, into
a composite identity intrinsic to the experience of academic mobility within the framework
of capitalist academia. Consequently, venturing into HSAM’s untapped methodological
terrains by employing highly qualitative approaches like ethnographies, testimonials, life
narratives, and autobiographies to unveil the quotidian intricacies of academic mobility
should be the focal point of future studies on the topic. For instance, regarding studying
lived experiences, an interpretative phenomenological analysis (IPA), the phenomenological
hermeneutical method, as suggested by Lindseth and Norberg (2004), or narrative inquiry,
as proposed by Clandinin (2006), could be employed, while data could be collected via cre-
ative, participatory methods like emotion mapping (Goldman, Gervis and Griftfiths, 2022).
To conclude, HSAM’s main significance is the following: it inaugurates a space for
radical changes in contemporary education that Slavoj Zizek calls for, which are a sine qua
non for the main mission of HEI - development of critical thinking and the advancement
of knowledge (Wall & Perrin, 2015). I will go back to Marx. Marx (in Horvat, 2019, p. n/a)
said: “The social revolution [...] cannot take its poetry from the past but only from the
future”. Likewise, perhaps the conceptual ‘revolution’ of academic mobility, among other
concepts, cannot arise from the works of the previous era but only from the works of that
yet to come. Perhaps this research should be seen more as an academic poem yet to be fully
written—a theoretical verse from the future rather than the present or the past.
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Hukona I Jlepo!

Yrusepsurer y lledunny,

MuCcTuTyT 32 dMnosodujy n ApymTBEHY TEOPHUjy
Medung (Bemuka bpuranuja)

KOHIEIITYAJIM3OBAILE HOMO SENSUS ACADEMICUS MOBILIS:
KA ITPOMEHU ITAPAIVITME YV PASYMEBAILY CABPEMEHE
ITTOBAJTHE AKAJTEMCKE MOBM/THOCTI?

(Translation In Extenso)

Caxerak: AKazieMcKa MOOVTHOCT je ICTOPMjCKa IIpaKca Koja ce IPeTBOpIIa y 3aIaji-
EbauKI aMOIeM Halller BpeMeEHa Yy MEIIaBMHN ITIOCTMOAEPHOCTI 1 Heonmﬁepanﬂor Kamnura-
ym3Ma. Bricokomkorncke MHCTUTYIM]e, cafia dacTMOHM MHTepHAIOHAII3aLINje, I0XKIBETIe
cy eKCHOHeHLU/IjaHHI/I pact akajiemMcke MOOVW/IHOCTY M3BaH HAL[MOHATHNUX U pernoHamHmuX
rpaHuIfa. Y OBOM pafly ce oCIopasajy u ucnutyjy npeosnabyjyha reopujcka riegumrra o
0BOj TeMM KPO3 IONYCTPYKTYypUPaHU IIPEI/Ie]; TMTepaType M KPUTUYKY KOMIIAPAaTUBHY
TEOPUjCKY aHA/IN3y aKTYETHUX IMapaJIuTMI aKaJleMCKe MOOMIHOCTI. Aprymentyjy ce
IbVIXOBY PENYKLIMOHMCTUYIKIU IPUCTYIIN, KOj! Y BEJIMKOj MEPU 3aHEMAPYjy €MOLMOHATHE,
Ky/ITypHe, COLMOEKOHOMCKe U Heo/mdepasHe acleKTe akajieMcke ModymHocTi. Kao op-
TOBOD, OBUM pajioM ce tpemnaxe Homo Sensus Academicus Mobilis, HOBU TpUIapTUTHN
KOHIeNTyaIHu cioj Homo Academicus-a, akagemckol Kauutianusma i eMouuja y uokpeiiy.
OBaj excIiepyMeHTaIHI OKBUP CTaBjba YYECHUKe aKaJjeMCKe MOSVIIHOCTH Y CBOjy CPK,
Mamypajyhu rimaBHe efeMeHTe KOjy OOIUKY]Y BMXOBO HCKYCTBO aKaleMCKe MOOVIHOCTH,
Off MMKPO 10 MakpoHuBoa. [lonpunoc Homo Sensus Academicus Mobilis-a ornena ce 'y
mupemy MHTEPpANCHUIUIVHAPHOL IIOITIEAa, IIPUXBaTalby KOCMOIIOINTCKE IIEPCIIEKTIBE 1
IpYU3HABAKY eMOLMOHAHOT Pajia y aKafeMCKIIM CTPYKTypama I Xujepapxujama Mohu.

Kipyune peun: akageMcKa MOSMITHOCT, aKaJileMCKV KaIlMTa13aM, BICOKOIIKOICKE
yctaHoBe, Homo Sensus Academicus Mobilis, emornyje y moKkpeTy

! lero.nikolal991@gmail.com

> Vineja 3a oBaj pajj MOTEK/Ia je M3 MOjUX IOCTAUIIIOMCKYX CTYAUja Y OKBUPY mporpama Erasmus
Mundus Programme EMMIR 1 nmu4yHOr HCKycTBa ca akafeMckoM ModwnHouthy. KacHuje ce npeja
y bparMeHTHMa pa3BuUiIa y IOCTAUIUIOMCKM PaJi YVji je jefiaH fieo mpeficTaBbeH Ha Kondepenuujn
owazuHe 3amagHor bankana: [lemimo esporicke nubese 1 BpenHocty (WBYS21) y Capajesy 2021.
roguHe. HacmoB pajja HamcaHor 3a KoHdepeHInjy je ,On bamanyke go CraBaHrepa — IIOeTCKM
TIOI7Ie[, Ha eMOTHMBHO IyToBame docaHckor Homo Sensus Academicus Mobilis y okBupy nporpama
Erasmus Mundus Programme EMMIR®
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YBOJI

CepleHTapHNM HAUMH >KMBOTA HIije YOBEKOBO IIPUPOJIHO CTakbhe; YOBEKOBO IIPUPOTHO
crame jecte dutn y nokpety (Deleuze & Guattari, 1988). ¥ cTBapuy, ,He MOCTOju HUIITA
IITO O TOMe 3HaMO Jia Huje y tiokpeiniy” (Nail, 2022, p. 11).? Victo Baxxu 1 3a de38poj papo-
3HA/IMX YMOBa KOjy Cy IPEIUIM OTPOMHE y/a/beHOCTH OKPEHYTH )Ke/bOM 3a 3HambeM, Ha
npumep rpuku coductu npe Buitie Bekosa (Ehrenberg, 2010). Mebytum, noctmogepHocT
je M3asBaja TeKTOHCKe IPOMeHe Y MOOMITHOCTY, HallpaBMBIIN Off Fbe 3aIITUTHU 3HAK
caBpeMeHor ffoda (Bauman, 1996). ModumHOCT y akaleMCKIM KPYroB/Ma Huje U3y3eTaK.

Bucoxkomikoncke ycranose (BIIY) sHavajHO cy ce MHTepHAIMOHANMU30BATIE Y IPYTOj
nonoByHY 20. BeKa 1 IOYeTKOM 21. BeKa, IO, yTHLiajeM HeomvdepamHor KarmTamsma (Kwiek,
2011; King, Marginson & Naidoo, 2011). MebyTtum, nojenyne nHuIMjaTHBe, Kao MITO je IeMa
Esporncke yuuje Epasmyc, uMase Cy Kao IpyMapHY IM/b KyNITypHY pasMeHy y oksupy BIILY.
Jnak, cacBUM je M3BeCHO Jia je Y IOC/IefbyM JlelleHMjaMa JJOIIIO /10 3HaYajHOT IopacTa
MOOWIHOCTM aKafieMIIKa, T1a je To mocTao rnodanuu ¢penomen (Gibbons, 2003), npetexxuo
ca epuepuje u nonynepudepuje ka sempama Takozpasor 3amnaga (Deutschmann, 2017).

[TomenyT™n mopacr, Koju he ce HactaBuTH y mpencrojehum rogusama, mopicTiye Ha-
Y4HO UHTepecoBabe, Bofiehy 1o pasIMINTHX TeOPUjCKUX MOJiena o 0BOj TeMu. MebyTtum,
OHVI HUCY TIPY>XW/IM XONMUCTUYKY OKBUP KOju 811 IpaTio caBpeMeHe TpeHoBe y MehyHa-
POJHMM TOKOBMMA aKafieMCKe MOOVMTHOCTH, HAPOUYMTO JIMYHE ¥ eMOILMIOHATHE IPOMeHe
y ucKycTBy y mmorneny modunnoctu (Czerska Shaw & Krzaklewska, 2021), koje cy gecto
3anocTasjbeHe y npeosnabyjyhum teopujckum mogennma (Metcalfe, 2017; Richardson &
Ziki¢, 2007). JTaHaITibe TPAHCHAIMOHATHO BUCOKO IIKOJICTBO CYO4YaBa Ce Ca BUIIECTPYKIM
M3a30BJIMA, KaKO TeOPUjCKMM, Tako 1 MetopmonomkyM (Tran et al., 2023). Heonxopnas je
HOB KOHLIENITya/IH! OKBMP.

Y oBOM papy ImpefIaXxke ce jefjlaH TakaB OKBUP, TI03HAT Kao Homo Sensus Academicus
Mobilis (HSAM). Hacrao je 13 KBa/IMTaTUBHOL, TONYCTPYKTYPUPAHOT IIperyiefa TUTepaType
(Snyder, 2019) n Manypama I[TTaBHUX TEOPU)ja, IIPY Y€MY je KOMIIapaTUBHOM KPUTUYKOM
anamusoM (Lucas & Szatrowski, 2014) ynopebena akageMcka MOSMITHOCT 13 BUIIECTPYKUX
HepCIIeKTUBA 1 U3/I0KeHa Cy OrpaHuyYera MpeTXofHNX Teopuja. C LybeM IpommprBa-
Ha TEOPHjCKOT OIICeTa OHOTA IITO aKaJeMCKa MOOMITHOCT MHKOPIIOPHIIIE, TIPEMIIOXKEH je
HSAM xao cnioj xonuenara Homo Academicus, akagemckol kauuiiianusma i emouyuja y
woxpeiity. Ha xpajy cy TeopujcKoM aHa/lnM30M NPUMeHeHOM Ha HOBY MOJie/l MCTIUTaHN
HETOBJ OCHOBHU €/IEMEHTH.

OBo McTpaXKyBarme JOIPMHOCK aKTYeTHOj TEOPUjI O aKaleMCKOj MOOMITHOCTH Ha
JIBa HMBOA: IIPBO, OHO YKa3yje Ha HeJloCTaTKe aKTYeTHNUX ITapafluTMu 1, IpYTO, IIpefiIaxe
HOBU OKBUD 3a aHanmm3y. MehyTuM, KoHLlenTyanHM OKBUp MOHyheH y oBOM pamy nma
cBoja orpaHudema. I[IpBo, ycpencpebeH je mpeBacxogHo Ha MehyHapomgHy aKafeMCKy
ModumHOCT. [Ipyro, oH flaje caMo YBUJ, y HeKe Off IPETXOTHO MPUMEHhUBAHNX TeOpIja.
Tpehe, Ha camoM kpajy, HSAM du Tpedano cXBaTUTH Kao KOHIIETITYaTHM OITIefl, Ty TOKa3
Ka HOBVM JVMIMeH3MjaMa aKaJileMCKe MOOVTHOCTH, a He Kao CTPOTy CTPYKTYpY Koja ce He
cMe KPUTUKOBATU HUTH OCTIOpaBaTIL.

3 AyTOpOBa Har/maniaBama UTATMKOM.
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KPUTWYKU ITPETJIEN TEOPUJCKIVX ITEPCITEKTVBA
O AKAJJEMCKOJ MOBMTTHOCTM

AxafeMcKa MOOVIHOCT je KOHLICIIT KOji Huje 1ako jacHo peduuucaTu (Sakhieva et
al,, 2015). MebyTum, nako je zepnuucame mehyHapogHe akajeMcKe MOOSWITHOCTI I id/be
IeTMMUYHO pparMeHTPaHo, U 3aBUCHO of KoHTekcTa (Kim, 2017), nmak mocroju n3Be-
CHa Hay4YHa carnacHocT. Ha mpuMep, mpema jemHoM omiuTenpuxsaheHoM, any pelnaTuBHO
IIPOKOM IIOTJIeNY, aKaZieMCKa MOOMITHOCT je ,,[Tpeiakerbe Hal[IOHaTHNX IPaHNIIA pajn
CTyAMparba WM HOffy4aBama y BICOKOM IIKO/ICTBY WIU pajiu daB/berba UCTPAXKIMBABEM Y
nnocrpancTBy” (Lanzendorf & Kehm, 2010, p. 559). Ona mogpasymeBa MOOVITHOCT pasHUX
ydecHuka y okBupy BIIIY, kao mrro cy cTyaeHTH, IpefaBadn, mpodecopu, KOOPANHATOPH
U afMUHNCTPAaTUBHO 0codbe (Pereira Ramos, 2014). [Ta umax, akageMcKa MOOMIHOCT ce
aHanmm3upa nomohy SpojHUX TeopUjcKUX OKBUPA, U3 KOjUX CY Ce I0jefjiiHe Mapafurme
us[BOjuiIe Kao Bogehe.

Kao Bopehu okBup jaBma ce push-pull mapapurma. Illesgecetnx roguna 20. Beka, EBeper
C. JIn (Everett S. Lee, 1966) HaBeo je fa jbyu MUTPUPajy 300T CIIOja pa3HUX pasjiora, Ha
IIpUMep 3aTO LITO CY fpoifiepaty U3 CBOjUX FOMOBa 300T (haKTOpa Kao IMITO Cy COLMjaTHa
HecTadMTHOCT 11 €KOHOMCKe ToTelkohe, Kao U 3aTO LITO CY fpusyueHy HOBOM JAeCTIHA-
I11jOM ca S0BMM eKOHOMCKMM MoryhHocTiMa 1 monmTudkoM cradunHouthy. OBaj OKBup
IPBEHCTBEHO ce ycpencpebyje Ha pasyMeBarbe AyanHNUX MOTJIENiA 06ge Y OTHOCY Ha iamo,
KOju TofcTidy Motuse 1 usdope y norneny modunsoctu (Li & Bray, 2007), yxpyuyjyhu u
axazieMcke ModwtHOCTH (npr., Nikou & Luukkonen, 2023). Yipkoc cB0joj yTWINTapUCTIIKOj
pupony, push-pull mapapurma, Koja 3ay3ymMa TEOPIjCKI IIPECTO y 0O/IacTUMa MUTpaLuja
MOOWTHOCTH, 3HAYAJHO je OTBOPMIA IIPOCTOP 3a mpefcTojehe crenujanmsoBate mepcrek-
THBe Kao LITO je TeopHja JbYACKOr KanuTana. VcTo Tako, Majja MOXKZa M3I7Iefia la ce OBa
mapazgurma ycpeacpebhyje yrmaBHOM Ha pafiuKaiHe IIPOpadyHe, OHAa M3PUYNTO CMATpa Aa
KY/ITYPHU U eMOLMOHATHY (aKTOPY VIMAjy Y/IOTY Y IIPOLIeCy Of/IyuMBamba.

Teopuja jpyIcKor KanyTaa IpefcTaBba MO/ KOj) ce OJJIMKYje TMYHUM pa3BojeM
ydecHrka MoOunHocTy. OBa Teopyja HarlalllaBa MHAVBIYa/IHA ylarama y o0pa3oBambe
u 00yKy ¢ 1beM moBeharba MPOAYKTUBHOCTY 1 MCXO/a ycMepeHnx Ha mpo¢ur. Kao pe-
3y/ITaT, OBa MapajgurMa ce 0aBU UjejaMa Kao MITOo €y TpaHcdep MO3roBa I HMpKy/Ianuja
sHama (Blachford & Zhang, 2014), koju cy dunu 3amocTaBbenn y push-pull nepcrekTusm.
OBa mapagurma je aHaJMTUYKY ITOBe3aHa X OOMYHO Y Be3M Ca KOHIIENITYMA Kao IITO Cy
TOdUTaK y MOSTOBMMA VIV OJ/IB MO3TOBa, KOjU Ce y BeJIMKOj MepH IIPUMEIY]jy Y UCTpa-
xmBamy rnodanne (Djaji¢ et al., 2018), kao 1 pernonanrHe MOSMIHOCTY (HITP. HA TEPUTO-
puju 3anmagsor bankana u Victoune Eppore), o uemy roopu cTyzuja ayTopke XOpHCTejH
Tomuh (Hornstein Tomié, 2020).

Y Besu ca MOJIeZIOM JbY/ICKOT KaIIUTasIa, U IIOf, lbeTOBYM TeOPMjCKMM YTHIIajeM, jecTe
MoJIesl JpYIITBEHOT KaIluTala, OFHOCHO MapaZurMa Koja HarjlallaBa 3Havyaj UHaAMUKe
OIHOCA 3a OHe Y IIOKpeTy. 3acHoBaH Ha Odnuyuma kauutiana (1986) Iljepa byppjea,
IPYLITBEHM KaIlUTaI TOApasyMeBa M3Tpafiiby TMIHIX MpeKa Koje yTUYy Ha APYIITBEeHO-
-IONIMTUYKI TIOJIOXKa] TIojeanHana y ogpeheHoM gpymrseHom okpyskemny. OBo ce MOXKe
IPUMEHITH, ¥ IPUMEYje ce, Ha IpaKce akageMcke ModmmHocT. IIpeTnocTaBka ykasyje
Ha TO fia he cTyfieHT ca IpyIITBEHNM MpeXKaMa y 3eM/blt foMahuHy MHOTO BepoBaTHMje
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HAIIPeIIOBATH y MHOCTPAHCTBY 3axBa/byjyhn Behem mpuctymy nnpopmarmjama, IofpIILm
u MoryhnocTuma. IlepcrekTuBa ApyIITBEHOT KaluTana dara CBEeT/IO Ha MPEXXy MHTepaK-
I[Mja Koje HaCTajy 13 UCKycTaBa y morneny modunuoctu (Bauder, 2020), a ncroBpemeHo
UCIIUTYje CIoXeHOCTU MehycodHmx offHOCa y akafieMcknuM kpyrosruma (Momeni et al.,
2022). Teopuja [pyLITBEHOT KallliTala JOJATHO je YIOTIIYibeHa IHTeIrPUCAbeM MOJea
TEXHOJIOIIKOT JbY/ICKOT KaIlUTaJIa.

Teopmjcka mepcriekTnBa Koja CIIaja mapajgurMe /byACKOT ¥ IPYIITBEHOT KaluTasa
je TaKO3BaHM MOJIe/T HAYYHOT ¥ TEXHOJIOUIKOT JbYAICKOT KanuTana. OH UCTpaxyje ofHOC
usMeby ncrpakupayda 1 BUXOBUX aKaJeMCKIX Be3a Ha PasH)M HUBOMMA, HaT/Iammasajyhn
yTHIIaje MOSMTHOCTH Ha MIPEeKOrpaHNYHA KpeTarma Koja yHaInpehyjy TeXHOONIKo 3Hambe,
MHOBAaIVje 1 eKOHOMCKY pasBoj (Jacob & Meek, 2013). OBaj okBUp, Ha IpyUMep, IpYIMebeH
je ma Om ce 00jacHMO €KOHOMCKM YCIleX BICOKOKBaIM(pUKOBaHUX foce/beHuKa y CAJl,
Koje cy, y mopehemy ca gpyrum sem/pama, Ousie yCIeIHMje Y MHAYCTPHjCKUM M TOCTIOBHO
ycmepennM nopyxsaruma (World Bank, 2017). Kao mro je mpumeheno, nponssonma
3Hama U AMHAMIKA MOOMTHOCTY KOHTEKCTYa/IM30BaHe CY Y II00ATHOM HOMTUTUYKOM I
€KOHOMCKOM Pa3Bojy, I1a IPeICTaB/bajy aHAIUTUYIKM KOPaK Harpes. YIPKOC TOME, MOJeT
TEXHOJIOIIKOT JbY/ICKOT KallTa/la U fajbe je IpefMeT KPUTHUKE Hay9HMKA KOjI 3aroBapajy
COLMOKYNTYPHE MapafiurMe.

OKBUpM 13 COUMOKYATYPHE NIEPCIEKTUBE IIOMaXKy Y PasyMeBakby IIpolieca CTalamba
KY/ITypa, MIeHTUTeTa U JMHAMUKe IIPeKOrpaHNYHOr Kperama (Smith & Khawaja, 2011).
Kaxo y4ecHUIIV MOOVWTHOCTH YIIpaB/bajy IUTypalHUM APYIITBEHO-KY/ITYPHUM KOHTEK-
CTMIMa, 0Baj MOJie/I IIOCTaje OCHOBHA a/1aTKa 33 aHa/IM3y IMPUX APYIITBEHO-TOMUTUYKNAX
Mmbea M KyITYpPHUX IPOMeHa y KojuMa ce ofis1ja ModuiHocT. OBaj pUCTYII IpeBasuiasn
00MYHO NOCMAaTpabe; OH AEKOHCTPYMILE KYITypHE MHTepaKIMje U yCTa/beHe APYLITBeHe
cucTeMe Koju odMKYjy akaeMCKy MOOMITHOCT.

Kapa je ped o okBypuma Koju McTpaxyjy ModunHocT y BIIY mmpom cBeTa, cBaxy of
BYX IPY)Xa jefUHCTBEHY IepceKTNBY. CBe TOpelOMeHyTe TeOpHje MHXEPEHTHO y3MMajy
y 083up yKpluTame IO TUYKIX, EKOHOMCKIX, KY/ITYPHUX I eMOL[MIOHATHIX e/leMeHaTa,
/Iy Ha IpyradujeM HUBOY I Ca IPyTadljuM CTelleHOM BaXHOCTI. MehyTum, ocum muxo-
BOT JIOIIPMHOCA Pa3BOjy aKaJeMCKe MIUC/IM O OBOj TeMI, CBAKM Off TOPeIIOMEHYTUX OKBMPa
Taxobe MMa 1 CBOja M3BeCHa OrpaHIYeHbA.

ColMOKYNTypHM OKBUP, MAaKO e(DMKACHO OIICYje IMpoljece Kao IITO Cy aKyATypanuja
U CMHTE3a UJEHTUTETA, U3/I0KEH jé PUSMUKY IIPETePAHOT II0jefHOCTAB/b/Baba I €CEHIIMja-
JM3anyje KyITypa — IITO je [JTaBHM HeflocTaTak KyATypHor mwrypamsMa (Kymlicka, 2014).
Ocum Tora, 0Baj OKBMp d1 MOTao fa MpeTepaHo Harnacy edexTe KyIType, a fa MpeBUN
ocCTaJIe OTeHIMjaTHO 3Ha4YajHe pakTope (Tj. eKoHOMIjy MoOdwIHOCTI). Push-pull mapagurma
[0jeHOCTaB/byje haKTOpe OfIyuMBama y 0dudHe cuse ,,0ndujama“ u ,Ipusradera ‘. 3a
Hay4HVKe KOjU 3aroBapajy OBy apajurMy He IOCTOje HMKaKBU MehynpocTopu y omy-
4JBaIy, Beh caMo palyoHaIHM IPOpaYyHY KOji cTBapajy duHapHy nepcrektusy. [Topen
TOTr'a, MOJE /bY[,CKOT KallTa/Ia IPMMapHO ITOCMaTpa IOjeMHIEe Kao jefVHNIIe KalluTasla
Ha r1odanHoM tpxxuwTy BILY, notenumjanzo ceopehn Murpanyje Ha ojefHOCTaB/beHE
KaTeropuje Kao LITO Cy Of/INB MO3TOBA U JOOUTAK Y MOSTOBMMA, YMMeE Ce 3aII0CTAB/bajy
nmaHe U KynatypHe kommiekcHocTr (Fahey & Konwey, 2010). MebyTim, KOHIIEIITH Kao IITO
CY OfLIMB MO3TrOBa ¥ JOOUTAK Y MO3TOBUMA, KOjU CY yrpaheHu y oBy Teopujy, USpUINTO
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y31Majy y 0031p eMOLMOHA/IHE aClleKTe, HapOIUTO nMajyhn y BUAY orpoMaH 3Hadaj eMo-
L/ja 3a IOBpaTaK MUrpanara. Vnmax, eKCIZIMIUTHIje IPU3HAE JOXKIB/bEHUX CKyCTaBa
y4ecHMKa aKajeMcKe MOOMTHOCTH — CyOjeKTMBHOL, MHAVBIIYaTHOT eMIIMPHjCKOT IIPO-
11eca JOXKMB/baBarba )XMBOTA Y CBAKOJHEBHUM YKPIITAKJMa IPYLIITBEHOT, IIOMUTUYKOT,
KY/ITYPHOT 1 EKOHOMCKOT KOHTeKCTa y KojeM ce uckyctso ctude (Ellis, 1992) - mormo ou
Ia JOfATHO YIBPCTY OBY Teopujy. Ca gpyre cTpaHe, MOfie/ IPYIITBEHOT KallTala ICTIYe
MmebhymoBesaHocT Mpexa, Koja du Mor/a fia daly y 3aceHak II0ojejtHauHe MOTUBALMje I
nenoBarbe. Ha Kpajy, MOfIeT TEXHOJIOMIKOT /bYACKOT KallMTaIa, Ca CBOjUM IIMPOKMUM OIICETOM,
pusuKyje fa he saHeMapuTy rojeMHAYHe HUjaHCE aKA/IEMCKIX ITyTOBamba U MOYKE M30CTa-
BUTH fleTa/be y MOKYIIajy a MehycoOHO moBexe pasHe eleMeHTe I7T0damrHe MOSUITHOCTH.

IMocmatpajyhu okBupe 3a aKaeMCKy MOOSWIHOCT, CBAKY MIMa MHXEPEHTHA OTPAaHIYeha
YIIPKOC CBOjuM yBUAMMA. VIIaK, of CyIITMHCKOT 3HaYaja je HaIJlaCUTH [ IMIHO ITyTOBa-
b€ MUTPAHATa U ICKYCTBA Y CTBAPHOM CBETY IIPE/ICTaB/bajy IMMEH3Mjy Y OCHOBM OBUX
Teoplja, 4ak U aKo Huje OTBOPEHO uspakeHa. MebyTum, oHM HUCY Y CpeRnIITY, HUTH Ce
CMaTpajy Kpajibe peJleBaHTHOM BapujadioM ropernoMenyTux teopuja. Ha mpumep, push-
-pull mapapurma je ycpencpehena Ha MoTuBe 1 M3d0pe, Ay 3aII0CTAB/ba ACHEKTE TNMIHOT
pasBoja KojiMa ce 0aBM Teopyja JbYACKOr KanuTasa. [1a niak, oaj [pyru Mofien 4ecTo He
caryefilaBa BaKHe e/IeMeHTe Kao IITO CY IMYHE MPeXKe HaI/lallleHe Y TEOPUjI SPYIITBEHOT
Kanurana. Y MehyBpemeHy, MOIeT TEXHOIOIIKOT /bYACKOT KallMTajIa IIPOIINpYje OICeT,
aJlu My U Jajbe HeloCTajy pasMaTpama COLMOKY/ITYPHIX apagurmiu. 30upHo riefajyhn,
OBY MOJIE/IM Y€CTO 3aHeMapyjy HeKe Off I/TABHUX CTPaHa aKaJeMCKOT XMBOTa — OJHOCE
usMeby npumagHuKa akaleMCKIX KpyroBa, xujepapxujy BIILY, nputncke fa Hewro Tpeda
»00jaBUTH VWM HeCTaTU U KOMIUIEKCHOCT aKaJeMCKUX KyaTypa. OBHU acIleKTH CBaKaKo
ce OffHOCe Ha W10 KOT IIPUITaIHYIKA aKaIeMCKVX KpyroBa. JImak, To je MHOTO 3aXTeBHIje
3a y4eCHIUKe aKajieMCKe MOOVM/IHOCTH jep II0CTOje HMjaHCUpaHe aKajjleMCKe KY/ITypHe
IpelpeKe, WIN je3NdKe IPerpeKe, Koje Cy Off BEMKOT 3HaYaja y aHII0O(OHOM CUCTEMY
,»00jaBu win HectaHu . VICTO Tako, MAKO Ce aKafeMCKIL MUTPAHTH 4eCTO IIOCMATPajy Kao
IPUBUJIETOBAHY, IITO j€ y U3BECHOj MEPU Ta4HO, MHOTM aKaJ[eMCKM MUTPAHTH pajie Ha
OCHOBY KPaTKOPOYHMX YTOBOPa Ca OTPaHMYE€HMM NPONNCHMA Y IIOITIENY BU3€ VN UMajy
HOCTHOKTOPCKE MO3NIIMje 3a OTPAHNYeHOM CUTypHoIIhy mocia, 0du4Ho fodujajy MUHN-
MaJIHy 3apafly y OKBUPY faTe p>KaBe, ITO MM OTeXaBa AYTOPOYHO ITaHMpame. Ocum
TOTa, IVPK APYUITBeHN (PAKTOPH, KAO MITO CY YTULIAjM KAIINTATN3MA, KIACHA JUHAMUKA
u xujepapxuje Mohu — koje cy ucraxnu Byppje n Bakon (Bourdieu & Wacquant, 2001),
ocTajy 3armocras/beHn. Majia ¢y oBu paKTOpM €HIEMCKY 32 JOMUHAHTHI KAl TaINCTIIKI
CHCTeM, BJXOBe UMIDIMKALYje ce yIaj/byiBO MaHN(DeCTyjy Kajia Cy Y IUTaby aKaleMCKI
murpantu. OB MOjeiNHLIM XBaTajy ce YKOLITAIl ca IOMEHYTMM M3a30BJMMa Ha MHOTO
MHTEH3UBHIjeM HUBOY, yIIpaB/bajyhn He caMO HOBMM KY/ITYPHVM MI/BEOM y MAaTUYHO]
3em/pit Beh 1 1ofic/I0jeM Ky/ITypHe AMHAMUKe, XUjepapXyjaMa 1 CUCTeMCKUM CTPYKTYpa-
Ma aKaJIeMCKOr >KuBoTa y 3embu gfomahuny. Crora mozen HSAM Mopa Hen3oCcTaBHO Ja
UICTaKHe OBe aKaJeMCKU criennuaHe MaHupecTanyje.
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KA HOBOJ ITAPAINTMU: OBJAIIIbABAILE KOHIJEIITA
HOMO SENSUS ACADEMICUS MOBILIS

PasBujame KOHIIENTya/He OKOCHMIIE Koja Ou omoryhma cBeodyXBaTHO MCTpa-
JKVBabe YIeCHUKA Y aKaJleMCKOj MOOMTHOCTH je aMOMIIMO3aH MO/fyXBarT. Y3aK IPUCTYII
OBaKO 3aXTEBHOM 3a/]aTKy 00aBe3HO 3aHeMapyje cuje Koje 0ONMKYjy BUXOBO MCKYCTBO.
Ha ocHOBY KpaTKOT Hay4HOT IIper/iefia OBe TeMe, Y OBOM OfIe/bKY ce ITpefiIayke XOMUCTIY-
KIjI1, Majia 1 ja/be eKCIIepYMeHTaTHI IIPUCTYII aKafeMCcKoj ModunHoct — Homo Sensus
Academicus Mobilis (HSAM).

HSAM je HTepANCUMIUVIMHAPHY KOHIIENT KOj) IOTUYe U3 NepCleKTBe MOCTM-
CLMIVIMHAPHOT yuemba (Smith, 1998). HSAM Bupiu yuecHuKe akafeMcKe MOOVTHOCTH Kao
HOCHOIIe Hay4He IeTTaTHOCTHU ¥ eMOLIMOHATHYX ITPOMeHa Koje Iparte ModumHocT. OHu cy
yxBaheH1 y 3aMKy cTayHOT da/laHCHpama ofHOca MohM y akaleMCKIM KPyrOBUMa, IIITO je
onTepeheHO KaNMTaIMCTIYKIM IJbeM CTBapama npoduta. Y ToM norneny, HSAM tpeda
la MHKopropuie koHnente Homo Academicus, akageMcKor KanTaausama 1 eMolja y
HOKpeTy. AKO ce TOCMATPajy Kpo3 IIPU3MY CaMO je[fHOT OKBHUPA, II0cedHe KapaKTepUCTIKe
he cacBuM curypHo duty 3aHeMapeHe (HIIp. [ielioBame, eMouyje, ogHocu Mohu, Modu-
HOCT). Vnak, Tek Tpeda MCTpakUTH jacaH Teopujcku ctas 0 HSAM.

ITopexkro oBe npgje jecte kouuent Homo Academicus koju je yBeo GpaHI[yCKU COLM-
oror Iljep Bypaje 1984. ropune. IIpema merosom Munuseny, Homo Academicus Huje camo
cydjekar akageMckor xuBoTa Beh u odjexaili ananuse akafgemckor cseta. bypaje (Bourdieu,
1988) meKkOHCTpyMIle YHYTpPAIlikhe CI0KeHOCTH Y aKaleMCKMM MUKPOKOCMOCHMa TaKO
IITO MHCUCTUPA Ha ToMe Aa je Homo Academicus 3apodmen nsmely xmjepapxuja ogHoca
mohu koju 0dnMMKyjy IpousBofy 3Hama. [losusajyhu ce na @yxoa (Foucault, 1990)
u KoHTeKcTyam3yjyhm Byppjea (Bourdieu, 1988), HaBopu ce fja mako yHuBep3uTeTH QyHK-
IVIOHUIITY YHYTap YCTaHOB/bEHNX aKaJIeMCKIX XMjepapxuja — Jodujame paJHOT MecTa Ha
YHUBEP3UTETY, HoOMjarbe 3Baba lileda KaTefipe U OCTA/INX 3HAYAJHIX Y/IOTa — OBE CTPYKTYpe
He OrpaHMYaBajy MHXEPEHTHO HAIIOPe CTY/leHaTa. YMEeCTO TOra, OHe OIICYjy OKBUD YHYTap
KOjer ce ofiBMja aKafileMCcKu Hampenak. CBaKu yHMBEP3UTET IIOKPYBA 3aCeOHY aKafleMCKy
odnacr. To 3naun na Homo Academicus GyHKIMOHNIIIE YHYTap TPAaHMIIA 11 TIPaBIIA KOje
IIOCTaB/bajy CTPYKType Mohu Koje ce pasBujajy y Toj odnactu. OBa IpaBua, Kao CTalTHU
YJIOT Y HaIlopMMa y 1aToj 0d/IacTH, Memajy ce y CKIamy ca fuHaMukom Mohu. CaMum T,
IPUIIAfHNIY aKA/IEMCKIX KPYTOBa, MAKO YIeCTBY]y Y OBUM CTPYKTypama, HeM3dexHO ce
npunarobasajy TMM ITpoMeHaMa, Kao u BofehuM npeonorujama.

HSAM mpeTrioctas/ba fia je CBaKM y4eCHUK akageMcke ModunHocti Homo Academicus,
3apod/beH Y CTIOKEHNM aKafieMcKuM xujepapxujama. Ha ocHoBy Byprjeosrx nneja, ma m du
Homo Academicus Tpedano macuBHO fia IpUXBaTa OBAKBY OICTPYKLUjy? OUnIaeqHo fa He
du. Crora, HSAM no3uBa Ha aHaIUTUYKO U3J/IArame CTPYKTypa MONN Koje orpaHIdaBajy
y4eCHUKe MOOWIHOCTY M BbYIXOB aKafieMcky Harpenak. MebhyTum, Tpeda pasmorputy jor
Heka IuTama. Ha mpuMep, 3amro ce, Hopef yCIOHA Ha aKaIeMCKOj IeCTBUIIM Mohyt vy
»CTPYKTypaMa npectinka’, kako ux Kyk nasusa (Cook, 2022), ose myHamuke Mohi jaBrbajy
y aKaJleMCKMM KPYTOBVIMA M JIa JIX Ce BJIXOBe 0COOMHE OffHOCE CaMO Ha aKaJleMCKM CBET y
@paniyckoj, mpema byppjey, nim pepasyuiase HallMOHa/He 1 perMoHaHe Tpanue? Vi,
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jemHOCTaBHHUje ToBOpehn — y KojeM [ApYIITBEHOEKOHOMCKOM KOHTEKCTY (DYHKIIVOHIIIIE
caBpemenu Homo Academicus?

JemaH o OAroBOpa Ha OBa IIUTaa jecTe aKaleMCKV KannranusaM. OBaj xudpugHu
KOHIIEIT ,,0aB) Ce TP>KMINTEM U TP)KUIIHKMM [IOHAIIAbeM Ha YHUBEp3UTeTUMa U (aKyI-
retuma“ (Slaughter & Leslie, 2001, p. 154). AkageMcKM KallUTanImM3aM ce OfJINKyje, usmeby
OCTAJIOL, ICTPaXKVBambJIMa yCMEPEHMM Ha IPOMUT, XUIIePIPORYKIVIjOM Y PEIIPOIYKINjOM
3Hama ¥ MHYCTPUjCKIM ITAPTHEPCTBMMA. YKPATKO, TyOU ce TpaulIMOHa/THA MTOfieNa 13-
Meby yHUBep3nTeTa M HOCTOBHMX KOMIIAHM]ja jep CY M jeflHM U IPYTH CBe BUIIE YK/bY4eHN
y IpOM3BOAIbY U LIMpere 3Hamwa (Miinch, 2014). 36or Tora je caBpeMeHO 0dpa3oBarbe
HOCTaJI0 €KOHOMCKM IIOYXBAaT Y KOjeM je 3Hame 0OIMK eKOHOMCKOT KamuTana. OBo Tp-
KMIITE 3Haha je MHTePHAIMOHAIN30BaHO, a KYIIIM Cy OOMYHO MIaJ) YHUBEP3UTETCKI
crynentu. OcuM Tora, IOIITO 3eM/be TaKo3BaHOT 3anafa i Llentpa odunyjy pecypcuma
Uy CTamby Cy fia Buille ynaxy y BIITY, akageMcka MOSUITHOCT je yCMepeHa Ka TUM 3eM/baMa
(Adu, 2019; Van der Wende, 2015). 3dor Tora MHKOpPIIOpUCakbe aKaIeMCKOT KaliTanu3Ma
y HSAM 3axTeBa HOHOBHO pasMaTparbe CTATyca I yIore aKafleMCKIX KPyroBa Ha Ioda-
HoM HUBOY (Passi, 2015).

Emonmje cy koHauHa KoMIioHeHTa mapagurme HSAM. EMonyje cy BUTamHu fieo CBake
JbyficKe npeonoruje v KoHcTpykra (Illouz, 2007). Ynpkoc ToMe IITO eMOLVje 3HaYajHO
Memajy UCKYCTBa U JocTUrHyha cTyfieHaTa y akaieMckoM >kmBoty (Valiente et al., 2012),
OHe Cy Takol)e JecTo 3amocTaB/beHe y UCTpaXnBawby murpanuja (Gray, 2008). bokamn n
Banpacap (Boccagni & Baldassar, 2015) ucTiay muxoB 3Hadaj TBpaehu fa ,,.kako ce jpyau
kpehy 13 cBOjMX JOMOBa — OZHOCHO "M3 jefHOT JoMa y APYTY — TaKo Cy M caMe eMoLyje y
noxpety. OHe ce pa3Bujajy u ycknalyjy y HOBUM OKPY)KeEJIMa, SKMBOTHUM OKOJTHOCTUMA U
pedepenTHNM Taukama“ (p. 74). Crora ,Iipoljec MUrpanyja Mo>xe ia oBefie 1o TpaHcdop-
Mallje eMOILVIOHA/THOT )KMBOTA Ty TeM XUOPVTHUX M KOHTPAIYHKTHUX KY/ITYpa eMOL/ja NI
eMOL[VIOHA/THIX ITyTakba Koje CTBapajy eMolje y IIOKpeTy 1 nsMelnTeHe emoryje (Boccagni
& Baldassar, 2015, p. 74). 3ato ce emoyuje y ioKkpeiliy MOTY CXBATUTHU Kao JUHAMUYHA,
eBomynpajyha eMolMoHaMHa MCKYCTBA U IIPAaKCe MUTPAaHaTa, HOMaJa U /by Y IOKPETY
IIOK Ce CyouaBajy ca 13a30BMMa U MOryhHOCTIMA KMBOTA IPEKO TPpaHMIle, IOl yTULIAjeM
cehama Ha 1oM, OffHOCa KOjI Ce OfIpXKaBajy Ha Ja/bUHY U HOBUX Be3a Koje ce CTBApajy y
3eM/baMa Koje UM IIpY>Xajy roctonpumctso. OBe emoyuje y iokpeily yTudy Ha YUTaBO
4oBeKkoBo dithe. [Ipyrum pednma, TpaHCHALMOHATHY HAYMHI )XMBOTA JTOHOCE jeANHCTBEH
HI3 eMOLIMIOHA/THMX MICKYCTaBa J IOC/IeINIIA KOjU OQ/INKY)Y Le/IOKYIIHY XMBOTHY Iy Talby
(Skrbis, 2008). YkpyunBameM upeje o emoyujama y ioxkpeiniy y HSAM nsderasajy ce 3amke
eKOHOMM3alyje 11 BedepoBCKe palioHaIM3alyje MOOVIHOCTY, OTBapajyhn moren Koju
omoryhaBa crajame crio/pballmbe, Tj. MaKpOAVIMEH3Nje, M YHY TPalllibe, Tj. MUKPOLMEeH3lje
ModunHocTH. MehyTrM, HeOnXOHO je pa3yMeTy KOHTEKCTYaIHy IIPUPOLY eMoLja, Kao
U KY/ITYPHO YCTIOB/baBalbe KOje yTude Ha CyQjeKTUBHO TyMademe eMoliyja.

Ha ocHOBY mIpeTXO/IHO peueHoTr, pa3NuKyjeMo HIeCT KIby4YHuX efneMeHaTa HSAM:

1. Axagemcka kyniniypa: Hagosesyjyhu ce Ha Byprjeos KoHIenT akageMcKe odma-

CTH, aKajieMcKa KyaTypa odyxBara npehyTHe HOpMe, X1jepapXxuje IpecTiKa u
IpYLITBEHE CTPYKTYpe Koje He(VHNITY NOoHalllake, MHTepaKIMje 1 OYeKMBamba
YHYTap BUCOKOIIKOJICKUX ycTaHoBa (BITY).
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2. Iojequnauro genosarve: OGHOCHU Ce Ha CIIOCOSHOCT II0jeMHAIIA YHYTap aKaJeMCKOT
OKpYXXema Jia OCIIOpe M ycMepaBajy ycTa/beHe Xujepapxuje Mohy 1 pylITBeHe
HOpMe, CaMyUM TUM BpLiehn yTuijaj Ha COICTBEHe aKafeMCKe CTase.

3. Emoyuonante parcopmayuje: OBaj eneMeHT ycpencpebeH je Ha eMoLmoHamHe
TpaH3M1IMje, OFHOCHU Ce Ha IIpeycMepaBatbe UM IIPOMEHY Y HeuMjeM eMOIIIOHATI-
HOM cramy win ocehamumMa kao 0roBop Ha XMBOTHe forabaje wim ucKycrsa, u
Ha IICUXOJIOIIKe TPOMEeHe Koje TIojeJMHIN NOXKNMB/baBajy Kajia Ce YK/byde y aKa-
IeMCKY MOOMITHOCT, Kao IITO Cy IIpece/berbe Pafil UCHAPaAHUEaUKOT pojeKilia umu
ipuxeaiiare pagHoi mecitia y Hexkoj gpyioj uncimiuiiyyuju. Ha npumep, cTyieHT
KOji1 Mera yHMBepsuteT npohu he kpos mpotjec emMortoHanHUX TpaHchopMarja
(Bupgern: Christie, 2009).

4. Ognocu mohu: Ilogpasymesa nuHamuke Mohu koje mocroje usmehy pasuux 3sa-
MHTEePEeCOBaHMX CTPaHa Y aKaJleMCKOM OKpPYXemwY, YK/byuyjyhu ogHoce usmehy
TOje/[HALIA ¥ BJMIXOBUX MEHTOPA, MHCTUTYIH]a, IIa YaK U Baafajyhux rena kao
LITO je Ap>KaBa.

5. Modunnocizi: OsHauaBa GM3NIKO KpeTarme aKafeMIKa, O1I0 KPaTKOPOIHO MIn
LYTOPOYHO, IIPEKO PeriOHaIHMX VN Me)yHapOTHUX IpaHMIia, KOje 4eCTO MOofpa-
3yMeBa 13a30Be y IOIVIeAY AP>KaB/baHCTBa, MHTErpalyje 1 aKy/lITypanyuje.

6. Katiuifianuciiuuka guHamuxa upouseogrve 3Harba: VICnmuTyje Kako TP>KUILHE CHjie
I €KOHOMCKA pasMaTpara CBe BUIIe OO/IMKY)y NCTPAXUBamba Koja ce CIIpOBOfe,
brHAHCKPAjy ¥ Ha Kpajy mMpe Y aKaJieMCKOM OKPY’KemY.

OBy efneMeHTV 3aXTeBajy BULIEAMMEH3OHAIHY aHA/IN3Y KOja yYeCHMKe aKafleMCKe
MOOMIHOCTH IIPeIo3Haje He CaMo Kao PallOHA/IHe aKTepe Y KaIMTaIUCTIYKAM IOy XBa-
tuma BIITY, Beh n kao emoronanHa d1ha koja yrpas/bajy KOMIUIEKCHMM OfHOCHMA Mohu 1
kynrypama. Crora du ce HSAM Morao 3aMmcinTy Kao ,rpanndHa purypa“ y akafeMcKoM
apXuIIeNary — CrieKTpajHa Iojasa Koja ocyimpa usMely purnjHoCTH MHCTUTYLIMOHATHYX
CTPYKTYypa U GIyngHOCTY eMOLMOHAMHMX TokoBa. OBaj KOHLENT je ycpencpeheH Ha aka-
TileMCKe CydjeKTe KOjyi MOPajy [ja Ce MCTAKHY Y KallMTaTUCTUIKIM aKaleMCKIM KPYTOBIMa,
ucrospemeHo yBubajyhm mga ce pasym u emonuje, MOh 11 0CET/BMBOCT CTamajy y XudpumHm
UZIEHTUTET YIeCHNKA aKajleMCKe MOOVITHOCTIL.

KOHLEIITYAJIHE ITPETHOCTW HSAM

AxkafieMcKa MOOMTHOCT 3aXTeBa CBeOOYXBaTHIU TeOPUjCKM OKBUP KOju 0dyXBaTa BUIIIe
Bapujadmu. ITojaBa HSAM unTerpuiiie KOHBEHI[MOHA/IHE [TAPAUTMe aKaileMCKe MOOUITHO-
CTH ca KOMIDTEKCHOIINY aKTyeTHIX ITT00aTHIX aKa/IeMCKIX KPyToBa. Y OBOM IIOT/IaBbY Ce
UCTPaXYjy jeAMHCTBEHE KOPUCTU OBOT KOHIICIITYaTHOT OKBMPA, OCBET/baBajyhn merosy
MYITUAUCIMIIIMHAPHY IPUPOJY, HeTOB OIICET, BPESHOCT EMOLMja, YTUIAj KAIIMTa/Iu3Ma
Ha ModunHoct y BITY u unrepakiyjy usmehy mohu u fenosama.

HSAM Huje caMo MHTepAUCIMIUIVHAPHY KOHIIENIT KOjI ITOBe3yje dpojHe IepCcreKTuBe
n noka. OH, IIpe CBera, CIaja CTyAuje 0 MOSVIHOCTYU U MUrpanyjaMa ca crygujama BIITY.
OwmoryhaBa ncnnutuBame akajjeMcKe MOOMTHOCTI KaKO 13 IIEePCIEeKTIBe IICUXOTIOTHje,
TaKO U COIIMjajIHe IICUXOJIOTUje, HapOUUTO YK/bYUyjyhm emoyuje y tioxpeitiy. OcuM Tora,
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aKafileMCKM KanuTaansaM y konuenty HSAM omoryhasa HaM f1a ce ycpeacpennmo Ha
aKaJieMCKy MOOWIHOCT KpO3 HOMUTIYKe HayKe U MOINTIYKY eKOHOMU]Y. Y UCTO BpeMe,
HSAM yBopmu fneKo/oHVjaIHe njieje Koje Cy dule 3aHeMapeHe Y IIPeTXOLHUM TeOPUjCKIM
okBupyMa. Ha mpumep, JOLIIO je 1O OrpOMHOT pacTa y dpojkaMa akafieMcKe MOSWIHOCTH Y
3em/paMa T3B. [lTodanHor ceBepa (Bilecen & Van Mol, 2017). VicTo Tako, eKCIIOHEHIIjaTHO
pacte 1 dpoj cTymeHara ca IlmodaHor jyra, npetexxHo u3 Asuje u Appuke, Koju CTyfupajy
y 3emsbama OECP-a (enrn. OECD) (Adu, 2019). OBu ,,HepaBHOMEPHM TOKOBY * JOBENIN
Cy o orpoMHe akyMmynanyje ymosa y EBponu (Van Der Wende, 2015, p. S79). Taj Tpenxn
IpefiCTaB/ba CTATTHO Hacehe 3amajHOT nMIIepujanmusMa, Koje je seM/be 3amnaja IpeTBOPUO
y dacTroHe eMUTHUX II0daTHNUX aKaJeMCKUX KPYroBa, CTBOPMBIIN OHO LITO bepHan u
Bunannanpo (Bernal & Vilalpando, 2010) HasuBajy aiiapitixejgom 3Harba, Tj. CUCTEMATCKO
VICK/bY4MBaIbe U JIe/IeTUTUMU3ALMja KOIOHMjaTHOT 3Hamba, eIMCTEeMO/IOTHja M KY/ITYPHUX
pecypca. HSAM raxobe odyxBaTa 3Hame 113 KPUTUUHE TeOplje pace 1 Teopuje CBeTCKUX
cucrema Tako o nogpxasa Pasenos nosus (Favell, 2014) ga MyurpanyoHy okBupy dyny
HOCTAMUCHUIUIMHAPHIjI. Y TOM IIOIIENY, IIPUCYCTBO IPAHNYHIX IIPOCTOPA M XUOPUFHOCTI
Y )KMBOTHMMa OHMUX KOji Cy cTamHo y nokpery (Bhabha, 2012), y oBom ciy4ajy, TpaHcHa-
L[VIOHA/IHUX HayYHKA, CTyfleHaTa 1 0COd/ba y IpOrpaMuMa pasMeHe, jecTe IIPUHIINII KOjI
JIeXXM Y CYIITUHY KoHIenTa HSAM.

Baz 0BUX TpaHCHAIMOHATHYX apagyurmu, HSAM odyxsara mupwy, I/T0daIHY TOTIeN
Ha MOOM/IHOCT ¥ KOCMOIIO/IMTY3aM. TpaHCHAI[MOHA/IN3aM je Y KOHIIeITYaIHOM 3aCTOjy
roToBO of camor yBobhema 90-ux ropuna 20. Bexa (De Jong & Dannacker, 2018). Hamrao
ce Ha MeTy KpUTHUKe 300T CBOje cBeodyXBaTHe ¥ IBOCMIIC/IEHe IPUPOJe, Kao 1 300r Hey-
CIIeLTHOT daB/beba AMHaMMUKOM Mohu u yrunajeM ap>xase (Portes et al., 2017). Ocum Tora,
TpaHCHAIMOHA/IM3aM 3aHeMapyje TOKaTHe HuBoe akajeMcKux KynTypa (Chan & Dimmock,
2008). Kao xopaxk Hanper, HSAM Harume Ka I7100a/IHOj IePCIeKTUBHU HOK IIPK3HAje ¥ JIo-
KaJIHy, HallMOHA/IHY, U TPAHCHALMOHAHY JuMeHsujy. Hamambe, KocMonmonnTusaM nocTaje
cBeodyXBaTaH YK/byUlBambeM MHOIITBA MICKYCTaBa, BpegHOCTH 1 KynTypa (Beck, 2006).
AkaneMcKa MOOVMTHOCT HMje IIPABOJIMHMUJCKA; OHA je CIIOj PasIM4NTIX MECTa ¥ CBETCKO]
MaTpULY, LITO UCTIYE IOTPedy 3a pasyMeBarbeM CTI0KEHOCTH TaKBe ITIOOAIHe II0BE3aHOCTIL.

HSAM pa3oTKpyBa eMOLMOHA/IHY Paf] YK/bYUeH y aKaJieMCKY MOOWTHOCT jep eMoLje
MMajy LieHTPaIHO MeCTO y IieIOKyIIHOM odpasoBHoM cucteMy (Greene & Boler, 2004).
Ospe nnnnujanuo cnegumo Xoxumnposy (Hochschild, 1983) koja je, ocnamajyhn ce na
(beMUHMCTHYKe ¥ MAPKCUCTUYKE UJieje, Y ITOYETKY OIICUBATIA ,eMOLMOHAIH Paji  Kao
MHTepaKLyje U IIpaKce y KOjuMa 3aIl0C/IeHN pery/IMILy CBOje eMOlLyje KaKo du 13a3Bajn
rmocedHe eMOIVIOHA/IHE peaKlyje KO IpyriX, IpuAp>kaBajyhu ce cTporux cragappa
Koje MM je ociofasal HaMeTHyo. EMonyonanuy paj odyxBata mupok crekrap ocehama
KOja MHTEePHALMOHAIHU CTYACHTH VIV VICTPaKMBAYN JO>KIBIbABAjy Y CKJIOIY aKa/ileMCKe
MOOWIHOCTH, Off TIOYEeTHE YCaM/beHOCTH ¥ KY/ITYPOJIOLIKOT IIOKa 10 ycxuheHOCTy U Jiny-
Hor pas3Boja. KoHIenT emoyuja y ilokpeiily ce IPeL3HO IpYMembyje Kao KOHIeNTyaTHa
aJIaTKa 3a OTKpUBambe eMOIVIOHATHOT CTamba I (hasa Kpo3 Koje IposIase MHTepHAIMOHAI-
Hu cTygeHTy (ynopeputyu ca: He & Zhang, 2023). Iloper Tora, HOCTOju jaCHO yKpIUTame
eMolLja ca POJOM, PACOM I OCTa/IMM COLMOKYNTYPHUM aCIIeKTMMa y OKBUPY aKaJJeMCKIX
nrcturynuja (Ahmed, 2004). Crora je ymagpusa npegaoct HSAM 1o 1ITO y 3Ha4ajHOj
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Mepy HaIJIalllaBa eMOLVIOHA/TH! acIeKT aKa/jeMCKe MOOMTHOCTH U aKaJJeMCKOT >KBOTA Y
MHTEPCEKIMjCKOM KOHTEKCTY.

Haname, HSAM nemuctudmkyje KanuTaaucTUuKe OCHOBe caBpeMeHe MehyHapopHe
ModunHocTy Ha BIITY. Cnajajyhu akafeMcku KanmuTanusaM 1 TM9HA UCKYCTBA, OH MCTUYe
KalMTa/ICTIIKE yTHUIIAje KOjU YIIPaB/bajy CaBPEMEHMM aKaJIEMCKIM >XMBOTOM. VIcTpaxkuBauy
Y KaIIUTAIMCTUYIKY OPMjEHTICAHO] MHCTUTYLVj/ OBM Y TULAjU IIPEBasU/Ia3e IPaHNIIE CaMO
jenHe akajieMcKe odmactyt. ITocToju CTaIHO IPUCYTaH IPUTHCAK 3aMHTEPECOBAaHNX CTPaHa
Ha TP>KMILTY fia Ce MCXOMY MOHETH3YjY 1 Jia ce 3Hame KoMopudukyje (Slaughter & Rhoades,
2004). Op mpecynHOT 3Ha4aja je pasyMeTi OBe YTULaje jep OHM OOMINKY)Y UCTpaXKMBauKe
IyTambe U HAPYLIaBajy aKaeMCKy CTOOOAY U MHTETPUTET.

Hamnocnerxy, HSAM Harnamasa oceT/bMBY paBHOTeXyY usMeby onHoca Mohn u fero-
Bama yJyecHMKa akazieMcke Modunaoctn. Ckpehyhn naxxmy Ha oBy Besy, HSAM oo y
IyTame MPeTXORHO nocrojehe cranpapae u xujepapxuje. Ilosusajyhu ce na ykoose upeje
(Foucault, 1982) o ogHOCMMa MOhn, MOXKe ce BUETH [ja MaKO fUHAMIKE MONN y aKaTeMCKIM
KPyroByMMa MOTy dUTy orpaHndaBajyhe, OHe MICTO TaKO CTBAPajy IMPOCTOP 3a IIPEroBope 1
ornop. Vimajyhu y Bupy myroBame cTyfileHaTa Ha MehyHapogHIM JJOKTOPCKMM CTyAMjaMa
Koju ce kpehy ka CTpOroM akajeMCKOM CBeTY — MIaKo OHM (PYHKI[VIOHMIIY IIpeMa Iapame-
TpYMa YCTaHOB/bEHMM IIpeMa BakehyM akaeMCKIM HOPMaMa, BIXOBO jeIMHCTBEHO I10-
PEKJIO U IIePCIIeKTHBE MX OCHAXY]Y 3a OCIIOpaBakbe, I1a YaK U IPe0dIMKOBabe OBUX HOPMIL.
Jykcramosumuja Mohu u fenoBarma TaKo [OCTaje eHTPaHA TeMa aKafleMCKe MOOVTHOCTIL.
Kao pesynTar, caBpeMeHa ICTPXXIBaba NMajy IIOTEHIUjaJl [a HOfICTAKHY Jja/be MCIUTIBA-
b€ MHTEIEKTYa/THOT, KJTACHOT, POJJHOT 1 KY/ITYPOJIOMIKOT OTIIOPA, KOjU je jefjaH Off T/TaBHMUX
n3asoBa y 00pa3oBHOj ,apeun  EBporne (Lopez-Duarte, Maley & Vidal-Suarez, 2021).

3AK/bYYAK

AKTyeTHUM MapajiurMaMa aKajieMcKe MOOVITHOCTY HefJOCTaje XOMMCTIYKY IPYCTYIL.
Ome 3aHeMapyjy jemMHCTBeHe akafieMcke KynType y BIIY, cTpykrype Mohu u mpecTika
Y aKaJleMCKIM KPYTOBMMa, KAIIUTaICTUYKM YCMEPEHY IPOM3BOJIbY 3HAIba, YHY TPALIILI
pasBoj 1 dmarocrame yUeCHIKa Y aKaZeMCKOj MOOMIHOCT U, OHO LITO je HajBaKHUje,
emoruje. 3aTo Ou IpoyvaBarbe aKaeMCcKe MOOVTHOCTH MIMAJIO 3HaUajHy KOPYCT Off OKBMpPa
Kao mTo je HSAM.

HSAM je vHOBaTMBHa, eKCIIEpUMEHTA/IHA IIapaJiurMa Yyijy je Ik fia IPYXKU cBeody-
XBaTHU]jy IepCIeKTUBY ycpeacpeheny Ha ydecHmKe akaieMcKe MoOumHocTi. OHa IoBesyje
napagurmy Homo Academicus ITjepa Byprjea, xoja odjaurmasa xujepapxujcka U FpyIITBe-
HOIIONIUTHYKA OTpaHN4Yerba KOja II0BE3Yjy aKafleMCKe JIETaTHUKE, Ca CABPEMEHNM MOJETIOM
axKagemckoi Kauuanusma, ICTUIYAN TPKUIIHO yCMepeHy Ipupony MopepHux BIITY.
Y ncro Bpeme, oBa mapagurma odorahyje Te uneje nHkopriopuiyhu emovuje y ioxpery,
4yMe ce MOOMTHOCT HaI/lalllaBa He caMo Kao (puauyKa MM eKOHOMCKa pajma Beh 1 kao
IyOOKO CyOjeKTUBHO, eMOLMIOHATHO UCKYCTBO. [JTaBHM elleMEeHTH Cy: aKafieMcKa Ky/ITypa,
TI0jelMHAYHO JIelIOBakbe, eMOIVIOHATHe TpaHchopMaImje, ofHocu Mohu, MOSMIHOCT 1
KaIMTAMMCTIYKA AMHAMIIKA IPOM3BOJbe 3Hama. Kao pesynrat, HSAM ce jaB/ba Kao rpa-
HIYHa QUTypa y aKaZleMCKOM MIbey, KOja yIIpaB/ba TeH3VjoM u3Mel)y MHCTUTYIMOHATHNX
OrpaHNYeba M eMOLVIOHATHE QIYMAHOCTY, CUHTeTU3Yjyhyt IprTOM pasyM u eMonuje, Moh 1
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OCeT/BUBOCT, Y C/IOXKEHV UCHTUTET KAPAKTEPYUCTIIAH 3a ICKYCTBO aKajIeMCKe MOOSWIHOCTH Y
OKBMPY KaIINTA/IMCTUYKIX AKA/IeMCKIX KpyroBa. CaMuM TuM, 3a/IaKerbe Y HeMCKOpHIIhe
METOJJOJIONIKY oMeH Mofiena HSAM npuMemyBambeM BICOKOKBAaIMTATYBHIX IIPUCTYIIA Kao
IITO Cy eTHOrpaduje, CBefoYeHa, >KUBOTHE IIpide 11 ayToduorpaduje ¢ IyjbeM OTKpUBamba
CBAaKOJHEBHIX CTIOKEHOCTY aKafieMcke MOOVWIHOCTY Tpedao du fa dype riaBHM GOKyC
dynyhux crynuja Ha oBy TeMy. Ha ipumep, Kajia je ped o IpoyYaBarby HOXKMB/BEHIX UCKY-
cTaBa, MOIVIa OU Ce IIPYMEHNTY NHTePIIpeTaTnBHA (eHOMEeHO/OMKa aHanu3a (eHrn. IPA),
(heHOMEHOTIOLIKY XepMeHey TMUKY MeTOR, koju pepiaxy JInupcet u Hopdepr (Lindseth &
Norberg, 2004) mmy HapaTUBHO UCIIUTHBabe Koje npemtaxe Knanpuuun (Clandinin, 2006),
TOK OM ce MOJaI MOITIM CaKyI/baTy oMohy KpeaTHBHUX, MAPTULUIIATOPHIUX METOMIA Kao
1o je Manupare emonyja (Goldman, Gervis & Griffiths, 2022).

[maBHM 3Hayaj koHuenrTa HSAM jecre cnenehn: oH yBopy mpocTop 3a pafjuKaaHe
IpoMeHe y caBpeMeHOM odpasoBamy Koje 3axTeBa Crnasoj JKinkek, a Koje cy sine qua
non 3a raBHy Mucrjy BIIY - pasBoj KpuTuuKor pasMmibama 1 yHanpehupame sHamba
(Wall & Perrin, 2015). Bparuhy ce na Mapkca. Mapxkc je pexao (y: Horvat, 2019, p. n/a):
»JpyLITBeHa peBonyLuja [...] He MOXe JOONUTI CBOjy ITO€31jy 13 MPOLIOCTH, Beh camo 13
dynyhuoctu® Vcro tako, MOXX/a KOHIIEIITya/IHa ,,PEeBOMYLMja“ akafleMCKe MOOUITHOCTH,
usMeby ocranux KoHIlemaTa, He MOYKe HACTaTH U3 [ie/ia IIPeTXOfHe epe, Beh camo us mena
Koja Tek mpezicToje y dymyhHoCcTH. Mokzia 01 0BO MCTpakuBarbe Tpedaso mocMaTpaTy Ipe
Kao0 aKaJieMCKy [oeMy Koja TeK Tpeda fa dyzae saBpiueHa — teopujcku cTux n3 dyayhuoctn,
a He U3 CafIalllbOCTI WIN HPOIITOCTIL.
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