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Abstract: This paper elucidates approaches to collaborative autoethnography (CAE)
drawing on two female academics’ experiences, who live in Ireland. As Ellis et al., (2011)
state, autoethnography ‘seeks to describe and systematically analyse personal experience to
understand cultural experience. We as two female sociologists, retrospectively and selectively
analyse experiences with international academic life; borders, cultural norms, and identity.
We refer to belonging to explore academic mobility within the contexts of our lives.

We explore relationships between enabling/constraining factors contributing to our
engagement with knowledge production and belonging to new academic environments
outside our places of origin. Tanja’s account documents her doctoral journey from Slovenia
to Ireland, learning the host country’s cultural fabrics to engage with academia, leaving
and coming home, which did not mean returning to ‘the known’ Lisa’s narrative displays
synergies to Tanja’s illuminating emotions upon entering the UK in 2017, when anti-
immigrant sentiment was heightened. However, her experiences of returning during
COVID-19 disrupted her imaginaries of coming home.

Written in a conversational style, we explore commonalities/differences in experiences
of international academic careers. This paper illuminates CAE for opening conceptual avenues
into multi-layered dimensions of academics’ experiences, illuminating its significance for
international Higher Education policy-making.
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INTRODUCTION

This paper critically engages with the concept of internationalisation engrained in
European Union (EU), Irish and Slovenian higher educational (HE) policies, illuminating
consonance and dissonance between policy-based imaginaries and lived experiences.
Drawing upon an analytic lens of Collaborative Autoethnography (CAE) the paper details
pivotal life episodes drawn from ethnographic diaries of two female sociologists living and
working in Ireland; one an Irish national, the other from Slovenia, illustrating that academic
mobility as a lived experience is far more complex than typically construed in policies and
governance arenas (Moran et al., 2021). In both countries, crossing borders to seek better
employment and educational opportunities is portrayed as a social and personal good,
yet narratives of mobility and internationalisation that predominate in both countries are
mediated by complex social and political histories linked to wider discourses about identity,
modernisation and the past. In this paper, we discuss the meanings of internationalisation
as constituted through personal experiences situated within wider socio-political, cultural,
economic and historical contingencies.

While multiple definitions of internationalisation prevail in policy, society and
academia (De Wit et al., 2015), with attempts made to re-orientate internationalisation
towards more ethical and humanistic understandings (Tran et al., 2023), internationalisation
and international student experiences are regularly reduced to institutional metrics (KPIs),
overseas ‘recruitment’ and international student/staff members’ satisfaction with university
support services, for example. While this overly reductionist logic is widely attributed to
neo-liberal ‘creep; the infiltration of corporatist, marketized education systems which create
largely ‘uncaring’ institutions (Lynch, 2010), the complexity of internationalisation, as
analysed through an ‘everyday’ perspective with overseas staff and students, is not fully known
(Moran et al., 2021). Comparably, definitions of internationalisation espoused by national
governments, recruitment agencies and the EU operationalise corporatist understandings
of internationalisation in recruitment campaigns, which are largely divorced from student
and staff members’ own conceptualisations/experiences (Ibid). This paper addresses this
gap, going deep into selected everyday life episodes, analysed retrospectively in 2023,
which we now see as transformative to our own understandings of internationalisation.
Significantly, our experiences both challenge and affirm some predominant narratives of
internationalisation, illuminating the multidimensional character of internationalisation
and its labyrinthine meanings in different social settings and contexts that are mediated by
(interconnecting) institutional/personal histories. We critically engage with internationalisation
through daily practices connected to home and belonging. We present gendered experiences
with internationalisation in HE which brings to the fore hopes for better opportunities and
disillusions about meritocratic dreams of EU higher education structures.

NEO-LIBERALISM, CORPORATIST LOGICS AND
INTERNATIONALISATION IN SLOVENIA AND IRELAND

The recent history of internationalisation in HE has evidenced changes due to
increased globalisation supported by initiatives and policies created on the broader EU level
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(Dagen and Kovacevi¢, 2023). One of the most influential policies, the Bologna Process,
rendered internationalisation as a top agenda to the EU third and fourth level sectors, and
it is supported through a number of mobility programmes initiated and financed by the
European Commission. Strategies such as the Bucharest long-term strategy Mobility for
Better Learning, and the European Commission’s strategy European Higher Education in the
World were initiated to promote the international mobility of staff and students (Hauptman
Komotar, 2019). However, as part of responses to broader globalisation processes, current
understandings of internationalisation revolve around neoliberal policies, promoting ideas
of self-financed and customer-driven approaches to universities (Wimpenny et al., 2022).

While neo-liberalism pervades contemporary internationalisation discourses especially
in Western societies, discussions of internationalisation also vary markedly both in and across
countries (Teicher, 2017). In Western Europe, academic mobility is largely seen as a central
thrust of internationalisation efforts, essential to perpetuating new knowledge and novel
collaborations. It is one component of internationalisation but not the sum of the whole.
While internationalisation is usually theorised as a macro concept, the everyday micro-level
interactions that characterise the lived experiences of internationalisation however, remain
under-researched and are largely hidden. Our experiences though linked to mobility more
fully reflect the various tentacles of internationalisation as per the literature by engaging
with student/staff recruitment, power, and what it means to ‘be international’ as opposed to
mobility solely. In doing so, our ‘bottom up’ approach engages with the meaning of everyday
social dynamics and relationships through our unique biographical trajectories, which
is essential for policy alignment and improved effectiveness of university/governmental
internationalisation efforts in terms of wellbeing and quality of life.

New managerialism as a strategy promoting market values and practices in education
have been promoted in the Irish HE since the early 2000s resulting in growing precarity
and developing carelessness as an academic norm (Ivancheva, Lynch and Keating, 2019).
The principal policy instrument (Department of Education and Science, 2016) Irish
Educated, Globally Connected, which frame internationalisation agendas couch it entirely
within commodification and otherness. Here, internationalisation is explicitly linked to
entrepreneurship, revenue generation and profit making, explicitly referring to ‘developing
nations’ (Moran et al., 2021). Furthermore, on its website, the Higher Education Authority
(HEA), the body with direct responsibility for quality assurance in Irish HEISs states that
internationalisation ‘represents an investment in future global relationships’ which builds
‘relationships with our future trading partners’ (HEA, 2023). Furthermore, the Irish Universities
Association (IUA) adopts cultural adaptation and assimilatory language stating that helping
students to ‘adapt’ is what ‘Irish universities do best’ (IUA, 2023). Comparably, Education in
Ireland, a subsidiary body of Enterprise Ireland (EI) which attracts international students to
Ireland utilises dual (conflicting) narratives of Irish identity and culture in the name of student
recruitment. On the one hand, Irish education is projected as progressive and innovative,
providing students with ample corporate and technological opportunities and access to a
jobs market that is envied the world over (Education in Ireland, 2023). Simultaneously, it
also promotes notions of Ireland linked to an overtly romanticised past; as an isle veiled in
Celtic mists, characterised by ancient landscapes and ‘pastness’ (see Moran, 2008). In this
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way, discourses of internationalisation embody ‘catch all’ (yet contradictory) messages;
they are oriented to an imagined past and technocratic, corporatist images of the future.

A peripheral policy approach to internationalisation and mobility in HE has been
discussed in connection to Slovenia for which a lack of evidence-based policy about HE
internationalisation strategies is recognised (Flander et al., 2022, p. 314). HE institutions
belonging to peripheral countries ‘require more effort and deliberate strategies to
internationalise’ (Uzhegova and Baik, 2022, p. XX). Since its independence from former
Yugoslavia in 1991, the country gradually reformed HE by, for instance, introducing
amendments to the Higher Education Act (1999) by clarifying issues around autonomy,
funding, admissions, and internationalisation of the system by adapting the Bologna
declaration (Hauptman Komotar, 2019). The country began to participate more significantly
in various transnational activities, such as the TEMPUS programme, the Central European
Exchange Programme (CEEPUS), and regional exchange Central and South-Eastern European
Erasmus programme (Hauptman Komotar, 2019, p. 875). Based on information provided by
UNESCO Student Mobility statistics, 4% of the total tertiary student population (n=3,082)
in Slovenia studied abroad in 2018. HE institutions actively promote studying and living
abroad and also attract immigration. For example, Study in Slovenia, linked to Erasmus+,
utilises emotional and sensory language as recruitment strategies utilising slogans like
‘I Feel Slovenia’ and ‘I Love Slovenia’, focusing on the country’s stunning beauty and access
to adventure sports as promotional tools. In addition, the quality of the education system,
travel opportunities and the enticement of ‘an ideal student life’ convey opportunities for
adventure, cultural immersion and gaining new social networks. While there are clear
differences in promotional tools utilised in Slovenia and Ireland, they overlap on commercial
orientations and promote neo-liberal values (Dolenec, 2017).

CONCEPTUALISING INTERNATIONALISATION
THROUGH THE LENS OF EVERYDAY LIFE: KNOWLEDGE,
NARRATIVE AND BIOGRAPHICAL TRAJECTORIES

Broadly speaking, extant research literature on internationalisation can be categorised
as studies on internationalisation in HE curricula, benefits of internationalisation for student
learning and knowledge-exchange, statistical examinations of global trends in academic
mobility, policy analyses and academics’ experiences of crossing borders and studying and/
or working in different countries. This latter strand is less developed in comparison to the
other research areas; however, it has increased in prominence over the last decade (Moran
et al., 2021). While extant work reveals significant challenges that are often encountered
pertaining to language barriers, difficulties ‘fitting in’ and making friends, conceptual frames
that are applied are frequently limited (e.g. ‘culture shock’), envisioning internationalisation
as a linear process that leads to cultural integration and assimilation whilst also negating
their agency (Coate and Rathnayake, 2012; O’Reilly et al., 2013). While biographic narrative
research on international mobility has increased (Nada & Aradjo, 2018; Birindelli, 2023)
revealing the importance of hearing academics’ stories in their own words (Ibid), in Ireland
and Slovenia, such studies which ‘go deep’ into people’s everyday experiences are largely
negated from contemporary HE research agendas (Moran et al., 2021).
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Studies which focus on ‘culture shock, assimilation and integration also reflect
normative conceptualisations of non-Western cultures, purporting that they should be cast
aside in favour of Western mores and folkways, re-entrenching power hierarchies, East/
West binaries and otherness (Sidhu, 2006; Moran et al., 2021). The ‘ideal’ international
academic is therefore constructed as crossing borders not only to seek better educational
and employment opportunities but to acquire new cultural identities and more ‘advanced’
Western knowledge. In turn, this justifies dehumanising and metrified rhetoric which
frequently appears in policies and society that fundamentally reduces international students/
staff members to institutional performance targets and homogenises their experiences
(Marginson, 2012). In addition, the notion of what it means to be ‘international” and
distinctions between so-called ‘international’ and ‘home’ students and staff have rarely been
questioned (King and Raghuram, 2012). Biographical research oriented towards processes
of identity reconstruction and the fluidity and nuanced dimensions of internationalisation
itself, go beyond these static ‘East/West’ dichotomies, blurring boundaries between notions
of ‘home’ students and staff and so-called ‘internationals’ or foreigners (Moran et al., 2021).

In Ireland and Slovenia, extant qualitative work on international student/staff mobility
is limited but increasing (Svetlik and Lali¢; Khoo, 2012; Finn and Darmody, 2017; Idris, Ion
and Seery, 2019). For example, O’Reilly et al., (2013) reported significant challenges with
accommodation, language and cultural barriers among international students in Ireland,
which culminated in anxiety and depression (Dunne, 2009). O’Connor (2020) argues that
international students occupy dual discursive positions in Irish universities. On the one hand,
they are regularly portrayed as the ‘brightest and best’ whilst also framed as key sources of
social and economic capital. Coate and Rathnayake (2012) provide rich personal insights into
the complexity of academics’ decision to move and live abroad, subsequently revealing how
notions of otherness, racism and labelling adversely affect university services and attitudes
of civil society actors (e.g. doctors, police) towards international students/staff. Qualitative
research with 16 international students in Northern Ireland (Cena et al., 2021) documents the
multidimensional challenges faced by international students; pertaining to relationships and
language. For example, students reported feeling left out of peer groups due to their accents,
lack of belonging, and that they felt unwelcome. This extant work largely corroborates existing
studies in Europe and globally which document comparable findings regarding lack of social
support (Liu, 2009) and difficulties adapting to new academic cultures (Constantine et al., 2004).

Contemporary biographic work on academic mobility highlights the nuanced,
layered nature of international academics’ experiences illuminating the importance of
transcending static categorisations (e.g. good/bad, positive/negative) to characterise their
lives, highlighting that their experiences of travelling and living abroad are multidimensional
(Nada and Araujo, 2018). Clearly, this challenges the theoretical perspective oriented to
integration and assimilation and overly linear understandings of international students’
experiences. Zhang’s (2014) biographic study of Chinese international students in New
Zealand also reveals the importance of family histories in guiding life decisions about where
and what to study. Interviewees’ unique biographical trajectories were replete with notions
of honouring one’s ancestors particularly among middle class respondents. This further
shows the significance of individual and collective histories and patterns of sociability in
families/communities to understanding internationalisation experiences.
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Emotions, social conventions, communication patterns, home-ing and belonging have
been extensively discussed in extent research on academic mobility and internationalisation.
Like other types of migration, mixed and contrasting feelings, including guilt, ambition, hope,
affection and disaffection, constitute an essential part of international academics’ everyday
lives (Boccagni & Baldassar, 2015, p. 73). As stated by Boccagni and Baldassar (2015),
emotions are ‘on the move’ when people leave home. Transnational migration proves to be
a fruitful field for studying emotions by, considering the role of social interactions in the
new socio-cultural context or memories in shaping an individual’s emotions. For example,
female foreign academics based in the UK reported that their responses to social situations
did not correspond with the norms and social expectations of the new context (Strauf &
Boncori, 2020). The communicative practices they learned in their country of origin were
not always perceived positively, while their sense of humour and jokes did not translate in the
new context (p. 1009). Challenges arising from international professionals and students (lack
of) adjustment to a foreign context have been acknowledged, indicating that comparatively
to domestic staff and students, international counterparts might experience greater levels
of homesickness, mental health issues, issues to do with performance and productivity and
lack of confidence (Andrade in Poteet and Gomez, 2015, p. 84; Straup, Boncori, 2020). In
the case study based in Canada, Poteet and Gomez (2015) show how international university
students remain detached from communities and negotiate their sense of belonging through
a transnational process by mainly forming friendships with other international students. This
further underlines the complexity of belonging and home-ing amongst overseas students/staff.

RECONCEPTUALISING INTERNATIONALISATION
THROUGH COLLABORATIVE AUTOETHNOGRAPHY (CAE):
CREATIVITY, INVENTIVENESS AND LIVED EXPERIENCES

Autoethnography is one of the youngest and still developing approaches to qualitative
research. The method has developed as a response to the research of other cultures and
turned to the study of ourselves (Hayano, 1979). It both emerges from and challenges
ethnography replacing interest in others with people’s own culture. This ‘cultural turn’ in
anthropology (for more, see Clifford and Marcus, 1986) has had a significant impact on other
disciplines and social theory in general. Today it is often linked to feminist epistemologies
(e.g. Haraway, 1988), postcolonial theories (e.g. Spivak, 1999), and also sociology of illness
(e.g. Frank, 2004) (Dumitrica, 2010). Our understanding of autoethnography has been hugely
influenced by the sociological lens, as developed by Ellis and Bochner (Ellis & Bochner,
2006), who conceptualised autoethnography within the context of symbolic interactionism.

Autoethnography is ‘an approach to research and writing that seeks to describe and
systematically analyse personal experience in order to understand cultural experience’ (Ellis,
Adams & Bochner, 2011). Reed-Danahay (1997) claims the method promotes a genre in which
researcher draws from their own living experiences and connects them with a broader socio-
cultural context. Research is embedded into a researcher’s living life from which is not possible
to separate who you are from what you do (Muncey, 2010). Definitions of autoethnography
combine elements of autobiography and ethnography to seek to analyse personal experience
(auto) to understand (graphy) cultural experience (ethno) (Ellis, Adams & Bochner, 2011; Ellis,
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2004; Eichsteller & Davis, 2022). Autobiographical aspects refer to retrospective and selective
writings about past experiences, so-called ‘epiphanies’ which are remembered moments and
events after which life does not seem quite the same’ (Ellis, Adams & Bochner, 2011, p. 3). As
argued by Horsdal (2012) and Moran and Sidiropulu-Jankti (2024, in press), autoethnography
has the potential to generate deep narrations of everyday encounters by enabling researchers
to reframe daily life events in connection to their past, present, and future. The main narrator
is the researcher who uses the approach to reflect on personal experiences by positively
embracing subjectivity and emotions (Eichsteller and Davis, 2022, p. 152). There is broad
agreement that autoethnography is much more than a method (Bochner & Ellis, 2016a); it
constitutes a way of being where ‘self and other(s) interact, relate and dance together’ through
interlinking processes of writing, thinking, sharing and remembering (Anderson & Glass-
Coffin, 2013, p. 57; Moran and Sidiropulu-Janki, 2024, in press).

Collaborative autoethnography (CAE) is a type of autoethnographic interrogation
in which researchers may explore the self in the presence of others to gain a collective
understanding of their shared topic of interest (Chang, 2008). A few researchers are situated
in a certain sociocultural milieu and interact dialogically (Chang et al., 2013; Hager and
Peyrefitte, 2021). CAE is a) self-focused as it emphasises researchers’ views and experiences,
b) researcher-visible by exposing researchers’ inner thoughts, c) context-conscious by being
situated within a sociocultural context, and d) critically dialogic by allowing researchers
to create meanings and constructing values (Zou et al., 2022, p. 338). In comparison with
autoethnography, CAE considers voice as a process, while addressing issues connected to
multi-voicedness, mutuality, and collective engagement (Moran and Sidiropulu-Jankd, 2024,
in press). The approach allows researchers to shift from individual to collective agency ‘whilst
offering a path towards personally engaging research that makes a difference’ (Lapadat, 2017,
p- 589). Collective space of recounting, analysing and interpreting memories together ‘tap into
broader social and cultural patterns, forces and power relations that contribute to shaping
subjectivities (Hager and Peyrefitte, 2021, p. 4). CAE is a research approach ‘involving a team
of people adopting an iterative, reflective process which necessarily includes data analysis’
(Anderson et al., 2020, p. 396). In this collaborative endeavour, researchers can apply different
models of cooperation and work together in different ways. One of the approaches suggested
by Chang (2008) is to develop a written reflective practice in which one autoethnographer
writes about their experience and passes their writing to the next person. Some researchers
combine collaboration with individual work (Anderson et al., 2020), while others follow a
clear research framework (Adamson & Muller, 2018).

Crossing Borders through CAE: Everyday
Experiences of Internationalisation

Our collaboration was based on developing spontaneously engagement tools used in
the process. We have been friends and colleagues since 2013, working together on projects
pertaining to home and belonging, voice in biographical research and innovations in narrative
inquiry. We wanted to use our friendship as a prism to guide the singular process of creating
(and subsequently, the joint analysis and interpretations of) diaries, where we crystallised
the meanings of our experiences. We initially used a ‘free writing’ approach to tease out
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the common areas of concern connected to our experiences with internationalisation.
Afterwards, we recognised themes, such as ‘leaving home;, ‘belonging and adaptation;, ‘cultural
particularities’ and ‘gender roles’ as connectors and an opportunity to comment on each
other’s writing. Throughout the process, we used online platforms and phones to further our
collaboration. The complexities of everyday life in Irish academia in our gendered roles of
post-doctoral researcher and Dean of Graduate Studies served as common reflective points
directing us to become more critical about the concept of internationalisation and HE, by
reflecting on the ‘dark side’ of this overused (and abused) term, critiquing overreliance on
metrics and its emotional consequences, female experiences in global academia (Moran and
Sidiropulu-Janki, 2024, in press), and calls to decolonise the curriculum (Arday et al., 2021).
Following some other CAE practices (Hager and Peyrefitte, 2021), we acknowledged the
importance of adopting a collective stance against the individualised nature of neoliberally
internationalised academia. Along with Anderson et al. (2020), we recognise that separating
personal from professional is no longer useful in our academic life and ‘we need to be aware
of our own values and beliefs and where they might be challenged by alternative ones, if we
are to function effectively in our complex, multi-layered environments’ (p. 395).

The challenges of CAE are both epistemological and practical considering issues
around possibilities of writing and understanding ourselves in collaboration with other
(Chang, 2016). Other pertaining ethical matters include issues about trust and disclosing
personal topics to another researcher, respect when stories are not fully revealed (personal
boundaries), and how to work with silences and memorised shared experiences. As
acknowledged in Moran and Sidiropulu-Janki (2024, in press), the risk of misinterpreting
trusting relationships between researchers with ‘faking friendship’ (Duncombe & Jessop,
2002) is significant, since both professional and personal layers of our everyday relationships
overlap in labyrinthine ways. We talked openly about what it means to collaborate, the
risks of revealing ‘too much’ and how to write and express our experiences so that we felt
safe to write, create and to share. We chose to express our experiences below, singularly, as
individuals and yet in another way, as a cacophony of voices showing the complexity and
melded nature of our experiences. The episodes given here are not meant to capture all
aspects of our internationalisation experiences. Rather, they are pivotal moments, turning
points that enabled us to reimagine our experiences as international scholars and as women.

T want to hear your voice Exchanging reflective memories pieces
to understand our internationalisation experiences

Lisa’s Voice

Episode 1 - “The Leaving’

The sky was dark even though it was July 31%. Lisa’s dad said ‘watch yourself now,
like a good girl” as she got into the car. She is crying, though not as heavily as she was the
day before. Her mother and her brother bring her to the airport. They are full of: ‘it will be
OK, ‘once the students get there, there will be purpose’ and ‘your cousins will help you out,
even the ones you don’t like will help you’. Incidentally, when the time comes, they don’t help.

She is now standing in the line for the plane, still crying and alone. Putting her foot on
the step she wonders ‘how long will I be gone for? Right, there’s no turning back. The Ryanair
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jingles. The air hostess with the blonde hair and sharp features. She’s pure Liverpudlian.
Lisa sits second row from the front on the edge. A woman sits quietly on the inside seat.
A man approaches just as the door is closing with a metal suitcase. He pushes against Lisa
then starts pushing the case in the hold. The smell of alcohol is almost intoxicating in itself.
He almost walks over Lisa before she starts to shuffle and get up. After a few minutes in
flight, she is crying again.

‘Are you OK?’ says the man.

Tm emigrating’ she answers ‘and going to a place called Ormskirk’

The woman moves out in the seat.

‘Ormskirk’ she says. ‘My daughter lived there but was killed in an accident. 'm going
over for her inquest’

Tm sorry’ says the man. “That’s traumatic. My nephew was killed lately. I was at his
inquest. I know how bad it is’

‘It’s my fault’ says the woman. ‘I should have stopped her from going’

‘It’s not your fault’ says Lisa ‘sure you couldn’t have stopped her’

Guilt, grief, regret, trauma, sadness, anger, anxiety, and tears.

The flight ends but as they leave, the woman passes Lisa her address.

‘Do call me Lisa and let me know how you’re doing.

They embark the plane in silence then at the bottom of the stairs the man says:

Tm so sorry’ and spreads his arms out.

The three strangers hug and Lisa knows that one day, she will write about this.

Episode 2 - ‘Hope and Glory’

Lisa’s first review happens in November, three months after she starts work. Martin,
her line manager, ushers her in.

‘Lisa, how are you?’ in a friendly, north London accent.

Tm fine and how are you?’

Lisa is nervous. She thinks she is doing well but what if Martin doesn’t think so?

‘So how is the job going?” Martin asks.

‘Fine’ she answers.

Td say a lot more than fine, Lisa. You'll be a professor at the rate youre going. I have
big plans for your career. Believe in yourself’

It has all been worth something.

Episode 3 - ‘Sickness’

Lisa is leaving home again. She doesn’'t understand the humour but she has started
to enjoy her life, despite the pressure. Her relationship, which she thinks was her last real
chance to get married, ended a few months before. Life has been tough but writing and
working has kept her occupied.

If anyone had said to me before I left that 18 months later, I would have been to
Wetherspoons and enjoyed it, I would have thought ‘Oh my God, what is going to happen to
me there?’ She laughs thinking ‘why did I think that way?’

Suddenly, she starts to feel ill. The life drains from her body. She cannot hear on her
left ear. Her power on her left side leaves. She thinks ‘thank God I don’t have children as I
would be leaving now’.
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She understands that what is keeping her from God’s grace is her obsession with
work; that work has become a legal drug, a compulsion, something she thinks about 24/7.
It doesn’t matter that she is not married or that she doesn’t have children. It doesn’t matter
that she and Mark are finished. Nothing matters.

She is admitted to hospital for a suspected mini stroke brought on by putting herself
under extreme stress. The radiographer says no damage to the brain it seems, although
for months after, she is tired and she cannot write. She worries she will never write again.
One day she sits down at her laptop. The words flow again. They don’t burst forth like they
usually do but she writes. Then she writes the next day and then the next.

Episode 4 - ‘Peace and Upheaval’

T have to be peaceful on the inside’. She moves into a beautiful apartment and these
six months are the happiest of her life. She makes her own soup every day. She shops at
Marks and Spencer. She forgets about Mark. She prays and socialises more with her Chinese
neighbours. She is still an outsider but she no longer worries about it. She starts to look at
houses thinking of getting a mortgage near work.

Then one day, there is a report of a flu outbreak in China which gets worse and worse.

‘My husband goes out in a space suit back in China just to get the groceries’ says Li.
‘Look Lisa — the numbers are growing’. The girls in the university café start to speculate that
some of the rooms in the languages department have been converted to a hospital.

Lisa must travel home on March 11" to see her consultant about her TIA. Mr Wright
tells her ‘you simply cannot go back, Lisa. You must stay here. It is too dangerous’. The night
before she left the UK, she had a feeling deep inside that she would not see her apartment
again. And while she misses it and thinks about it every day, she never has.

Episode 5 - ‘Leaving’

The World Cup final is on. Lisa is in a hotel in Killarney. It’s England versus Italy.

She checks her emails. Wow. She was not expecting this.

An email from an Irish university, was offering her a job as Head of Department.

While Lisa envisioned getting a letter like this for years, her emotions are not as
she thought they would be. This is not relief. Instead, what she feels is sadness. She is sad
to leave her best friends, the university, her colleagues, and her office. She said goodbye
months before but this is now final. She will not be going back. She misses the cinema on
the university campus the parents and students she met at Open Day. In short, she missed
her English life; the life that she built in another country, in a new place, by herself. She
misses Li and Kim and even her English neighbour Robert who she hardly ever saw and
George who played the guitar and the cleaning ladies Jo and Helen. She wonders if this was
her freedom and maybe she didn't cherish it but should have? “There will be more moments’
she muses. ‘There is time yet for fun and freedom and even love.

Tanja’s Voice

An Interview: Slovenia, Spring 2009
I am at home sitting in my dad’s office and waiting for the phone to ring. I am nervous
as I do not know what to expect from this conversation. I sent the programme directors a
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letter expressing my interest and a vague Ph.D. proposal idea beforehand. I researched the
Centre’s research interest online and encountered some of the concepts of their interest,
such as resilience, for the first time in my life. I included those buzzwords in my proposal
to sound more convincing, but I had no clue what I was talking about. The words sounded
distant, foreign, and non-translatable to me. After the interview, I feel content and shortly
after the interview, I was informed that I got a fully funded post in the programme. I am
over the moon, and I know that a bright future is ahead of me. I am ready to leave home
again, and I nearly dismiss the sadness I caused to my mum.

Landing in Ireland, September 2009

Here I am in the new country which I visited only a couple of times before. My first
day at the University is confusing. I don’t know where to go or when to show up. Someone
told me that nothing starts before 9 am in Ireland, so I decided to go searching for the Child
and Family Research Centre and introduce myself. The Centre’s administrator warmly wel-
comes me and gives me a task list which needs to be accomplished prior to starting with the
study. She tells me that I need to find my own study desk, which is difficult as there are no
desks available. After a couple of weeks, Tony finds me a desk in and tells me he can help
me anytime. I feel relieved. There are things foreign to me in this new place. As much as I
try, I do not understand some of the phrases people use, Irish humour sounds alien to me,
and I just can’t understand why they talk so much about freaking weather, and something
called GAA. I feel I have nothing to say and I am out of my comfort zone!

Beginning of the PhD journey

Ireland, 2010

I wake up regularly in a panic asking myself if I am good enough to finish a Ph.D.
Should I quit it, and what will I do if I do quit it? I feel terribly alone on this journey, and
my thoughts do not always help me to keep going. I am not writing enough; in fact, I
don’t write at all. I am one of two non-English speakers enrolled on this programme, and
I constantly feel insufficient. My English fails me on a daily basis, and even when I have
something relevant to say, I remain silent as I cannot elaborate my thoughts and ideas fast
enough. Quit or not to quit?

Fortunately, I met two gorgeous PhD students, Jessica and Ailbhe, who I can call close
friends. I know that I can trust them. Together with my partner, they have become a key
part of my family here. I regularly meet them for a chat, hug, outing or a glass of wine. It
feels so good to laugh, to talk about the world and forget about my personal insufficiency.
I also joined a Feminist Society at the University, which is another safe space I can go to.

Researching ‘back home’

Slovenia, 2011

My personal position as a PhD student, studying and living abroad, is challenged with
the spatial movement ’back home’ to do the fieldwork. I moved from Slovenia to Ireland
two years ago and replaced my known world with an unknown one. The spatial movement
has not only challenged my understanding of Slovenia but challenged my own position
of belonging. Being somehow in between the spaces, trying to grasp the way things are
done on the Emerald Island and compare them with practices at home, leave me confused
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and enriched at the same time. After leaving, I have simultaneously become an outsider at
home and abroad. I do not entirely fit in any of the places. It seems that time is not on my
side - I share my past experiences with people from home and the present tense abroad.
I do not want to think about the future...Going back does not mean returning to known,
as new experiences changed me and I am not the same. I have become an outsider in the
place being once taken for granted (Alsop Kraft, 2002).

PhD Saga Ireland, 2013-2014

I have two PhD supervisors, and none of them is happy with my draft thesis. They told
me that I 'still covered two unconnectable topics in it. I am struggling with understanding the
relationship between an individual and a state; apparently, my old understanding, which I
developed at home, is insufficient to explain the data. I am reluctant to look at new theories
and concepts, I am getting more and more confused, and I don’t know how to bring this
thesis to an end. I meet with a colleague, Emma, telling her I cannot continue the process
much longer. I am emotionally exhausted, and I have no energy to write or think at this point.
Emma shares my feelings, so we start dreaming together about post-PhD life. We planned:
We will meet up bi-weekly to read and comment on each other’s work. By summer 2014,
we are both ready for submission. There is a light at the end of the tunnel!

Viva and Graduation

Ireland, late 2014/early 2015

It is just before Christmas, and I am ready to defend my thesis. I book a massage a
day before, and during the treatment, I somehow ‘connect’ with my external examiner. I
am beyond nervous, but somehow, I know it will be all fine. The next day I have the most
enjoyable and insightful conversation about my study. I master that buzzword resilience
inside out, and I can engage in a conversation with top academics in a non-native language.
I pass my viva with minor corrections, and I am awarded with a PhD.

‘Distance travelled’ Ireland, 2023

When I moved to ‘the West], I learned that I need to build a career or at least develop
a career plan. Before the move, I was taught that all I need is a job. Today, I have a job in
academia, but I do not have a career. I am one of the many post-doctoral researchers on
precarious contracts who can only plan until tomorrow and at the same time, enjoy a great
sense of flexibility.

Is academia my home now? Was it worth doing a PhD? Can I ever get rid of imposter
syndrome? I feel like a pilgrim, someone who is all the time searching for her own place
and space. I am both an insider and an outsider now. Sometimes I want to stay, and many
times I want to leave. I love teaching and learning from students, but somehow, I cannot
get to the lectureship position. I am less passionate about the precariousness of the work.
I am still crossing so many physical and mental borders, and I feel as if my journey has
not been finished yet.
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DISCUSSION AND CONCLUSIONS

Internationalisation is both a complex (and contested) concept; it is tentacled,
multi-layered, experiential and lived (simultaneously). While much contemporary theory
promotes predominantly linear understandings of internationalisation, which embody overly
reductionist understandings of the term, data presented here and from other qualitative,
biographical work illuminate that the meaning of the term from the perspective of people’s
‘lived lives’ (Wengraf, 2001) is far more nuanced and layered. The fact that governments
rely on neo-liberal informed assumptions and perspectives on internationalisation that are
grounded in profit-making, KPIs and return-on-investment (ROI) (measured predominantly
in economic terms) further enshrines dehumanised (and dehumanising) expectations of
internationalisation and further divorces policies from everyday human realities.

As recognised by Ivancheva, Lynch, and Keating (2019), international mobility might
serve as a temporary, but not a long-term solution for some female academics. Moving
abroad does not come without a cost however in terms of isolation, loneliness and racism
(Brown & Jones, 2013; O’Reilly et al., 2013), and often restricts many female academics’
choices between family and career. On the other hand, those who opt out of the mobility
option often remain trapped in precarious contract conditions. This resonates clearly with
our stories reflecting on difficulties in obtaining meaningful and secure permanent positions
in academia by being exposed to wider macro narratives of never being skilled enough.
The underlying neo-liberal, commercialist dynamics means that the noble, socially good
drivers of internationalisation including knowledge production, socialisation and cultural
learning are reduced to mere country targets. On a conceptual level, this diluted version of
internationalisation falls far short of achieving social good.

Our study, although small in scale, corroborates extant research on international
student and staff members’ experiences of anxiety, difficulties settling in, language and
cultural learning (Stier, 2003; Szabo et al., 2017). It shows the importance of friendships
and social support to offsetting many of the difficulties experienced by international
scholars to achieve in their adopted homelands and are indicative of the lack of supports
from universities and governments alike to prepare citizens to move for work or study, and
experiences of dissonance in receiving countries. While most research focuses on the lack
of supports in adopted universities (Arkoudis & Tran, 2010; Arthur, 2017), we contend that
governments and universities in home countries also have responsibilities to university
students and staff to prepare them for the realities of living abroad, which includes cultural
loneliness and isolation. The day-to-day episodic character of our data goes deeper into
the momentary experiences than other studies, including the highly emotive and sensory
dimensions of internationalisation which are largely overlooked in research to date and
in policy arenas in both countries which conceptualise and promote overly metrified
understandings of the ‘knowledge economy’ (Coate & Rathnayake, 2012). Moreover, while
much contemporary literature focuses on the impacts of internationalisation in relation
to educational performance, our research goes deeper into the personal and professional
impacts of internationalisation and the entanglements of both domains. It also shows the
importance of retrospective accounts of internationalisation that happen years after moving
home (Lisa) and also that the process of making sense of these experiences, placing them
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in the context of other subsequent life events is an ongoing process (Lisa and Tanja). While
internationalisation is often understood as a distinct period in people’s lives (Sam, 2001),
our data projects that its resonance across our lives is deep and that the process of sense-
making goes on. This constitutes another way that contemporary policies are divorced from
‘real lives’ where internationalisation is construed as a one-off linear event, as opposed to
its processual nature. By focusing our attention on students and academics, we do not want
to imply that the affective challenges arising from mobility and displacement are inherently
more intense or distinctive than those recounted in various narratives about the migration
experiences of workers or refugees. Nevertheless, we contend that the realms of higher
education (HE) and internationalisation warrant independent scrutiny as our personal
auto-ethnographies highlight the oversight of the difficulties encountered by international
students and academics amid the widely celebrated phenomenon of internationalisation.

For future research, we have several recommendations. Firstly, CAE is a worthwhile
process for international scholars to reflect on their internationalisation experiences and
also that more longitudinal research using CAE and other depth methodologies is significant
for understanding people’s lived lives in and across time (Nurse et al., 2023). Secondly, that
governments and universities need to invest significant time and financial capital to prepare
students and staff for living and studying abroad prior to departure and for more joined-up
thinking between countries that is oriented to better standards of living and understanding
‘real experiences’ as opposed to market values. Thirdly, that target driven data currently
relied upon by governments fall short of illuminating people’s everyday experiences. It is
interesting to note, for example, that in Ireland, the Higher Education Authority (HEA), the
body responsible for policy implementation, prioritises its internationalisation strategy on its
website without a single report into international student/staff members experiences given
the same credence. CAE, along with other biographical methods like depth interviewing
and ethnography offer great scope in this domain but policy-makers must open up to the
potentialities of qualitative research, to the non-linear dimensions of everyday life. This
requires a shift in ‘practical consciousness’ (Giddens, 1985) in both countries in terms of how
internationalisation is framed to embrace humanised understandings of internationalisation
as process and lived experience.

In short, CAE has been a valuable experience for us as researchers. It deepened our
friendship, facilitated deeper knowledge of who we are, personal growth and enhanced our
understanding of our struggles. It has also led us to recall moments of joy where we are
surrounded by our adopted families in our adopted homelands, cognisant that who we are
now cannot ever be the same as it was before we moved. Significantly, this joint process of
sharing and creating has led us to new insights about our resilience as well; our individual
strength to face and overcome multiple challenges in our personal and professional lives
often simultaneously. Governments and policy planners need to take these challenges
seriously and embrace new ways of understanding internationalisation that push beyond
strictly neo-liberal principles into emotive, sensory and complex everyday experiences.
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Texnonomkn yansepsurtet y lllenony
lenon (Mpcka)

Tama T. KoBauny?

Yuusepsuter y [onsejy,

YHECKO, LlenTap 3a ucTpakxupame ieTeTa 1 IOpofuIie,
@DakynTeT MOMUTUIKMX HayKa U COLMOTIOTHje

Tonsej (Mpcka)

BUIIETMMEH3MOHATHOCT CBAKOTHEBHUX
VICKYCTABA UHTEPHAIIMIOHATU3AIINJE KOPUITREILEM
KOJIABOPATUBHE AYTOETHOTPA®UJE: HAPATUBU
O IPUTTAJJHOCTU U IIPEJIACKY TPAHUIIA TTBE
COIMOOUIKUIHE

(Translation In Extenso)

CasxeTax: Y 0BOM pafy ce II0jalllibaBajy IPUCTYIIN KOMadopaTHBHOj ayToeTHOrpadmju
(enrn. CAE) Ha OCHOBY CKyCTaBa [iBe YHMBeP3UTeTCKe IIpodecopke Koje >xuBe y VIpckoj.
Kako naBope Envic n capaguniu (Ellis et al,, 2011), ayroeTHOrpaduja ,,I0OKyIIaBa fa OMMIIIe
U CHCTeMATCKM aHA/IM3MPA JIMYHO MCKYCTBO KAKO OM Ce CXBATIIIO KY/ITYPOJIOLIKO MCKY-
cTB0“. Kao y1Be comyonomkmmse, peTpoCIeKTNBHO I CeMeKTUBHO aHaM3MPAaMO MICKYCTBA
y BesU ca MehyHapofHUM aKkaJZeMCKUM )XMBOTOM; IPaHMIIaMa, KYITYPHUM HOpMaMa 1
ufeHTUTeTOM. PazMaTpaMo NpUIagHOCT fa OMCMO UCTPAXKIIIN aKaAeMCKy MOOUITHOCT y
KOHTEKCTVMA HAIINX XUBOTA.

Vcrpaxyjemo ogHoce nsmehy nopcrnayhux/orpannyasajyhnx dakropa xoju gompu-
HOCe HAIllOj QHT'KOBAHOCTY Y IIPOM3BOMbY 3HaMa 1 MIPUIIAJIHOCTY HOBMM aKa/IleMCKIM
OKpY>KeHMMa BaH HalllMX MecTa nopeksa. TamuHa 1puya JOKYMEHTYje beHO TOKTOPCKO
nyToBame 13 CroBeHuje y VIpcky, yosHaBame ca KyITYPHUM MI/BEOM 3eM/be loMahnHa
KaKo O11 ce aHTa)XOBaJIa y aKaJleMCKOM >KIBOTY, OfjIasak 13 Vpcke u nosparak kyhu, o
HIje 3Ha4YM/IO TIOBPATaK y ,M03HaTo . JINCVMH HapaTuB MOKasyje CHHeprujy ca TamuHM
IpocBeT/byjyhiM eMoLjaMa IpMINKoM yiaacka y Benuky bpuranujy 2017. rogute, y Bpeme
HAI/IAIIEHOT aHTUEMUTPAHTCKOT PacoIoxKema. MebyTnm, mweHa ncKycTBa MpUIMKOM II0-
Bparka TokoM Haugemuje Bupyca COVID-19 y3npmaia cy mbeHO 3aMUIIUbakbe IIoBpaTka Kyhu.

Kopucrehy koHBepsaIMony CTIIL, MCTPaXKyjeMO CIMYHOCTY/PAs/IMKe Y ICKYCTBUMA Me-
hynaponsux akazieMckix kapujepa. OBaj paj datja cBeT/I0 Ha KoadopaTiBHY ay TOeTHOrpadujy
Ppanu oTBapara KOHIENTYa/IHMX ITyTeBA y BUILIECTIOjHE JUMEH3Mje aKaeMCKIX JICKYCTaBa,
HaI/IalllaBajyhn ieH 3Hauaj y MehyHapoIHOM KpeMpamy IOMUTIKE BUCOKOT 0dpasoBaba.

Kipyune peun: komadoparnsHa ayToeTHorpaduja, MHTepHaIMOHaMM3anuja, drorpa-
¢uje, rpaHuLie, IpUNaJambe, Kperparmbe MOMUTUKe

' lisa.moran@tus.ie
2 tanja.kovacic@universityofgalway.ie
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YBO[

OBaj paj ce KpUTUYKU daBU I10jMOM MHTEPHAIVOHAIM3AllMje YCTAHOBbEHOM Y
BUCOKOOOpa3soBHMM HonuTuKaMma Eporicke yuuje, VMpcke u CrnoBeHnje, Harauasajy-
hu ycarnmamenoct un Heycarnaienoct usmeby MMarnHapHNX IIpefcTaBa 3aCHOBAHNUX Ha
HOJUTHULM U TOXVUB/bEHNX MCKycTaBa. [o3uBajyhu ce Ha aHaIMTUYIKO COYMBO KOTado-
paTuBHe ayToeTHOrpaduje, 0Baj paj feTa/bHO IPEACTAB/ba XUBOTHE €M130/ie Ha OCHOBY
eTHOrpadCKUX JHEBHUKA [Be COLVIOMOUIKMIbE KOje XK1Be U pafie y VIpckoj, of Kojux je
jenua Vpknma, a gpyra CroBeHKa, WIYCTpyjyhn fa je B1XoBa akafieMcka MOOVJIHOCT Kao
TOXXMBIbEHO UCKYCTBO MHOTO CTIOKeHNja Off OHe Koja ce OOMYIHO TPajiN Y IIONMUTUKAMA U Y
IoMeHY yrpasjbama (Moran et al., 2021). Y ode gp>xaBe ce Iipe/lasak IpaHuIa y IOTpasu
3a S0/BVIM 3aroC/IebeM U 0OPa3oBHUM IPUINMKaMa TIPMKasyje Kao APYIITBEHO U TNIHO
Iodpo, au Cy HapaTUBY O MOOV/IHOCTY 1 MHTEPHALMOHAIM3ALMjI KOjU JOMUHMPAjy Y 0de
3eMbe TPOXKETH CIOXKEHVM JPYIITBEHNM M TTOMUTUYKMM IpMYaMa OBe3aHNM ca MUPUM
TVCKYPCUMA O UJEHTUTETY, MOJEPHU3ALN]M U IPOLUUIOCTH. Y OBOM pajy TOBOPUMO O
3HauerbJMa MHTEPHALMOHA/IN3ALMje KOHCTUTYMCAaHMMa KPO3 INYHA MICKYCTBa Y OKBUPY
MIMPUX IPYIITBEHO-TIOMUTUIKIUX, KY/ITYPOIOIMIKNX, EKOHOMCKIUX U MCTOPMjCKUX YCTIOBA.

Maxo y monutuny, SpyIITBY U aKafeMCKoj 3ajeSHMIY II0CTOje MHOrodpojHe redu-
Hunuje naTepHanyonannsanuje (De Wit et al,, 2015), 3ajexHo ca mokyurajuMa y mpasiy
IpeycMepaBatba MHTEPHAIMOHAM3AIMja Ka BIIIIe €TUYKMM M XyMaHUCTUIKIM CXBaTamblMa
(Tran et al., 2023), nHTepHALMOHAIN3ALIMjA 1 ICKYCTBA NHTEPHAIVOHA/HIX CTy/IeHaTa
PEOBHO Ce CBOJie Ha MHCTUTYLMOHAIHY METPUKY (K/bYIHY MHAVKATOPM IepPOpMaHCIL),
IIPEKOOKEAHCKO ,,PErPyTOBatbe” 1 3aJOBO/BCTBO MHTEPHALVIOHATHNX CTYAeHaTa/PaKyI-
TETCKOT 0cod/pa, Ha pyMep nmoMohHMM ciryxdaMa Ha yHUBep3uTety. Jako ce oBa Ipe-
TEePaHO PeAyKIMOHNCTIYKA JIOTUKA Y BE/IMKOj MePY IIPUIIICYje HeONMndepamIHoM ,yxKacy',
MHQWITpaLMja KOPIIOPATUBHYX, MaPKeTU30BaHMUX 00Pa3OBHMX CUCTEMa KOjU CTBapajy
IpeTeXHO ,,HeMapHe nHcTUTyIMje (Lynch, 2010), cmoxeHOCT MHTepHAIIOHAU3AI[H]e,
aHaJM3upaHe KPo3 ,,CBAKOTHEBHY ' EPCIIEKTVBY Ca MHOCTPAHNM (QaKyITeTCKIM 0COd/beM
U CTYAEHTUMa, HHje Y HOTIyHOCTY To3HaTa (Moran et al., 2021). Vcro Taxo, ne¢punnnyje
MHTEPHAIYOHAIM3allyje Koje IIPONICYjy HallMOHA/IHE B/Iajie, areHIMje 3a PErpyTOBambe I
EBporicka yH1ja onepalyioHansyjy KOpIopaTUBHO CXBaTarbe MHTePHAI[MOHAIN3ALIje Y
KaMIIalbaMa PerpyToBama, Koje y Be/IMKOj MepU pas/IMKyjy KOHLEeNTYyaan3aluje/ MICKyCcTBa
KaKBa MIMajy cTyfeHTH 1 pakynrercko ocodme (Ibid.). OBaj pas roBopu o jasy xoju gydoko
3agupe y ofadpaHe ennsofie 13 CBAKOIHEBHOT KMBOTA, aHA/IM3MPAaHe PeTPOCIEKTIBHO
2023. rognHe, Koje cafa BUAMMO Kao TpaHCOpMaTUBHE 3a HAIllA COIICTBEHA CXBATabha
MHTEepHAIOHANM3anyje. 3Ha4ajHO je TO LITO Hallla MCKYCTBA NCTOBPEMEHO 13a3MBajy
u ToTBphyjy Heke TOMMHAHTHe HapaTUBe O MHTEPHAIVIOHAIN3ALjI, IIOjalllbaBajyhu
BUIIEVMEH3MOHATHN KapaKTep NHTEPHAIMOHAIM3Alje I heHa 3aMpIleHa 3Hadema y
PasHMM JPYIITBEHUM OKPY>KebIMa Y KOHTEKCTIIMA O KOjuMa IIpuUIoBeaajy (Mehycoduo
IIOBe3aHe) MHCTUTYLMOHAIHe/m4YHe mpude. Kputuukm ce daBUMO MHTepHAIVIOHAIN -
3aI1jOM KpO3 CBaKOJHEBHe IIpaKce IoBesaHe ca kyhom u npumnagamem. [IpencraBmbaMo
POJIHO 3aCHOBaHA MCKYCTBA O MHTEPHALMOHAIN3AIMjU Y BUCOKOM 00pa3oBamy Koje y
IPBY IUTaH CTaB/ba Hajle 3a 00Jbe IPIUIINKE ¥ Pa30YapPAHOCT Y MEPUTOKPATCKE CHOBE O
BIICOKOOOPA3OBHMM CTPYKTypaMa y EV.
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HEOJIMBEPAJII3AM, KOPITOPATVIBHA JIOT VKA
N MHTEPHAIIVIOHAJIMI3ALIMJA Y CIOBEHU]U N NPCKO]J

HajHOBMja McTOpUja MHTEpHALMOHAIM3AL[Yje Y BICOKOM 00pa3oBamy Oe/lexy IIpo-
MeHe ycey mopehaHe rmodanmusanyje Kojy noppykapajy MHULIMjaTUBE U IIOIMTUKE KPeVpaHe
Ha mupeM H1BOY EBporncke yHmje (Dagen & Kovacevi¢, 2023). Jenna o Hajy THIIQjHMjUX
MIONIMTHUKA, OFHOCHO BomomcKku Impoliec, CTaByIa je MHTEPHAIMOHA/M3allljy Ha BPX areH-
Iie 3a cekTope EBporicke yHuje Tpeher u 4eTBpTOT HMBOA, a OHA je TIOAp>KaHa KPO3 HU3
ImporpamMa MOSWITHOCTH Koje MHMIupa 1 puHaHcupa EBporcka komucuja. Crparernje
Kao IITO je Ayropo4Ha crpateruja Modunrocii 3a dome yuerwe ycBojeHa y bykypemry u
crpareruja EBporncke komucuje Egpoiicko 6ucoko oSpasosatve y céetity VHUIMPAHe CY fa du
IIpoMOoBIcajie MehyHaponHy MOdMIHOCT haKynTeTcKOr 0codsba u cryfeHara (Hauptman
Komotar, 2019). MehyTtum, kao feo oaroBopa Ha mmpe mpoliece rinodanusariuje, ocTo-
jeha cxBaTama MHTepHAIOHAIN3A1Mje 3aCHOBAHA Cy Ha HeONMMdepaTHUM HOUTHKAMA,
IIPOMOBNCAamY Mfeja 0 caMopMHAHCHPajyheM IPUCTYIY U IPUCTYITY YHUBEP3UTETUMA
ycMepeHoM Ha kmjeHte (Wimpenny et al., 2022).

JMako HeonmmdepanusaM MpOKMMa CaBpeMeHe AMCKYypce MHTepHAIOHAMN3aIllje,
HApOYNTO y 3alafilhadykyM JPYLUITBMMA, PacIpaBe O MHTepHALMOHAMN3AI[Uju TaKobhe
YIaJ/bUBO Bapupajy 1 y mojefuHuM 3eM/baMa 1 usmebhy mux (Teicher, 2017). Y 3anapHoj
EBpormu ce akafieMcka MOOVMITHOCT y BE/IMKOj MepM ITOCMATpa Kao ITIaBHM MOJCTHUIIA]
HaImopa Ka MHTepHAIMOHAIN3aIUjI, IITO je Of CYIITHHCKOT 3Hauaja 3a IIPOfyd/byBabe
HOBUX 3HaHba U HOBe capajbe. To je jelHa KOMIIOHEHTa MHTePHAIMOHA/IN3all1je, ali He
U ’eH YKYIHM 301p. Maza ce 0 MHTepHAIMOHANM3AIU Y TEOPHjU OOMIHO TOBOPHU Kao
0 MAaKpOKOHIIENTY, CBAKOJHEBHE MHTEPaKIVje HA MUKPOHMBOY KOje KapaKTepUIITY JI0XKN-
B/beHa MCKYCTBA MHTEePHALIMOHaNU3anuje, MehyTuMm, 1 fape Cy HeTOBO/BHO UCTPAXKEHE 1
y BeNMKoj Mepy cKpubeHe. Harla nckycTBa, nako nosesaHa ca MOOMIHOIINY, HOTIyHMje
Oflpa’kaBajy pasHe NMUIKe MHTEPHALMOHAMU3AIMje Y CKJIa/ly Ca IUTepaTypOM TaKO LITO
ce TI0Be3Yjy ca perpyToBameM CTyfieHaTa/aKynITeTcKor 0codsba, MOhM U ca TMe IITa
3Haul ,OUTH MHTEepHALMOHAIaH  y Topehersy ca camom modunuoiuhy. Ha Taj HaunH, Hain
HPUCTYII ,0f03/10 HAarope" oBe3yje ce ca 3HAYeHEeM CBAKO[[HEBHE IPYIITBEHE JIHAMUKE
¥ OJJHOCA KPO3 Hallle jefTHCTBeHe d1orpadcke myTame, IITO je IPecyAHO 3a ycKnahupamwe
HONMMUTHKe 1 ToBehaHy IeTOTBOPHOCT HAIlOpa YHUBEP3NUTeTa/BlIajie Ka MHTePHALIMOHAIN-
3aIMjU Y CMUCITY JOOPOOUTH U KBATUTETA KMBOTA.

Y MpcKoM BUCOKOM 00pa3oBarmy ce HOBOM MeHAIIepU3My, Kao CTpaTernjn Koja mpo-
MOBHIIIe TPKUIITHE BPEFHOCTH 1 TIPAKCe Y 00pa3oBarmby, MOKIamka Ce MaKiba jOIIl Off TOYeTKa
2000-ux, IWTO je IOBENIO 10 IOPACTa HECUTYPHOCTH I II0jaBe HEMapPHOCTHM KaO aKafleMCKe
HopMe (Ivancheva, Lynch & Keating, 2019). IllaBHM MHCTpYMeHT OBe nonutuke je Irish
Educated, Globally Connected, xojui areHfie MHTepHAL[MOHAMM3allMje CafpsKe Y HOTIIYHOCTH
y okBupy Komopudukauyje u gpyroctu (Department of Education and Science, 2016).
OBJie ce MHTepHAIMOHAIN3ALMja U3SPUYMUTO TI0BE3Yje Ca IIPEe/ly3eTHUIITBOM, CTBAPamheM
IPUXOJA U CTUL[AeM IPOdUTA, IITO Ce MCK/BYINBO OFHOCH Ha »,3eM/be Y pas3Bojy" (Moran
etal, 2021). Ocum Tora, Ha CBOjOj MHTEPHET CTPAHMUIIN, YIIPaBa 3a BUCOKO 00pa3oBarbe
(enrn. Higher Education Authority), Teso xoje je JUPEKTHO OLTOBOPHO 3a OCUTypambe
KBaJIMTETa Y MPCKUM BUCOKOIIKOJICKMM yCTaHOBaMa, HABOJM Jja MHTePHALMOHAIN3aLMja
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»IIpeficTaB/ba NHBeCTULN)y y dyayhe rmodanne ogHoce™ Koja rpaam ,,0GHOCE Ca HAIINM
Sdymyhum tprosuuckum maprHepuma“ (HEA, 2023). Ocum Tora, Acounjaunja npcKux
yHmBepsutera (eHr. Irish Universities Association) nmpuxsara Ky/ITypOJIOIIKO IPUBI-
KaBambe I aCUMIWIATOPHN je3uk, HaBogehu na je mpyxamwe nomohu cTygeHTNMA Ja ce
»aIaIITHPajy" YIIPaBoO OHO Y 4eMy Cy ,upcKu yHuBepsuretu Hajdomu“ (IUA, 2023). Y
nopebemwy ca tume, Education in Ireland, nomohuo Teno oprannsanuje Enterprise Ireland
Koja puBnaun MelyHapopHe cTymenTe y VIpcKy KOpucTu ABOCTpyKe (CyIpOTCTaB/beHe)
HapaTyBe O MIPCKOM MICHTUTETY U KY/ITYpPU IPUINKOM perpyToBama cTyfeHara. C gpyre
CTpaHe, MPCKO 00pa3oBambe ce IpefCcTaB/ba Ka0 HAIIPENHO I MTHOBATVBHO, a CTYAEHTIMA
Ipy>Ka Be/MKe KOPIIOPaTUBHE M TeXHOIOUIKe MOIyNHOCTH ¥ MPUCTYII TPXKUIITY pajja
kojeM 3aBupy unTaB cBeT (Education in Ireland, 2023). VcToBpeMeHo, OHO IIPOMOBHILIE 1
IpeycTaBy o0 VIPCKoj 1 IeHOj II0BE3aHOCTH Ca YIIa/bYIBO POMaHTU30BaHOM Iporiomuihy;
Ka0 OCTPBO 00aBMjeHO KeMTCKVM M3MarTuIlaMa, TPENo3HAT/bIBO 110 IPEBHMM MTpefienMa
U ,,JbydaBU IIpeMa IpouUmM BpeMeHnMa“ (Bugetu Moran, 2008). Ha oBaj HaunH, AucKypcu
0 VIHTepHAIIMOHA/IN3aLIUj ! OTEIOTBOPY]Y »CBeodyxBaTHe (Majja KOHTPaMKTOPHE) IIOPyKe
— IIPUKA3Yjy ¥ 3aMUIUBEHY IPOLUIOCT U TEXHOKPATCKe, KOpHoparnBHe cinke SygyhHocTn.

O neprdepHOM HOMUTIYKOM IPUCTYITy MHTePHAIMOHAIN3ALV U 1 MOSMITHOCTH Y
BIICOKOM 00pa30Bamy je AMCKyTOBaHO y Besu ca CI0BeHNUjoM, I7ie OTBPhHeHO HefocTaje
Ha JOKasMMa 3aCHOBaHa IIONIMTHKA O CTpaTeTHjaMa MHTepHAI[MOHAIN3aI[}je BICOKOT
odpasopama (Flander et al., 2022, p. 314). BrcoKOIIKOJICKe yCTaHOBE KOje IIpUIajiajy
nepudepHUM Ap>KaBaMa ,,3aXTeBajy BUIIIe HAIIOpPa M CTpaTeryja JUPEeKTHO YCMepeHNX
Ha uHTepHaruoHamusaunjy“ (Uzhegova & Baik, 2022, p. XX). Ox cBor OTLEI/BEHA OF
duBlIe JyrociaBuje 1 CTHULamba He3aBUCHOCTH 1991. rofyHe, oBa [p)KaBa je MOCTEIeHO
pedopmricana BUCOKO 0dpasoBame, Ha IIPIMep, KpO3 N3MeHe I JoITyHe 3aKOHa O BUCOKOM
odpasosamy (1999), nojaiumeeM NUTaba y MOITIEAY ay TOHOMMje, QUHAHCHPalba, yIIICa
U VHTepHAIOHA/IN3alyje CUcTeMa y CKaany ca bonomckom pexmapanujom (Hauptman
Komotar, 2019). CroBeHwmja je modena fja yuecTBYje y 3HaUajHIjOj MEPH Y Pa3HMM TPaHCHA-
LIMOHA/IHUM aKTMBHOCTHMMA, Kao 1To cy nporpam TEMPUS, CpenmwoeBponckn nporpam
pasmene (enr. Central European Exchange Programme CEEPUS) u mporpam peruona-
He pa3MeHe Ha HuBoy Cpenme 1 Vicroune Eppore Erasmus (Hauptman Komotar, 2019,
p- 875). IIpema crarucriukum nopganuma koje Y HECKO uMa o cTymeHTCKoj MOSHITHOCTI,
4% yKyIHe TepLyjapHe CTyZeHTCKe Iomynanuje (n=3,082) y CroBeHuju je CTygupano y
nHOCTpaHCTBY 2018. ropnHe. BUCOKOIIKOICKE YCTaHOBE aKTUBHO IIPOMOBUIITY CTYIM-
pame U )KMBOT Y MHOCTPAHCTBY, a Takobe mpusiade nmurpanyjy. Ha mpumep, mporpam
Crynupaj y Cnosenuju (Study in Slovenia), xoju je mosesaH ca nporpamoM Erasmus+,
KOPMCTY eMOTVBHI 1 CEH30PHIU je3UK Y CTpaTeTujaMa perpyToBarma IoMohy ciorana
»Oceham Crosennjy” u ,,Bomum Cnosennjy*, ycpencpehyjyhu ce na usyserny nenory
OBe 3eMJ/be I IPUCTYII aBAaHTYPUCTUYKIM CIIOPTOBMMA Kao Ha IIPOMOTUBHE ajnare. Ocum
TOTa, KBa/IUTET 0OPa30BHOTr CHCTeMa, MOTYhHOCTH 3a Iy TOBakbe U MOACTULIAE ,,/I€a/THOT
CTYIEHTCKOT )XMBOTA" IPY>Kajy IPUIUKE 32 aBAHTYPY, CIIOj Ca KYITYPOM I OCTBapUBatbe
HOBYX JIPYIITBeHMX Mpexka. Vako mocroje jacHe pas/mke u3Mely IpOMOTVBHUX ajiaTa Koju
ce kopucte y CroBeHMju 1 VIpcKoj, OHM ce IpeK/Ianajy y KoMepIujaTHIM yCMepemnMa 1
npomosuiry Heonndepante Bpegaocti (Dolenec, 2017).
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KOHIEIITYAJIM3OBAILE MHTEPHAIIVIOHAJIM3ALIVJE
KPO3 COYMBO CBAKOIJHEBHOT JKXMBOTA. 3HAIBE,
HAPATHVBU I BUUOTPA®CKE ITYTAILE

Y mmpem cMuciy, mocrojeha ncrpaknBadka mireparypa 0 MHTEPHALVOHA/IM3AIN)I
ce MOXe MOJIe/INTY Ha CTYAMje O MHTEePHALMOHAIM3ALUj ) ¥ BUCOKOILIKOICKUM IIpOTrpa-
MIMa, TIPEfHOCTY MHTepHAIMOHAIM3allMje Y YUerby U pa3MeHN 3Hamba Mehy cTyaeHTnMa,
CTATMCTUYKA MCINTUBAbA [JI0OATHUX TPEH0BA y aKaJeMCKOj MOOVITHOCTH, aHA/IN3e
HOJIMTHKE U MCKYCTBA IPUIAHUKA aKaJleMCKe 3ajefiHIIIe ¥ Be3U ca ITPeTaCKOM I'PaHuLa 1
CTy/iMjaMa OffHOCHO XXVMBOTY y APYTUM 3eM/baMa. I10cTIeaba HaBefjeHa INTepaTypa je Mambe
pasBHUjeHa y OFHOCY Ha OCTasie 0OaCTI UCTPAXKUBaba; MehyTHM, OHa je TOKOM MOCTIefbe
IelieHMje mocTana uctakuytija (Moran et al., 2021). VMako gocapauismsy pajg OTKpyuBa 3Ha-
YajHe 13a30Be Ha KOje ce 4eCTO Haulasy, OGHOCHO je3ndke dapujepe, Temkohe npuimkoM
»yK/Ialama“ 1 CK/Ialama IpyjaTe/bCTaBa, KOHIEITYaTHN OKBUPY KOjii Ce IPUMEY]y €y
4eCTO OrpaHMYeHy (HIp. ,,KYATYPHU IIOK ), a MHTepHAL[MOHA/IM3alija ce II0CMaTpa Kao
JIMHEAPHM MPOLeC KOju BOAM O Ky/ATyPHE MHTETpaluje M aCuMUIaLNje, ICTOBPEMEHO
Herupajyhu muxoBo nocpegosame (Coate & Rathnayake, 2012; O'Reilly et al., 2013). Mazna
ce nosehaso ncrpaxxusame drorpadckor Haparusa o Mehynaponnoj modunHocTu (Nada
& Aratjo, 2018; Birindelli, 2023), xoje oTKpuBa 3Ha4aj CIyInama Ipuyda IpUnagHiKa aka-
IleMCKe 3ajefHLIe IpeHeTHX buxoByuM peunma (Ibid.), y Vipckoj u CnoBenuju cy crynuje
Koje ,,iyOOKO 3a/mase” y /byICKa CBaKOJHEBHA MCKYCTBA Y BEIMKOj MEPU 3alIOCTAB/bEHE y
areHfiaMa MCTPaKMBarba caBpeMeHOr BICOKOT o0pasoBama (Moran et al., 2021).

Crynuje xoje ce ycpencpehyjy Ha ,,KyITypHI LIOK, aCUMIUIALNjy U MHTETPALINjy Ta-
kobe Mmokasyjy HopMaTBHe KOHI[eNITya/I13aliije Hedana mhaykKux Kynrypa, Tepaehu ga du
UX Tpedasto ofdanuTy y KOPUCT 3amafmhadkix HApOJHMX 0dudaja, diMe Ou ce yIBPCTHIIe
xujepapxuje mohu, Sunaproctu Vcrok/3anan u gpyrocr (Sidhu, 2006; Moran et al., 2021).
»VifeanHu MehyHapomHY IpuIafHNK aKaileMcKe 3aje[fHIUIIe CTOTa je OHaj KOju Ipemasn
rpaHuIle He caMo Y IOTpa3y 3a 00/puM MoryhHOCTHMa 0dpa3oBama U 3aI0C/Iemba, Beh a
du cTekao HOBe KYITypHe UJCHTUTETE U ,HallpeJHUje" 3anafmbadKo 3Hame. 3ay3Bpar,
0BO OIpaBaBa leXyMaHu3yjyhy n MeTpugnkoBaHy peTOpUKY Koja ce 4eCTo jaB/ba y
HOMUTHKaMa ¥ IPYLITBY, a KOja Y OCHOBMU CBOAM MehyHapopHe cTyneHTe/paKkyaTeTCKO
ocod/be Ha IW/beBe MHCTUTYLMOHATHMX TTepPOPMaHCU Vi XOMOT€HN3Yje IhIUX0Ba UCKY-
crBa (Marginson, 2012). ITopep Tora, peTKO ce JOBOAM y IUTame IT0jaM OHOT'a LITO 3HAYN
duty ,HTepHaUMOHaIaH U pasnuke n3mehy rakosBauux ,,MehyHaponuux“ u ,gomahux*
crypeHara 1 ocodpa (King & Raghuram, 2012). brorpadcka ucrpaxupama ycMepeHa Ka
IpoliecMa PeKOHCTPYKIje UAeHTUTeTa U GIYMIHOCTU U HIjAHCUPAHNM JUMeH3ujaMa
caMe MHTepHAIlMOHAIM3allMje IIpeBasiIase oBe CTaTU4He JuxoToMuje ,,VcTok/3aman’,
Spuiryhu rpaunie nusmehy nojma ,,nomahu“ crygentn n ocodme n Tako3BaHux ,Mehyna-
popmHuX“ cTymeHaTa wiu crpaHana (Moran et al., 2021).

Y Vpckoj n Cnosennju je mocrojehn kBanmutaTuBHM paj Ha MOdMIHOCTH MebyHa-
ponHyx cryaeHaTa/dakynrTeTcKor ocodba orpaHudeH, amu ce umak nosehasa (Svetlik &
Lali¢; Khoo, 2012; Finn & Darmody, 2017; Idris, Ion & Seery, 2019). Ha npumep, Opajmu u
capaguuny (O'Reilly et al., 2013) HaBozie 3HauajHe M3a30Be y IIOI/IEMly CMEIITaja, je3JKa 1
Ky/nTyporomkux dapujepa Mehy mebyHapogHuM crynentnma y VMpckoj, Koju HallOCIeTKy
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moBoge fo 3adpunyroctn u fempecuje (Dunne, 2009). Oxonop (O’Connor, 2020) TBpan
Ia MehyHapomHU CTyIeHTM MMajy IBOjHe AUCKYP3UBHE HO3NUIIMje Ha MPCKUM YHUBEP3U-
tetuma. Ca ipyre CTpaHe, OHM Ce PeOBHO IIPMKa3Yjy Kao ,HajllaMeTHMjI U HajOObU , IOK
CY HCTO TaKO O3HAYEHY Ka0 K/bYIHM M3BOPU IPYIUTBEHOT ¥ EKOHOMCKOT KanuTana. Koyt
u Parnajaku (Coate & Rathnayake, 2012) najy dorare nmudHe yBUe ¥ CIOKEHOCT OI/IyKa
IIpUITaHMKA aKaJieMCKe 3ajefiHMIIe fla ce Tpecere ¥ KUBe Y MHOCTPAHCTBY, OTKpuBajyhn
3aTUM KaKo II0jMOBM JIPYTOCTHU, PacU3Ma ¥ €TUKeTUPamha HETaTUBHO yTUYY Ha YHUBEP-
3MTETCKe YC/IyTe I Ha CTaBOBe aKTepa LMBIJIHOT APYIITBa (HIIP. IeKapa VI IoIuLuje)
o mebyHapogHuM crygentuMa/pakynrerckoM ocodmpy. KBanmurarusHo ucTpakuparme Ha
y30pKy o7 16 mebyHaponHux cryneHata y CeBepHoj Vpckoj (Cena et al., 2021) rokymeHTyje
BUIIEAMMEH3MOHATHE 3a30Be Ca KOjIMa Ce CyouaBajy MehyHapoiHM CTyIeHT! Y TIOTTIey
ofiHoCa 1 jesuka. Ha mpumep, cTyaeHTH cy HaBenu fa ce ocehajy nsoctaB/beHo 13 rpyma
CBOjUX KOJIeTa 300T HaImacKa, Helpumnagama 1 ocehaja ma Hycy godpo gourm. OBaj pany
BeJIMKOj Mepu ciiaja moctojehe cryauje y EBponu u Ha r10daHOM HUBOY, KOjI JOKyMEH-
TYjy ynopeayBe Hajlase 0 HeIOCTATKy ApyuTseHe noppiuke (Liu, 2009) u notemkohe y
HaBMKaBamby Ha HOBe akafieMcke Kynrype (Constantine et al., 2004).

Caspemenn duorpadcku pajj Ha akaJleMCKOj MOOVTHOCTHU MCTUYe HUjaHCUPaHY,
CTI0jeBUTY IPUPOJY MCKyCTaBa MehyHapoHIX IpUIIaIHIKA aKa/jeMCKe 3ajefIHMIIe, Hara-
mapajyhu 3Havaj mpeBasuIaXkerma CTATUYHNUX KaTeropusanuja (HIp. godap/ o, mosu-
TMBaH/HETaTHBaH) y ONMCUBAIbY COIICTBEHOT XMBOTA, HaBoyiehn a cy mIxoBa MCKyCTBa
0 IIyTOBakY U KMBOTY Y MHOCTPaHCTBY BuinefuMensnonanta (Nada & Araujo, 2018).
OBo ounINefHO JOBOAY Y MUTaHe TeOPUjCKY IePCIeKTUBY YCMEPEHY Ha MHTETpaLUjy U
acMMMIALN)Y U IIpeTepaHo TMHEeapHO CXBaTame UCKyCTaBa MehyHapogHuX cTyneHara.
ITanrosa duorpadcka cryauja o MehynaponHuM cryfenTnma us Kune xoju crygupajy Ha
Hosowm 3enanny (Zhang, 2014) Takobe oTKpyBa 3Hauaj HOPOAMYHE UCTOPUje ¥ YIIPaB/baiby
JKVBOTHUM OJITyKaMa O TOMe T7ie XVMBETH U IITa CTYAUPaTH. JenHCTBeHe dnorpadcke
Iy Tambe VCIUTaHNKa 00MIoBajIe Cy MjejaMa O ITOIITOBAKY IIpeiaka, IITO je HapoInTo d1o
CTy4aj ca MCHUTAaHUIIMMA U3 cpeftbe Knace. OBO [jaj/be 0Ka3yje BaXKHOCT HOjelMHaYHIX
U 3ajeJHMYKNX UCTOpHja U odpasalia IPYUITBEHOCTU ¥ MOPOAMLIaMa/3ajefHNI[aMa 32
pasyMeBarbe UCKYCTaBa y IOI/lefly MHTepHALMOHAIN3ALIjE.

Emonuje, apynTBeHe KOHBEHIUje, 0dpaciyi KOMyHUKaI[Hje, TPOHAIaXe e IoMa 1
HPUITATHOCT Cy IpeIMET AeTa/bHMX AVMCKYCHja Y TOCTojehnM McTpakuBamyMa akajieMcKe
oOMITHOCTH M MHTepHaIMoHanu3anuje. Kao u ocrane BpcTe Murpanyja, oMemniana u cy-
mpoTcTaBbeHa ocehama, ykbyayjyhn ocehaj xpuBuie, aMOUIMO3HOCT, HaTy, HAKITOHOCT 1
07100jHOCT, IIpefCTaB/bajy OCHOBHIU [Ie0 CBAKOAHEBHOT XX1BOTa MehyHapomHux cTymeHara/
daxynrerckor ocodma (Boccagni & Baldassar, 2015, p. 73). Kao mro HaBone bokamu u
Banpacap (Boccagni & Baldassar, 2015), emoruje €y ,,y TOKpeTy* Kajja /by/au ofase of Kyhe.
TpaHcHanMoOHaTHe MUTpalMje II0Ka3asie Cy ce Kao IVIOfHO T/I0 3a IIpoyvyaBarbe eMolija
pasMaTpameM yJIore ApyIITBEHIX MHTEPAKIMja Y HOBOM IPYIITBEHO-KYNITYPHOM KOHTEKCTY
nmy ynore cehama y odnmmKoBamy eMonja HeKor nojenuHna. Ha mpumep, cTpankume y
aKafIeMCKO] 3ajeqHMLM Koje XuBe y Bennkoj bpurannju HaBene cy fja lbuxoBe peakiuje
Ha IpYIITBeHe CUTyaljuje He Oir0Bapajy HopMaMa 1 APYLITBEHUM OYeKMBambyMa HOBOT
koHTekcTa (Straup & Boncori, 2020). KoMyHuKanujcke mpakce Koje Cy Hay4uIn y CBOjoj
3eM/bM TTOPEKIa HUCY YBeK d1yIe MO3UTHBHO NpuxBaheHe, JOK BIUXOB CMMCA0 32 XyMOD
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U IIaJTy HUCY SWIN afileKBaTHU Y HOBOM KOHTeKCTY (p. 1009). IIpenosnaT cy n3a3oBu
IPOUCTEK/IN U3 IPUBUKaBatba (1IN OCYCTBA IPUBUKaBabha) Me)yHapoHMX CTpydUmaKa
U CTyJleHaTa Ha MHOCTPAHU KOHTEKCT U yKasyje ce Ha To fia y mopehemy ca ocodmem n
CTyfieHTUMa, Mel)yHapoiHO 0cod/be U CTYAEHTY MOTY 7la IOXKVBE BIIIe HUBOE HOCTANTHje,
ICUXMYKIMX ITpodjieMa, IpodieMa y Be3u ca meppopMaHcama 1 IpoayKTusHouhy, kao 1
HefocTaTak camomnoyspama (Andrade, y: Poteet & Gomez, 2015, p. 84; Strauf, Boncori,
2020). Y crynuju cnydaja criposeienoj y Kananu, Iotut n Tomes (Poteet & Gomez, 2015)
HOKa3yjy Kako cy MehyHapoiHu cTyIeHT! 1 [a/be M307I0BaHM U3 3ajefHILIA U Pa3BUjajy
cBoje oceharbe IPUITAIHOCTY KPO3 TPAHCHAIMOHA/IHY IIPOLIeC TaKO IITO YITIABHOM CKJIAIIajy
IpyjaTe/bcTBa ca ocTamuM MehyHapogHuM cTyfeHTMa. OBO TOAaTHO HAI/IAIIaBa CIOXKe-
HOCT IIPUITQIHOCTH ¥ IPMBUKaBarba KOJi MHOCTPAHMX CTyfleHaTa/(aKyaTeTCKOT 0codrba.

PEKOHIEIITYATIMI3OBAIGE MHTEPHAIVIOHAIM3ALINIE
ITYTEM KOJTIABOPATVIBHE AYTOETHOT PA®UJE:
KPEATVMIBHOCT, MHBEHTMBHOCT
N JOXVBJBEHA MICKYCTBA

AyTtoerHorpaduja je jenan of HajMIahux mpucTyna KBaTUTATUBHOM UCTPAXKUBAY
Koju ce 1 fasbe pasBuja. OBaj MeTOZ pasBUjeH je y OTOBOPY Ha MCTPaKMBama JPYTUX
KY/ITypa JI OKPEHYT je poyJaBamy Hac camux (Hayano, 1979). OH nogjefHako noTude ns
eTHOrpaduje 1 IIpefCcTaB/ba N3a30B 32 BbY, 3aMembYjyhn nHTepecoBambe 3a OCTajIe KYAType
ca He4MjoM BIacTUTOM KynTypoM. OBaj ,KyATYPOJIOLIKY IIPEOKPET Y aHTPOIOIOTUjI
(3a Bue merapa Bupetu Clifford & Marcus, 1986) uMao je 3HaYajaH yTullaj Ha ocTae
AVICOVUIUIVHE VI JPYIITBEHY Teopyjy yomuTe. [laHac ce 4ecTo NoBe3yje ca (peMUHNCTUYKIM
enncremornorujama (Hip. Haraway, 1988), moctkononnjaiaum reopujama (Hmp. Spivak,
1999), xao u coumonorujom donectu (ump. Frank, 2004) (Dumitrica, 2010). Ha narre
cXBaTame ayToeTHOrpaduje y BeIMKOj Mepy YTULIA/IO je COLMOJIONIKO COYNBO, Ha HAUUH
koju cy to passunu Emuc u Boknep (Ellis & Bochner, 2006), Koju ¢y KOHILIeNTyann30Bamm
ayToeTHOrpad1jy Y KOHTEKCTY CUMOOIMIKOT MHTEPAKIMOHN3MA.

AyroetHorpaduja je ,JIpUCTYI UCTPA>KMUBAIY U IIUCABY KOjU TeXU Ia OMMUIIE U
CHCTeMaTNYHO aHa/IM3MPa INYHO UCKYCTBO Aa O1 ce CXBATHUIO KY/ITYPOJIOLIKO HCKYCTBO
(Ellis, Adams & Bochner, 2011). Pug-[Janaxej (Reed-Danahay, 1997) TBpau 5a 0Baj MeTOR
IPOMOBHIIIE XXaHP Y KOjeM MCTPa>KMBad KOPUCTH COIICTBEHA XMBOTHA UCKYCTBA U TTOBe3yje
VX ca IIMPYM APYIITBEHO-KYITYPOJIOMIKMM KOHTEKCTOM. VcTpaxuBame je yrpabeno y
UCTPAXMBA4eB IIPOXXMB/bEH KUBOT U3 KOjer Huje Moryhe usgBojUTH KO CH TI Of OHOTa
to paguut (Muncey, 2010). ledunnimje ayroeTHorpaduje KOMOMHY)Y eieMeHTe ayToOu-
orpa¢uje y HOKYIIajy a ce aHa/IM3Mpa TMYHO UCKYCTBO (ayiio) xa du ce cxBatwuio (ipagdu)
KynTyponommko uckycrso (eiino) (Ellis, Adams & Bochner, 2011; Ellis, 2004; Eichsteller &
Davis, 2022). Aytoduorpadcku acrieKTH OfHOCe ce Ha peTPOCIIEKTUBHO 1 CENEeKTUBHO TN~
came 0 ITPOIIVM VICKYCTBYIMA, T3B. emiaHmjaMa, Koje IPefiCTaB/bajy TpeHyTKe 1 forabaje
y cehamy HaKoOH KOjuX ,,KuBOT He genyje cacBuM ucro (Ellis, Adams & Bochner, 2011,
p- 3). Kao mrro tBpne Xopcpan (Horsdal, 2012) 1 Mopau u Cupupormyny-Janky (Moran &
Sidiropulu-Janki, 2024, y mpouecy urramiie), ayroeTHorpaduija nma MOTeHIyjasl ja CTBOPU
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ZyOOKy Hapaljy 0 CBaKOJHEeBHIM CYCpeTMMa TaKo IITO oMoryhapa McTpakuBadymMa ia
npeodNMKYyjy cBaKOJHeBHE KMBOTHe forabaje y Besu ca \1UxoBoM npomuutomhy, cama-
wiouthy u dynyhuoinhy. ImaBHu HapaTop je MCTpaKMBad KOjy IPUMeIbYje 0Baj IPUCTYII
KaKo OM pasMIUC/INO O IMYHKUM MCKYCTBUMA ITO3UTUBHO IpuxBarajyhu cydjexTusHOCT 11
emonyje (Eichsteller & Davis, 2022, p. 152). I[TocToju 3HaTHa CarlacHOCT O TOMe fia je ay-
toeTHOrpaduja MHoro Buite ox Metoza (Bochner & Ellis, 2016a); ona npencTaB/ba HA4MH
OUBCTBOBamA I7ie ,jaCTBO U OCTAJIN JIENTY]Y, TIOBE3Yjy Ce U IUTely 3ajefHo“ kpo3 Mehycoduo
[IOBe3aHe Ipollece MICamba, pa3MUILbalba, fie/berba U cehama (Anderson & Glass-Coffin,
2013, p. 57; Moran & Sidiropulu-Jank, 2024, y mpouecy urramie).

Komadoparusza ayroeTHOrpadmja je BpcTa ayToeTHOrpadCKOT UCIIUTUBAA Y KOjeM
MICTPa>KMBa4M MOTY Jja MCIIUTA]y CBOje ja Y IPUCYCTBY APYTUX KaKO dY CTEK/IN KOIEKTUBHO
cxXBaTambe 0 TeMy Of 3ajegHudKor nurepeca (Chang, 2008). Hexomnnko nctpaxupada Hamasu
Ce Y 3BeCHOM JIPYLITBEHO-KY/ITyPOJIOLIKOM MIJbEY I AVja/IOIKY y3ajaMHO penyjy (Chang
etal., 2013; Hager & Peyrefitte, 2021). KonadoparusHa ayroetHOrpaduja je a) pokycrpana
Ha cede jep HaI/lalllaBa UCTPAXKMBaueBe MOI/IEe M MCKYCTBa; O) BUA/bMBA Kajla je ped o
UCTPa>KMBady TaKo LITO M3HOCU UCTPaKMBadeBe YHYTPALIibe MIIC/I; B) CBeCHA KOHTEKCTa
TaKo IITO je CMEIITeHa Y OKBMPY APYILITBEHO-KY/ITYPOIOLIKOr KOHTEKCTa, Y T) KPUTUYIKY
IMja/IoNIKa TAKO LITO MCTpaXKuBady oMoryhasa 3a CTBOpY 3HaUYeHa 11 USTPAM BPEFHOCTI
(Zou et al., 2022, p. 338). Y mopebemy ca ayroeTHOrpadujom, KomadoparuBHa ay TOETHO-
rpadmja pasmarpa I71ac Kao mpolec, dapehn ce muTamuMa IIOBe3aHNM ca BUIIEITIACjeM,
y3ajamHomrhy 1 KomeKTuBHMM aHraxoBamweM (Moran & Sidiropulu-Janki, 2024, y mpouecy
mramire). OBaj mprctyn omoryhasa ncTpaxusaduMa jja npehy ca vHIMBUAyaTHOT Ha
3ajeJHNYKO JleJIoBabe, ,HyAehy MyT Ka JIMYHO aHTa)XKOBAHOM JMCTPaKUBamby Koje IpaBy
pasmuky“ (Lapadat, 2017, p. 589). KonmektusBHM MpOCTOp mpenpuyaBamba, aHaIusupama 1
TyMadema cehama 3ajefHo ,,BOMY Y MIMpe FPYIITBEHE U KyITYPOJIONIKe odpacIie, Cuse 1
ozfHOCce Mohu koju monpuHoce odnuKoBamy cydjektuBHOCTH (Hager & Peyrefitte, 2021,
p- 4). KomadoparusHa ayroetHorpaduja Kao MCTpa>KMBaYKU IPUCTYII ,,yKIbYUYyje TUM JbYN
KOjI yCBajajy UTepaTuBHY, peIeKCUBHI IIPOLIEC ca HY)XHO odyxBaheHoM anam3om mopa-
raka“ (Anderson et al., 2020, p. 396). Y 0BOM 3ajefHMYKOM IIOKYILA]jy, UCTPKUBAIM MOTY
IPYMEHWUTH Pa3NuuuTe MOJe/ie capajiibe M PaUTH 3ajeHO Ha pasIndnuTe Ha4MHe. JejlaH
o mprcTyma Koje npemaxe Yanr (Chang, 2008) jecte fa ce passuje micaHa pedreKCrBHa
IIpaKca y K0joj jenaH ayToeTHOrpad samucyje cBoje UCKYCTBO U Taj 3amuc npocnebyje cre-
nehoj ocodu. Ilojenuum nctpaxmusady KOMOMHY]Y capafy 1 nojenyHavyny paj (Anderson
etal., 2020), [oK Apyru IpuUMerbYjy jacan uctpaxnsadku okBup (Adamson & Muller, 2018).

ITpenaxemwe rpanuia nomohy komadoparusHe ayroeTHorpaguje:
CBakofHeBHa JICKYCTBAa MHTEePHALMOHA/IN3a1/ije

Hama capapiba 3acHOBaHa je Ha CIIOHTAHOM PasBHUjalby ajlaTa aHTa)KOBamba KOjI Cy
kopumheHu y oBoM TIporiecy. Mu cMo npujaTerpuiie u Konernaune o 2013. rognae, a
3ajelHO pafIIMO Ha IIPOjeKTVIMA Y Be3J ca JOMOM 1 IpunagHomhy y okBupy duorpadckmx
UCTPaXKMBaha U MHOBALMja Y HAPAaTMBHOM UCIUTUBAaY. JKesesne cMo Jja CBoje Ipujaresb-
CTBO MCKOPVCTUMO Kao pU3My Koja he Hac BOAUTY KpO3 jeAMHCTBEHN IPOIieC CTBapamba
(a kacHMje U 3ajeHITIKe AHANIM3E VI TYMaderha) THEBHIKA, T7ie CMO MCKPUCTaIICa/le 3HaueHha
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HAIIVX UCKYCTaBa. Y MOYETKY CMO IPMMEbIBasIe IPUCTYII ,CTIOOOHOT Micama’ ja SucMo
U3BYKJIe 3ajefHITIKe 0OTacTy BayKHe 3a Hallla MICKYCTBa Ca MHTepHalMoHamm3anujoM. Iloce
TOTra CMO IIPEI03HajIe TeMe Kao IITO CY ,Ofi1asak of kyhe®, ,,mpumagHoct u aganranuja‘,
»KY/ITYPOJIOLIKe ITOCeSHOCTH 11 ,,pOfIHE Y/IOre Kao IOBe3HMI[e U IPUINKa fa MehycodHo
PpasMeHMMO KOMeHTape 0 OHOMe IITO CMO Hamucae. TOKOM 4iTaBor Ipoleca KOpUCTIUIe
CMO OHJIjH I1aTdopMe 1 TenedoHe a d1icMo poxydue capanby. CI0KeHOCTH CBAKOJI-
HEBHOT XMBOTA y MPCKO]j aKaIeMCKOj 3ajeHILIM Y HAIMM POSHIM y/I0raMa IOCTAOKTOPCKOT
UCTpa)XMBaya ¥ JeKaHa MOCTAUIUIOMCKUX CTYAMja IOCTY>KIIe CY HaM Kao 3ajeHIYKe
pedexcuBHe Tauke Koje Cy Hac ycMepuie Ka Behoj KpUTUYHOCTY Y IIOIVIeRy KOHLIeIITa
MHTepHALMOHA/IM3allMje J BICOKOT 0dpa3oBarba TaKo LITO CMO Ce OCBPHYJIE Ha ,MPauHy
cTpany”“ oBor mperepaHo KopuirheHor (1 3710ynoTped/beHOr) TepMIHA, KPUTUKYjyhn
IIpeTepaHo OCIabalbe Ha METPYKY 1 Ha EbeHe eMOL[VIOHA/IHe IIOCTIeAMIIe, >KeHCKa ICKYCTBa
y I1odanHoj akafieMckoj 3ajegauny (Moran & Sidiropulu-Jankd, 2024, y nporecy mramre)
U [I03VBe Jja Ce HACTABHM IIaH fleKononusyje (Arday et al., 2021). IIpumemyjyhu Heke
Ipyre npakce konadoparusHe ayroetHorpaduje (Hager & Peyrefitte, 2021), motsppue
CMO 3Ha4aj yCBajara 3ajeJHNIKOr CTaBa MPOTUB MHMBI/YyaIU30BaHe IPUPOJiE HEON -
depa/lHO MHTepHAIVIOHA/IN30BaHe aKajjeMcKe 3ajefHuie. Kao 1 AHepcoH u capagHunu
(Anderson et al., 2020), mpemnosHajeMo fa pasfBajarbe TMIHOT Off IPOdeCHOHATHOT BUIIIE
HUje KOPYICHO Y HallleM aKaJleMCKOM JXIBOTY, a ,Tpeda fja OyZeMo CBeCHM COICTBEHNUX
BPEIHOCTI I yBepeba, Te Ia 3HaMO KaJla X a/ITepHaTHBHE BPeHOCTH I YBepera MOXK/ia
IOBOJie y MUTakbe, YKOIMKO JKeNMO Aa PYHKI[MOHUIIEMO e(PUKACHO Y CBOjUM CIIOKEHVIM,
BUIIEC/IOjHUM OKpy>kemuma“ (p. 395).

V3asoBu mpey K01adopaTMBHOM ayTOETHOTPA(PUjoM Cy KaKO eIMCTEeMOIONIKIL,
TAaKO ¥ IIPAKTUYHI Kajla Ce y3My Y 0031p IMTara 0 MOryhHOCTIMMa 3amucuBamba 1 pasy-
MeBamba Hac caMIiX y capapmu ca gpyruma (Chang, 2016). OcTama BakHa eTHYKA IMTaba
00yxBaTajy HOBeperbe I OTKPUBAbE IMIHUX TEMA JPYTOM UCTPAXKIBAUY, HOLITOBAbE Y
CIy4ajy Kaja Ipude HIUCY Y HOTIIYHOCTY OTKpMBeHe (JIMYHe IpaHMIie) M KaKo Tpeda Io-
crynaru ca hyramwem u ymamhenum nope/pennm uckycrsuma. Kao mrro mokasyjy Mopan
u Cupnponyny-Jauky (Moran & Sidiropulu-Jankd, 2024, y npouecy mramiie), pusux of
IOTPEIIHOT TyMadelba OIHOCa IoBepema u3Meby ucrpaximBada Kao ,,JJaXKHOT IIpujaTeb-
crBa“ (Duncombe & Jessop, 2002) je BaXHO jep ce U IpoQeCHOoHaIHN 1 TNIHI CI0jeBI
HAIlIVX CBAKOTHEBHVIX OJHOCA IIPEK/IAIajy Kao y IaBUpUHTY. OTBOPEHO CMO pasroBapase o
TOMe I1ITa 3Ha4N capahuBarit, 0 pUSKIIMA OTKPUBAIhA ,[IPEBMILE" U KAKO A 3a0e/IeKUMO
U U3Pa3yMO CBOja MICKYCTBa, I1a cMo ce ocehasie de3denHo a 3amuieMo, CTBapaMo 1 ja
mermo. Omyrydnie cMO Jia M3pa3yiMO CBOja MICKYCTBA Y HACTABKY TEKCTa MOjefTHAYHO, Ka0
VHAVBULYe, a/ll HA [PYyTadljyl HAuVH, Ka0 KaKopOHMjY I7TacoBa KOju IIOKa3yjy CIOKEHOCT
U CIIOjeHy IPMPOJy HAIIMX MCKycTaBa. OBJie HaBelleHe eNu30/ie HeMajy 3a Vb A IIPUKaXKY
CBe acIeKTe HalllMX JICKYCTaBa y IOI/IeNy MHTepHAIMOHA/IN3alje. YMeCTO TOra, OHe Cy
K/bYYHU MOMEHTH, IIpeKpeTHMIIE Koje Cy HaM oMoryhuie ga IIOHOBO 3aMUC/IMIMO CBOja
MCKYCTBa Kao MehyHaponHe Hay4qHMIIE U KAO XKEHe.
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»Kenum ga uyjem wieoj inac*: Pasmena tiojegunux pegrexcusHux
ceharea ga ducmo cxeéattiune c60ja UcKyciiea y tioinegy
UHIlepHAUUOHANIUZAYU]e

JIncuH rmac

1. enusopa - ,,Ommasak™

Hedo je duno Tamuo nako je duo 31. jyn. JIucuu taTa je pexao ,,ITasu ce capa, kao
modpa #eBojunIa“ HOK je OHA yaswia y koma. OHa Iiade Mafja He OHOIMKO KO/IMKO IIPET-
XOJIHOT fiaHa. Majka 1 dpar je Bose Ha aepoipoM. CBe BpeMe joj roBope: ,,buhe y peny*, ,kaa
crynentu goby, nocrojahe cepxa“ u ,,pohaun he T momohu, yax 1 onu xoje He Bomut he T
nomohu®. CruiajeM OKONHOCTH, KaJia je ZOLIA0 TPEHYTaK 3a TO, pobaly Myt HICY IOMOIJI.

OHa cajia cToju y peny 3a YKpljaBaibe y aBIOH, I Ia/be I/Tade, cama je. Kama sakopaun
Ha CTeleHNIy, muTa ce: ,Kommko hy ayro duru Tamo?“ Tako je, Hema mosparka. Uyje ce
103uB aBruoKoMmmaHuje Pajanep. Crjyapieca 1iaBe Koce 1 OLITPUX LpTa nuia. Bupgu ce
na je us Jlusepnyna. JIuca cefja y opyTu pefi, Ha ceuITe Iopes nponasa. Mecro nopen
e 3ay3MMa jefHa xxeHa hyrehn. ¥ TpenyTKy Kajia cy ce BpaTa 3aTBOpMIa, IPUIa3N jefaH
MYIIKapall ca MeTanHuM Kodepom. [Tpoduja ce moper JInuce u nounme aa rypa kodep
y nppaxHuk. Off 3ajjaxa aJIKOX0/Ia joj ce BPTH y I/IaBu. 3aMasio je nperasuo Jlucy mpe
HETO IITO OHA [TOYHE A Ce MUTO/bY U yCTaje. HeKonMmKo TpeHyTaka mocie mojietama, OHa
HIOHOBO II/Tave.

»JecTe i fodpo?, muTa MylIKapai.

~EMurpupam®, oHa ogrosapa. ,,Vigem y mecto mo nmeny OpMCcKMpK.

JKena mopep e ce moMepa Ha CeUIITY.

»OpMCcKUpK, Kaxe oHa. ,Moja hepka je Tamo >xuBesa, anu je MOruHya y caodpa-
hajxoj Hecpehn. Ynpaso nnem Ha ncrpary.”

»Moje cayuenthe®, ka>xe Mmymkapai. ,,To je TpaymaTiaao. Moj nehak je HeaBHO
noruHyo. Bro caM Ha ucTpasu. 3HaM Kako je TO rafgHo.”

»Ja caM KpmBa‘, Kaxke >keHa. ,Ipedao je ia je cnpeunm ja ope.

»Hucre Bu xpusnu®, xaxe JInca. ,,CurypHo H1CTe MOIIN fia je CripednTe.

Kpusuiia, ouaj, kajame, Tpayma, Tyra, dec, CTpelniba 1 cyse.

ABuon cnehe, anmu Kok ce MCKpIiaBajy, xeHa faje JIucu cBojy agpecy.

»O0aBe3HO Me 110308, JIca, U jaBU MM KaKo ce CHaJla3MIL.

Y TummHY 13/1a3e U3 aBMOHA, a Ha IHY CTENeHNIIa MYLIKapar Kaxe:

»TaKo M1 je ka0, 1 IIIPH PyKe.

Tpoje HesHaHara ce rpiu, a Jluca 3Ha ja he jegHora fana mycaTy o ToMe.

2. enusopna - ,Hama u cnaBa“

JIucuna mpBa peBusuja je y HoBeMOpy, TpM Mecella HaKOH IITO je TToverna /ja Pajiul.
MaptuH, eH NTMHMjCKM MEHAIIED, 30B€ je Y KaHIlelapujy.

»Jluca, kako cu?, muTa je IpujaTHUM aKLeHTOM TUIMYHIM 3a ceBepHM JIOHMIOH.

»Jodpo cam. A tn?“

JIuca je HepBo3HA. Mycin 1a joj ;odpo upe, any mta ako MapTUH He MUCTIV TAaKO?

»V1, KaKko Tu je Ha mocmy?", muta MapTyH.

»Jodpo, onrosapa oHa.
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»Pexao dux Buiie Hero 7odpo, /luca. Axo dypelr oBako HacTaBuwa, dithent mpogecop.
Vimam Benuke IUTaHOBe 3a TBOjy Kapujepy. Bepyj y cede.”
CBe 0BO je Bpefieno ypajuriu.

3. enmmsopa — ,bonect”

JIuca omer onmasu o Kyhe. He pasyme xymop, anu je moderna fja y>XxuBa y XXuBOTY,
yIpKoc nputucky. IbeHa Besa, 3a Kojy MUC/IM fia joj je dula moc/Ief ba IMpaBa LIaHCa 32
yZajy, OKOHYasIa ce IIpe HeKOMMKO Meceln. JKMBOT je TeXaK, a/u Cy joj MUCIM 3a0KyII/beHe
IUCAEM 1 PAJIOM.

»Jla MU je HeKo IIpe Hero MTO caM KpeHy/a off kyhe pekao ga hy 18 mecenu kacuuje
dutn y Bepepcnyny u y>xuBaTu y ToMe, nomucnnia dux, boxe, mra he mu ce gecurtn
tamo?* CMeje ce 1 InTa Ce: ,3aIUTO CaM TaKO MUCTIMIA?"

Opjennom mounmse fa ce noue oceha. JKuBot ncrude ns menor tena. He Moxe fa
Jyje Ha eBo yBo. He oceha neBy crpany tema. Mucmn: ,,XBama bory mrro Hemam fierty jep
dux ux caja ocrasmia.

JacHo joj je ma oHO IITO je YyBa Of OfiTacKa bory jecTe meHa ONCETHYTOCT IIOC/IOM,
I10CA0 jOj je IMOCTAO JIerajiHa Ipora, PUCUIIA, HEIITO O YeMY pasMuIba 24 caTa JHEBHO.
Huje joj BayxHO TO IITO HUje yAaTa 1 WITO HeMa Aeny. Huje joj BaykHO TO 1ITO Cy OHa 1
Mapk packunymm. Huinra Huje BaykHO.

Ommasu y domHMITy 300T CyMIbe /ia je MMasa Mamby MOKIAHM yflap M3a3BaH M3/ara-
BeM KpajibeM cTpecy. Pagmorpad joj kaxe fja ce Ha CHMMKY He BUV HUKAaKBoO omTeheme
Ha MO3TY, MaKO je OHa MecellMa II0CJie TOTa yMOPHA ¥ He MO)Ke fia muire. 3adpuHyTa je
fla HUKaja Buie Hehe MOHOBO mucaTu. JegHOr faHa Cefa 3a ANTOI. Pedunt IOHOBO TeKYy.
He naBupy joj kao uHave, anu oHa nuiue. [Inme u cyTpa u mpexocyrpa.

4. enu3opa - ,Mup u npeokper

»Mopam na dyzsem MypHa y cedn.“ YcerbaBa ce y JIell CTaH 1 OBUX LIECT MECELN CY jOj
HajcpehHuju y sxupoty. CBakora faHa KyBa cymy. Kymnyje y poduoj xyhu Mapxc u Ciiencep.
3adopasuia je Mapka. Monu ce u pyxu ca komuinjama Kunesnma. V game je ctpanar,
anmy ce BumIe He dpuHe 3dor Tora. [Tounme a pasriena kyhe n pasmMunupa ga Kynu Kyhy
IO} XMIIOTEKOM O3y Hoca.

A oHpIa, jeHOTra TaHa, CTIDKe U3BEILTA) 0 M3dMjarmy rpuia y Kunu xoju ce moropurasa
U3 JaHa y laH.

»Moj My Tamo y Kunn usnasu y ckadanepy kKajja KpeHe 110 HAMUPHMIIE , KaXe
joj JIn. ,,Cnyuraj, JIuca — dpoj 3apakeHux pacre.” [leBojke y yHUBEP3UTETCKOM Kadey
Hnouny fja Harahajy Kako cy Heke off coda y je3U4KOM Offe/betby IIPETBOPEHE Y QOHNUILY.

JIuca mopa ma myTyje kyhu 11. Mapra kako Ou ce cacTaa ca CIeLVjaTucToM 3dor
IpOIasHoOT McxeMujckor Hanapa. focromun Pajt joj kaxke: ,,IIpocTo He MoXKell fia ce Bpa-
THII TaMo, J/Iuca. Mopaur ocratu oBpie. CyBuiiie je omacHo. Bede mpe Hero IITO je OTHIITA
u3 Bemike bpurannje, nydoko y cedu nmana je ocehaj sa Bume Hehe BueTn cBOj cTaH.
Maxo joj cTaH HeloCTaje M O IeMY MILC/IU CBAKM [aH, 3a1ICTa I'a HUKa/la BUIIE Hufje BUMENa.

5. enusopa - ,,Ommasak”

Vrpa ce punane Ceerckor Kymna. JIuca je y xoreny y Kunapuujy. Vrpajy Enrnecka
u Utanuja.
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ITpoBepasa MejnoBe. Oma. OBo Huje OUeKMBana.

Y Mejny Koju joj ajbe jeflaH MPCKM YHUBEP3UTET HY/E joj I0cao Ha MecTy Iueda
KaTefpe.

Haxo je JIuca Beh rogurama manrrana kako he godutn oBakBo mucmo, He oceha
OHO 1ITO je ouekyBana. OBO HUje O/laKIIame. YMecTo Tora, oHa oceha tyry. TysxxHa je mrTo
he ocraBuTnu HajdosBe IpHjaTebe, yHUBEP3UTET, KO/IEre 1 KaHienapujy. [losgpasna ce
MecelMa Ipe yHa3ajl, ajli OBO caja je KoHauHo. Bure ce nehe Bpaharu Tamo. Hegocraje
joj OMOCKOII Y KPyTy YHUBEP3UTETa, Ka0 M POANUTE/bY I CTYEHTH KOje je YIIO3Ha/Ia Ha
OTBOpeHOM faHy. YKPaTKO, HEJJOCTaje joj >KMBOT y EHITIeCKOj; )KMBOT KOju je M3TpajuIa
y OPYToj 3eM/bJi, HA HOBOM MecTy, cama. Hepocrajy joj JIu u Kum, 11a 4ak 1 meH eHITIecKu
komija Podepr kora je Beoma petxo Bubaia, u [Jopy Koju cBupa rurapy, u 4ucradniie
Llo u Xernew. [Iuta ce ga i je To duila meHa c10d0a KOjy MOXK/Ia HIje JOBOJ/BHO LIeHWJIA,
a Tpedaro je. ,buhe jour rpenyTaka“, pasmuiba oHa. ,IeK Jona3n BpeMe 3a 3adaBy u
cnodopy, ma 4ak u 3a /bydas.

Tamuu rmac

nurepsjy: Cnosennja, nponehe 2009.

Cepum Kop kyhe y TaTniHO]j pajHOj codu 11 YekaM fia 3a3BoHM TenedoH. HepBosHa cam
jep He 3HaM ILITa /ja OYEKYjeMO Off OBOT pasroBopa. IIpeTxofHO caM moc/ana AupeKTopuMa
Iporpama IMCMO y KOjeM caM 13pasijla 3aMHTepecoBaHOCT 1 Heoipehenu mpepjior 3a
moxropaT. Ha mHTepHeTy caM mpeTpakiia sanHTepecoBaHocT LleHTpa y Besu ca ucrpa-
JKMBAbUMA I HAWIIIA HA HEKO/IMKO KOHIIETaTa Koju OM MX 3aMHTepPeCcoBaIl, Kao MITO je
OTIIOPHOCT, IPBMU IYT y XXUBOTY. Te pedunt caM YK/bY4IIa y CBOj IIPEAJIOTr KaKO OM [1elI0BA0
IITO YBEP/bUBHje, /1M HICAM MMasIa IIPefCTaBy O 4eMy roBopuM. Peun cy mu 3By4ase
ZajIeKo, CTpaHo 1 HenpeBopuBo. IToc/ie nHTEpBjya ce ocehaM 3a/j0BO/bHO, @ HEAYTO 3aTUM
cam odaBellTeHa Aa caM foduia IyHa CpefcTBa 3a MecTo y nporpamy. [Ipecpehna cam n
3HaM Ja je mpefa MHOM cBeT1a OynyhHocT. CripeMHa caM fia ofieM of Kyhe 1 ToToBO fia He
PasMUIIBAM O TOMe KO/IMKO CaM PACTY)XI/IA MaMy.

Honasak y VIpcky, centemdap 2009.

EBo Me y HOBOj 3eM/b) KOjy caM JIO cajja OCeTHIa HeKOIMKO IIyTa. Moj npBu JaH
Ha yHuBep3urety je 30ymwyjyhn. He sHaM Kyfa fa ueM HUTK Kaja ja ce nojaBuM. Heko
M je peKao fia y VIpckoj HuIITa He moYMmbe Ipe 9 caTi, 1a caM OfTy4mia fa IOTPaXKiuM
IieHTap 3a UCTpaXKMBambe eTeTa 1 HopofiuLie 1 fia ce npexcraBuM. Cnyxdenuna y Llentpy
Me TOIUIO o4yeKyje ¥ flaje MM CIIMCaK 3ajlaTaka Koje Tpeda fja 00aBMM IIpe Hero IITO 3a-
nouHeM cTyaujy. Kaxxe Mu na Tpeda ga HabeM cBoj paiHU CTO, LITO je TEILIKO jep HUTTE
HeMa pacIIoNoXXUBMX cTonoBa. ITocie Hekonmko Hefle/ba ToHM My TpOHAIa3y pajHY CTO
U Ka)ke MM Jja MU Moxke TToMohu y cBakoM TpeHYTKY. OBO €y 3a MeHe CTpaHe CTBapy Ha
HoBOM MecTy. Konmko rop mokymrasaMm, He pasyMeM Heke pase Koje /bYAN KOPUCTe,
MPCKI XyMOP 3BYYM MM IyIZHO M IIPOCTO He MOTY fia pasyMeM 3d0T yera TONMKO IIPUYajy
0 TIPOKJIETOM BpeMeHY U HedeMy IITO ce 30Be TAA. OcehaM ce kao ga HemMaM HuMIITa Ja
Ka>KeM U Jla caM BaH CBoje 30He KoM¢opa!
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IToveTak JOKTOPCKOT MyTOBamba

Mpcka, 2010.

PenoBHo ce dyauM y mmaHmy, muTajyhi ce ga mu cam HOBOJBHO Kodpa fa dux 3aBpiinia
mokropar. [la nu fa mpekunem u urra hy paguru ako to ypagum. Oceham ce yxacHo cama
Ha OBOM ITyTOBalby, a MOje MIIC/IM MU He TIOMa)Ky yBeK Jla HanpenyjeM. He mumem 10Bo/bHO;
y CTBapy, HMIITA He IMIIEM. Ja caM jefjaH Off Ba KaH[u/laTa KOji Cy ce YIICall Ha OBaj
[Iporpam, a eHIVIECKU UM HUje MaTepbl, Ia ce cTanHo oceham HemoBoBHO f0dpoM. Moj
eHIJIECKN Me M3HeBepy CBAaKOTa JJaHa, ITa YaK 1 KaJja MMaM Jla KaykeM HelTo SUTHO, hyTim
jep He MOTY JJOBO/BHO OP30 fla M3PpasyM CBOje MVC/IN U upeje. [la v 1a ofycTaHeM 1 He?

Cpehowm, ymosHasa cam iBe U3BaHpeHE CTYAEHTKIUIbE Ha JOKTOPCKUM CTYAMjaMa,
Ilecuxy n Aundxe, Koje MOTY Ha3BaTy OMMCKMM IpHjaTe/buIiaMa. 3HaM Jla UM MOTY BEpo-
BaTy. 3ajeHO ca MOjUM IapTHEPOM, IIOCTajIe CY I/ITABHY YWIAHOBM MOje IIOPOJIIE OBJIE.
PemoBHo ce ca m1Ma cacrajeM, hackamo, 3arpmmo ce, n3ahemo y rpaj My MommjeMo Jamry
BuHa. Tako je 1odpo cMejaTu ce, pasroBapary o cBeTy u 3adopaBuTy Ha mndHu ocehaj
HepoBobHOCTH. Takobe cam ce yunanuna y PeMMHUCTIYKO IPYIITBO HA YHUBEP3UTETY,
I1a je To jour jefHO de30eHO MecTO Ha KOje MOTY fia OfieM.

HUctpaxxuBame ,,kop Kyhe, CroBenuja, 2011.

Moj muHM CTAaTyC ZOKTOPAHTKIIbE KOja CTYAUPA U KMBYU Y MHOCTPAHCTBY IOBEJICH je
y IIMTambe Kajia caM MOpaJIa fia ce BpaTuM kyhu kako dux odaBuwia paj Ha Tepery. [Ipecemma
cam ce u3 CrioBeHuje y VIpcKy Ipe fiBe rOfiiHe 11 3aMeHIIA CBOj CBeT Hero3HaTuM. IIpomeHa
IPOCTOpA je IpefiCTaB/basia 13a30B He caMo 3a Moje cxBaTame CrioBeHuje Beh 11 3a Moj cTaTyc
npunagHocti. ITomto cam duita Hekako nsMeby fBa mpocropa, nokyasajyhu fa cxsaTum
Ha4VH Ha KOju cTBapy QpyHKumoHury Ha CMapargHOM OCTPBY 1 /Ia VX YIIOPE/VIM Ca IIPaK-
coM Kop kyhe, ocehana cam ce 38ymeno u odoraheno y ucrto Bpeme. Kaga cam otuuuia us
CroBeHnje, NCTOBPEMEHO caM IIOCTa/a CTpaHall Kof kyhe u y mHocrpancTsy. He yxmamam
ce MOTITYHO HM Ha jelTHOM MeCTy. UnHM MM ce ja BpeMe Huje Ha MOjOj CTPaHN — JIeNM CBOja
IpoIIIa MCKYCTBA ca JbyauMa u3 ClIoBeHuje, a y cafallllbeM BpeMeHy TOBOPYM O BIIMa y
nHocrpaHcTBy. He sxenum fa pasmunibam o dyayhaocrn... [ToBparak He 3Haun fa hy ce
BPATUTH OHOME IITO II03HAjeM jep Cy Me HOBA MCKYCTBA IIPOMEHIIA U BUIIIE HICAM VICTA.
ITocraa caM cTpaHall Ha MeCTY KOje caM paHuje y3uMasa 3apaso 3a rotoso (Alsop Kraft, 2002).

Cara ca joKTOpaTOM

Mpcka, 2013-2014.

Vmarna cam jBa MeHTOpa 3a JOKTOPAT 1 HUjelaH off BbUX Huje d11o cpehaH ca mpBom
Bep3MjoM pafia. Pexnu cy mu j1a y pajy 1 fa/be MOKpMUBaM JiBe HenoBesaHe TeMe. bopum
ce Jla CXBaTUM OJHOC M3MeD)y ImojeiHITa 1 ipyKaBe; OUNUITEHO MOje CTapo CXBaTambe, Koje
caM pasBwia Kof kyhe, Huje ToBo/bHO fia Ou ce odjacHwmM nogary. Hucam cipemua fa
PasMOTpPUM HOBe Teopuje 1 KOHI[emTe, SuBaM cBe 30ymheHuja 1 He 3HaM KaKo OBY Tesy [ja
npuseneM Kpajy. CactajeM ce ca konernaniioM EMoM 1 KakeM joj ja He MOTY jolI ZyTo
oBako. EMOIOHa/THO caM UCHpIUbeHa ¥ HeMaM eHepruje 3a Iycambe HUTU pasMUILbabe ¥
0BOM TpeHYTKY. EMa ce oceha 1cTo kao 1 ja, 1a mounm»eMo fja MaIiTaMo O XXMBOTY IOCTIe
pokropara. [ltanupare cmo cienehe: cacrajahemo ce cBake fiBe Hefie/be 1a OMCMO YuUTATIE U
KOMeHTaplcasle pajoBe jeqHa fipyroj. [lo nmeta 2014. ode hemo durtu cripemHe ja npefamo
paz. ITocToju cBeT/IO HA Kpajy TyHerna!
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/Kuseo goxropar!

HNpcka, xpaj 2014/moverax 2015.

Yckopo he Boxuh, a ja cam cnpemna 3a ofgdpany Tese. [laH Ipe Tora caM 3akasaia
Macax<y ¥ TOKOM TpeTMaHa HeKaKo ce ,,lIoBe3yjeM" ca McnuTiBadeM. MHOTO caM HepBO-
3Ha, a1 HeKaKo 3HaM ja he ce godpo mpohu. HapegHor fana BoauM HajopujaTHUju 1
HajKOHCTPYKTUBHMjJ PasroBOp 0 cBoM papy. [lotmyHo cam caBnmafjana ped OTIIOPHOCT U
cajia MOTY Jia Ce yIIyCTUM Y PasTOBOP Ca BPXYHCKUM CTPy4iballiMa Ha je3UKY KOju MU HIje
Mmatepmu. [Iponasyum y3 Mame HCIpaBKe pajia ¥ HATOKOH JoOujaM TUTYITY JOKTOpa HayKa.

»IIpehena ymapenoct

Upcka, 2023.

Kapa cam ce mpecenmia Ha 3amaji, CXBaTu/Ia CaM Jja MOPaM [Jia MSTPaiuM Kapujepy, Wi
Makap Jla HallpaBuM IUIaH Kapujepe. [Ipe cenupde cy My roBopuin fia je mocao cBe IITO je
notpedHo. [laHac MMaM II0CA0 Y aKaZeMCKOj 3ajefHILIN, ATy HeMaM Kapujepy. Ja caM jenaH
Ol MHOTMX ITOCTIOKTOPCKMX UCTPa’KMBayYa Ca HECUTYPHMM YTOBOPOM, I1a MOTY /1A I/IaHM-
paM caMo JI0 CyTpa, a/lil UICTOBPEMEHO Y>KIBaM Y OTPOMHOM ocehajy ¢piekcOMIHOCTI.

Jla mu je akajeMcKa 3ajefHuIIa cajja Moj foM? Jla /i je Bpefienio 3aBpIINTI JOKTOPAT?
Mory nmu ce ukaga orapacutu cuaapoma Bapanuie? Oceham ce Kao X004aCHNK, HEKO
KO CBe BpeMe Tpara 3a CBOjuM MecToM 1 mpoctopoM. Cafia caM 1 MHcajfep 1 ayTcajiep.
ITonekapn >xemM Jja OCTaHEM, @ MHOTO ITyTa caM IIOXKefienna ia ofieM. Bomum fa mogygaBam
Y []a y4UM Off CTYAEHaTa, a/lii He MOTY Ja flobeM /1o 3Bama pefjapava. Bume ce He dpuHeM
TOJIMKO 380T HECUTYPHOCTM HOCa. VI fa/be IpemasuM TOMMKO GPU3NIKUX VM ICUXMIKNIX
rpaHuia u oceham f1a ce Moje IIyTOBarbe jOII Hije 3aBPILINIIO.

IVCKYCHUJA V1 BAKJbYYLIN

VIHTepHAIMOHAIM3ALN]ja je NICTOBPEMEHO CIOXKeH (M OCIIOpeH) KOHIIEIT; OHA MMa
TMIIKe, BUIIIEC/IOjHA je, ICKYCTBEHaA I IIPOXKMBIbeHa (MCTOBpeMeHO). Vako caBpeMeHa Teo-
pUja y BelMKOj Mepy IpOMOBHIIIe IPETEKHO /IHeapHa CXBaTaba MHTePHALMOHATN3ALIlje,
KOja OTENIOTBOPYje IPeTEPaHO PelyKIIMOHNCTIYKA CXBaTarba OBOT TEPMIHA, TIOfJali KOjI
Cy IIpeACTaB/beH OBJIe, KA0 1 IIOfALY M3 OCTA/IVX KBA/IMTATUBHIX OMOrpadCKUX pagoBa,
yKa3yjy Ha TO /ja je 3Haderbe OBOT TEPMIHA 13 IIEPCIIEKTUBE /bYCKIX ,,TOXKVB/bEHIX JKI-
Bota“ (Wengraf, 2001) MHOrO M3HUjaHCKpaHuje U cnojeButHje. To WITO ce BIafie 0CIamajy
Ha Heo/mdepanHe MHPOpPMIUCaHe IPETIOCTaBKe U IePCIIeKTYBE Y HOITIely MHTEePHALIMOHA-
Nu3anyje, yreMe/beHe Ha CTBapamy IPoduUTa, K/bYIHIM HHANKATOPUMA HepQOPMAHCH 1
noBpaty uHBectunyja (eHrn. ROI) (13MepeHe IIpeTeXXHO y eKOHOMCKOM CMUCITY) JOLATHO
HOApIKaBa lexyMaHn3oBaHa (1 gexymanusyjyha) oueknBarma y Be3u ca MHTepHALMOHAIN-
3aIujoM, a Takobhe pasaBaja MONMUTUKY Of CBAKOJHEBHIUX JbYACKIX CTBAPHOCTI.

Kao mrro cy npenosnanu VBanuesa, JIund u Kntunr (Ivancheva, Lynch & Keating,
2019), mehynapogHa MOSHITHOCT MOXe IIOCTY>KUTH KA0 IIPUBPEMEHO, A/l He 1 TyTOPOIHO
pelierbe 3a [OjeyiHe IPUIIATHIILE aKafeMCKe 3ajequurie. [Ipenasak y MHOCTPAHCTBO YBEK
noppasymesa ahate opehere meHe y cMucity n3onatyje, ycaM/beHOCTH 1 pacysMa (Brown
& Jones, 2013; O'Reilly et al., 2013), a yecTo orpannyaBa u3dope MHOTUX MPUIATHULIA
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aKajieMcKe 3ajegHiLe n3Mehy moponniie u kapujepe. Ca fpyre cTpaHe, OHY KOjU Ce OfiIy-
Je IPOTHB OTII[¥je MOOVMITHOCTH 4eCTO OCTajy 3apod/beHN Y HECUTYPHUM YCTIOBYMA Paja.
OBo ce jacHO yK/Iama y Halile Ipude o Temrkohama y nodujamy oprosapajyhux n curypamx
CTaJIHMX TO3MIMja y aKaJJeMCKOj 3ajeJHIIM, Y3 U3JIaTambe IMPUM MaKpOHapaTUBMMa O
TOMe Jia yBeK HeflocTajy ofpehene kBamdukarmje. OcHOBHa HeonndepasiHa, KOMepIyjaIHa
AVHAMVKa 3HA4N Jja Cy IVIEMEHUTN U IPYLITBEHO JOOPU IIOKpeTady MHTepHALVIOHA/IN3a-
1yje, yK/bydyjyhu IponsBofmYy 3Haka, COIMja3aliyjy ¥ YIO3HaBake KyNType, CBefieHN
Ha o0uyHe Ap>KaBHe I/beBe. Ha KOHIleNTyaTHOM HIBOY, OBa pasdakeHa Bepayja MHTep-
HaI[OHA/M3alije Y BeTIMKOj MePH He yCIeBa fla TIOCTUTHE APYIITBEHO 0dpO.

Hamra cTynuja, nako Masnor oduma, notsphyje mocrojeha ncTpaxuparma 0 HCKYCTBMMA
MehyHapopHUX cTyfieHaTa 1 GaKyITeTCKOr 0cod/ba 0 Y3HEMUPEHOCTH, TEIIKOM IIPUBI-
KaBamYy, je3sUKNM dapujepama 1 yIosHaBamy KynType (Stier, 2003; Szabo et al., 2017).
Oma 1okasyje 3Ha4aj IIpujaTe/bCTaBa U APYIITBEHe MOAPIIKe Y IIpeBasiIaXKeby OpojHUX
TelKoha koje J0oXXuB/baBajy Mel)yHapoHI HAYYHNUIY Y HOBJMM CpeiMiHaMa, IITO YKa3yje Ha
HeJloCTaTaK MOpIIKe KAKO YHUBEP3UTeTa, TAKO ¥ B/laja, y mpuiipemu rpabana 3a cennndy
paju IOoC/Ia UK CTyAUja, Kao U JOKUBIbaj HeyCKnabeHOCTm y 3em/baMa npujema. Vako
ce ncTpaxkuBarma BehiHoM ycpencpelyjy Ha HeocTaTak MOAPIIKe HA YHUBEP3UTETUMA
npujema (Arkoudis & Tran, 2010; Arthur, 2017), cMaTpaMo Ja B1ajie U YHUBEP3UTETH Y
3eM/baMa IOpeKIa Takohe nMajy oAroBOPHOCT fia CTy/ieHTe ¥ 0COd7be PIUITpeMe 3a CTBAPHM
JKIBOT Y MHOCTPAHCTBY, KOjU IIOpasyMeBa KYATYPOIOUIKY yCaM/bEHOCT U M30/I0BAHOCT.
CBaKO[jHeBHI, eIIM30/IHY KapaKTep HAIIVX IOfaTaKa 3aiipe Y TPeHyTHA UCKYCTBa Tyd/be
Off OCTA/INX CTYAMja, YKbYIyjyhit 1 Kpajibe eMOTUBHE I CEH30PHE [YMEH3Ije MHTepPHALU-
OHanuM3anuje Koje Cy yI7TaBHOM d1yie 3aHeMapeHe y I0CaJallibyIM CTPaXMBAbIMA, Kao 1
y IOMUTUYKNM apeHama y ode ip)kaBe Koje KOHIIENTYanu3yjy ¥ IIPOMOBUIIY IpeTepaHo
MeTpuQUKOBaHO CXBaTame ,eKoHOMuje 3Hama  (Coate & Rathnayake, 2012). Ocum Tora,
MaKo ce caBpeMeHa IUTepaTypa YITIaBHOM ycpefcpelyje Ha yTuiiaje MHTepHAIMOHAIM3a-
IMje y Be3y ca 09pa3oBHOM IepOpMaHCOM, Hallle CTPaKiBambe 3aupe Aydbe y mudHe
u mpodecroHaTHe yTHIlaje MHTePHAIMOHANMN3AIMje M HePACKNU/MBY ITOBE3aHOCT 00a
nomeHa. Takobe mokasyje 3Hauaj peTpOCIeKTUBHMX IIPMKa3a MHTEePHAI[MOHAIN3alNje
Koju ce fiajy rofuHaMa HakoH cemupde (JImca), Kao 1 TO fa Ipolec OCMUIIbaBaba OBUX
VICKYCTaBa ¥ BbUXOBOT CTaB/bakba Y KOHTEKCT JPYTUX HAPeNHNX KMBOTHUX forahaja joru
yBek Tpaje (JIuca u Tama). VMako ce MHTepHaIL[MOHAa/IM3alMja YeCTO CXBaTa Kao 3acedaH
HepUOf Y JbYACKUM XXMBOTHMA (Sam, 2001), HaIly IIOZANM [TOKA3Yjy Aa je IbeH OfjeK TOKOM
YMTABOT XXMBOTA BEOMa CHA)KaH 1 Jla Ce IPOLleC OCMMII/baBama U lajbe HacTas/ba. OBO
IIPEZICTaB/ba APYTY HA4MH Ha KOjI CY CaBpeMeHe MOINTUKE U30/I0BaHeE Off ,CTBAPHOT KMBO-
Ta“ jep ce y mbUMa NHTEPHALOHAIM3AIIIja CMATPa jefHOKPATHIM JIMHeapHUM forabajem,
HACYIIPOT HbeHOj IPOL[eCHO]j Mpupoan. YcMepaBajyhn naky Ha cTygeHTe 1 podecope,
He JKeJIVIMO JIa HarOBeCTUMO Jja Cy adeKTMBHY M3a30BM IPOMCTEKIIN 13 MOOUITHOCTHU 1
pace/pbaBara CaMi 110 CedV MHTEHSVBHU)M VN YIAJ/bUBIjI Off OHMX O KOjUIMa ce Iprda
Y PasHMM HapaTMBMMA O MCKYCTBMMA PaffHMKA MU M30eT/INIA Y MUTpaniujaMa. YIIPKoC
TOMe, TBPJIVIMO JIa 0d/1aCTV BUCOKOT 00pa3oBama I MHTEPHAIIMOHA3aIMje 3aXTeBajy
He3aBJICHO ICIUTUBAIbE jep Hallle IMIHe ayToeTHOrpaduje Harlalasajy mpeBuy Teikoha
ca KojuMa ce cyodaBajy MehyHapopmau crygeHTy n npodecopy y OKBMPY BeoMa IO3HATOT
(deHOMeHa MHTepHAIIMOHAIM3ATIIje.
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VIMaMo HeKONINMKO Ipenopyka 3a dyayha ncrpaxusamwa. IIpso, komadopaTubHa
ayToeTHOrpaduja je [paroleH mnpouec 3a MehyHapojgHe HayqHMKe KOjU pa3MUILbajy O
CBOjI/[M NCKYyCTBMMaA V[HTepHaHI/IOHaHI/IBaLU/Ije, a, CTO TaKO, )'[OHI‘I/ITyI[I/IHa}'IHI/Ija NCTpaXXn-
Baba Koja IIPUMembYjy KOadopaTuBHY ayToeTHOrpadujy 1 ipyre TyOMHCKE METOf0/IOTHje
3HaYajHA Cy 3a pasyMeBambe bYICKUX XIBOTA IPOKUB/BEHNX ¥ ofipeheHOM TpeHyTKY 1
ToKOM BpeMeHa (Nurse et al., 2023). [Ipyro, Brage 1 yHUBep3UTeTI Tpeda [ja yIoxe MHOTO
BpeMeHa 11 GMHAHCUjCKOT KalnTasa ja oM CTyfieHTe U GaKyNITeTCKO 0COd/be IPHUITPeMIIN
3a )KMBOT U CTYAMPaIbe y MHOCTPAHCTBY IIPe BJXOBOT OfIIacKa, Kao 1 3a yApy>KeHuje
pasmuibame n3Meby rp>xaBa Koje je ycMepeHo Ka §07/bMM >KUBOTHUM CTaHAAPAMMA U Ka
pasyMeBamy ,CTBAPHMX UCKYCTaBa“ HACYIIPOT TPXKMUIIHUM BpegHocTuMa. Tpehe, ummpHn
IOJALY HA KOje Ce Ip)KaBe TPEHYTHO OC/Iambajy He YCIEeBajy fia pPacBeT/ie CBAaKOLHEBHA
VICKYCTBa JbYAM. 3aHMM/BMBO je HAIIOMEHYTH, Ha IIpUMep, ja YIIpaBa BICOKOT 0dpa3oBa-
ma Vpcke, TelO OATOBOPHO 3a CITPOBOhebe MOMUTHUKE, Ha CBOjY MHTEPHET CTPAHNIY Kao
IPUOPUTET CTaB/ba CBOjy CTPATernjy MHTePHALMOHAIN3ALIMje, anu 0e3 MjeHOT jeITHOT
u3BelITaja 0 UCKycTBUMa MelyHapogHux cryseHara/paxyaTeTcKor ocodmpa Koju Ou Toj
CTpaTeTryju fanu BepofiocTojHocT. KomadopaTusHa ayToeTHOTrpadmja, 3ajeHO ca [pyruM
duorpadckuM MeTofiamMa, Kao IITO Cy JYOMHCKM MHTEPB)y U eTHOrpaduja, HyAM IIMPOK
PAcIIoH Y 0BOj 00/1aCTH, a/IMt KpeaTopu IONUTUKe MOpajy ia SyAy OTBOpeHu 3a MoryhHocTn
KBa/IMTAaTUBHOT ICTpa)K/Baiba U 3a HEIMMTHEApHE JII/IMCHSI/[je CBAaKOJHEBHOTI XXINIBOTAa. OsBo
3axTeBa IPOMEHY Y ,IIpakTi4Hoj cBecti (Giddens, 1985) y 0de nprkaBe y orneny HaunHa
Ha I(OjI/[ je I/IHTepHauI/IOHaTH/ISaL{I/Ija OCMIIIIJb€HA [ja IPUXBATN XyMaHMN30BaHa CXBaTaiba
VHTEpHALMOHA/IN3al}je Kao Ipolieca 1 JOKMB/bEeHOT UCKYCTBA.

Ykpatko, konadoparuBHa ayToeTHOrpaduja IpefcTaB/ba AParoleHo UCKYCTBO HaMa
Kao ucrpaxusaunma. OHa je mpomyduIa Hallle IpKjaTe/bCcTBO, oMoryhua fydjbe mosHa-
Bambe OHOTa KO CMO, TMYHM pa3Boj 1 moBehasa Halre pasyMeBame Bractute dopde. Victo
TAaKO HAC je HaBe/a Ja ce MpuceTnMo cpehHMX TpeHyTaka Kajja CMO, OKpy)KeHe HallliM
YCBOjeHUM TIOPOAUIIAMa Y YCBOjeH!M OTalIOMHAMa, TOCTa/le CBECHE fla BUIIIE He MOXKeMO
dUTH MCTe Kao MITO CMO d1Jle TIpe Ipecesberba. 3HAYajHO je TO Ja HaM je 0Baj 3ajelHI YK
IIpoliec fie/berba I CTBapama Takohe oMoryhio HoBe yBUfe Y Hallly MCTPAjHOCT U CHATy Jia
ce CyourMOo U IipeBasubemMo BUIIeCTPyKe 13a30Be y TUYHOM ¥ TPOQPECUOHATHOM SKUBOTY.
JIp>kaBe 1 KpeaTopy MOMUTHKA Tpeda 0301/bHO [la CXBaTe OBe 3a30Be I JIa IPUXBaTe HOBE
HaulHe pasyMeBama MHTepHAIMOHAIM3alje, KOjU IIpeBasiIade CTPOro HeonmdepanHe
IPUHIINIIE U TIPeIa3e y eMOTUBHA, CEH30PHA 1 CTIOXKEHA CBAKOJHEBHA UCKYCTBA.
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