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This paper focuses on students’ perspectives on the quality of online teach-
ing and learning environment, created, and organized as a response to the
COVID-19 outbreak, which unexpectedly interrupted the traditional
face-to-face education context and changed the delivery and mode of class-
es overnight. The aim of this research is to gather information pertaining to
students’ learning experience in an online education environment, and to
gain a deeper insight into the nature of online delivery of classes as
perceived by students who had not had any similar learning experience
prior to this newly created educational context. The theoretical framework
of the paper states the latest EU education policies passed as an immediate
and urgent response to the pandemic and its aftermath. This pilot study
relies on a qualitative research which includes the analysis of a corpus of
questionnaires taken by a group of 52 undergraduate students majoring in
English. The main part of the questionnaire is composed of open-ended
questions, and the respondents were asked to write their own answers, thus
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providing a valuable resource for the analysis; the other part relies on one
Likert-scale question measuring the overall attitude of the respondents to
the online learning. The students’ answers are analyzed and classified into
several categories according to their common denominator. Not only do the
results show the students’ opinions related to the benefits and drawbacks
of online delivery of classes, the comparison of online and traditional form
of teaching and learning, types of courses which are more suitable to be
delivered in one of these modes, and the students’ suggestions how to
improve the quality of online classes, but they also shed light on different
aspects of online teaching and its complexities enhanced by social and
psychological factors involved.

online language learning environment; COVID-19 pandemic; students’
perspectives.

INTRODUCTION

232

The academic year 2019/2020 was suddenly disrupted by the out-
break of the COVID-19 pandemic, and educational institutions
responded to this newly created situation in different ways, with
varying degrees of success and commitment. Never before has the
importance of conducting some kind of online teaching and learn-
ing been so obvious and justifiable, and educational systems world-
wide underwent considerable changes overnight switching to
online education environment.

The COVID-19 pandemic has not only accelerated the introduc-
tion of ICT into the area of education at a brisk pace over the previ-
ous months, but also led to the most dramatic changes in the
education system the modern era has witnessed. The pandemic has
emptied classrooms around the globe, stopped the teaching-learn-
ing flow teachers and students were used to, and made all the
stakeholders within education process reach out for new teaching
approaches, methods, and techniques, with the goal of completing
the academic year. It has been estimated that around 100 million
students, as well as teachers has introduced a plentiful number of
novelties into their everyday lives and routines—the novelties they
were only reading about several months ago.?

As the predictions concerning the status of the ongoing pandem-
ic over the coming months and its strong influence on everyday life

3 https://ec.europa.eu/education/news/public-consultation-new-digital-educa

tion-action-plan_en
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do not eliminate the possibility of introducing some lasting chang-
es in the sphere of education, the EU Commission (June 2020)
announced the Guidelines addressing the potential education
forms we all might be experiencing during the 2020/2021 academic
year.*

One of the primary goals of the mentioned document, issued by
the EC, is to shed some more light on the phenomenon and possibil-
ities of blended learning, and to point to the new roles and expecta-
tions of all the stakeholders in the process; though it appears that
the changes are almost inevitable, the paramount need for keeping,
and even improving, the quality of education, as well as for pre-
serving the iconic—social and nurturing role of school, is at the
forefront of all the contemporary thoughts and recommendations.

In response to the new teaching and learning environment,
UNESCO also gave its voice to prioritization of education continui-
ty, and organized the Global Education Coalition, the goal of which
is a strong support of remote education and help for all the partici-
pants of the process.>

In a similar vein, OECD issued a report on education response to
the COVID-19 pandemic— addressing the importance of challenges
which might appear along the path of remote education implemen-
tation. The report illustrated a survey which gathered the respond-
ents from as many as 98 countries around the globe and their
responses to the unprecedented disruption we have witnessed. Fur-
thermore, it pointed out the most salient points to be considered -
e.g., education continuity, assessment integrity, graduation poli-
cies, teachers’ and learners’ wellbeing, computer literacy, curricu-
lar priorities, etc. At the same time, the respondents’ reminiscences
of the previous period (from the moment the crisis affected us on)
revealed that they found it difficult to find the right balance
between online and offline activities, students’ emotional health,
technological infrastructure, etc.®

The main aim of this study is to gather information pertaining to
students’ perspectives and attitudes towards the quality and char-
acteristics of online language teaching and learning environment,
and to gain a deeper insight into students’ learning experience

4 https://www.schooleducationgateway.eu/downloads/Blended%20learning%z2

0in%20school%20education_European%20Commission_June%202020.pdf

5 https://unesdoc.unesco.org/ark:/48223/pf0000373348

¢ https://read.oecd-ilibrary.org/view/?ref=126_126988-t631xosohs&title=A-fra
mework-to-guide-an-education-response-to-the-Covid-19-Pandemic-of-2020
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related to this period. The purpose of this research is to identify
advantages and potential problems of online learning as perceived
by the students with the aim to gain a deeper insight into different
aspects of online language teaching and learning.

THE REDEFINED ROLE OF TECHNOLOGY
IN EDUCATION

234

Integrating technology into teaching-learning processes, at differ-
ent levels, rests on the foundations of a number of EU recommen-
dations; however, a lack of or inadequate equipment, IT
infrastructure, support, and needed computer literacy skills are
obstacles on the path of such integration. Furthermore, it is not
enough to simply add technological infrastructure and thus make
some courses, programmes, trainings and other educational forms
online; “innovations may require more” (Torrisi-Steele and Drew,
2013, as cited in Castro, 2019, p. 2531), which, definitely, would
include pedagogical transformations and redesign of syllabi and
curricula used at institutions around the world. The rich body of
MOOC (massive open online courses) platforms, along with OER
(open education resources) databases could be seen as facilitators
and factors which could pave the way for more effective utilization
of online instructions at different levels of education, but it appears
that, prior to the pandemic outbreak, they had not reached their
full potential; moreover, not long ago, back in 2015, the reports
showed that 58.7 % of higher education institutions in the USA did
not plan to introduce any MOOCs in the foreseeable future (Allen et
al., 2016, p. 6), as they believed that the issues of accessibility, costs
and legitimacy were yet to be addressed.

In this respect, it is worth noting that blended learning is not
regarded as a new phenomenon anymore; institutions have been
relying on its potential for decades, and its implementation has
been supported by a number of sources, aimed to assist both expe-
rienced teachers and novices, embarking on the usage of technolo-
gy in their classrooms (one of the most influential being the one by
Sharma & Berrett, 2007). Its primary characteristic is a simultane-
ous combination of face-to-face and online instruction - over the
previous decades, blended learning proved to be successful and
applied in courses in a number of countries around the globe (e.g.,
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China, Canada, Russia, Australia, Germany, the UK, etc. Hockly,
2018, p. 98). A report from 2016 stated that around 5.8 million stu-
dents in the USA were exposed to online teaching and learning
methods (Yen et al., 2018, p. 2142).

Then again, despite the fact that much happened over the course
of several years in the ICT field - and the fact that deploying online
platforms and tools does require time, investments, as well as ade-
quate support for all the participants (Castro, 2019, p. 2542), it
seems that we have all recently become dependent on ICT—without
any proper preparation. The unstoppable changes taking place in
the field of technology constantly remind us of the need to update
ourselves on the recent trends and needs.

Given the fact that the Covid-19 pandemic is an ongoing era—we
are still making continuous and strenuous effort to familiarize our-
selves with all its traits and draw some lessons we can rely on in the
future. Undisputedly, the experiences and challenges students and
teachers have undergone in the meantime are yet to be discussed in
the future, but the voices illustrating the issue at the moment agree
that the educational environment we currently live in has signifi-
cantly altered our roles (Huang et al., 2020), which, as such, ask for
an activation of creativity on the part of all the participants in the
process’. In addition, the research evidence in the area, though
scarce and dominantly characterized by a plethora of guidelines, is
pointing to careful attention we should pay to assessment, teacher
presence, and design in online learning (Rapanta et. al., 2020,
pp- 22-23), as well as the fact that professionals coming from differ-
ent spheres of human endeavor should join forces (Jandrié, 2020, p.
234) in overcoming the challenges we have been exposed to.

THE CONTEXT AND METHODOLOGY
OF THE RESEARCH

What educators and students faced at the beginning of spring 2020
was a mere leap into the unknown—and left no space for blending.
During the winter portion of the academic year, all the respondents
participating in this research were engaged in traditional,
face-to-face teaching. At the beginning of the summer term (the
very end of February 2020), they managed to attend traditional,

7 Further reading: Ferdig et al., 2020
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classroom-held lectures for two weeks - when the pandemic out-
break resulted in the closure of educational institutions. Student
satisfaction and comparison between two forms of instruction—
face-to-face and online was measured via Student Opinion Ques-
tionnaire (SOQ), administered to a group of 52 students, aged 19-26,
all four years, studying the English language and literature at the
University of Singidunum in Belgrade. Language students were
chosen to participate in this study because language learning is
grounded in social interaction (Hellerman, 2008, p. 2), which is
challenged by the online learning environment because it is not the
same as face-to-face classroom (Hoffman 2010, p. 100). The
respondents anonymously gave their answers to a set of questions,
which were delivered online, administered through the Google
Forms app, and the goal of which was to compare and contrast two
learning environments they had previously familiarized them-
selves with.

Although being very skillful at using ICT, the students had not
been engaged in online learning modalities prior to the closure of
classrooms, a mere “educational experiment” (Pu, 2020, p. 3) we
faced in March. On a positive note, all the participants in the pro-
cess, i.e., both teachers and students proved to be very responsive
when it comes to the major change of direction for education on a
global scale. Apart from using a learning platform (course manage-
ment system, CMS) for the distribution of PPTs, illustrating lecture
notes, and handouts, which has been a part of the university prac-
tices for years, in the new virtual learning environment (VLE), stu-
dents and teachers primarily relied on an online communication
platform, which enabled them to bridge the gap - prior to tradi-
tional classrooms reopening.

The questionnaire the respondents took consists of two sets of
questions. The first set comprises five open-ended questions
devised with the aim to explore students’ opinions and perceptions
related to online learning, its advantages and disadvantages, how
they perceive online learning environment compared to a tradi-
tional delivery of classes in a classroom, and suggestions how to
improve the quality of online lessons. The main reason why the
researchers opted for open-ended questions was to motivate stu-
dents to think critically and reflect upon their own learning experi-
ence, using their own thoughts and ideas expressed with their own
choices of unrestricted, unlimited words, not previously predeter-
mined by the examiners. Questions devised in such a way also pre-
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vent the occurrence of a potential risk of students being influenced
by the choice of words representing examiners’ knowledge and
preconceived ideas of the characteristics of online teaching and
learning and its various aspects. More importantly, the answers to
these questions have the potential to cast some new light on the
nature of the issue of online leaning and illuminate it better, help-
ing teachers obtain a deeper insight in the complexities of teaching
and learning, which is even more amplified by various changes
affecting society in a more general context.

The answers to these open-ended questions are analyzed induc-
tively and categorized, and in certain instances subsequently sub-
categorized, into groups sharing some common denominator.
Some questions had clearly defined categories, such as stating
advantages and drawbacks, or giving preference to one form of
teaching context, while some categories described in the analysis of
the students’ answers were formulated by the researches based on
the characteristics of the answers—expressing positive or negative
attitude, cognitive, affective, or social aspect of learning. These cat-
egories and subcategories of answers are represented in tables
(Table 1-5), and the findings subsequently discussed, providing the
research topic with a varying layers of concern.

Another part of the research relies on the Likert-scale question
measuring the overall attitude of the respondents to the online
learning, and it comprises the question “Online teaching and learn-
ing has met my expectations”. Although the question was broadly
formulated, its aim was to inquire the affective aspect of students’
perception. In order to ensure a midpoint and thus make it easier
for students to come to a more objective answer, we opted for a
5-point scale, 1 being the most favorable, and 5 the least desirable
experience.

The number of open-ended questions is limited to 5 because the
researchers expected the students to have sufficient focus span to
provide thorough and comprehensive answers indicative and
resourceful for a qualitative and conclusive discussion. The main
findings of the research primarily rely on the analysis of the
answers to the open-ended questions, and the only close-ended
question supplements these quantitative data gathered from the
first set of questions with an overall attitude summarized in simple
terms, which can serve as some form of conclusion. The compari-
son of the results reinterprets the data and provides a better
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understanding of students’ needs and attitudes towards online
learning context.

RESEARCH RESULTS AND ANALYSIS

The first open-ended question asked the students to reflect upon
their online experience during the last three months of the aca-
demic year 2019/ 2020, and to describe the quality of the online lec-
tures they had attended using the most appropriate and precise
adjective(-s) they would attribute to them. The average number of
adjectives the students wrote in the questionnaire amounts to
three, and according to their semantic features, the adjectives the
respondents used could be classified into categories which share a
common denominator referring to the quality of the classes in gen-
eral, students’ feelings, accessibility and innovation. Table 1 shows
these categories and the examples provided by the students,
arranged from the most frequently used, with the number in brack-
ets denoting how many times they occur in the answers.

CATEGORY

ADJECTIVES THE RESPONDENTS USED

ADJECTIVES REFERRING | well organised (4), professional (4), excellent (4), focused (3), timely
TO THE QUALITY OF | (3), clear (3), great (3), demanding (2), extremely productive (2),
CLASSES IN GENERAL (75)| amazing (2), brilliant (1), wonderful (1), superb (1), tedious (1), dif-

efficient (16), engaging (8), motivating (6), concise (5), dynamic (5),

ficult (1)

ADJECTIVES REFLECTING | interesting (16), fun (10), enjoyable (7), boring (1)
STUDENTS’ FEELINGS/
INTERESTS IN THE
CLASSES (34)

ADJECTIVES DENOTING | accessible (12), convenient (8)
ACCESSIBILITY (20)

ADJECTIVES DENOTING | innovative (6), modern (5), contemporary (3), advanced (2), cool
INNOVATION (19) | (1), unique (1), eye-opening (1)

TABLE 1:  ADJECTIVES THE RESPONDENTS USED TO DESCRIBE THE QUALITY OF ONLINE LECTURES ( [TPHIEBU
KOJE CY UCITUTAHMIY KOPUCTWJIM 3A OITMC OHJIAJH HACTABE)

238

The second question asked the students to write about the bene-
fits and risks of online lectures; their answers are summarized in
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the Table 2, and the number in brackets denotes how many stu-
dents wrote similar answers, formulated in different sentences, but
having the same propositional value.

STUDENTS’ RESPONSES ILLUSTRATING THE MAIN IDEAS

- It saves my time. I don’t waste time on public transport. (37)

- The lectures are easily accessible. (28)

-1 can listen to some more problematic parts of the lecture once again, or if I
missed the class, I can go through the lecture on my own. (20)

- We can be more productive. (5)

- We can improve our IT skills. (3)

- As an employed student, I can either participate in an online lecture, or
BENEFITS |watch the recorded material later. (3)

- We can improve our self-discipline and self-control. (2)

- We can study and participate regardless of our place of living. (2)

- It is safe, especially nowadays, during the pandemic. (2)

- We can improve our online communication and collaboration. (2)

-1 can drink coffee or have some other refreshment (it helps me concentrate).
I am also more relaxed, and I'd say more enthusiastic to study and to partici-
pate in lectures. (1)

- Less interaction (14)
- A lack of attention. It was difficult to maintain attention all the time. (7)
DRAWBACKS | - A lack of face to face communication (5)

/+CD - The problems with the Internet connection (4)
POTENTIAL |- A lack of peer interaction (4)
RISKS - Not immediate response (I felt uncomfortable to ask something online), so it

happened at times that I needed clarification and misunderstood some parts of
the lecture. (1)

TABLE 2: STUDENTS’ RESPONSES RELATED TO THE BENEFITS/ DRAWBACKS OF ONLINE LECTURES
(O,E[FOBOPI/I CTYOEHATA Y BE3U CA TIOSUTMBHMUM Y HETATUBHMM CTPAHAMA OHJIAJH HACTABE)

Having evaluated online lectures with the key words (adjectives),
and through a more thorough reflection upon the advantages and
problems they faced in their own online learning experience, the
students were asked, in the third question, to compare traditional,
face-to-face with online lectures. The analysis of the answers shows
there are three general sentiments present among the respond-
ents: 15% of the students give advantage to online lectures over tra-
dition delivery of classes, half of them still prefer traditional to on-
line lectures, while almost 35% do not prioritize any of these and
consider both as valuable modes of delivery, seeing no essential dif-
ference in terms of the content delivery and the quality of lectures,
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but rather perceive difference resulting from the very conditions
wherein the lectures are given. The Table 3 shows the commonest
answers the students wrote, classified into these three categories,
and the arguments for their preferences; the number in brackets
refers to the number of students who used a similar answer/ argu-
ment, with the same propositional value, only formulated in differ-
ent words.

CATEGORY

STUDENTS’ ANSWERS ILLUSTRATING THE CATEGORY

THE SAME
STATUS (18)

- For me everything is the same, except that we are not together in the class-
room, but still we get to learn and ask everything that we are not sure about.

TRADITION

- Traditional classroom learning is more interactive.

- In my opinion, traditional learning is always the most favourable and effective
method of learning. However, online learning is a wonderful alternative.

- I believe that non-verbal communication is as important as verbal communi-
cation.

- Traditional is better when it comes to communication and especially body lan-
guage, understanding every uttered word, being able to make friends, and to

A
L OVER study together.
ONLINE . . .
LECTURES |~ 2 less personal experience in online.
(26) - When online things move at a faster pace whereas in the classroom we have a

little more time to think and do work.
- In traditional classroom learning, students feel more natural to participate
and express themselves/ traditional classes are more suitable for the real life.
- 1find it really hard to concentrate during the lectures and to find motivation
and energy to do what is expected of me, like homework. I've gotten really lazy.
- feel more at ease to speak up in the classroom then during the online lecture.
- Regarding online classes, I would probably take notes on my laptop when in
classroom I can get easily distracted.

ONLNE | As@ shy person, I would like to point out that I have been more active during

OVER online lectures.
- This has a positive influence on my concentration since I am unable to hear
TRADITIONA . 1 .
background noise and students who are unwilling to participate cannot be
L LECTURES . i
®) heard when chatting to their friend.

- Online classes give me more time to myself as I do not waste time on transport.
- Online learning keeps us accountable. In traditional classroom learning we
may get tired of all day classes and have smaller attention span.

TABLE 3: STUDENTS’ RESPONSES TO THE COMPARISON OF ONLINE AND TRADITIONAL LECTURES
(OZroBOPY CTYZEHATA Y BE3U CA TIOPEBEIEM TPAJULIMOHAJIHE U OHJIAJH HACTABE)

240

Since all the respondents are undergraduate students majoring
in English, with much experience related to learning all language
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skills, literature and linguistically oriented courses, they were
asked, in the fourth question, to evaluate which courses are more
suitable for traditional delivery and which courses would students
gain from more when organized online. A number of students re-
plied that the online lectures provide a more effective environment
for the development of any language skill or learning any subject
matter, but none of them explicitly stated the name of the course,
they just expressed this general opinion with no example or argu-
ment to support their stance. The majority of students (75%) ex-
plicitly replied that both traditional and online lectures are effec-
tive for language learning; anyhow, some of them added that for
some courses, traditional learning environment could be more
suitable. The Table 4 shows which courses appear in the answers,
and the number of students who wrote them. The main reason
which supported their opinion, if stated in the answers, was the
lack of face-to-face communication (referring to language skills), or
the complexity of the subject matter per se.

COURSES FOCUSING ON

ALL LANGUAGE SKILLS (12)
LANGUAGE SKILLS — GENERAL

LANGUAGE SKILLS -

SPEAKING SKILLS (10), TRANSLATION (9) WRITING SKILLS (6)
PRODUCTIVE SKILLS

TABLE 4:  STUDENTS’ RESPONSES TO THE QUESTION WHICH COURSES COULD BE MORE EFFECTIVE
IN TRADITIONAL CLASSROOM ENVIRONMENT
(O,Ell" OBOPU CTYEHATA HA ITUTAKE O ITIPEAMETHMA YWJA PEAJIM3ALIMJA MOXE BUTU
E®MKACHHUJA Y TPAJULIMOHAJTHOM OKPY)KEH)Y)

The last question asked the students to come up with their own
ideas and thoughts on successful online teaching, and to write
down which criteria should be met in order to accomplish it. This
question was done by almost 60% of the respondents, while the rest
of them either left the blank space or wrote ‘I wouldn’t change any-
thing’ or ‘Everything was fine’, providing no specific suggestion.

The analysis of the answers shows that the students were con-
cerned with two main aspects of teaching - the quality of the deliv-
ered content and class management on the one hand, and the use of
ICT on the other, and their answers were classified accordingly.
These categories are shown in the Table 5, with the examples for
each criterion and the number of students who gave similar
answers.
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CRITERION

Students’ responses illustrating the criterion

THE QUALITY OF
THE LECTURE
(CONTENT,
MANAGEMENT,
DELIVERY) (12)

- well-prepared, well-organised, good time management

- engaging for all students

- well-established both teacher-student and student-student interaction
- creative, useful, comprehensive, interesting

- clear instructions

- additional learning material

A HIGH
STANDARD OF
TECHNICAL
SUPPORT (18)

- a variety of educational applications
- a high quality of PPT presentations

- a good quality of sound and video

- user-friendly software

TABLE5: STUDENTS’ RESPONSES RELATED TO CRITERIA FOR A SUCCESSFUL ONLINE LEARNING ENVIRONMENT
(O,Z[FOBOPI/I CTYJEHATA Y BE3W CA KPUTEPUJYMUMA 3A YCIIEIIHO M3BOBEE OHJIAJH HACTABE)

The last question was devised to assess the respondents’ atti-
tudes towards online teaching and learning environment based on
their own three-month experience, and it was given in a form of a
closed-ended Likert 5-point scale question. The results are present-
ed in the Chart 1.

DISCUSSION

242

Although the scope of the questionnaire is limited to six questions,
and the number of the respondents represents a small group
appropriate for a pilot study, the analysis of the answers the
respondents wrote yields some consistent patterns which are
repetitive throughout the entire corpus, highlighting some impor-
tant aspects related to the students’ attitudes towards the nature of
online lectures. Furthermore, the open-ended questions opened
the unrestricted space for some answers which cast light on vari-
ous aspects of teaching, analyzed below.

The commonest adjectives the respondents used to describe the
quality of the online lectures they had attended for three months
indicate how important time management and efficiency, as well as
personal feelings attached to learning experience are for the 21%
century students. Prioritizing innovation in teaching also emerges
as an important factor for the students, because almost 40% of the

MARIJANA M. PRODANOVIC, VALENTINA M. GAVRANOVIC



PERSPECTIVES ON THE NEW EDUCATIONAL ENVIRONMENT IMPOSED BY THE COVID 19 OUTBREAK

respondents used some adjective containing the semantic feature
‘new, novelty’.

Other questions from the questionnaire also contribute to creat-
ing a better insight into what students expect from not only online
classes but also from traditionally organized lessons. The answers
to the question related to benefits of online learning to a great
extent coincide with the adjectives the students provided to
describe the quality of online lectures. More than 70% of the stu-
dents stated that the most beneficial aspect of online teaching
relates to time saving, and more than half of the respondents stated
that online teaching provides accessibility as an advantageous
characteristic. This argument is in compliance with the strategy of
EU education policies, which emphasize lifelong learning and
mobility as the main objectives to be pursued. The answers provid-
ed in this section of the questionnaire also illuminate some impor-
tant aspects which should be taken into consideration, and these
refer to safety, the possibility to develop crucial 21° century skills
and literacies - digital literacy, IT skills, online communication and
collaboration, creativity and critical thinking skills.

A social aspect of learning appeared as an important factor with
over a half of the respondents, who replied that the main disadvan-
tage of online learning lies in the lack of interaction, either
between the teacher and the students or among students them-
selves, and face-to-face communication was emphasized as a rele-
vant form of interaction. Another drawback stated in the responses
refers to a difficulty experienced by almost 14% of the students to
maintain attention during a lecture. These results are in compli-
ance with the EU Commission analytical report, illustrating the
influence of technology on students’ empathy, as well as their
attention capacity (Flecha et al., 2020). The report points out that
context, along with content selection, undoubtedly affects the
mentioned phenomena, but that empathy is more prominent on
occasions when the chosen activities are of prosocial nature, i.e.,
rooted in the principles of a dialogue.

The comparison of traditional and online learning, and the
examples and arguments given by the students to support their
opinions at the same time confirm, but also deepen and clarify
many statements already made in the previous three questions.
Namely, those who gave advantage to online learning emphasize
accessibility, efficiency and time saving as the key beneficial char-
acteristics, while, on the other hand, those who prefer traditional
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to online learning point out the importance of social aspect of edu-
cation and interaction. However, this question yielded some
answers which illuminate the issue better and provide a deeper
insight into the complexities of teaching and learning, no matter in
what context they are carried out. In the first place, psychological
aspect of learning arises as a relevant factor, and shows that inter-
action for some students, particularly the introverts, is better real-
ized in an online environment, which helps them express
themselves freely and be more active in classes. Another aspect
perceived differently is attention - for some students, traditional
classroom face-to-face environment is distracting, and they man-
age to maintain concentration when these classes are delivered
online, while others can focus better in the traditional education
context. Some students believe that online learning helps them
develop self-discipline and responsibility, while there are also
those who stated that, even though online environment is conven-
ient and comfortable, it made them lazy and lose track of their
duties.

Many students think that courses focusing on the development
of both perceptive and productive language skills could be more
effective when realized in a traditional setting, as, in their opinion,
all language skills imply some more personalized type of communi-
cation and interaction (including both linguistic and paralinguistic
features).

The students’ suggestions for a more successful online learning
experience, besides the common answers related to the quality of
teaching in general (described as well-prepared, well-organized,
engaging, creative, implying a variety of materials) include ideas
related to a high standard of technical support, which indicates
that the demands of a 21% century student have been changed, and
to a high degree influence their attitude towards the quality of
teaching and learning.

The last question of the survey, formulated as a close-ended
Likert 5-point scale question, although restricted as an instrument
for a more comprehensive conclusion, with its objective scale
expressed in numbers added to the overall positive attitude of the
respondents towards their online learning experience.

CONCLUSION
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As a result of the COVID-19 pandemic, educational systems have
undergone abrupt changes in terms of switching from traditional,
face-to-face teaching to an online environment, and this shift hap-
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pened almost overnight, being sudden not only for educational
institutions and teachers, but also for students who were not pre-
pared for a newly created learning context beforehand. This study
focused on the experience of a group of undergraduate students
majoring in English after three successive months of online learn-
ing, and draws upon conclusions based on their answers to a survey
examining their opinions on different aspects of online learning,
and encouraging them to critically reflect upon the quality of the
online lectures. The main purpose of this study was to gain a better
insight into the characteristics of online teaching and learning, and
to pinpoint the areas which need to be improved. However, this
study focused on a small group of respondents, which makes the
research restricted in its conclusive remarks and final directions of
systematic action.

The overall attitude of the respondents towards online teaching
and learning experience is rather positive, and the answers to all
questions unanimously contribute to this sentiment. However, the
results of the research confirm that such mode of learning “repre-
sents a naturally evolving process from traditional form of learning
to a personalized and focused development path” (Thoren, 2003,
p.5), and it offers many possibilities still to be exploited. The
insights gained in the research can be taken into consideration
while preparing any form of classes meant for generations of stu-
dents who are digital natives and whose needs and learning habits
are changing the educational context, but also for comparison and
contrast with similar experiences of learners from the country,
region, or some other parts of the world. Still, although the interest
in online teaching and learning is growing, the body of evidence
related to the online language teaching and learning imposed by
the outbreak of Covid-19 is still scarce, and the new insights and
comparisons are to be created with new research papers and inves-
tigations.

These results of this pilot study can be used as a groundwork for
further investigations which could overcome the defects in terms
of methodological restrictions and the number of respondents. The
direction of a more thorough and detailed study would be to incor-
porate a more representative research sample including students
from different universities studying different languages, as well as
a bigger corpus of more questions of both open-ended and
close-ended type, so as to avoid repetition of the same or similar
answers, and to reach a more comprehensive conclusions.
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MAPUJAHA M. [IPOOAHOBUR
BAJIEHTUHA M. TABPAHOBUR

YHMBEP3UTET CUHTUAYHYM
CTYOWJCKHY ITPOTPAM: AHTJIMCTHUKA

CAXETAK

OHJIAJH HACTABA: CTABOBU CTYJEHATA AHIJIUCTUKE Y BE3U
CA HOBUM OBPA30BHWM OKOJIHOCTUMA HAMETHYTUM ITAH-
JEMUJOM BUPYCA KOBUJ 19

Maxo je mprMeHa NHGOPMAIMOHO-KOMYHHKAL[MOHIX TEXHOJIOTH-
ja Beh mernieHrjama mprcyTHA y HACTAaBH, Y PasIMIUTUM MaHNeCcTa-
Ijama 1 odIMLMIMa, TeK Cy ce u3dujarmbeM MaHAeMuje KOBUA 19 y Imy-
HOM CBeTJy IIOKasaje MPeJHOCTM U MOryhHOCTM Koje OHJajH
HacTaBa Ipy’Ka, Kao U 13a30BHU ca KOjuMa Cy ce 00pasoBHE MHCTUTY-
nuje cyouwsie. [lannemyja je M3HeHala IIpeKVHyJ/Ia HaCTaBy Koja ce
V3BOJIWJIA Y TPAULIMOHATHOM OKPYXKeY, a 00pasoBHe UHCTUTYLIWje
IIMPOM CBeTa Cy Ha OBy HOBOHACTajly CUTYyallljy pearoBaje Ha pa-
3JIMYMTE HauMHe U Ca Pa3IM4YUTUM CTeIIeHOM ycIlexa. EBporicka yHu-
ja, OIIHOCHO, IeHa TeJa Cy, OBUM IIOBOZIOM, OJMax CIpoBesia dpojHa
HCTpakrBaba Koja Cy pe3yJIToBala HU30M IIPOoIKca U MpernopykKa Ko-
juMa ce kperpasa HOBa 0dpa3oBHa TIOJUTHKA Koja je IocTaa peast-
HOCT, M Y CKJIafly ca KOjOM CBe 0dpa3oBHE MHCTUTYLMje Tpeda /1a ria-
HUpajy cBoje dynyhe xopake 1 0AroBope Ha ATy CUTYaL)y.
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KJ/bYYHE PEYU:

OBa MUJIOT-CTyuja ce daBU NCTPAXKMBAbEM KapaKTePUCTHKA OH-
JIajH HacTaBe Kpo3 NPM3My CTaBOBa CTyZeHaTa OCHOBHUX CTyZAUja
AHIJIUCTVIKE, KOjU Cy TIOCTIe/iiba TPU Mecela akazieMcke 2019/2020.
rOZiVHe aKTUBHO y4eCTBOBA/IA Y HACTaBU Y OHJIAjH OKPYXKewbY, U3He-
Ha/la OpraHM30BaHOM Kao OJrOBOP Ha HOBOHACTaJ/ly NaHIEeMUjCKy
CUTYyaLUjy, Koja je HeOUeKMBaHO IIPeKUHYy/Ia TpaJAULMOHAaHA KOH-
TEKCT 0dpasoBama U IPeKo HONU ITPOMEHMIIA MOZEN U OKPYIKEEhEe
IpeZlaBama 1 HacTase. L[1/b OBOT CTpaXKMBama je Jia IpecTaBu I110-
ZlaTKe KOjU ce 0OIHOCe Ha MCKYCTBO yuera CTyZleHaTa y OHJlajH odpa-
30BHOM OKPYXKeIbY, Kao U [ja IPY’Ku d0JbY yBUJ Y IPHPOLY U Kapak-
TEePUCTHKE OBe BPCTe HacTaBe, OHAKO KaKo je BUJZe CTYJEeHTHU KOju
paHMje HUCY MMaJli CJIM4YHa MCKYCTBa y4yewma. CIIpoBeleHO MUCTpa-
’KMBarbe 3aCHMBA Ce Ha KBAJUTAaTUBHOM METOZLY 1 00yxBaTa aHa/IH-
3y KOpIlyca YIIUTHHUKA KOjy je pafiiia rpyma of 52 CTyZleHTa OCHOB-
HUX CTyAuja. YIUTHUK je HajBehuM mesioM cauumseH O MMUTarba
OTBOPEHOTr THUIIA Y KOjMa Ce OJl UICIUTaHMKa TPaXKUJIO [ja HaIllULLy
OZITOBOpPE CBOjUM pedrMa, de3 IIPpeTXOqHO ITOHYheHUX onLuja, YrMe
je odesdehen Bpeman u doraT maTepwujan 3a aHanmmsy. [pyru meo
YIUTHHUKA YMHU IUTamke KOje Mepy ONLITYA CTaB UCIUTAaHMKa ITpemMa
KBaJIMTETY OHJIAjH HaCTaBe YMju Cy 1e0 OWJIH TpU Mecelja de3 IpeKu-
Ila ¥ 3a Koje je xopumheHa JINKepTOBa CKaja IpoleHe. OAroBoOpU
CTyZleHaTa Cy aHa/JIM3UPaHU U KIaCUPUKOBAHU y HEKOJIMKO KaTero-
pyYja mpemMa CBOjeBpCHOM 3aje JHUYKOM MMEHUTEsbY. PesysraTy uc-
TpaXKvBama yKasyjy Ha MULL/beHa CTyZieHaTa y Be3r ca HEeKOJIUKO
acrieKaTa OHJIajH HacTaBe: IIPeJHOCTH U HeZocTaly, nopeheme ca
TpaAULMOHATHUM 0dpa30BHUM OKPYIKEHEM, PEMETH KOjH CY II0-
TOJHUjU [a Ce U3BOAEe Y TPaAULIMOHAJHOM, OIHOCHO OHJIAjH OKpPY-
xewy. CTYIeHTH Y OATOBOPMMAa HaBOJE M aclleKTe OHJIajH HacTaBe
KOje cMaTpajy pUOPUTETHUM, ajlv, TaKohe, U IIpeJyiore Kako ce Taj
od/IMK HacTaBe MOXKe YHAIpeAuUTH. Pe3y/nTaTH HCTpaXkuBama He
caMo [ja UCTUYY MPeAHOCT U MaHe OHJIajH HacTaBe Beh ykasyjy u
Ha pas/IM4uUTe aclieKTe 1 CJI0XKeHYy IPUPOoJly HacTaBe YOIIIITe, y K0joj
COLIMOJIOIIKY M IICUXO0JIOWIKU GaKTOPX MMajy BeoMa BaXKHY YJIOTY.

y4eme je3uKa y OHJIAjH OKpYyXXemy; aHfeMUja KOBUJ 19; CTaBOBU
CTyZleHaTa aHIVIICTHKe.
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