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Abstract. The aim of the study is to analyze the perception of
media literacy of educational community (high school and
college students, higher educational population and masters
of science) using a combination of qualitative and quantitative
research methods. The survey was conducted during 2021.
Technique of interview was used on a sample of 120 partici-
pants about participants’ perceptions of media literacy. Total
107 participants gave complete responses, and the results are
evaluated based on established categories according to the level
of accuracy of answers. Categories are formed according to
content analysis and cross-referenced with socio-demograph-
ic characteristics. Having in mind a favourable educational
structure of the research sample, the starting thesis is that re-
spondents will have a clear understanding of media literacy.
The results indicate that the majority of participants properly
perceive media literacy in terms of critical reflection of media
content, but not as the ability to produce media content as an
essential characteristic of participatory culture, which leaves
space for improvement and development of a productive coop-
eration of media users, as the inevitable trend of modern, me-
dia-driven society. The qualitative nature of this study enabled
the recognition of diverse and deeper categories of phenomena
of media literacy in current scientific knowledge. This qualita-
tive approach of the comprehension of media literacy provided
insights that are valuable as theoretical contribution, but are
first and foremost a precious asset for the creators of media
policy, especially for media education strategies.
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Introduction

Revolution of the internet caused by the introduction of Web 2.0 is linked with
the economic, social, and political expectations (the term Web 2.0 means a new
internet generation that opens far higher levels of participation and interac-
tion of Internet users, compared to the previous internet generation). Active
users jointly use, revise, modify, organize, create, and spread information and
knowledge on the internet. Their role is evolving from passive consumers of
information to active participants and creators of media content. Technological
optimists are suggesting that the immediate participation of a large number of
competent media users achieve the effects of collective intelligence, as a con-
sequence having emergence of the so-called participatory culture.

However, media also show ambiguity. Never before has mankind had the
chance to collect, process, and transmit this much information; on the other
hand, the wealth of information resources and technology are often used as an
instrument of social power and manipulation. Media inform, entertain, and ed-
ucate us, as well as persuade, indoctrinate, guide towards wrong judgments and
actions, and even intellectually pollute us. Along with Chomsky (2002), many
media critics warn of the danger of media manipulation and indoctrination
(Castells, 2018; Marwick & Lewis, 2017; Winn, 2017; Derakhshan & Wardle,
2017; Ambrozy & Sokolovskad, 2018; Mazarr et al., 2019; Bradshaw et al., 2021).
Growing up in the mediatized society and in digital, interactive relationships,
includes the dimension of alienation and dissociation. This technological change
is perceived by technological pessimists as a kind of socio-psychological threat
(Siegel, 2008; Helprin, 2009; Carr, 2010). In fact, the risk of negative effects of
media which cyber pessimists warn about occur if the audience is not competent
to use media for their own purposes (and not for someone else’s), aware of the
presence of prejudice, lobbying, and propaganda in media content, possibilities
for abuse of personal data, invasion of privacy, etc.

One of the basic solutions to these dilemmas lies in strengthening the me-
dia literacy, as the users’ ability to use media in order to fulfil one’s own aims:
informing, using, critically reflecting on, and communicating the information
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in contemporary, mediatized world. Media education is becoming a strategic
priority of many national and international public media policies. Namely,
media literacy is considered as the ability to find and evaluate information,
connect and cooperate with others, create and share media content, i.e., to use
media strategically to solve problems and achieve personal, professional, and
social goals (Hobbs, 2010; Grech, 2014, p. 79; Carretero et al., 2017; Bulger &
Davison, 2018; Yanarates, 2020). While the creation and dissemination of media
content become more decentralized and the role of users far more proactive,
media literacy also evolves from the ability of competent usage of media con-
tent to competent creation of media content. All this reflects a strong need for
a strategic approach to media literacy (ML) through the creation of national
and international public media policies.

Authors such as Klein (2009), Arsenijevi¢ and Andevski (2015), Mihajlov
Prokopovi¢ (2018), and Yanarates (2020) point out that ML is extremely impor-
tant for the following reason: the priceless value of users’ media participation
can be projected on social engagement, expressing and polarizing of public
views. It becomes too precious a resource to be left neglected. Therefore, ML is
becoming an important social topic in recent decades and the focus of various
national and international educational policies (Buckingham, 2003; Jenkins,
2006; Howard et al., 2021), and thus a wide interest and research area in a field
of media education have been opened. However, comprehensive studies of this
phenomenon in the world are scarce, as the research methodologies are still in
the process of development and reshaping. In this sense, this paper presents an
interesting contribution to the theory of media as qualitative research of a media
users’ comprehension of media literacy. It provides systematised media users’
point of view on the phenomenon of media literacy. Therefore, this qualitative
approach of the comprehension of media literacy provides results that can offer
useful insight to practitioners and theoreticians, and a precious asset for the
creators of media policies, especially for media education strategies.

Contemporary Media Literacy

Contemporary views of media literacy imply the inclusion of technical, re-
search, and social competencies. Emphasis is placed on the possibility of critical
‘reading’ of critical understanding of contents that media convey and the devel-
opment of personal communication skills for “active participation in society”
(Matovi¢, 2011, p. 54). This quality of active participation in the modern media
driven world becomes as important as the quality of critical thinking (Bruns,
2007; Van Dijck, 2009; Chan et al., 2021). In this way the phenomenon of ML
has become a question of public policy and democratization of society, and
ultimately qualified by the National Leadership Conference on Media Literacy
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in 1992 as “the ability to access, analyse, evaluate, and create media in a variety
of forms” (Aufderheide & Firestone, 1993, p. 6).

Such a dynamic and holistic understanding of media literacy indicates that
it is not a product but a process of continues learning and adaptation. Media
literacy need to be aligned with changes in social, economic, and technolog-
ical circumstances affecting the media. Therefore, instead of the final result,
it forms a continuum of literacy that extends from mere informing, through
understanding, using and evaluating media, to ability to communicate through
creation of new media content for active participation in society.

When it comes to the research studies, Buckingham (2003) and Literat
(2014) point to the lack of an appropriate methodology. Studies conducted
so far were mainly oriented on specific areas: the measurement of ability to
understand textual and audio-visual media content (Rosenbaum, 2007; Phang
& Schaefer, 2009) or the assessment of effectiveness of ML enhancement pro-
grammes (Gonzales et al., 2004; Phang & Schaefer, 2009; Erdem & Eristi, 2022).
Few quantitative studies developed a more comprehensive approach, by exami-
nation of users’ understanding, critical reflection, and creation of media content
(Literat, 2014; Hallaq, 2016). Hence, there is a need for deeper understanding of
media literacy in practice that necessarily combines qualitative and quantitative
research methods.

Research Methodology

The research focuses on perception of ML of the representatives of educational
community (high school students, university students and individuals with
bachelor, and master of science degrees). Research was conducted in Serbia
on a sample of 120 respondents. During the interview, participants were asked
to give their own definition of ML. The aim of this study is to analyse how the
users perceive media literacy, primarily with the combination of qualitative
and quantitative research method. In doing so, the above considerations are
taken as a reference framework, which view media literacy as a continuum of
literacy that extends from mere informing, through understanding, using and
evaluating media, to ability to communicate through the creation of new media
content for active participation in society.

The education population was selected with the intention of painting
the future civic, democratic, and digitized society, the population that should
provide leadership in the world of application of new media. Out of the 120
participants in the research, 107 of them have given complete responses that
are analysed for the purposes of this study. The technique of an interview was
selected for this research, which helps participants to express their views and
allows the transformation and reflection of their opinions. Transcripts are
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analysed by applying open coding, segmentation of the data into initial codes.
Categories are formed to group these initial codes in a thematic, logical, and
consistent way. After analysing the presence and nature of these categories,
which provide rich, but also complex image of perceptions of ML, a number
of groups have been discussed in which these categories can be categorized for
easier understanding of the research results.

Research sample. As previously mentioned, 120 individuals have partici-
pated in this research, 107 of which provided a complete answer. Four possible
groups of participants are defined by level of education, and after clarification
of answers, a relatively uniform structure of all groups was accomplished.

Table 1. The structure of research participants by education levels

The area of education| H&S NS E&T | Total number
Level of education of participants
High school student 10 9 8 27
College degree 12 6 7 25
University student 13 8 9 30
Master of science degree 11 3 11 25
Total number of participants 46 26 35 107

H&S - Humanities and social sciences; NS — Natural sciences; E&T - Engineering and technology

Education area is a variable worthy of consideration as it represents and
defines reasoning and thinking. Therefore, three fields of education are covered,
humanities and social sciences (H&S), natural sciences (NS) and engineering
and technology (E&T). A higher number of complete responses from the in-
terviews came from participants of socio-humanistic orientation, while the
smallest part was provided by participants with natural sciences backgrounds.
This is a reflection of the structure of profiles in higher education as well as of
the willingness of respondents to cooperate, how the H&S field part of sample
showed greater motivation, as they were closer to the subject of the research
problem. The sample also has an even structure by level of education, and four
groups of research participants (from high school students to participants with
master of science degree) have 25 to 30 participants. Participants who are in the
process of education belong to a group of high school students (27) or university
students (30), and those who completed the process of education belong to a
group with a BA degree (25) or MSc degree (25).
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Research Results

Criteria for classification of responses. The collected responses—the qualitative
empirical material—are classified into appropriate categories for further anal-
ysis. The determinant of the classification of respondents’ responses was the
degree of comprehension of the phenomenon of media literacy. The diversity
of the perceptions of this phenomenon by the research participants have re-
sulted in a wide classification of responses, from the lowest to the highest level
of understanding.

Categories:

1. being informed about public happenings;

2. the ability to find the relevant information for one’s own purposes;
. the ability to use new technologies;
. the ability to communicate through media platforms;
. understanding media content without the critic distance;
. understanding and critical reflection on the media content;
. understanding, critical thinking, creating and upgrading the media

content.

N O\ U W

Diagram 1. Frequency of the category of participants’ responses

Being informed Ability to find the The abilityto use The ability to Understandingmedia  Understandingand ~ Understanding,
about public relevant information new content withoutthe  critical reflection on critical thinking,
happenings for one’s own through media critic distance the media content creating and

purposes platforms upgrading the media
content

Diagram 1 shows the frequency of the response category in the overall dis-
tribution. The dominance of the 6th category (understanding and critical think-
ing of media content) is evident, 44 out of 107 respondents have given an answer
that is classified in it, then category 4 (the ability to use new technologies) and
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category 3 (the means of communication through media platforms), while the
others are evenly distributed. The following text summarizes the transcripts
from the interviews that are classified in given categories.

Category 1 - Being informed about public happenings (4 out of 107 re-
sponses):

« being informed about public happenings;

« being informed, using internet;

« use of all means of information gathering;

« following the press, web sites, TV shows.

Category 2 - The ability to find the relevant information for one’s own
purposes (10 out of 107 responses):

« utilize different kind of media (TV, radio, newspapers, digital media) in
order to get information of general and personal relevance;

« surfing internet and using obtained information;

« ability to inform oneself and obtain necessary information;

« knowledge of basic terminology related to new technologies for the exchange
of information, primarily using the internet, ability to use those technologies to
find out information necessary in everyday life;

« ability to search and use content from (multi)media and its application in
everyday life.

Category 3 - The ability to use the new technologies (24 out of 107 re-
sponses):

o knowledge of IT and the proper use of the content that they offer;

« ability to use a computer and different software;

o familiarity with the advantages and the use of ICT;

o use of a computer, a Smartphone and other gadgets for personal needs;

« work on modern devices such as computers and some software programs.

Category 4 - The ability to communicate through media platforms (16
out of 107 responses):

« way of communication on social networks, by e-mail and on the internet
in general (abbreviations, slang);

« being familiar and apply language used in media;

« to be familiar with and to respect moral conventions on internet and social
networks;

o knowledge about a specific jargon (words, phrases, abbreviations) used on
various media - social networks, internet, television, etc.;

« familiarity with terms of use and behaviour on social networks, as well as
active usage of social networks.
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Category 5 - Understanding media content without the critic distance (4
out of 107 responses):

« ability to access media content and to understanding it;

o ability to understand different media messages;

« explore and understand media content;

« understand the content of information in media.

Category 6 — Understanding and critical reflection on the media (44 out
107 responses):

o analysing and evaluating media messages, reading between the lines, not
believing in any information presented;

« media are primarily meant for entertainment purposes, information pro-
vided are only partially authentic and truthful: don’t believe everything and think
for yourself;

« ability to critical and analytical think about media and its content;

« ability to find, use and approach information with criticism from all the
media - from television, to internet and other digital and communication tech-
nologies;

o man is not subservient to media, filtering information that are presented,
ot, ‘I do not need to hear my own opinion, I can create it by myself based on the
information I receive’;

« control and separate information as truthful from those that are not, rel-
evant/irrelevant, true/false;

o awareness of the credibility and quality of various media contents that we
independently discover, adequately analyse and interpret them;

« proper use of media, knowledge of media background, what lies behind
final product we see/hear.

Category 7 — Understanding, critical thinking, creating and upgrading the
media content (5 of 107 responses):

o when people critically think and are creative producers of media messages;

« critical use of media, how media works, use of media for purpose of eman-
cipation and increased participation;

« individual’s ability to read and create media texts for individual develop-
ment and for the improvement of society;

« the ability of rational and meaningful interpretation of media messages,
ability to access, analyse, evaluate and transmit messages through media;

« the ability of critical thinking through monitoring, analysing, assessing and
selecting information, as well as creative application and uploading them through
any given medium.
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Discussion

Analysis of categories of participants’ responses. The respondents’ notion of me-
dia literacy gravitates around seven separate units, which are presented in this
paper as categories of responses. The analysis of the content of these categories
of answers suggests that they correspond to the observation of the phenom-
enon of media literacy as the above continuum that extends from informing,
through understanding, usage and evaluation of media, to the ability of com-
munication by creating new media content. The first category (being informed
on current affairs) indicates the lowest level of understanding, and a somewhat
higher level of perception of media literacy is finding information for personal
purposes, which requires more proactive attitude from mere, passive ‘consump-
tion’ of media content. Higher categories of understanding ML are abilities of
communication through media platforms or using new technologies, which
are necessary, but not sufficient for media competence. Substantial difference
appears in crystallizing the fifth category of understanding of media content,
without critical distance, though. This category is on a higher level of the first
one (being informed), because being informed about the current events itself
does not necessarily means understanding their relevance or importance, but
implies only following news, regardless if they are significant to the individual
or not. The biggest turnaround comes with the 6th category, which combines
this critical approach, often appointed by research participants. Finally, the last
category includes media production, i.e., the creation and upgrading the me-
dia content, as a socially-responsible, competent media user who participates
in creating media content and contributes to the network content which the
individual uses.

Analysis of the frequency of categories with respondents indicates that by
far the largest number of responses is the almost entirely correct perception
of the ML phenomenon, understanding and critical reflection on media, which
confirms the initial premise of the research. Only 5 of 107 participants included
7th criterion (media production, or creative participation as an integral part of
modern media literacy) in their arguments. It is interesting that the attitude of
participants that media literacy is the usage of new technologies (24 out of 107)
dominates, which is too unilateral and mechanical an approach to this com-
plex phenomenon. It should be pointed out that terms like ‘new technologies),
‘computer;, and ‘internet’ are very often mentioned in responses distributed
in other categories, but their essence was focused on the given application of
new technologies, not just their usage. In the case of category 3, responses are
precisely focused on the actual use of new technologies. The fourth category
(16 out of 107) is also an interesting approach of participants that ML is the art
of communication through media platforms (social networks, forums, e-mails,
etc.), most often through digital media. Other categories (being informed about
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public happenings; the ability to find the relevant information for one’s own
purposes; and understanding media content without the critic distance) are
marginally present in perceptions of the participants. Only 5 of 107 participants
included media production, or creative participation as an integral part of mod-
ern media literacy in their arguments. This confirms Carpentier’s (2012) atti-
tude that participation is not the same as interaction, as well as Nielsen’s (2006)
pessimistic attitude that 90% of users ‘hide] are passive, and do not contribute,
9% are involved from time to time, and only 1% do significantly participate.

It is important to note that, observing all the categories, each is a pre-
requisite, but not a complete condition for ML (except for the last). In the
theoretical part of the paper it has already been elaborated how contemporary
media literacy encompasses critical as well as technical, social, and research
skills (Jenkins et al., 2009).

Groups of response categories. Due to the number of response categories
and easier understanding of the general tendencies of participants’ perceptions,
certain categories are merged in three large thematic homogenous groups in
relation to the level of understanding ML. The first group of responses, which
accounts for almost a quarter of the responses (28 out of 107), encompasses
categories that have an inadequate understanding of media literacy, including
categories of being informed about public happenings and the ability to use new
technologies. Thus, respondents have added technical and informative skills to
media literacy, but not social, research, and critical skills.

The second group of the responses (defined by 30 out of 107 respondents)
presents partial understanding of the media literacy phenomenon. This response
group combines the categories the ability to find the relevant information for
one’s own needs; understanding content without critical distance; and the ability to
communicate through media platforms precisely because all of these skills are a
prerequisite for forming media literacy. Unlike the previous group of responses,
participants perceive media literacy as an understanding of media content, but
not as the critical thinking and the ability to build media content in cooperation
with other users. Therefore, this group of responses includes other, somewhat
partial forms of the understanding of media literacy: the ability to find relevant
information for one’s own needs and the ability communication through media
platforms. The ability to find relevant information for one’s own needs is the
activity in which a user establishes control over their use of the media—in
terms of overcoming the trap of passive media consumption—and takes a more
proactive attitude of media usage meeting their own requirements. The ability
to communicate through media platforms refers not only to the mere exchange
of information, but also to communication oriented to a wider audience, fol-
lowing the principles of usage of media (communication) platforms, as well as
the explication and articulation of personal views and opinions about media
contents, commenting, estimating or analysing, which even lead to the creation
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of an impact on the audience and profiling new views; it, therefore, represents
a relatively higher form of perceiving media literacy, though partial.

The third group, which is the most prevalent (49 out of 107 responses)
reflects the full, or almost full, understanding of ML and includes one or a com-
bination of two following criteria: understanding and critical reflection on media
as well as the understanding, critical thinking, creating and upgrading the media
content. The prevailing term is ‘critically’ that is aligned with verbs describes,
perceives, accesses, receives, analyses, and evaluates. Furthermore, another
term is present ‘creation’ or ‘creative participation’ in media content through
modification, improvement, and posting new content, in other words, socially
responsible creative participation on the internet. Research participants perceive
ML in the proper sense because they not only view it as critical thinking skill,
but also as research and social skill, where the use of technology is assumed.
The answers range from understanding and critical analysis of media content,
through understanding of media and the ways they impact the society, through
the use of media for personal purposes (‘immunity’ to the vulnerability to ma-
nipulation of the media and propaganda) and finally, building media content
as a backbone of a participatory culture (Jenkins et al., 2009; Yanarates, 2020;
Nielsen et al., 2021; Chan et al., 2021).

Diagram 2. Research participants’ response in relation to the level of education

m Being informed about public happenings

m The ability to find the relevant information for
one’sown purposes

m The ability to use new technologies

 The ability to communicate through media
platforms

m Understanding media content without the critic
distance

m Understanding and critical reflection on the media
content

Understanding, critical thinking, creating and
upgrading the media content

T T
high school student college degree university student master of science
degree

Content analysis of participants’ responses. Diagram 2 indicates that the
higher level of understanding ML was shown by participants of a higher level
of education, university students and respondents with MSc. The lowest form
of understanding ML was shown by high school students, as the youngest, least
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educated, and the least skilled participants on the network, as evidenced by em-
pirical and theoretical findings (Livingstone, 2002; UNESCO, 2013; Arsenijevi¢
& Andevski, 2016; Howard et al., 2021).

Diagram 3. Research participants’ responses in relation to the field of education

20 7

m Being informed about public happenings

M The ability to find the relevant information for
one’s own purposes

® The ability to use new technologies

M The ability to communicate through media
platforms

m Understanding media content without the critic
distance

B Understanding and critical reflection on the
media content

w Understanding, critical thinking, creating and
upgrading the media content

Engineering and technology Natural sciences Humanities and social
sciences

From a viewpoint of educational field, category understanding and critical
reflection on the media content, as almost the most correct perception of media
literacy, is dominant in the field of humanities and social sciences, after which
the perceptions of ML as a skill of communication and the use of new technologies
are prominent. What is understandable and logical is an obvious preference of
participants in the field H&S to understand and define ML, to give it commu-
nicative dimension, and to recognize its participatory and interactive character.
A similar structure has the group of participants in field of engineering and
technology. It is interesting, however, that the distribution of responses from
participants from natural sciences field is different, that is, they have a more
mechanical approach, perceiving media literacy through communicational and
technological dimension far more than from the viewpoint of critical reflection,
as well as the creation of media content.

Apart from the sixth category (critical reflection and understanding of me-
dia content), a dominant perception of media literacy is as a skill of using new
technologies. New technologies and the internet have great influence in life of
modern men, with a number of challenges in their dealing with media content.
Users of new technologies can access websites, upload digital text, audio, photo,
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and video material, produce and distribute media content. The fundamental
question in this regard is imposed whether the ability to use modern technol-
ogy includes media literacy. Reducing ML to simply using digital technology
represents perhaps the most risky, inappropriate, and incorrect understanding
of ML. All this draws attention again to the already established lack of ML
education and is accelerating the need for its implementation.

Conclusion

While considering the encouraging results that more than 45% of the partici-
pants of the participants perceived ML in a relatively or completely correct way,
we must take into account the favourable educational structure of the research
sample. Selection of this specific sample structure was deliberate in order to
indicate a ‘standpoint’ of the possible interpretation of probable results of the
average population.

Returning to the sample of this research, the education community, and
despite the positive findings, it remains that more than half of the respondents
have either a wrong or partial understanding of the media literacy phenome-
non. The analysis of the results of this study suggests that a large proportion of
research participants believe that media literate individuals are those who have
a developed skill of using new technologies or who are regularly informed about
public events, reducing media literacy to a technological and informational
dimension and giving it a mechanistic character.

For instance, only a few participants perceive ML in light of transmedia
navigation — monitoring the same happening or content through different types of
media - as seen from the part of the answers: the ability to search and use content
from (multi)media and its application in everyday life; use of all means of informa-
tion gathering; using various types of media (TV, radio, newspapers, digital media)
in order to get information of general and personal significance. In the rest of the
participants’ answers there are those in which the ability to use a variety of media
sources was mentioned, but not the ability to track content using a combination
of the same. Herein lies the problem of insufficient media convergence (Jenkins,
2006; Jenkins et al., 2009), which is not a technology issue, but the ability to use
converged media content. This study indicates that the education community
separately and incoherently observes and collects information in online and offline
space, even from media sources individually. Research participants view access
to new and old media as separate actions, and do not realize the importance of
media convergence and diversification, as the basic principle of ML.

Moreover, a small percentage of participants (5 of 107) is aware of the fact
that the contemporary ML is a question of critical reflection, in equal measure as
media participation. In today’s participatory culture, user engagement becomes
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increasingly important, so as to enrich and co-produce cultural, artistic, tech-
nical, and present social media content. In this way, those results indirectly
confirm earlier findings (Matovi¢ & Milin Perkovi¢, 2014) about the lack of
depoliticization and the polarization of media in Serbia. This study leads to
the conclusion that the Serbian educational community lacks the awareness of
creative, interactive, responsible participation in the multimedia space and of
the need for users’ contribution to the social, political, cultural, technological,
and any other form of present knowledge on internet. Therefore, even though
we can conclude that the basic premise of the research that most of the research
participants would show understanding of ML is confirmed, this leaves space
for improvement and development of a productive cooperation of media users,
as the inevitable trend of modern, media-driven society.

New technologies allow everyone to participate in the creation and expan-
sion of internet content. However, the quantity of information and various access
methods do not guarantee the quality and creativity of their use. The tools of
education, critical reflection, and creative online activities should be in the fo-
cus. Informational society will not contribute to the development of democratic
capacity and development of knowledge in society as long as an individual as a
consumer and passive recipient of information is not be able to select, organize,
and use the information in a creative and socially responsible way.
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Jacmnua M. APCEHVJEBI'h

Bucoxa 1kosa CTpyKOBHUX CTyZMja
3a obpasoBame BacnuTada, Kuknuma

Mununa J. AHOEBCKU
Yuusepsurer y Hosom Cany
dunosodpcku pakynrer
Opcexk 3a egarorujy

Mepnujcka IMCMEHOCT U3 06jeKTIBa 0Opa3oBHe 3ajeHNMIIe
Pesume

CaBpemeHa Bubemwa Meimjcke MICMEHOCTY IOZIPasyMeBajy ia OHa YK/bydyje Me-
IMjCKe, a/li X TeEXHUYKE, MCTPAKMBAUKe U IPYIITBEeHe KOMIIeTeHIMje. AKIIeHaT ce
CTaB/ba KOIMKO Ha MOTYNHOCT KPUTMYKOT TYMaderba MeAMjCKIX CafipyKaja TOMNKO 1
Ha pasByjambe MMYHMX Y KOMYHMKAIVOHNX CIIOCOOHOCTY 32 aKTYBHO YUeCTBOBAME
y ApyWTBY. Menujcka MuCMEeHOCT MOCAENbIX NelleHNja U3 TOT pasjiora mocTaje
Ba)KHA JPyHITBEeHA TeMa 1 (OKyC pasmnunTUX HAIIOHATHNUX U MehyHapomHux
odpa3oBHuX nonuTuKa. OTBOPEHM CYy MHOTM IIPAaBLM U [10/ba ICTPA’KMBaMbA y
OKBUPY MeMjCKOT 00pa3oBama, ajli je 1 Aajbe Malo CBeOOyXBaTHNX M TyOUMHCKMX
CTyZAuja oBOT peHOMEHa.

LIwmb paja je fa ce KOMOMHALIM]OM KBa/IMTATYBHVIX U KBAHTUTATUBHUX METOJA
aHa/IM3Mpa Meplieninja MegyujcKe MICMeHOCTI 00pa3oBHe 3ajefHuIle (Cpembo-
IIKOJIIY, CTYAEHTH, BUCOKOOOpa30BHA IOITy/IAllMja M MacTepyu/MarucTpy Hayka),
Te paji Ipy’ka CUCTeMaTU30BaHO ITIeAVIITe KOPUCHUKA Mefiuja Ha peHOMEH Me-
nujcke micMeHocTn. IIpurtoMm ce, kao pedepeHTHM OKBUP, Y3UMa TO Jja MeVjCKa
MJMCMEHOCT YVHY KOHTUHYYM KOjU Ce IIPOTeXe Off yKe MHPOPMICAHOCTH, IIPEKO
pasyMeBama, Kopulthemwa U IIpoLieHe Mefiyja, CBe 10 CIIOCOOHOCTI KOMYHULIMPaba
Y APYLITBY IIyTeM Kpeuparba HOBOI MeJMjCKOT cafipyKaja.

VctpaxxuBame je cipoBefieHo Ha Y30pKy of, 120 yuecHnka TokoM 2021. ronu-
He y Penrydmuriu Cpdujn, y3 ynoTpedbeHy TexHUKY nHTepBjya. IloTryH ogrosop
maso je 107 y4ecHMKa, a pe3y/ITaTi Cy aHa/IM3VPaHu 10 YTBpheHuM KaTeropujama
3a IPOLEHMBabEe TAYHOCTH OITOBOPA Ha IIOCTAB/bEHO MCTPAXKMBAYKO IIUTAIbE.
Kareropuje cy popMupaHe Ha OCHOBY aHa/IM3e CafipKaja, a KaCHMje Cy KBa/IMTAaTUB-
HJM MeTOJjlaMa YKPIITaHe ca COLMOeMOrpadCKMM KapaKTepUCTUKAMa yIeCHIKA
UCTPAKMBaIba.

[TonmasHa Te3a UCTpaxkuBama je, yaumajyhm y 0d3up nososHy 00pa3oBHY
CTPYKTYPY Y30PKa, a he ucnmraHumnm nMaTy peraTUuBHO jaCHO IOVMMalbe 3Ha4eHha
MefMjcKe MIMCMeHOCTI. PesynraTn ykasyjy Ha To 1a BehyHa ncrMTaHuKa IpaByuiIHO



COLLECTION OF PAPERS OF THE FACULTY OF PHILOSOPHY, LII (3) / 2022

PP. 239-257

IOXKMB/baBa MEIMJCKY MICMEHOCT Kao KPUTUUKY pedIeKCcrjy MefnjcKor caapska-
ja, alM He ¥ Kao CIIOCOOHOCT KpeMparma HOBOT MeIMjCKOT CafpiKaja, Te ia MMa
HapIyjagTHO PasyMeBarbe OBOr IojMa. [oTOBO YeTBpTMHA CIMTaHMKA CMATPa Ja
MeJVIjCKV MMICMEHM MOjeiNHIIM MMajy pa3BMjeHy BelITHHY Kopuirhema HOBUX
TEXHOJIOTHja W/IM J]a Ce PEJOBHO 0daBelITaBajy O jaBHUM JlelllaBambuMa, cBofehn
MeJVjCKy IMMCMEHOCT Ha TeXHOJIOLIKY ¥ MH(GOPMAIMOHY AuMeH31jy. Beoma Mamm
dpoj yuecHuka (Mame of 5%) y CBOjuM 00pasioxkemyMa 00yXBaTIJIO je M MeVjCKy
IPOAYKIIN]jY, OMHOCHO KPeaTVBHO MMapTULUIIVPabe Ka0 CACTaBHM JIEO CaBPEMEHE
MeIMjCKe IMMCMEHOCTI.

AHanmsa pesynTara y OFHOCY Ha HUBO 0dpa3oBamba II0Ka3asa je /ja BUIIe
HUBOE pa3yMeBama MeJIMjcKe MMCMEHOCTH TI0Ka3Yjy MCIMTAaHUIY BUILIET HUBOA
odpasosama. [TocMaTpaHo 1o 0dmacTyt 0dpasoBama, UCIMTAHULY JPYIITBEHO-XY-
MaHMCTUYKOT I10/ba MIMajy HajBUILIEe pasyMeBabe Me[JMjCKe MMCMEHOCTH, OJHOCHO,
y HajBehoj Mepy IIperno3Hajy beH KpUTUYKO-TIapTULMIIATYBHO-MHTEPAKTUBHI
KapaKTep, HAKOH KOjer cjiefie MCIMTAHNIV TEXHNYKO-TeXHOMTOMIKOT 0dpa3oBa-
13, JOK UCIUTAHUIIM IPUPOJHO-MAaTEMAaTUYKOT OIIPefle/berba MMajy CTaB ITpeMa
MeJIMjCKOj MMCMEHOCTY KOjy je BUIIe MEeXaHUIMCTUYKM, TOCMATpPajyhn Meamjcky
IVICMEHOCT KPO3 TEXHOJIOUIKY IIPU3MY, JA/IEKO BUIIE HETO KPO3 IIPU3MY KPUTIUIKOT
IIpOMUIIbAba U KpENParba MeIMjCKOr caiprKaja.

ObpasoBHa momyamnyja n3adpana je ca HaMepoM ocnmKaBama dyayher rpa-
baHckor, TeMOKpaTcKor 1 AUTUTaIN30BaHOT IPYIITBA, IONY/Ialje Koja Tpeda fia
dy/ie IpeBOAHMK Y CBETY IpMMeHe HOBMX Meayja. CTora, MaKo MOXKeMO 3aK/by-
YNTH fIA je IeMMMIYHO MOoTBpheHa OCHOBHA MPeTIOCTaBKa UCTpaKuBama fia he,
€ 0031pPOM Ha ITOBOJ/bHY 0OPa30BHY CTPYKTYPY, BehnHa yyecHMKa NCTpaK1Baba
IIOKa3aTy PasyMeBambe MeJjCKe IIMCMEHOCTH, OBO UCTPAXKMBAIbe OCTaB/ba IIPO-
CTOp 3a yHarnpehuBame 1 pa3Boj IPOJYKTUBHOT CaJiejcTBa KOPYCHMKA MeiMja, Kao
HEMIHOBHOT TPEH/Ia CABPEMEHOT, MeJ1jaTU30BaHOT IPYIITBA.

PesynTaTy oBOT MCTpakKMBama OMOTYNM/IN CY CIIO3HAjy Pa3HOBPCHUjUX U
nyOmux Kateropuja peHOMeHa MeiMjcKe MICMEHOCTH Y IOCa/IallllbeM HayYHOM
CasHalby. Y TOM CMIICITY, OB3j paj; IpMKa3yje JOIPUHOC TEOPUjU Mefija, Kao KBa-
JUTATUBHO UCTPaXMBaIbe pasyMeBarba MeJjCKe IIMCMEHOCTH Off CTPaHe KOPH-
CHMKa Mefinja. PeaynTaru, cTora, MOTy OMTU KOPYICHU YBU/Y 3a IpaKTUdape u
TeopeTIdape, /v 1 AParoleH pecypc 3a KpeaTope MeAVjCKIX IOMNTHKA, TOCedHO
CTpareryja MefyjcKor odpa3oBama.

Kmyune peuu: Mefyjcka MICMEHOCT; IOUTUKA MEMjCKOT 0dpa3oBarba; KBa-
JIMTATUBHO UCTPAXKNBAIbeE.
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