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Abstract. Research in computer-mediated communication has
pointed to online disinhibition effect, i.e., a tendency to interact
with less restraint when online than in face-to-face contacts.
The current study explores the presence and level of disinhibi-
tion in online communication among university students and
sets it in the context of synchronous online foreign language
learning. To this end, 284 university students who took a course
in English as part of their study programs participated in the
research. A quantitative approach employing a survey design
was adopted and the results were analyzed by means of descrip-
tive and inferential statistical tests in SPSS 25. The findings
show that the overall level of online disinhibition is rather low
among the participants—the students self-report they feel in-
hibited when using the internet and communicating online. It
also shows that male students tend to be more disinhibited in
online communication than females. Two factors, the ability to
immerse themselves in online learning surroundings and the
use of headphones while attending lessons online are found to
produce higher disinhibition levels. The findings imply that
the affective domain deserves special attention in creating and
conducting online language courses and that the digital envi-
ronment requires a specific student-centered approach that is
yet to be explored and defined.
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Introduction

The COVID-19 pandemic has significantly changed the way in which we teach
and learn, mostly by replacing common classrooms with virtual educational
environments. Both teachers and students were expected to react quickly in early
2020 and adapt to these new conditions. The new circumstances have brought
about substantial changes in class communication, as most of the teacher-stu-
dent and student-student interaction has remained without direct eye-contact.
However, can we expect communication in an online environment to be the
same as in the case of physical presence? Given that classroom interaction is
perceived as an important characteristic of successful teaching and learning,
this question seems rather important and deserves to be given special attention
by educators and researchers.

So far, research in computer-mediated communication has shown that peo-
ple tend to interact with less restraint when online than in face-to-face contacts
(Joinson, 2007 in Rose, 2014, p. 255). In other words, people may think, act, and
feel differently online in comparison with similar situations when they meet
face-to-face. Suler (2004) referred to this phenomenon as ‘online disinhibition
effect. The effect can be positive when, for example, people who have difficulties
in face-to-face communication due to their shyness overcome this problem and
open up online as they feel less exposed and thus more comfortable in this en-
vironment. On the other hand, the effect can also be negative, as individuals in
these conditions may be tempted to break social rules and norms and interact in
an inappropriate way. Considering the current prevalence of online learning and
teaching, particularly in the area of higher education, the presence and role of
disinhibition in online class interactions is certainly worth exploring. This view
is additionally supported by the lack of research illuminating the role of disin-
hibition in online education (Rose, 2014). The current study therefore explores
the presence and level of disinhibition in online communication among our
university students and sets it in the context of foreign language (L2) learning,
as communication and interaction, although important for all areas of study,
are of the highest priority for L2 education since it aims at the development
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of students’ communicative competence. The pedagogical implications of the
study are discussed in light of the obtained results.

Theoretical Framework

Disinhibition is defined as “any behavior that is characterized by an apparent
reduction in concerns for self-presentation and judgement of others” (Joinson,
1998, p. 44). The concept implies that behavior on the internet may differ from
similar behavior in face-to-face situations in real life, since the digital environ-
ment creates distinct interpersonal contexts in which concerns for self-presenta-
tion and judgement of others can be reduced. Namely, certain features of the
digital environment, such as anonymity and invisibility, create contexts where
personal identity can be concealed and the social rules, responsibilities, and
hierarchies of offline contexts are often absent (Radi¢-Bojani¢, 2007; Stuart &
Scott, 2021). Suler (2004) recognizes six factors that cause online disinhibition:
(dissociative) anonymity; invisibility; asynchronicity; solipsistic introjection (the
sense that online interactions are internal and not with others and this option is
safer); dissociative imagination (due to which the perception of ourselves and
others is different from the one in face-to-face interactions); and the minimiza-
tion of status and authority (the sense that all individuals are presented equally in
an online setting). According to this author (2004), online disinhibition operates
in two different ways and these are referred to as ‘benign’ and ‘toxic’ disinhibition.
Benign disinhibition relates to the positive effects of disinhibition, for example,
expressing generosity, kindness, and support. Toxic disinhibition, on the contrary,
produces socially unacceptable reactions and behaviours, such as rude language,
anger, or threat. In some cases, these negative, undesirable effects can take the
form of harmful, aggressive reactions causing what today is known as cyber-hate
(Wachs & Wright, 2019). One of the main reasons for this expression of aggres-
sion is seen in the visual, emotional, and physical distance of aggressors from
their victims, which in turn limits their ability to empathize with others (Lapidot-
Lefler & Barak, 2012). Positive online disinhibition effects have been associated
with anonymity that positively correlates with online self-disclosure, resulting
in higher levels of social well-being (Ko & Kuo, 2009). The positive effects of
greater self-disclosure have been observed both in shy individuals (Saunders &
Chester, 2008), as well as in those who are socially stigmatized (McKenna, 2008).
However, as Suler (2004) concludes, the distinction between toxic and benign
disinhibition can be ambiguous in some cases. If self-disclosure, for example,
becomes too intense or is expressed in an inappropriate way so that others feel
embarrassed, then originally benign disinhibition may turn into a toxic one.
As for the educational context, empirical evidence so far has pointed
to both toxic and benign effects of online disinhibition. Thus, Shepherd and
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Edelmann (2005) report that the online environment is a useful channel for so-
cial engagement for students who experience social anxiety. On the other hand,
Prata et al. (2009 in Rose, 2014, p. 255) have found that interpersonal conflicts
play a prominent role in collaborative learning environments. Based on their
research with college students, Lapidot-Lefler and Barak (2012) conclude that
the lack of eye-contact plays a much greater role than anonymity in creating
toxic online disinhibition. In her study with college students, Rose (2014) found
that both students and their instructors reported on instances of benign and
toxic disinhibition, the former manifested in shy students participating more
freely in online lessons, and the latter recognized mostly in angry and abusive
emails and posts. Technology itself, as Cunningham (2011) observes, can be
stressful, thus producing toxic disinhibition effects. However, as the author
concludes, this seems to become less of a problem as the number of students
unfamiliar with the use of modern technology is decreasing. Finally, focusing
on the context of L2 learning and teaching, Cunningham (2011) concludes that
the lack of excessive inhibition has been shown to have positive effects on L2
production. Indeed, inhibition has been recognized as a psychological barrier
between language learners and others, which seriously affects learners’ commu-
nication and becomes a stumbling block in the process of L2 acquisition (Wang
& Wu, 2020). Along with other individual variables of affective nature, such
as motivation, anxiety, etc., inhibition is important for successful L2 learning.
When this learning occurs in an online environment, however, the feeling of
reduced responsibility (i.e., lower inhibition levels) may lead to increased will-
ingness to take risks and risk-taking is considered an important prerequisite
for successful language learning. Good language learners, as documented in
L2 literature (Brown, 2001; Skehan, 1989) are those who are ready to take risks,
i.e., ready to experiment with language and to make mistakes in order to learn
and communicate. This therefore implies that disinhibition may be seen as an
advantageous factor to L2 learning. However, to the best of our knowledge,
this conclusion lacks empirical evidence as the literature on the role of online
disinhibition in L2 teaching and learning is scarce.

Taking into account everything said above, the current paper focuses on
the presence of online disinhibition in university students, as mature and re-
sponsible learners, and the implications this may have on L2 teaching and
learning, particularly in synchronous modes. It is our intention to attract the
attention of teachers and educators to this rather important and seemingly
neglected factor in digital educational practices. The research questions we
address in the study are the following:

RQ1: What is the level of online disinhibition among university students?

RQ2: Which contextual factors (being alone in the room during classes,
audio equipment used, use of camera, field of study) and individual factors
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(gender, ability to tune out surroundings, English language proficiency) are
related to higher disinhibition levels?

RQ3: Is there an interaction effect of the investigated contextual and indi-
vidual factors on the level of the students’ online disinhibition?

Method

Since this study is exploratory in nature, attempting to identify situational and
factors of individual differences related to the students’ level of online disin-
hibition, a quantitative approach employing a survey design was adopted. The
major advantage of this approach is that, in a cross-sectional survey, we are able
to investigate a higher number of potential predictors and describe the attitudes
of a large sample of respondents in order to generalize our findings to the entire
population of students who are taking a course in English as a foreign language
as part of their study programs.

Participants. A random sample of 284 students from the University of Novi
Sad took part in this research, all of them taking a course in English as part of
their respective programs. Of the initial cohort, 116 (40.8%) were male and 168
(59.2%) were female. The students’ mean age was 20.37 (SD = 2.08), ranging
from 19 to 29. Table 1 shows the cross tabulation of the number of students
from each faculty and gender distribution.

Table 1. Participants

_ Gender S Total
Faculty of Philosophy 19 78 97
Faculty of Sciences 27 28 55
Faculty of Education 7 8 15
Faculty of Technical Sciences 23 14 37
Faculty of Economics 40 40 80
Total 116 168 284

Instrument. The instrument used in this research was the Serbian trans-
lation of the Measure of Online Disinhibition - MOD (Stuart & Scott, 2021).
The questionnaire was selected as it assesses “self-perceptions of psychological
and behavioral change in the online as compared to the offline environment”
(Stuart & Scott, 2021, p. 9). In its English form, the questionnaire consists of
a single factor solution across twelve items (e.g., “I am more assertive online
than I am offline” and “I find communicating with others easier on the internet
than in person”) which ask the participants to rate on a 5-point Likert scale to
what extent each item is representative of them. Lower scores (1-2) indicate



COLLECTION OF PAPERS OF THE FACULTY OF PHILOSOPHY, LII (3) / 2022

PP. 39-54

inhibited online behavior, whereas higher scores (3-5) indicate disinhibited
behavior. The Serbian translation of the items by the authors of this paper was
checked for validity and reliability. The Kaiser-Meyer-Olkin measure verified
the sampling adequacy for the analysis with a satisfactory KMO = .929, whereas
Bartlett’s test of sphericity was statistically significant (p < .0001), indicating
that the correlation structure is adequate for factor analysis. The results of a
confirmatory factor analysis revealed that three items did not have an accept-
able factor loading (< .04) and were therefore excluded from further analysis.
The model with nine items proved a good fit for the data (x* (36) = 17333.728,
p <.0001), accounting for 74.48% of the variance. A test of scale reliability
returned a highly satisfactory Cronbach’s alpha of .931.

In addition to gauging the respondents’ level of disinhibition, the ques-
tionnaire also collected data on seven predictor variables, including contextual
factors (being alone in the room during classes, audio equipment used, use of
camera, field of study) and individual factors (gender, ability to tune out one’s
surroundings, English Language proficiency).

Procedure. We first approached English teachers working at the faculties
of the University of Novi Sad who, during the school year 2020/2021, taught
English online in a synchronous mode. We then asked the teachers to share the
link to the Google Forms questionnaire with the students, either by sending it
through mailing lists or by posting it on their courses’ online bulletin boards.
The data collection lasted for two weeks, during which students volunteered
to fill out the questionnaire. An initial inspection revealed that a total of three
respondents did not complete the entire questionnaire and their responses were
removed from the data pool. Complete questionnaires were analyzed by means
of descriptive and inferential statistical tests in SPSS 25.

Results

The focus of the first research question was to determine the level of online
disinhibition among university L2 learners. Overall, the results reveal that the
participants report a tendency towards more inhibited online behavior (mean
=2.18, SD = 1.01), with the lowest mean recorded with the item “I am more
competitive online than I am offline” (mean = 1.62, SD = 0.98) indicating a
highly inhibited behavior and the highest mean with the item “I am more con-
fident online than I am offline” (mean = 2.72, SD = 1.28) indicating a slightly
inhibited behavior (Table 2).
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Table 2. The level of online disinhibition among participants

Mean | SD |Skewness Skewness Kurtosis Kurtosis
Error Error
Disinhibition Total 2.18 | 1.01 .896 .145 176 289
I am more confident online 272 | 128 555 s o1 5o

than I am offline.

I am more able to discuss
controversial issues online 2.34 | 1.30 .668 .145 -.613 .289
than I am in person.

I am more expressive online

e 237 | 133 | 614 145 -.801 289
My behaviours online areless |, ,\ ) 5, | o) 145 _874 | 290
restricted than in person.

I'am more outgoingonline | |, [} 3 | g¢g 145 314 | 289
than I am offline.

Iam more assertive online | )0 [, | o) 146 -387 290
than I am offline.

I say things on the internet

that I would not say in 1.90 | 1.22 | 1.216 .145 387 .290
person.

I'make friends more easily | ) ) 1) 50 | 398 | 145 847 290
online than I do offline.

I'am more competitive online | | | g | g1y | 145 1.955 289

than I am offline.

In order to answer the second research question, we conducted a series of
separate tests checking the relationship between each of the seven independent
variables and the students’ reported level of online disinhibition. Of the total
number of independent variables tested the following four were not found to be
statistically significantly related to online disinhibition: the contextual factors of
being alone in the room during online classes (t =.734, p = .463); using the camera
during online classes (t = 1.470, p = .143); the students’ field of study (F = 1.620,
p =.169); and the individual factor of EL proficiency (r = -.010, p = .868).

Statistically significant results were found for a total of three independent
variables. Namely, the results of an independent samples t-test indicate that
gender is significantly tied to reported online disinhibition (t = 2.197, p = .029),
with male students reporting higher levels of disinhibition compared to female
students (mean difference = .267). The second factor that yielded statistically
significant results is the contextual factor of the audio equipment students use to
take part in online classes. The results of a one-way ANOVA indicate that there
is a difference in the level of online disinhibition between the students who use
headphones, the students who use speakers, and the students who use both in
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order to participate in online classes (F = 5.292, p = .006). The third factor that
returned statistically significant results concerns the students’ ability to easily
tune out their physical surroundings and immerse themselves in the online
experience. Namely, the results of an independent samples t-test showed that
the students who find it difficult to tune out their surroundings during online
classes are statistically more inhibited than those who can easily tune out their
surroundings (t = 2.101, t =.036, mean difference = .251).

The third research question probed into the issue of interaction effects
between the investigated independent variables on the students’ reported level
of online disinhibition. In order to answer the question, we conducted a uni-
variate, factorial ANOVA, including in the analysis those independent variables
that in previous analyses proved to be significantly tied to online disinhibition.
The results are shown in Table 3.

Table 3. Main and interaction effects on disinhibition

Source df I p n?
»

Corrected Model 11 1.915 .038 | .073
Intercept 1 1206.822 | .000 | .819
Audio Equipment 2 4.472 012 | .032
Tune Out Surroundings 1 4300 | .020 | .012
Gender 1 4.064 | .045 | .015
Audio Equipment * Tune Out Surroundings 2 4.904 .016 | .017
Audio Equipment * Gender 2 435 .648 | .003
Tune Out Surroundings * Gender 1 .009 .925 | .000
Audio Equipment * Tune Out Surroundings * Gender | 2 .192 .826 | .001
Error 267

Total 281

Corrected Total 280

R?=.073 (Adjusted R* = .035)

Significant main effects were discovered for gender (F = 4.064, p = .045,
n,? = .015, with female students being more inhibited than male students), for
audio equipment students use in order to take part in online classes (F = 4.472,
p = .012, 5,?= .032, with the students who use both headphones and speakers
being more inhibited) and for the difficulty of achieving immersion in online
classes (F = 4.300, p = .020, 5 ?= .012, with those who find it easy to tune
out their surroundings being less inhibited). The effect sizes, indicated above
as partial eta squared, are medium for the variable of audio equipment, and
large for the variables of gender and the ability to tune out one’s surround-
ings. Additionally, the only interaction effect that was found to be statistically
significant was between the audio equipment and the ability to tune out one’s
surroundings (F = 4.904, p = .016, 7,?= .017), as shown in Graph 1.
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Graph 1. Interaction between audio equipment and immersion
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Among those who reported they did not find it difficult to tune out their
surroundings the highest level of disinhibited behaviour was found with head-
phone users, while the highest inhibited behaviour was found with students
who use both headphones and speakers. There is no difference in disinhibition
among the students who reported they found it overall difficult to tune out their
surroundings during online classes. The effect size of the interaction reported
above as partial eta squared is considered large.

Discussion

The aim of the research reported in this paper was threefold. Our first goal was
to determine the level of online disinhibition among students who took part
in synchronous, online EFL classes as part of the requirements of their study
program. Following this, we aimed to identify the contextual and individual
factors which could be connected with the reported levels of disinhibition, and
to determine if there is an interaction effect of the factors on the students’ level
of disinhibition. The overall level of online disinhibition is rather low among
the participants—the students self-report they feel inhibited when using the
internet and communicating online. In examining the responses to individual
statements in the questionnaire higher levels of inhibited behavior are par-
ticularly evident in the students’ ratings of lower competitiveness felt online
compared to offline, of their lower ability to make friends online compared to
offline, and in their overall unwillingness to say things online they normally
would not say in person. On the other hand, there is a medium tendency for
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students to report feeling more confident in online environments compared to
real-world environments. All these results, particularly the low levels of com-
petitiveness and confidence while being online point to the effect of affective
factors on disinhibited online communication.

Gender is found to be a significant factor in the level of online disinhibi-
tion. Similar results have already been reported in the literature, particularly
when it comes to various risky online activities where differences were found
between male and female learners. For instance, the results reveal that male
internet users are more likely to take part in risky online behavior (Mesch, 2009;
Notten & Nikken, 2014), more often disclosing personal information online,
thus exhibiting lower levels of inhibition (Fogel & Nehmad, 2009; Sasson &
Mesch, 2014). Girls, on the other hand, are more likely to report that their on-
line behavior resulted in unwanted situations (Baumgartner, 2013 in Notten &
Nikken, 2014, p. 971) and that they were bullied online in various ways (Lenhart
et al., 2011), which may raise their level of inhibition. However, the factor of
gender does not interact with other factors—a student is not more or less likely
to be disinhibited depending on whether they use headphones or are alone in
the room during online classes depending on whether they are male or female.

Furthermore, “[s]tudents who are not obliged to use a webcam will gen-
erally prefer not to” (Cunningham, 2011, p. 31). This is in line with the results
of our research, which found that of the entire sample of respondents only 23
participants (8.09%) turn on their camera during online classes. This situation
is directly related to the notions of invisibility and anonymity, some of the
factors that Suler (2004) identifies as crucial for feeling disinhibited online. In
our study, however, this is not the case. Online students are usually required
to register as users of educational platforms and thus their attendance, i.e.,
presence in class cannot be taken as invisible or anonymous, as their names or
initials are displayed, making it less likely for students to feel disinhibited. This
is a possible interpretation of the results. However, given the significantly low
number of the students who use a camera, it is also possible that the results are
influenced by this disbalance between the subsamples and that a more propor-
tionate distribution would yield different results.

The ability to immerse oneself in the online environment with ease is also
connected with higher levels of disinhibition. The factor of immersion was also
found to significantly interact with the type of audio equipment the students
use, with the highest disinhibited immersive experience achieved with the use
of headphones only. In other words, the students who are disinhibited achieve
best immersion by using headphones. This finding, however, is not to imply that
exclusive use of headphones should be encouraged in online learning as a factor
that would contribute to less inhibited class participation, since this variable had
no impact on students who are already inhibited. We believe that the factor of im-
mersion is directly related to the concept of dissociative imagination introduced
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by Suler (2004), according to which disinhibited internet users feel that online
interactions take place in an unreal online world. The sense of immersing oneself
fully into the online environment implies a greater level of detachment from
external reality (Aardema et al., 2010) and greater willingness to take active
participation in virtual events (Bowman, 2010; 2015). While detachment from
reality is treated as a pathological condition if it reaches its extreme form, minor
dissociative experiences are considered normal (Bowman, 2018) and may even
facilitate online interactions. On the other hand, the results of this research also
point to a high number of participants who have difficulty achieving immersion
and who are highly inhibited in online communication. Considering the factor
of dissociative imagination, for these students the online world never becomes
a new reality in itself as they remain firmly grounded in their physical reality
and to the rules of behavior, norms, and expectations established there. For
more inhibited internet users, attachment to the real world may even provide
them with a way of coping with the potential anxiety that participation in online
communication may induce, or as Cunningham (2011, p. 35) claims, “they have
the security of being in familiar surroundings and can maintain a measure of
protection from the total self-revelation required by physical presence, especially
if they restrict the modes of their participation to exclude video.”

What pedagogical implications can be drawn from the findings of this
research? The prevalence of inhibited behavior of the participants in online
communication should be interpreted as a signal for language instructors and
educators that students need to be given additional support and encouragement
if they are to speak up in their online lessons. The affective domain is certain-
ly an area that deserves special attention in online language pedagogy. This
further implies that digital educational environments require additional cau-
tion and even more attention to individual learner differences than traditional,
face-to-face classrooms. This being the case, it may prove useful to conduct a
needs analysis survey into students’ attitudes and preferences regarding online
communication prior to their language course for the purpose of creating a
more stimulating environment for class participation. It would indicate what
kind of activities and which modes of communication would prompt students
to express their thoughts and ideas without restraints, especially at the begin-
ning of their online course, when they are facing a new environment. Dosing
the amount of input they are expected to produce also seems a good strategy
for overcoming inhibited behavior. Using of a variety of interesting and fun
activities as ice breakers might also prove effective and help students immerse
more easily into the environment. Finally, as research into affective strategy
development has given positive results regarding communication in a tradi-
tional, face-to-face classroom (Radi¢-Bojani¢, 2014; Radi¢-Bojani¢ & Topalov,
2021; Topalov & Radi¢-Bojani¢, 2014), this kind of an approach could also be
beneficial for the digital environment. The development and regular application
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of various affective strategies may prove useful in helping students deal with
increased concern for self-presentation in an online classroom, as they have
been reported to be useful in face-to-face classrooms. For instance, focusing on
speaking anxiety in traditional classrooms, Woodrow (2006) offers a number
of coping methods including perseverance (not giving up when speaking), im-
proving language (planning and preparing ahead), positive thinking (positive
self-talk), compensation strategies (smiling and volunteering comments) and
relaxation techniques.

A systematic way of addressing students’ emotional and personal attributes
while functioning in an online learning environment could help them open up
more easily and thus communicate more effectively. This, however, needs to
be supported empirically in future research. Finally, regarding the situational
context, advising students to use headphones in their online language lessons
may prove efficient in helping them immerse more in the learning environment
and thus overcome inhibition and preferably, feel more comfortable and ready
to communicate.

The results and their interpretations are, ultimately, also subject to the
main limitation of this study, which lies in the fact that this was a cross-sectional
study relying on participants’ ability to self-reflect. The relationship between the
levels of online disinhibition and the individual and contextual factors that were
considered in this exploratory study cannot, therefore, indicate the sequence
of relationships, regardless of the nature of the statistical tests used to analyze
the data.

Conclusion

The findings of the current research suggest that at this moment university
lecturers and language instructors at the University of Novi Sad cannot count
very much on any disinhibition effect in their students’ interaction in online
courses as the research participants have massively expressed inhibited behavior
even in informal communication which is part of their regular daily activities
on the internet. This could be perceived as a signal that their inhibition may
be even higher in a formal digital environment, i.e., when they attend lectures
online. The assumption definitely deserves further empirical testing as there
are studies claiming that disinhibition may go hand-in-hand with inhibition
(Rose, 2014) so further research in this area is needed. For the time being, the
current study reveals that male students tend to be more disinhibited commu-
nicators in online setting than girls. It also stresses the role of two factors that
affect how (dis)inhibited students are: the use of headphones while attending
lessons online; and the other one, of a more personal nature, the ability to
immerse themselves in online learning surroundings. All this implies that the
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digital environment requires a specific student-centered approach that is yet to
be fully explored and defined. Although the results presented appear somewhat
inconclusive, the purpose of this contribution is to shed light and attract the at-
tention of researchers to this under-researched phenomenon in digital language
learning and its effect on students’ communication. Its role is also perceived in
pointing to the complexity of teacher-student and student-student interaction
in digital environment, which definitely has its regularities and specificities. If
these are not understood and handled properly, interaction with students may
not be achieved and our online lessons are likely to transform into old, outdated
frontal instruction classes.
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Jbumpana J. KHEJXEBM'h
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[TpupopHO-MaTeMaTNIKN PaKynTeT
JlemapT™aH 3a 6GMOMOTHjy U €KONIOTHjY

Jaropma IT. TOITAJIOB

Cabuna J. XAJIYIIKA PEIIIETAP
Yuusepsurer y Hosom Cany
dunosodpcku paxynrer

Opcex 3a aHIIUCTUKY

Je3nHxnOMIMja y OH/IAjH KOMYHVKALMj! CTy/leHaTa
U MIUIMKaLlyje Y HaCTaByM CTPAHOT je3VKa

Pesume

VcTpakuBama y Be3au ca KOMyHNKAIMjOM ITyTeM padyHapa yKas3asa Cy Ha edekar
IesVHXVMOUIMje, Tj. Ha TEHJCHIIMjy Ka MHTEPAKIVj| ca Makbe Y3AP>KaHOCTI Y OHJIajH
OKPY>Kelby Hero y KOHTaKTVMa /iniieM y mie. OBaj paji MCIUTYje IPUCYCTBO M HUBO
IesVHXMONUIIMje Y OHJIajH KOMYHMKALVY CTY[eHaTa Y TO TOCTaB/ba Y KOHTEKCT CUH-
XPOHE OHJIajH HaCTaBe CTPaHNX jesuka. C TMM IM/beM, ITyTeM aHKeTe MCIIMTAHO je
284 cTypeHTa Koju cy moxabam Kypc eHITIeCKOT je3uKa y OKBMPY CBOJUX CTYAMjCKIX
nporpama. PesynraTy aHKeTe aHaIM3MpaHM Cy ToMohy IeCKpUNITUBHMX 1 MHbe-
peHIyjanHux craructnakux recroa y CIICC 25. [lodujenu pesynraTu moKasyjy
7ia je yKyTlaH HVMBO OHJIajH JIe3VHXMONIVje IPYIMYHO HM3aK MeDy yuecHnnMa —
CTYyZIeHTU HaBofie fa ce ocehajy nHxudupaHo npu Kopuinherwy MHTEPHETA U OHJIAjH
KoMyHuKanuje. Pesynrary, takobe, mokasyjy ga cy CTyAeHTY Marbe MHXUOUPAHN y
OHJIajH KOMYHMKAIIVjJ HETO CTYAEHTKMbe. [[Ba pakTopa — CIIocOdHOCT Jja ce yoKiBe
Y OKpY>kKeHe TOKOM OHJIajH HaCTaBe ¥ Kopuihemwe CTyIaaniia TOKOM THX 9acoBa
— moBoge fo Behyx H1Boa fe3uHxMdNIMje. Ca acrieKTa MefaromKIX MMIUIMKALja,
HCTPaXKMBambe M0Kasyje fa apeKTUBHM JOMEH 3aC/Ty)Xyje MoCcedHY NaXmby y Kpe-
upamy U n3Bohemy OH/IajH KypceBa jesyKa I [ja AUTUTATHO OKPY>Kekbe Kao TaKBO
3aXTeBa jefjaH ITocedaH HaCTaBHM IPUCTYII yCMepeH Ka MHAVIBU/Ya/THIM NoTpedama
CTyZIeHaTa Koju TeK Tpeda Ja ce feTa/bHMje MCTPaKN U TedIHNUIIe.

Kipyune peun: mesmHxudu1Mja; OHIajH KOMYHMKaLMja; OHJIajH Y4erbe CTpa-
HOT jeslKa.
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